Long Beach Unified School District
Knots on a Counting Rope
Recommended for Grade 2

Title/Author:  Knots on a Counting Rope by Bill Martin Jr. and John Archambault 

Suggested Time to Spend: 5 Days (Recommendation: five 30-minute sessions)

Common Core grade-level ELA/Literacy Standards:  RL.2.1, RL.2.2, RL.2.3, RL.2.6, RL.2.7; W.2.2, W.2.8; SL.2.1, SL.2.2, SL.2.4, SL.2.6, L.2.1, L.2.2, L.2.4, L.2.5 

Lesson Objective:

Students will listen to a piece of literary text read aloud and integrate skills from reading, writing, speaking and listening, and the language strands to understand the central message of the story. 

Teacher Instructions

Before the Lesson

1. Read the Big Ideas and Key Understandings and the Synopsis below.  Please do not read this to the students.  This is a description to help you prepare to teach the book and be clear about what you want your children to take away from the work. 

Big Ideas/Key Understandings/Focusing Question

How does Boy-Strength-of-Blue-Horses gain confidence to face life’s challenges? One key takeaway is that through the power of storytelling, the boy is reminded of the events that have provided him with inner strength and courage. 

What is this story trying to teach us? One key takeaway is that courage to face life’s challenges comes from your inner strength. 

Synopsis

Boy-Strength-of-Blue-Horses and his grandfather reminisce about the young boy’s birth, his first horse, and an exciting horse race. Through the power of retelling the boy’s life stories, he gains confidence, courage, and the inner strength to face his greatest challenge- his blindness. This intergenerational, poetic tale unfolds naturally and eloquently, exhibiting the love between a boy and his grandfather. 

2. Go to the last page of the lesson and review “What Makes this Read-Aloud Complex.” This was created for you as part of the lesson and will give you guidance about what the lesson writers saw as the sources of complexity or key access points for this book. You will of course evaluate text complexity with your own students in mind, and make adjustments to the lesson pacing and even the suggested activities and questions.

3. Read the entire book, adding your own insights to the understandings identified.  Also note the stopping points for the text-inspired questions and activities. Hint: you may want to copy the questions vocabulary words and activities over onto sticky notes so they can be stuck to the right pages for each day’s questions and vocabulary work.

Note to teachers of English Language Learners (ELLs): Read Aloud Project Lessons are designed for children who cannot read yet for themselves. They are highly interactive and have many scaffolds built into the brief daily lessons to support reading comprehension. Because of this, they are filled with scaffolds that are appropriate for English Language Learners who, by definition, are developing language and learning to read (English). This read aloud text includes complex features which offer many opportunities for learning, but at the same time includes supports and structures to make the text accessible to even the youngest students.
This lesson includes features that align to best practices for supporting English Language Learners. Some of the supports you may see built into this, and /or other Read Aloud Project lessons, assist non-native speakers in the following ways: 

· These lessons include embedded vocabulary scaffolds that help students acquire new vocabulary in the context of reading. They feature multi-modal ways of learning new words, including prompts for where to use visual representations, the inclusion of student-friendly definitions, built-in opportunities to use newly acquired vocabulary through discussion or activities, and featured academic vocabulary for deeper study.

· These lessons also include embedded scaffolds to help students make meaning of the text itself. It calls out opportunities for paired or small group discussion, includes recommendations for ways in which visuals, videos, and/or graphic organizers could aid in understanding, provides a mix of questions (both factual and inferential) to guide students gradually toward deeper understanding, and offers recommendations for supplementary texts to build background knowledge supporting the content in the anchor text.

· These lessons feature embedded supports to aid students in developing their overall language and communication skills by featuring scaffolds such as sentence frames for discussion and written work (more guidance available here) as well as writing opportunities (and the inclusion of graphic organizers to scaffold the writing process). These supports help students develop and use newly acquired vocabulary and text-based content knowledge.

