Zlateh the Goat/Isaac Bashevis Singer/Created by Westside District

Unit 4

Title: Zlateh the Goat
Suggested Time:
 7 days (45 minutes per day)
Common Core ELA Standards: RL.6.1, RL.6.2, RL.6.3, RL.6.4; W.6.1, W.6.4, W.6.9; SL.6.4; L.6.1, L.6.2, L.6.4, L.6.5
Teacher Instructions
Preparing for Teaching
1. Read the Big Ideas and Key Understandings and the Synopsis. Please do not read this to the students. This is a description for teachers about the big ideas and key understanding that students should take away after completing this task.
Big Ideas and Key Understandings


Friends who trust and care for each other will weather any storm. There is a special interdependence between humans and animals.  
Synopsis
Setting: a Polish village, late nineteenth century

This short story takes place during the Jewish holiday of Hanukkah. Reuven is forced to sell Zlateh, the family goat, because business has been bad. He tells his oldest son, Aaron, to take Zlateh to town to sell Zlateh to Feyvel, the town butcher. On his way to the butcher, the weather takes a turn for the worse; Aaron and Zlateh get caught in a terrible snowstorm. Aaron worries that they may freeze to death but finds shelter in a haystack covered with snow. The two spend three days together in the warm, dry haystack and develop a deeper bond and interdependence.
2. Read the entire selection, keeping in mind the Big Ideas and Key Understandings.

3. Re-read the text while noting the stopping points for the Text Dependent Questions and teaching Tier II/academic vocabulary.
During Teaching

1. Students read the entire selection independently.
2. Teacher reads the text aloud while students follow along or students take turns reading aloud to each other. Depending on the text length and student need, the teacher may choose to read the full text or a passage aloud. For a particularly complex text, the teacher may choose to reverse the order of steps 1 and 2.
3. Students and teacher re-read the text while stopping to respond to and discussthe questions, continually returning to the text.  A variety of methods can be used to structure the reading and discussion (i.e., whole class discussion, think-pair-share, independent written response, group work, etc.)
Text Dependent Questions

	Text-dependent Questions
	Evidence-based Answers

	Reread page 482.  Describe the setting.  Why does Singer begin his short story this way?  Keep in mind that the setting is not only the time and place of events, but also include specific factors, such as weather conditions, condition of crops, and landscape details.


	The setting is Hanukkah time; it is winter in a small village.  Usually there is snow on the ground, but this winter has been a mild one.
Due to the unusually dry weather, Reuven, the furrier, needs money for his family and decides to sell the family’s beloved goat.   The setting at the onset of the story reveals it is unusually warm, “the sun shone most of the time”; normally the town was covered in snow, however “little snow had fallen”.  “New grass sprouted” and the dry weather would make for a poor harvest.

	Personification is when the author gives attributes of human qualities to an animal or thing.  On page 483, how does Singer personify Zlateh, the goat?  What impact does this have on the tone of the story?
	Singer provides the reader with Zlateh’s possible thoughts as she is being lead to slaughter, “Where are you taking me?” The author continued by suggesting that Zlateh came to the conclusion that “a goat shouldn’t ask questions.”  

By personifying the goat, the reader is able to relate to and feel empathy for it because of its humanistic qualities.  

	Cite evidence from pages 482-483 that reveals Zlateh’s loyalty towards Aaron and his family.
	Page 482:

Aaron’s mother and sisters cried when they heard that Zlateh was going to be taken to the butcher.

Page 483:

“Zlateh stood patiently and good-natured as ever” when she was roped to be taken to the butcher.

“Zlateh trusted human beings.  She knew that they always fed her and never did her any harm.”

She didn’t ask questions even though she had an uncomfortable feeling of where Aaron was taking her.



	Reread page 483, paragraph 3 to page 484, paragraph 3. The details of the setting change as the pair moves out of the village.  Describe the setting outside of the village.  What new conflict(s) arise due to the change in setting?
	The weather turns from sunny and warm to dark, cold and hail.  The hail turns into snow and soon becomes a blizzard.
The duo is forced to find shelter and food.  The change in the weather from warm to blizzard like conditions force the twosome to stray from the initial plan- to get Zlateh to the butcher.  The concern shifts to survival for both Aaron and Zlateh.

	Reread page 484. What does “penetrated” mean here? How does the word “penetrated” show the effects of the weather condition?
	To penetrate something is to go right through it.  The author uses the word “penetrated” to describe the immense intensity of the weather condition by stating that “The cold soon penetrated his quilted jacket.”  It shows that the cold goes straight through the thick jacket he is wearing.

