Pearson
Reading Street 2010
Grade 5


Unit 5/Week 1
Title: The Skunk Ladder
Suggested Time:
 5 days (45 minutes per day)
Common Core ELA Standards: RL.5.1, RL.5.2, RL.5.3, RL.5.4; W.5.2, W.5.4, W.5.9, SL.5.1, SL.5.2; L.5.1, L.5.2, L.5.4
Teacher Instructions
Before Teaching
1. Read the Big Ideas and Key Understandings and the Synopsis.  Please do not read this to the students.  This is a description for teachers, about the big ideas and key understanding that students should take away after completing this task.
Big Ideas and Key Understandings

With creativity and imagination, children make an adventure out of an ordinary day.
Synopsis
This story is about two boys, “Crazy” Eddie and the narrator, the imaginative contraptions they create, and their wacky adventures.   One day, after reassuring Mr. Muldoon, Eddie’s father, that all they were going to do was dig, they actually dig a hole big enough to fit one of Mr. Muldoon’s cows.   Fearing that this might happen, the boys get a door, behind the barn, to cover the hole.  While they are gone, a skunk falls into the hole. The boys build a ladder, hoping the skunk will climb out of the hole, but when Mr. Muldoon comes towards them to find out what they are doing, they again cover the hole with the door.  Eddie’s father lifts the door and falls into the hole.  The confusion causes a humorous sequence of events that ends with the skunk spraying Mr. Muldoon before it uses the ladder to climb out of the hole.  When Eddie arrives home, he stays under the protective custody of his mother until his father’s rage and skunk smell subsides, leaving a slight facial tic on Mr. Muldoon’s face for some months.  In conclusion, the narrator lets us know that Eddie, even though hit with a slight charge of skunk spray, has no lingering effects on him.  In fact, twenty years later, Eddie becomes a Ph.D in chemistry.
2. Read entire main selection text, keeping in mind the Big Ideas and Key Understandings.
3. Re-read the main selection text while noting the stopping points for the Text Dependent Questions and teaching Vocabulary.

During Teaching
1. Students read the entire main selection text independently.
2. Teacher reads the main selection text aloud with students following along. (Depending on how complex the text is and the amount of support needed by students, the teacher may choose to reverse the order of steps 1 and 2.)
3. Students and teacher re-read the text while stopping to respond to and discuss the questions and returning to the text.  A variety of methods can be used to structure the reading and discussion (i.e.:  whole class discussion, think-pair-share, independent written response, group work, etc.)
Text Dependent Questions
	Text-dependent Questions
	Evidence-based Answers

	According to the author, on page 522, what had the boys done so far this summer? What conclusion can be drawn about the boys’ characteristic traits? 
	The narrator had nearly drowned, in the creek, testing Eddie’s deep sea diving apparatus. They had crashed their homemade plane during takeoff from the roof of the Muldoon farm. Their submarine had failed to surface with them in the pond. The boys are adventurous, imaginative, and creative as they are constantly looking for something exciting to do or build.

	Using evidence from the text, why does the author label Mr. Mujldoon’s nervous condition as “mysterious?” (page 522)

	 The text says that that Mr. Muldoon had developed a nervous condition after the boys had those other adventures. Mr. Muldoon also shuddered when Crazy Eddie said that they were trying to think of something to do because he knows that it would end up disastrous.

	Use text evidence to support why Mr. Muldoon’s doesn’t want the boys to not build anything? (page 523)
	The narrator begins the story on page 522 by giving numerous examples of all the things that has gone wrong when the boys try to test out the things that they have built.  
“Eddie’s deep sea apparatus”

“homemade plane”

“submarine”

All these fail examples is why Mr. Muldoon is fearful of the boys building something else.

	According to the author on page 524, when did Eddie decide that they were finish digging the hole?

	According to the author, Eddie decided that they were finished digging the hole when the hole was so deep, they could barely heave shovelfuls of dirt up over its sides.

	On page 525, what words, phrases, or sentences help you to determine the boys idea for the hole was more than just “aesthetically pleasing” to being “practical”? What do these words mean?

