Two Bad Ants/Chris Van Allsburg/ Created by West Virginia District

Unit 6/Week 4

Title:  Two Bad Ants
Suggested Time:
 5 days (45 minutes per day)
Common Core ELA Standards: RL.3.1, RL.3.2, RL.3.3, RL.3.4, RL.3.6, RL.3.7; W.3.2, W.3.4; SL.3.1; L.3.1, L.3.2 L.3.3, L.3.4, L.3.5
Teacher Instructions
Refer to the Introduction for further details.

Before Teaching
1. Read the Big Ideas and Key Understandings and the Synopsis.  Please do not read this to the students.  This is a description for teachers, about the big ideas and key understanding that students should take away after completing this task.

Big Ideas and Key Understandings

The Proverb—the grass is always greener on the other side—is rarely true.

Synopsis
Two ants, along with others from their nest, set out to gather crystals for their queen.  She has declared them “the most delicious food” she has ever seen.  As the ants journey to the source of the crystals, they encounter obstacles which make the trek dangerous.  Once each journeying ant has a crystal in hand, they return to the nest—without two of their members.  These two bad ants determine they weren’t really needed and quietly remain at the source of the delectable crystals.  Events quickly illustrate that life there is a series of near-misses and close calls—not quite what the two ants had imagined.  The following day, when the army returns for more crystals for the queen, the two bad ants fall in line and happily return, all the wiser, to their familiar nest.
2. Read entire main selection text, keeping in mind the Big Ideas and Key Understandings.
3. Re-read the main selection text while noting the stopping points for the Text Dependent Questions and teaching vocabulary.

During Teaching

1. Students read the entire main selection text independently.
2. Teacher reads the main selection text aloud with students following along. (Depending on how complex the text is and the amount of support needed by students, the teacher may choose to reverse the order of steps 1 and 2.)
3. Students and teacher re-read the text while stopping to respond to and discuss the questions and returning to the text.  A variety of methods can be used to structure the reading and discussion (i.e.:  whole class discussion, think-pair-share, independent written response, group work, etc.)
Text Dependent Questions

	Text-dependent Questions
	Evidence-based Answers

	Based upon the text and illustrations on page 360, describe the “ant world.”
	In the ant world the queen is the mother of all the ants.  They live in a nest under the ground and surrounded by grass.  The ants work for the queen, including bringing her food because her happiness made the whole nest a better place. 

	The ants’ journey was described as long and dangerous.  What other words, on pages 360 and 361 does the author use to reinforce for the reader the idea of a shared journey at the queen’s request?
	The author called one ant as a scout that had returned with a remarkable discovery. The scout presented the crystal to the ant queen. Sometimes queens are worshiped and given gifts like the scout did. The author hints at danger by describing the time of day as late with long shadows stretched over the entrance. The scout and ants were on a dangerous journey for their leader, the queen. (Note: Students may compare this to the language commonly used in adventure books and movies.  However, this should be volunteered, not posed by the teacher since it privileges some students over others based upon experience.)

	On page 362, the time of is noted: “Dusk turned to twilight, twilight to night.” Dusk and twilight occur when the sun is below the horizon but it’s not dark. The author gave this and other descriptions that reinforce the notion that the ants are beginning a dangerous journey. What are the other descriptions on page 362 and 363 that hint at danger?

	(Note to teacher: There is a scientific error in the text.  Technically, twilight occurs before dusk.  If students ask about this, allow them to discover the differences, and then discuss why an author might do that. You might note that this is a work of fiction. Pose the question, does it change the story?) The author makes it seem dangerous by saying the path twisted and turned and every bend led them deeper into the dark forest.  When it gets dark everything seems to be scary. The ants were listening for sounds of hungry spiders. Thunder storms are scary. The ants had no warning that huge cold drops of rain were going to fall, along with flashing lightning.

	The challenge of the journey continues on page 364. A “mountain’s face” is a steep side of a mountain.  Use the description of the mountain on this page; visualize the view of the mountain through the eyes of the ant strictly using the text. [after students have drawn the mountain] Now, compare your drawing to the illustrations. What do you notice? This is called point of view—the point of view of the ant.
	The illustration should include a forest near the mountain.  The mountain is so large the top is not visible—it reaches “right to the heavens.” The mountain should have cracks in it with the wind whistling down. 

The text describes a literal mountain but the illustrations reveal it is the wall of what appears to be a house.  