	Explain how Zlateh’s relationship with Aaron changes throughout the short story as the setting changes. Use evidence from the story to support your response.
	Page 483: Even when lead to be slaughtered, Zlateh had full 

and complete trust in Aaron:

“Zlateh stood as patiently and good-natured as ever.”

“Zlateh trusted human beings.  She knew that they always fed

her and never did her any harm.”

“…goat shouldn’t ask questions.”

Page 483-484: When there was a sudden change in weather for 

the worst, Zlateh began to show some distrust and resistance:

Zlateh“look at Aaron in wonderment.  Her mild eyes seemed to 

ask, ‘Why are we out in such a storm?’”

“Stubbornly she anchored her cleft hooves in the earth and 

bleated as if pleading to be taken home.”

“Zlateh’s bleating began to sound like crying.  Those humans in 

whom she had so much confidence had dragged her into a trap.

Page 484-485: After finding shelter in the large haystack, Zlateh

“regained her confidence in man.” because Aaron found her 

food and shelter.:

Zlateh feed Aaron with her milk and “seemed eager to reward 

Aaron for bringing her to a shelter whose very walls, floor, and 

ceiling were made of food.”

“Her body gave forth an animal warmth, and Aaron cuddled up 

to her.

Page 485-486: Being trapped together in the blizzard for several 

days, Zlateh and Aaron develops and interdependence on each 

other and they developed a deep love for one another.:

Aaron comes to love Zlateh not as a pet or farm animal, but 

rather as a family member.  On page 485, paragraph 2 

“You can’t speak, but I know you understand.  I need you and 

you need me.”

“He had always loved Zlateh, but now she was like a sister.” 

Page 486, paragraph 4 “in these three days he loved 

her more and more”

	On page 486, the author reveals how Aaron decides to resolve the conflict.  How did the author use a change in setting, “By the third night the snow had stopped…” and “The sky became clear…”, to influence the way in which Aaron resolved the conflict?
	Paragraph 2 “Aaron had decided in the haystack that he would never part with Zlateh.”  The snowstorm causes Aaron and Zlateh to depend on one another.  Aaron says Zlateh was “like a sister” he views the goat as his equal rather than he the master and Zlateh the pet.  He realizes that he cannot sell her to the butcher and decides to take her back home.  

	How do you think Zlateh feels about returning home?  Provide evidence from the text to support your response. (Page 486)
	Zlateh is happy to be home. She visits with the children and responds with a “Maaaa” when Aaron asks whether she remembers their three days spent together.

	 Sequence the events in the story that lead Zlateh to “regain” her confidence in man again on page 484? 
	Regain means to get back something that was lost.  On page 483, “Zlateh trusted human beings.  She knew that they always fed her and never did her any harm,” even when Aaron lead her to the butcher.

When the weather changed from sunny to freezing cold, Zlateh started to question Aaron, “Why are we out in such a storm?”

“Zlateh’s bleating began to sound like crying.  Those humans in whom she had so much confident had dragged her into a trap."

Aaron’s ability to find both food and shelter caused Zlateh to “regain” her confidence in man.


Tier II/Academic Vocabulary

	
	These words require less time to learn

(They are concrete or describe an object/event/

process/characteristic that is familiar to students)
	These words require more time to learn

(They are abstract, have multiple meanings, are a part 

of a word family, or are likely to appear again in future texts)

	Meaning can be learned from context
	Page 483 - astonished
Page 484 – astray
Page 484 - blizzard

Page 484 - contented
Page 484 – passageway

Page 484- regained

Page 486 – gloomy 

Page 487 –indicate


	Page 483-dusk
Page 484 – anchored

Page 484 – admit 

Page 484 – hollowed

Page 484- contrary

Pages 484,486-bored


	Meaning needs to be provided
	Page486 – splendor

	Page 484 – bleated 

Page 484 – accustomed
Page 484 – imps
Page 484 –penetrated
Page 485 – exuded
Page 486 – devilish 


Culminating Writing Task
· Prompt

· In this short story, the author develops the theme of “trust” and “interdependence” based upon the changes of the setting. Produce a well-developed claim that cites three examples from the text that supports the interdependence and trust Aaron and Zlateh shared as a result of the setting changes.  

· Teacher Instructions
1. Students identify their writing task from the prompt provided.

2. Students complete an evidence chart as a pre-writing activity. Teachers should remind students to use any relevant notes they compiled while reading and answering the text-dependent questions.
	Evidence

Quote or paraphrase
	Page

number
	Elaboration / explanation of how this evidence supports ideas or argument

	“the sun shone most of the time” “little snow had fallen” and the dry weather would make for a poor harvest.
	p. 482
	The unusually warm weather forced the family to sell their beloved goat Zlateh so that they could buy food and gifts for Hanukkah.