The Lesson – Questions, Activities, Vocabulary, and Tasks

	Questions/Activities/Vocabulary/Tasks
	Expected Outcome or Response (for each)

	FIRST READING 

Read aloud the entire book with minimal interruptions. Stop to provide word meanings or clarify only when you know the majority of your students will be confused.


	The goal here is for students to enjoy the book, both writing and pictures, and to experience it as a whole. This will give them some context and sense of completion before they dive into examining the parts of the book more carefully.

	SECOND READING:  (pages 1-4; the boy’s birth) 

Reread page 1

Questions:

What do you notice about the words on the page? How does that help you know who is talking? 

Why does Grandfather say, “This might be the last telling?”

Reread page 2

How do you know the boy has heard the story before?

What are the clues the author gives to let us know that there might be trouble? 

Wounded means hurt. What are some things that you might wound? (knee, elbow, heart, head, etc…) point out that these refer to people. How can the wind be wounded? 

Reread page 3

What words and phrases does the author use to describe the wind? How do those words make you feel? 

Reread page 4

What happens to the wind as soon as the boy is born?

What is this a sign of?

What does that mean, “He will walk in beauty”?

What was the boy like when he was born? 

Activity

Teach simile as a technique used by authors to compare two things using like or as and personification as a technique to give human qualities to non-human things. 

Provide students with a single piece of yarn (or rope). At the end of each reading or session, have students tie a knot on the counting rope. (This is not only a visual metaphor to signify the passage of time, but also something tactile that the students can feel to remind them of the boy’s life stories.)

Students can hold their string and practice retelling the story with a partner. 


	In lieu of speaker tags, the author uses their names in the dialogue as well as the text structure to show who is speaking. The boy’s lines are at the margin and the grandfather’s lines are indented. 

Have students come up with reasons for why it might be the last telling. They may say the grandfather is getting old and may die soon or perhaps the boy has heard it so much that he is ready now to tell the story himself. 

When the grandfather starts the story, the boy interrupts him and tells him to start at the beginning, “start where the storm was crying my name.” This shows that he is familiar with the story. 

“storm was crying my name,” “dark night,” “strange night,”  “wild storm came out of the mountains crying “Boy-eeeee!” “wounded wind” (something was wrong with the wind) 

“whipping up sand as sharp as claws”, “crying like a bobcat”, Students will express that these words make them feel scared or threatened. 

When the boy is born, the wind stopped howling and the night became “as quiet as soft falling snow…” 

The settling of the storm was a sign that the boy would be ok. 

This means the boy will do great things in life. 

The boy was born weak, sick, and frail. They were worried he would die. 

Begin a chart capturing examples of personification and similes. 

· “the storm was crying my name”

· “the storm came out of the mountains crying “Boy-eeee!”

· “wounded wind”

· “whipping up sand as sharp as claws”

· “crying like a bobcat”

· “the wind stopped howling”

· “night became as quiet as soft falling snow”



	THIRD READING: (pages 5-10; naming ceremony)

Reread page 5 

What happened when Grandfather first took the boy outside? 

Where did the horses come from? 

Why do you think the author says they came from the “dark mountains”, why were the mountains dark? What else is dark?

What did the horses give the boy?

Why do you think the author chose to devote 2 pages to the blue horses?

Tell students that horses can represent power and the color blue can mean confidence. So, why did the author make the horses blue and not a different color?

Reread pages 8-9

What did they name the boy? Why was the name special? 

How can a name give you strength? 

What do the dark mountains represent? What does Grandfather mean when he says “You are learning to cross the dark mountains.” 

What does it mean when Grandfather tells him, “You were born with a dark curtain in front of your eyes.”

Reread page 10

Why can’t the boy see blue? How does the boy “see” blue?

How does the boy feel about blue?

Activity: 

Continue adding examples of figurative language to the chart. 

Have students tie another knot in their rope and practice orally telling the boy’s story with a partner. Students can also assume the role of Grandfather and the boy and tell the story together. 

Have students work with a partner to practice reading a few pages and using the different voices for the grandfather and the boy. 
	The boy did not open his eyes. Two great blue horses came galloping by and they stopped. The boy reached out his hands toward them and the horses “spoke” to him. 