	The crystals are housed in an “unnatural place” from the point of view of the ants. The prefix un-, meaning “not”, when applied to the root word “natural,” the word means “not natural.”  Consider the point of view of the ant.  Using the text on pages 360-365, explain why the place is unnatural for the ant. 
	The ant lives in a nest with hundreds of other ants.  This nest is located in the ground, surrounded by a forest of grass, and other insects, such as spiders and crickets. The ant smells things from nature, such as dirt, grass, and rotting plants. The house, where the crystals are found, is surrounded by walls (mountains), smooth, shiny surfaces, and has glassy, curved walls.

	On pages 368-369, the author uses a nonliteral description of the ants falling into a drink that is a “boiling brown lake.” What evidence in the text helps the reader build understanding about the literal meaning?
	The author used the following words and phrases:  crushing waves, paddled, heads above water, whirlpool that sucked the ants deeper, held their breath, bobbed to the surface, gasping for air, spitting mouthfuls of…water, swam to shore. The words and phrases help the reader understand that the ants are struggling to survive inside a cup of coffee.

	On page 372, the word feverish was used.  Feverish means having or showing symptoms of a fever.  The text states, “Both ants had a powerful thirst and longed to dip their feverish heads into the refreshing water.” What caused the ants to feel feverish?
	The ants were feeling feverish because they had just survived being hidden in holes of bread in a working toaster. 

	What caused the ants to fall into the “wet, dark chamber”? (Pg. 373)
	“The force of the water was much too strong. They were pulled off the fountain and plunged down.”

	The point of view of the ants, on page 373, is that they had been caught in a “whirling storm.” Using evidence from the text, where were they from the reader’s (human) perspective?
	The ants were in a sugar bowl found in a kitchen.  After their attempts to survive the hot coffee, the person’s mouth, the hot toaster, and the sink faucet, they had fallen into the drain of the sink and the food or garbage disposal.  Note:  Many children may not know of a food disposal.  This question allows for discussion to provide definition and opportunity for all in completing the Culminating Task.

	On page 374, the ants were “stunned senseless.” Stunned means they were knocked into a semi-conscious state.  They were only somewhat/partly alert. (Demonstrate, if needed.) Senseless means without sensation—related to your senses of touch, sight, hearing, smelling, tasting.  Because they were stunned senseless, what was the effect?
	Because the ants were stunned senseless, they were too exhausted to go on.  They crawled into a dark corner and fell fast asleep.

	“Night had returned when the battered ants awoke to a familiar sound…” In this sentence (on page 375), battered means being knocked around or physically exhausted. Cite two or three examples from the story that caused them to feel battered and why.
	Choose 2 or 3 from the following:

· The original journey for the crystal because they had to trek “into the woods”, through the “dark forest”, they “climbed higher and higher,” their “legs grew weak.” ETC.

· The giant scoop/spoon in the coffee meant that “crushing waves fell over the ants”, etc.

· Hid in a huge round disk with holes /toast and “became so unbearably hot they thought they would be cooked,” etc.

· Fountain/faucet in which “the force of the water was much too strong.”

· Whirling storm in the wet, dark chamber caused them to be “bruised and dizzy.”

· Dark openings/electrical sockets caused them to be “stunned senseless,” etc.

	The last line of the story states, “This was where they were meant to be.” In the beginning of the story the ants thought being near the crystals, the “tasty treasure” was where they should be. What evidence do you find on page 375 that they had discovered a more valuable reason to return home? What was of greater value to them now? Why?
	The ants heard joyful sounds coming from their ant hole. They knew “their mother queen” would be grateful for the crystals. They knew their home and family made them “happier than they’d ever felt before.” After their long ordeal they finally understood that things/situations aren’t always as wonderful as they seem.

	What is the central message or moral of this text?
	The moral of this text is that the grass isn’t always greener on the other side.  This means that things sometimes look better somewhere else, but that isn’t always true.  In the story, the two ants think that the new home with the crystals is better, but they learn through all of their challenges that they would rather be at home.