	“Zlateh trusted human beings.  She knew that

 they always fed her and never did her any harm.”

“She didn’t ask any questions even though she

 had an uncomfortable feeling of where Aaron 

was taking her.”

	p. 483
	Even though Aaron is leading Zlateh to be

 slaughtered, Zlateh trusts Aaron because humans

 have always taken care of her.


	“”At first Zlateh didn’t seem to mind the change in

 weather. “  

“But when her legs sank deeper and deeper into

 the snow, she began to turn her head and look at

 Aaron in wonderment.”

	p. 484
	Change in the weather indicates a shift in the

 relationship between the pair.  Zlateh is beginning

 to wonder if Aaron has led her into danger.

	“Zlateh’s bleating began to sound like crying. 

 Those humans in whom she had so much

confidence had dragged her into a trap. 

After finding shelter in the haystack Zlateh

“regained her confidence in man.”
	p. 484 
	When the storm began, Zlateh lost confidence in

 Aaron.  Once Aaron found them shelter her trust

 returned.

	Because Aaron found Zlateh food and shelter,

 Zlateh fed Aaron with her milk and “seemed

eager to reward Aaron for bringing her to

 shelter” Aaron cuddled up to the warmth of

 Zlateh.
	p. 485
	Aaron depended upon Zlateh for survival.  Zlateh

 was happy to take care of Aaron.



	“You can’t speak, but I know you understand.  I

 need you and you need me.”

“in these three days he loved her more and more”
	p. 485,

 parag 2

p. 485,

 parag 4
	During their time in the storm a bond has formed

 between them, much stronger than they had prior

 to the blizzard.

	“The sky became clear and the moon shone,

 casting silvery nets on the snow.”
	p. 486
	As the story concludes, the storm has passed and

 causes Aaron to have a clear idea that he would

 never part with Zlateh.

	“Aaron had decided in the haystack that he would

 never part with Zlateh.”
	p.486
	Aaron and Zlateh were inseparable.


3. Once students have completed the evidence chart, they should look back at the writing prompt in order to remind themselves what kind of response they are writing (i.e. expository, analytical, argumentative) and think about the evidence they found. (Depending on the grade level, teachers may want to review students’ evidence charts in some way to ensure accuracy.) From here, students should develop a specific thesis statement. This could be done independently, with a partner, small group, or the entire class. Consider directing students to the following sites to learn more about thesis statements: http://owl.english.purdue.edu/owl/resource/545/01/ OR http://www.indiana.edu/~wts/pamphlets/ thesis_statement.shtml.
4. Students compose a rough draft. With regard to grade level and student ability, teachers should decide how much scaffolding they will provide during this process (i.e. modeling, showing example pieces, sharing work as students go).

5. Students complete final draft. 
· Sample Answer

In the short story, “Zlateh the Goat”, the author developed the theme of “trust” and “interdependence” that coincided with the changes of the setting.  The main character, Aaron, comes to understand that he and Zlateh were almost like equals because they helped one another. 
At the onset of the literary piece, the author described the setting to the reader.  He revealed, “the sun shone most of the time” “little snow had fallen” and the dry weather would make for a poor harvest.  Due to these weather conditions, the family was forced to take the family goat to the butcher.  Aaron was asked to take the beloved pet to the butcher.  Aaron led her out to the road.  The text says, “Zlateh trusted human beings.  She knew that they always fed her and never did her any harm.” “She didn’t ask any questions even though she had an uncomfortable feeling of where Aaron was taking her.”  This shows that Zlateh and Aaron have an established relationship built on trust.

As the plot progressed, a change in setting occurred, “Suddenly the weather changed.  A large black cloud with a bluish center appeared.”  The change in the setting foreshadowed a slight change in the relationship between the two characters.   Zlateh’s feeling of mistrust is suddenly realized when “Zlateh’s bleating began to sound like crying.  Those humans in whom she had so much confidence had dragged her into a trap.”  These feelings soon subsided after Aaron found shelter and a food source in the haystack.   Zlateh “regained her confidence in man.”   Although Zlateh briefly felt doubt, she was reassured when Aaron, just as he always had, met her needs and cared for her.