	Make a wild animal trap out of it; tame the wild animals and teach them to do tricks; start their own circus; charge people to see their animals do tricks; might catch a deer, or an elk, or a bear, or a mountain lion, or…

	According to the author, what made Eddie’s enthusiasm fade and helped him decide to “undig” the hole? (page 526) 
	The author states that when the narrator mentioned that one of his father’s cows may fall in, Eddie’s enthusiasm faded.  This thought never crossed Eddie’s mind and he could now imagine how “unpleasant” this would be.

	Based on details from the text, explain how the skunk got into the hole. (page 526)
	The skunk had apparently found an open space under the door, slipped in for a look around, and plummeted the eight feet or more to the bottom of the hole.

	Based on details, explain why the narrator did not like Eddie’s first idea on how to get the skunk out of the hole? (page 528)
	The details in the first plan involved the narrator grabbing the skunk. “maybe one of us could drop down in the hole, grab him real quick and before he sprays, and then throw him out.”
Eddie volunteers to “yell real loud” so the skunk “won’t notice when” the narrator jumps in.

	What may have caused the “earthly scrabbling sounds” after Mr. Muldoon went in the hole? (page 530)
	Mr. Muldoon may have been trying to get away from the skunk by climbing up the side of the hole.  “Mr. Muldoon came clawing his way up the side of the hole”.

	What is the author’s purpose when he writes, “Crazy Eddie became a Ph.D in chemistry.” (page 533)
	The author’s purpose is to make the author laugh and to tell the reader that Eddie wasn’t really crazy, he was actually very smart.  In addition, the purpose is to highlight the idea that although Eddie’s creativity was viewed as problematic during his childhood; it can also be the source of greatness.  


Vocabulary
	
	KEY WORDS ESSENTIAL TO UNDERSTANDING

	WORDS WORTH KNOWING 



	TEACHER PROVIDES DEFINITION 

not enough contextual clues provided in the text
	Apparatus – page 522
Shuddered – page 522

Latter – page 524

Engineering – page 525

Aesthetically – page 525

Hysteria – page 526

Tedious – page 526

Contrivance – page 530


	Expression - page 523
Accompanied – page 523

Feat – page 525

Enthusiasm – page 525

Excavation – page 526

Deduced – page 530

Subsided – page 532



	STUDENTS FIGURE OUT THE MEANING

sufficient context clues are provided in the text


	Plummeted – page 526

Thunderous – page 532


	Wondrous – page 523

Concentrate – page 525

Immensely – page 525

Abandoned – page 525

Secure – page 526

Undergo – page 526

Protective – page 532

Custody – page 532

Chemistry – page 533




Culminating Task
· Re-Read, Think, Discuss, Write
· In The Skunk Ladder, a somewhat ordinary task becomes a humorous adventure.  The author carefully ordered the events to help the reader follow the plot.  Using evidence from the text, sequence the key events in this story to show how something ordinary can become quite extraordinary.  Be sure to include proper grammar, conventions and use a variety of sequence words and phrases.  Include at least 3 quotes from the story.
· Sample Answer:  In The Skunk Ladder, an ordinary summer day becomes a humorous adventure.  In the beginning, the boys are “just trying to think of something to do.” (page 522) Eddie immediately suggests that they dig “a real big hole.” (page 523) Just after the hole was dug, the boys thought about using it to catch wild animals or a cow and start a circus but they decide to cover the hole during the night to prevent anything from falling in it.  During the night, however a skunk falls in the hole and “attempts to dig his way out of the hole.” (page 526)  The boys were brainstorming ideas of how to get the skunk out of the hole, when all of a sudden they decide to build a ladder.  Before the boys can put the ladder down the hole and get the skunk out, Mr. Muldoon charged up and is very upset.  All of a sudden, Mr. Muldoon falls in the hole with the skunk!  “Next there were a lot of earthly scrabbling sounds, and Mr. Muldoon came clawing his way up the side of the hole.” (page 530) In the end, the skunk “came racing up the skunk ladder himself.” (page 530) 
Additional Tasks
· Have students read about everyday adventures.  Students can evaluate the content of the book and write a review.