Vocabulary

	
	KEY WORDS ESSENTIAL TO UNDERSTANDING

	WORDS WORTH KNOWING 

General teaching suggestions are provided in the Introduction 

	TEACHER PROVIDES DEFINITION 

not enough contextual clues provided in the text
	Page 364-mountain’s face

Page 366-unnatural

Page 371-feverish

Page 374-stunned senseless

Page 375-battered


	Page 367- hovered

Page  368-violently

Page  360-deemed

Page 373 -chamber

Page 373- plunged

	STUDENTS FIGURE OUT THE MEANING

sufficient context clues are provided in the text


	Page 364-ledge

Page 360-scout

Page 371-rocketed

Page 478-whirlpool


	Page 478-pitchblack hole

Page 485-amid




Culminating Task
· Re-Read, Think, Discuss, Write

· On page 366 the text states, “There was something about this unnatural place that made the ants nervous.  In fact they left in such a hurry that none of them noticed the two small ants who stayed behind.” The two who stayed behind made their decision because they could have an unlimited supply of this “most delicious food ever tasted.” They thought they’d have everything they’d need.  Based upon the text, describe the decision of the ants to stay in this “unnatural place” and at least two of the ant’s near misses.  Connect these events, in your writing, to their eventual decision to return home.
Answer: The two bad ants decided to stay behind because they thought they hit the jackpot. They thought they were surrounded by treasure. Ants need food, but they also need a safe shelter to survive.  They had no idea they were in the house of humans and dangers were everywhere. They were scooped out of the safety of the sugar bowl by a giant silver scoop—a spoon—into a boiling brown lake—coffee. Barely surviving the coffee whirlpool and being swallowed by a human, they were exhausted. After escaping a near death by a toaster, the water fountain, and the food disposal, they just wanted to rest in safety.  They crawled into what appeared to be a warm cave.  It reminded them of home.  They were shocked awake when the electrical charge of the outlet shot them out like bullets from a gun. A short time later, upon hearing the returning footsteps of their fellow ants they decided to return home.  They fell in line and happily returned to the safety of their nest—their home.

Note to Teacher:  Students should cite the text in their description of why the ants chose to remain behind and at least two of the following events:  the spoon/coffee, the toaster experience, the water faucet, the food disposal, and/or the electrical outlet. Finally, they should explain why the ants chose to return home.

Additional Tasks
· To hone descriptive writing skills from a different point of view or perspective, ask students to assume the role of one of the ants trying to survive in a location of the classroom.  Review the illustrations and the difference that point of view made in the description.  Have students write brief narrative descriptions on large note cards.  Then, on the back, illustrate the actual location. In small groups have students read their description and other students guess the location.  Discuss the effective use of the language in connection to ant’s point of view. 

Answer:  Student responses will vary. 

Note to Teacher: If students have had little experience with this type of writing, consider doing the first experiences as a whole group, then small group, and eventually to the individual.
· The illustrations play a crucial role in this story.  On page 376, consider the following prompt:  How does the author and illustrator (Chris Van Allsburg) make you see the world the way the ants see it? Focus on the connection between the text and the illustrations.  Have students discuss with a partner before discussing as a whole group. 

Answer:  Student responses will vary.  This could result in a brief writing opportunity.  However, with the CCSS there is a pronounced shift in the role of Speaking and Listening.  Teachers could use this as an opportunity to formatively assess students in whole or small group discussions.  Evidence should be focused on the standard SL.3.1d: Explain their ideas and understanding in light of the discussion.
Note to Teacher: The text-dependent questions give them a nudge, while primarily focusing on the text.

Note to Teacher

· After completing this lesson, you might consider reading another adventure tale and comparing the two.  Or, connect it to the retelling of world exploration by the sponsoring nation. Then, highlight the word choice in both and how critical these are when creating the idea of adventure.
Supports for English Language Learners (ELLs) to use with Basal Alignment Project Lessons

When teaching any lesson, it is important to make sure you are including supports to help all students.  We have prepared some examples of different types of supports that you can use in conjunction with our Basal Alignment Project Lessons to help support your ELLs.  They are grouped by when they would best fit in a lesson.  While these supports reflect research in how to support ELLs, these activities can help ALL students engage more deeply with these lessons. Note that some strategies should be used at multiple points within a lesson; we’ll point these out. It is also important to understand that these scaffolds represent options for teachers to select based on students’ needs; it is not the intention that teachers should do all of these things at every lesson.

Before the reading:  

· Read passages, sing songs, watch videos, view photographs, discuss topics (e.g., using the four corners strategy), or research topics that help provide context for what your students will be reading. This is especially true if the setting (e.g., 18th Century England) or topic (e.g., boats) is one that is unfamiliar to the students.  

· Provide instruction, using multiple modalities, on selected vocabulary words that are central to understanding the text. When looking at the lesson plan, you should note the Tier 2 words, particularly those words with high conceptual complexity (i.e., they are difficult to visualize, learn from context clues, or are abstract), and consider introducing them ahead of reading. For more information on selecting such words, go here. You should plan to continue to reinforce these words, and additional vocabulary, in the context of reading and working with the text. (See additional activities in the During Reading and After Reading sections.)
Examples of Activities: 

· Provide students with the definition of the words and then have students work together to create Frayer models or other kinds of word maps for the words.    

· When a word contains a prefix or suffix that has been introduced before, highlight how the word part can be used to help determine word meaning.

· Keep a word wall or word bank where these new words can be added and that students can access later. 