The horses came from beyond the dark mountains. 

These questions are getting to the idea that the horses symbolize the darkness within the boy and that the strength of the boy comes from within him just like the great horses. 

The horses gave him the strength to live. 

It was an important part of the boy’s life—how he was named.

The boy was named Boy-Strength-of-Blue-Horses. It was important for him to have a strong name to help him grow strong. 

By having a strong name, the boy believes he is strong which is what actually makes him strong. 

The dark mountains represent the obstacles that the boy faces due to his blindness. Grandfather is explaining that there will always be dark mountains (challenges or obstacles) around him and he is learning to face them. 

The dark curtain means he cannot see. The boy was born blind. Dark mountains are all around him but he is learning to see through his darkness because of the blue horses. 

The boy feels blue because he knows what the sky feels like. Grandfather describes all of the things that represent blue like the sound of the birds in the mornings. The boy knows blue because it is the happiness. 

“Morning throws off the blanket of night.”

“Yes, sky touches my face... soft, like lambs’ wool…”



	FOURTH READ (pages 11-15, the boy’s horse):

Reread page 11

What was the weather like the night the boy’s horse (foal) was born? What happened just as the foal was born? 

How was the weather similar or different to the night the boy was born? 

Reread page 12 

Who is telling more of the story now? Why do you think this is? 

How did the boy teach his horse to race? 

Reread pages 13-14

Describe the race. How did the boy feel? How did he know which way to go? Where did he find the strength to compete in a race? 

When he finished the race, Grandfather said, “you have raced darkness and won! You now can see with your heart, feel a part of all that surrounds you. Your courage lights the way.” What does this mean? 

Reread page 15

How does telling the story again and again continue to make the boy stronger? 

Why does Grandfather want the boy to know the story so well that he can tell it to himself? 

Activity

Continue to add examples of figurative language to the chart. 

Tie one more knot to the rope and have students practice telling the story. 
	It was a long night of cold rain and just as the foal was born, the sum came through the clouds and a rainbow appeared. 

It is similar to the night when the boy was born in that it was stormy until the moment of birth. 

Now the boy is telling more of the story because it is becoming his story. 

He memorized the trails and the way it felt to turn. 

The boy was afraid at the beginning of the race and then his grandfather yelled, don’t be afraid. He told him to trust his darkness. He became one with the horse and trusted the horse. 

Although he did not win the race, he beat his darkness. 

Each time the boy tells his story, it makes him stronger because it helps him to believe in his strength. 

Grandfather knows that he will not be around much longer and wants the boy to continue to find the strength within to fight his challenges. 


FINAL DAY WITH THE BOOK - Culminating Task

· Prompt

· How does Boy-Strength-of-Blue-Horses gain confidence to face life’s challenges? What can we learn from this story?  
· Sample answer

·  
Life brings challenges to everyone but especially for Boy-Strength-of-Blue-Horses who is blind. However, he does not let his blindness stop him from facing those challenges. 

Many stories of the boy’s life remind him of his inner strength. The first story is of the blue horses that come when he is born. The horses came from beyond the dark mountains and they stopped to look at him. This was a sign that the boy would not die. Because the horses gave him strength, he was able to learn to “see through” his darkness. Another story is about learning to race his horse. He taught his horse to race by following Grandfather and learning the trails by hear. He learned to feel the movement of the horse and counted her gallops to know when to turn. When he raced, the people said, “Who is that boy riding bareback…racing the race with all of his heart?” The race taught him that he could see through the dark and Grandfather reminds him that he was crossing dark mountains. This taught the boy that he can see with his heart and that courage from within him lights his way. 

Through the power of storytelling, the boy is continually reminded of these events from his life that have provided him with inner strength and courage. It is through these stories that Boy-Strength-of-Blue-Horses has gained the confidence to face life’s challenges. 