The interdependence between the duo became more apparent as Aaron relied on Zlateh for his survival.   Aaron found Zlateh food and shelter and in exchange Zlateh fed Aaron with her milk and “seemed eager to reward Aaron for bringing her to shelter.” Aaron also cuddled up to the warmth of Zlateh.  As their time in the haystack continued, the bond between the boy and goat strengthened. Aaron said to Zlateh, “You can’t speak, but I know you understand.  I need you and you need me.”  The reader understood that during their time in the haystack, Aaron grew to love Zlateh more and more.  The final setting change, “the sky became clear and the moon shone, casting silvery nets on the snow” revealed that the storm has passed.  Aaron had to decide if he will continue the journey to the butcher or return home with Zlateh.  Through the course of their time together, it is obvious that the pair shared a bond and that Zlateh was not merely a family pet, but rather a family member to the boy.   “Aaron had decided in the haystack that he would never part with Zlateh.”  Just as the weather had cleared, it was clear to Aaron that Zlateh was not only responsible for his survival but was as close to him as a sibling.

In the realistic fiction, “Zlateh the Goat” the main character, Aaron, and his pet goat, Zlateh, come to realize that their trust and interdependence is strengthened during their time together in the blizzard.  This interdependence and trust is evident between people and animals today.  Many families have pets and these animals become part of the family.  In many cases in time of need, pets help their owners through depression, loneliness and even at times have been known to save their lives.  

Additional Tasks
· Grammar in context: comma usage with appositives and appositive phrases
Note:  An appositive is a word or phrase that identifies or renames a noun or pronoun that comes right before it.  An appositive phrase might be short, or it might be long and descriptive.  It might even include a prepositional phrase that modifies the noun.

Directions:  Rewrite the sentences using some or all of the information in parentheses to make an appositive phrase.

Example:  (original) Hanukkah held no delight this year.  (Hanukkah is a joyful holiday.)

(rewritten) Hanukkah, a joyful holiday, held no delight this year.

Practice sentences for students:
1.  Aaron’s father talked of selling Zlateh.  (Zlateh was the family pet.)

2.  Feuvel had offered eight gulden.  (Feuvel was a butcher from town.)

3.  Aaron’s shelter was warm and dry.  (It was a stack of sweet hay.)

Answers:

1.  Aaron’s father talked of selling Zlateh, the family pet.

2.  Feuvel, a butcher from town, had offered eight gulden.

3.  Aaron’s shelter, a stack of sweet hay, was warm and dry.

· Explain the historical significance of Hanukkah. You may need to conduct research on the internet, visit a local library, or use you history textbook.  Based upon your findings, why do you think Singer set his story during Hanukkah, a festival that celebrates a miracle and new beginning to the Jewish people?

Answer:  

The historical significance of Hanukkah is the story of the Maccabees, a small band of Jewish fighters who liberated the Land of Israel from the Syrian Greeks who occupied it. The victory over the Syrian Greeks was nothing short of a miracle.  In addition to the win, Hanukkah celebrates the jar of oil that miraculously burned for eight days.

Answers may vary for the second part. He likely set the story during Hanukkah because that is a time when miracles can happen.  It adds to the sense of hope that surrounds the holiday. By the end of the story, the reader, too, is left with feelings of hope and impossible situations being worked out.

· Find and record three example of personification on page 486.  Using the examples of personification you find on page 486, identify what is being personified and the human quality it is being given.  Use the chart below to organize the information.

	Example of Personification
	Paragraph
	Item Being Personified
	Human Quality

	“the wind wailed, first with one voice and then with many”
	2
	wind
	ability to wail and have a voice



	  “the moon shone, casting silvery nets on the snow”
	5
	moon
	ability to cast a net

	“the moon swam in sky as in a sea”
	5
	moon
	ability to swim


Supports for English Language Learners (ELLs) to use with Anthology Alignment Lessons

When teaching any lesson, it is important to make sure you are including supports to help all students.  We have prepared some examples of different types of supports that you can use in conjunction with our Anthology Alignment Lessons to ensure ELLs can engage fully with the lesson.  While these supports reflect research in how to support ELLs, these activities can help ALL students engage more deeply with these lessons. Note that some strategies should be used at multiple points within a lesson; we’ll point these out. It is also important to understand that these scaffolds represent options for teachers to select based on students’ needs; it is not the intention that teachers should do all of these things at every lesson.

Before reading:  

· Read passages, watch videos, view photographs, discuss topics (e.g., using the four corners strategy), or research topics that help provide context for what your students will be reading. This is especially true if the setting (e.g., 18th Century England) or topic (e.g., boats) is one that is unfamiliar to the students.  