· Have students create visual glossaries for whenever they encounter new words. Then have your students add these words to their visual glossaries.  

· Create pictures using the word. These can even be added to your word wall!

· Create lists of synonyms and antonyms for the word. 

· Have students practice using the words in conversation. For newcomers, consider providing them with sentence frames to ensure they can participate in the conversation. 

· Practice spelling the words using different spelling practice strategies and decoding strategies.  Students could take turns spelling with a partner.  

· Use graphic organizers to help introduce content. 

Examples of Activities:  

· Have students fill in a KWL chart about what they will be reading about. 
· Have students research setting or topic using a pre-approved website and fill in a chart about it.  You could even have students work in groups where each group is assigned part of the topic. 
· Have students fill in a bubble map where they write down anything that they find interesting about the topic while watching a video or reading a short passage about the topic.  Then students can discuss why they picked the information.
During reading:  

· Read the text aloud first so that ELLs can hear the passage read by a fluent reader before working with the text themselves. 

· Allow ELLs to collaborate in their home languages to process content before participating in whole class discussions in English.  Consider giving them the discussion questions to look over in advance (perhaps during the first read) and having them work with a partner to prepare.  

· Encourage students to create sketch-notes or to storyboard the passage when they are reading it individually or with a partner.  This will help show if they understand what they are reading as they are reading it. 

· Ask questions related to the who, what, when, why, and how of the passage.  For students that may need a little more help, provide them with sentence stems.

· Continue to draw attention to and discuss the words that you introduced before the reading. 

Examples of Activities:  

· Have students include the example from the text in their glossary that they created.  

· Create or find pictures that represent how the word was used in the passage.  

· Practice creating sentences using the word in the way it was using in the passage.  

· Have students discuss the author’s word choice.  

· Use graphic organizers to help organize content and thinking.  

Examples of Activities:  

· Have students fill in a chart to keep track of their 5ws while they read to help them summarize later and figure out the central idea of a passage.

· It may again be beneficial to have somewhere for students to store new words that they encounter while reading the text.  Students could use a chart to keep track of these new words and their meanings as they read.
· If you had students fill in a KWL, have them fill in the “L” section as they read the passage. 
· Utilize any illustrations or text features that come with the story or passage to better understand the reading.

· Compare/contrast the passage with what the illustrations convey about the passage.  Have students consider if the illustrations look the way they visualized the passage in their own minds or if the passage matches their predictions based on the illustrations.

· Identify any text features such as captions and discuss how they contribute to meaning.

After reading:  

· Present directions for any post-reading assignments orally and visually; repeat often; and ask English Language Learners to rephrase. 

· Allow ELLs to use English language that is still under development. Students should not be scored lower because of incorrect spelling or grammar (unless the goal of the assignment is to assess spelling or grammar skills specifically). When grading, be sure to focus on scoring your students only for the objective(s) that were shared with students.  

· Scaffold questions for discussions so that questioning sequences include a mix of factual and inferential questions and a mix of shorter and more extended responses.  Questions should build on each other and toward inferential and higher-order-thinking questions.  There are not many factual questions already listed in the lesson instructions, so you will need to build some in as you see fit. More information on this strategy can be found here.

· Reinforce new vocabulary using multiple modalities
Examples of activities: 

· Using the words that you had students work with before reading, have students write sentences in reference to the passage that you just finished reading.

· Require students to include the words introduced before reading in the culminating writing task. 

· For newcomers, print out pictures that represent the words that you focused on and have students match the words to the pictures.

· Based on different features of the words, have the students sort them into different categories and explain their choices.  For example, the students could sort the words by prefixes, suffixes, connotation, etc. 

· After reading the passage, continue to examine important sentences (1–2) in the text that contribute to the overall meaning of the text. Guide students to break apart these sentences, analyze different elements, and determine meaning. More information on how to do this, including models of sentence deconstruction, can be found here.

· Provide differentiated scaffolds for writing assignments based on students’ English language proficiency levels.
Examples of Activities: 

· For all students, go over the prompt in detail, making sure to break down what the prompt means before having the students get to work.  Then have the students explain the directions back to you.  

· Have students create an evidence tracking chart during reading, then direct them to look back over their evidence chart and work with a group to see if their evidence matches what the rest of the class wrote down.  If some of the chart does not match, students should have a discussion about why.

· For students who need more support, model the proper writing format for your students and provide them with a properly formatted example for reference.  

· For newcomers, you may consider creating sentence or paragraph frames to help them to write out their ideas.  

· To further discussion about the passage, have students create their own who, what, when, where, why, and how questions related to the passage to ask each other and have students pair up and practice asking each other the questions. If available, pair students of the same home language to support the use of language still under development.