Vocabulary

	These words merit less time and attention 

(They are concrete and easy to explain, or describe events/

processes/ideas/concepts/experiences that are familiar to your students)


	These words merit more time and attention

(They are abstract, have multiple meanings, and/or are a part 

of a large family of words with related meanings. These words are likely to describe events, ideas, processes or experiences that most of your student will be unfamiliar with)



	Page 2:ऀhogan- a Navajo Indian dwelling usually made of logs and ऀmud with a door traditionally facing east

Page 2:ऀwounded - hurt

Page 4:ऀhowling – make a sound like an animal crying 

Page 5:ऀgalloping - running

Page 8:ऀNaming ceremony- a person is given his/her tribal name ऀoften by the elders of the tribe

Page 11: foal – a baby horse 

Page 12: reins – leather straps a rider uses to control a horse

Page 12: steep – straight down

Page 13: tribal- of a tribe - 


	Page 3:ऀ whipping – striking

Page 4: frail - weak

Page 5: shallow – taking in a little air

Page 8: crossed- to go from one side to another

Page 12: traced - followed

Page 14: courage- bravery




Extension learning activities for this book and other useful resources

1. Have students make their own “counting rope” tying a knot for each year of their life and then retelling their story to another student. Provide a model as well as a word bank of transition words. Note: This is particularly supportive of English Language Learners.
2. Have students tell or write about how they got their name. 

3. Describe a color similar to the way the Boy described blue in a Cinquain or Haiku poem. 

4. A dramatic reading of the book may be accessed : http://www.storylineonline.net/knots-on-a-counting-rope/ 
What Makes This Read-Aloud Complex?

1. Quantitative Measure

Go to http://www.lexile.com/ and enter the title of your read-aloud in the Quick Book Search in the upper right of home page. Most texts will have a Lexile measure in this database. 
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2. Qualitative Features

Consider the four dimensions of text complexity below. For each dimension*, note specific examples from the text that make it more or less complex. 




*For more information on the qualitative dimensions of text complexity, visit http://www.achievethecore.org/content/upload/Companion_to_Qualitative_Scale_Features_Explained.pdf
3. Reader and Task Considerations

What will challenge my students most in this text? What supports can I provide?

· The author’s use of figurative language to understand the overall metaphor of the story

· Combination of alternating dialogue and the time shift from the present to the past. 

How will this text help my students build knowledge about the world?

· This book teaches an important lesson 

· Students familiar with this story and its language will have a basis for understanding figurative language they will encounter later in conversation and in literature. 

4. Grade level 

What grade does this book best belong in? Grade 2

All content linked to within this resource was free for use when this resource was published in March 2018. Over time, the organizations that manage that external content may move or remove it or change the permissions. If the content is no longer available, please email info@studentsachieve.net.
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Most of the texts that we read aloud in K-2 should be in the 2-3 or 4-5 band, more complex than the students can read themselves. 


2-3 band 	420-820L


4-5 band	740-1010L








Several levels of meaning: overcoming challenges including blindness the inevitability of losing his grandfather some day, 


Courage to face challenges, interconnectedness between people, animals, nature, and the earth,


Many ways to “see” 


Power of storytelling, oral tradition and family relationships. 





The narrative takes the form of an alternating dialogue between 


Grandfather and Boy (Boy-Strength-of-Blue-Horses 


“Tell me the story again Grandfather…


“I have told you many times, Boy.” 


Several time shifts occur. The Grandfather is telling the story in present time about the past but also alludes to the future. “Tell me the story please.” “Once                      there was a boy child…” 


 





Extensive use of figurative language: personification. “the storm was crying my name” “when a wild storm came out of the mountains… crying, … 


Similes: “night as quiet as soft falling snow.” 


Metaphor: the counting rope is a metaphor for the passage of time. 


Use of elipses to finish each other’s thoughts. 











Some students may need background on the power of the oral storing telling tradition in Native American culture. 


It would also be helpful to know something about how people who are blind “see” the world through their other senses. 


Native American naming traditions, 4 directions, “walking beauty to the east. And sense of the interconnected and respect of all nature 
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