Quake! Disaster in san Francisco, 1906  by Gail Langer Karwoski


Revenge of the Whale: The True Story of the Whaleship Essex by Nathaniel Philbrick

After the Last Dog Died: The True Life, Hair Raising Adventure of Douglas Mawson and His 1911-1914 Antarctic Expedition by Carmen Bredson
· Have students research one of these everyday adventure topics:

1. Research the things people should do to prepare to enter the wilderness.  Make a list of what to bring on an adventure in order to stay warm and safe from animals and the elements.  Display the information on a poster.

2. Research the methods of transportation available to kids your age, such as a bicycle, skateboard or scooter.  Write an informational article in which you explain how each of these things work, how easy they are to use, and how practical they are.

3. Research attractions for adventure near your city, such as parks, museums and aquariums.  Take notes on where each is located, the hours of operation, and how much it costs to visit.  Create a travel brochure for these attractions in which you feature this information and any relevant illustrations.

4. Research and plan a class field trip.  Where would you go, how would you get these, what would you have the class do at the location and how much would it cost.  Present your proposal to the class.
Notes to Teacher
Possible sequence language to teach:

· Before, during, in the beginning, after that, at the end, previously, initially, during, eventually, all of a sudden, just after, immediately following, a while later.
Example sentence frames: 

· Before____ had even____, the _____ started _____ in the _____.

· It wasn’t until ____ that _____.

· _____ and _____ were _____, when all of a sudden ______.
Supports for English Language Learners (ELLs) 

to use with Basal Alignment Project Lessons

When teaching any lesson, it is important to make sure you are including supports to help all students.  We have prepared some examples of different types of supports that you can use in conjunction with our Basal Alignment Project Lessons to help support your ELLs.  They are grouped by when they would best fit in a lesson.  While these supports reflect research in how to support ELLs, these activities can help ALL students engage more deeply with these lessons. Note that some strategies should be used at multiple points within a lesson; we’ll point these out. It is also important to understand that these scaffolds represent options for teachers to select based on students’ needs; it is not the intention that teachers should do all of these things at every lesson.

Before the reading:  

· Read passages, sing songs, watch videos, view photographs, discuss topics (e.g., using the four corners strategy), or research topics that help provide context for what your students will be reading. This is especially true if the setting (e.g., 18th Century England) or topic (e.g., boats) is one that is unfamiliar to the students.  

· Provide instruction, using multiple modalities, on selected vocabulary words that are central to understanding the text. When looking at the lesson plan, you should note the Tier 2 words, particularly those words with high conceptual complexity (i.e., they are difficult to visualize, learn from context clues, or are abstract), and consider introducing them ahead of reading. For more information on selecting such words, go here. You should plan to continue to reinforce these words, and additional vocabulary, in the context of reading and working with the text. (See additional activities in the During Reading and After Reading sections.)
Examples of Activities: 

· Provide students with the definition of the words and then have students work together to create Frayer models or other kinds of word maps for the words.    

· When a word contains a prefix or suffix that has been introduced before, highlight how the word part can be used to help determine word meaning.

· Keep a word wall or word bank where these new words can be added and that students can access later. 

· Have students create visual glossaries for whenever they encounter new words. Then have your students add these words to their visual glossaries.  

· Create pictures using the word. These can even be added to your word wall!

· Create lists of synonyms and antonyms for the word. 

· Have students practice using the words in conversation. For newcomers, consider providing them with sentence frames to ensure they can participate in the conversation. 

· Practice spelling the words using different spelling practice strategies and decoding strategies.  Students could take turns spelling with a partner.  

· Use graphic organizers to help introduce content. 