· Provide explicit instruction, using multiple modalities, on selected vocabulary words that are central to understanding the text. When looking at the lesson plan, you should note the Tier 2 words, particularly those words with high conceptual complexity (i.e., they are difficult to visualize, learn from context clues, and are abstract), and consider introducing them ahead of reading. For more information on selecting such words, go here. You should plan to continue to reinforce these words, and additional vocabulary, in the context of reading and working with the text. (See additional activities in the During Reading and After Reading sections.)
Examples of Activities: 

· Provide students with the definition of the words and then have students work together to create Frayer models or other kinds of word maps for the words.    

· When a word contains a prefix or suffix that has been introduced before, highlight how the word part can be used to help determine word meaning.

· Keep a word wall or word bank where these new words can be added  and that students can access later. 

· Have students create visual glossaries for whenever they encounter new words. Then have your students add these words to their visual glossaries.  

· Create pictures using the word. These can even be added to your word wall!

· Create lists of synonyms and antonyms for the word. 

· Have students practice using the words in conversation. For newcomers, consider providing them with sentence frames to ensure they can participate in the conversation.  

· Use graphic organizers to help introduce content. 

Examples of Activities:  

· Complete a Know, Want to Learn, Learned (KWL) graphic organizer about the text. 
· Have students research the setting or topic and fill in a chart about it.  You could even have students work in groups where each group is assigned part of the topic.  
· Fill in a bubble map where they write down anything that they find interesting about the topic while watching a video or reading a passage about the topic.  Then students can discuss why they picked the information.  
During reading:  

· Allow ELLs to collaborate in their home languages to process content before participating in whole class discussions in English.  Consider giving them the discussion questions to look over in advance (perhaps during the first read) and having them work with a partner to prepare.  

· Allow ELLs to use English language that is still under development. Students should not be scored lower because of incorrect spelling or grammar (unless the goal of the assignment is to assess spelling or grammar skills specifically). When grading, be sure to focus on scoring your students only for that objective.  

· Scaffold questions for discussions so that questioning sequences include a mix of factual and inferential questions and a mix of shorter and more extended responses.  Questions should build on each other and toward inferential and higher order thinking questions.  There are not many factual questions already listed in the lesson instructions, so you will need to build some in as you see fit. More information on this strategy can be found here.

· Provide explicit instruction, using multiple modalities, on selected vocabulary words (e.g., 5–8 for a given text) that are central to understanding the text. During reading, you should continue to draw attention to and discuss the words that you taught before the reading. 

Examples of Activities:  

· Have students include the example from the text in a student-created glossary. 

· Create pictures that represent how the word was used in the passage.  

· Create sentences using the word in the way it was used in the passage.  

· Have students discuss the author’s word choice.  

· Examine important sentences in the text that contribute to the overall meaning of the text.  

· Examine  sentence structure of a particular sentence. Break down the sentence to determine its meaning. Then determine how this sentence contributes to the overall meaning of the passage.  Determine if there is any figurative language in the sentence and have students use context clues to determine the meaning of the figurative language.  
· Use graphic organizers to help organize content and thinking.  

Examples of Activities:  

· While reading the text, have students fill in a story map to help summarize what has happened.  

· Have students fill in an evidence chart while they read to use with the culminating writing activity. Make sure to model with the students how to fill in the evidence chart by filling in the first couple of rows together as a class.  Go over the prompt that the evidence should support, making sure to break down what the prompt means before having the students get to work.  If some of your students frequently struggle to understand directions,  have the students explain the directions back to you.  
· Provide somewhere for students to store new words that they encounter. Students could use a chart to keep track of these new words and their meanings as they read.
· If you had students start a KWL before reading, have them fill in the “L” section as they read the passage. 
After reading:  
· Reinforce new vocabulary using multiple modalities.
Examples of activities: 

· Using the words that you had students work with before the reading, require students to include the words in the culminating writing task. 

· Create Frayer models with the words. Then cut up the Frayer models and have the students put the Frayer models back together by matching the pieces for each word.

· After reading the passage, continue to examine important sentences (1–2) in the text that contribute to the overall meaning of the text. Guide students to break apart these sentences, analyze different elements, and determine meaning. More information on how to do this, including models of sentence deconstruction, can be found here.

· When completing the writing assignments after reading, consider using these scaffolds to support students depending on their English proficiency. 

Examples of Activities: 

· For all students, go over the prompt in detail making sure to break down what the prompt means before having the students get to work.  Then have the students explain the directions back to you.  

· Have students create an evidence tracking chart during reading, then direct them to look back over their evidence chart and work with a group to see if their evidence matches what the rest of the class wrote down.  If some of the chart does not match, students should have a discussion about why.

· For students who need more support, model the proper writing format for your students and provide them with a properly formatted example for reference.

· For newcomers, you may consider creating sentence or paragraph frames to help them to write out their ideas.  