Examples of Activities:  

· Have students fill in a KWL chart about what they will be reading about. 
· Have students research setting or topic using a pre-approved website and fill in a chart about it.  You could even have students work in groups where each group is assigned part of the topic. 
· Have students fill in a bubble map where they write down anything that they find interesting about the topic while watching a video or reading a short passage about the topic.  Then students can discuss why they picked the information.
During reading:  

· Read the text aloud first so that ELLs can hear the passage read by a fluent reader before working with the text themselves. 

· Allow ELLs to collaborate in their home languages to process content before participating in whole class discussions in English.  Consider giving them the discussion questions to look over in advance (perhaps during the first read) and having them work with a partner to prepare.  

· Encourage students to create sketch-notes or to storyboard the passage when they are reading it individually or with a partner.  This will help show if they understand what they are reading as they are reading it. 

· Ask questions related to the who, what, when, why, and how of the passage.  For students that may need a little more help, provide them with sentence stems.

· Continue to draw attention to and discuss the words that you introduced before the reading. 

Examples of Activities:  

· Have students include the example from the text in their glossary that they created.  

· Create or find pictures that represent how the word was used in the passage.  

· Practice creating sentences using the word in the way it was using in the passage.  

· Have students discuss the author’s word choice.  

· Use graphic organizers to help organize content and thinking.  

Examples of Activities:  

· Have students fill in a chart to keep track of their 5ws while they read to help them summarize later and figure out the central idea of a passage.

· It may again be beneficial to have somewhere for students to store new words that they encounter while reading the text.  Students could use a chart to keep track of these new words and their meanings as they read.
· If you had students fill in a KWL, have them fill in the “L” section as they read the passage. 
· Utilize any illustrations or text features that come with the story or passage to better understand the reading.

· Compare/contrast the passage with what the illustrations convey about the passage.  Have students consider if the illustrations look the way they visualized the passage in their own minds or if the passage matches their predictions based on the illustrations.

· Identify any text features such as captions and discuss how they contribute to meaning.

After reading:  

· Present directions for any post-reading assignments orally and visually; repeat often; and ask English Language Learners to rephrase. 

· Allow ELLs to use English language that is still under development. Students should not be scored lower because of incorrect spelling or grammar (unless the goal of the assignment is to assess spelling or grammar skills specifically). When grading, be sure to focus on scoring your students only for the objective(s) that were shared with students.  

· Scaffold questions for discussions so that questioning sequences include a mix of factual and inferential questions and a mix of shorter and more extended responses.  Questions should build on each other and toward inferential and higher-order-thinking questions.  There are not many factual questions already listed in the lesson instructions, so you will need to build some in as you see fit. More information on this strategy can be found here.

· Reinforce new vocabulary using multiple modalities
Examples of activities: 

· Using the words that you had students work with before reading, have students write sentences in reference to the passage that you just finished reading.

· Require students to include the words introduced before reading in the culminating writing task. 

· For newcomers, print out pictures that represent the words that you focused on and have students match the words to the pictures.

· Based on different features of the words, have the students sort them into different categories and explain their choices.  For example, the students could sort the words by prefixes, suffixes, connotation, etc. 

· After reading the passage, continue to examine important sentences (1–2) in the text that contribute to the overall meaning of the text. Guide students to break apart these sentences, analyze different elements, and determine meaning. More information on how to do this, including models of sentence deconstruction, can be found here.

· Provide differentiated scaffolds for writing assignments based on students’ English language proficiency levels.

Examples of Activities: 

· For all students, go over the prompt in detail, making sure to break down what the prompt means before having the students get to work.  Then have the students explain the directions back to you.  

· Have students create an evidence tracking chart during reading, then direct them to look back over their evidence chart and work with a group to see if their evidence matches what the rest of the class wrote down.  If some of the chart does not match, students should have a discussion about why.

· For students who need more support, model the proper writing format for your students and provide them with a properly formatted example for reference.  

· For newcomers, you may consider creating sentence or paragraph frames to help them to write out their ideas.  

· To further discussion about the passage, have students create their own who, what, when, where, why, and how questions related to the passage to ask each other and have students pair up and practice asking each other the questions. If available, pair students of the same home language to support the use of language still under development.
