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Unit 1/Week 3

Title: Donavan’s Word Jar
Suggested Time:
 5 days (45 minutes per day)
Common Core ELA Standards: RL.4.1, RL.4.2, RL.4.3, RL.4.4, RL.10; RF.4.4; W.4.1, W4.4, W4.9; SL.4.1, SL4.6; L.4.1, L.4.2, L.4.4, L.4.5, L.4.6
Teacher Instructions
Refer to the Introduction for further details.

Before Teaching
1. Read the Big Ideas and Key Understandings and the Synopsis.  Please do not read this to the students.  This is a description for teachers, about the big ideas and key understanding that students should take away after completing this task.

Big Ideas and Key Understandings

Sharing your ideas and things may help someone along the way and provide the person with a great deal of satisfaction

Synopsis

Donavan has a collection of words in a jar but he needs more room for more words.  He decides to ask his grandmother for advice as to what he should do with his collection of words.  He uses one of the words to solve a problem with two of the senior tenants.  This unintentionally act shows Donavan how he can share his word jar.  The tenants begin to take the words and apply them to each other.  This causes great laughter and friendship among the normally grumpy tenants.  Donavan then learns to share his collection and is happy that he has helped everyone.
2. Read entire main selection text, keeping in mind the Big Ideas and Key Understandings.
3. Re-read the main selection text while noting the stopping points for the Text Dependent Questions and teaching Vocabulary.

During Teaching

1. Students should be directed to skip the summary page. All of this is available to a careful reader. After that page, students should read the entire main selection text independently.
2. Teacher reads the main selection text aloud with students following along.
(Depending on how complex the text is and the amount of support needed by students, the teacher may choose to reverse the order of steps 1 and 2.)
3. Students and teacher re-read the text while stopping to respond to and discuss the questions and returning to the text.  A variety of methods can be used to structure the reading and discussion (i.e.:  whole class discussion, think-pair-share, independent written response, group work, etc.)

Text Dependent Questions

	Text Dependent Questions
	Answers

	Pg54 Re-read the first 5 paragraphs.  Describe Donavan’s qualities connected to his action in the story.  One example is “Donavan sang her a song.” His sister is ill and he has been playing with her.


	Donavan is a kind, caring brother.  He is reading to his sick sister, he wants to visit his grandmother on a rainy day, and he is a thinker – wanting to solve his problem.

	Pg 54 – Donavan is clearly impatient to visit his grandma.  Describe how the author shows this through Donavan’s actions. 
	He is quick to ask permission to go to his grandma’s apartment and he is going in the rain.

	Pg 56- Re-read and list the reasons why Donavan did not like where his grandmother lived.

	· Everyone was gloomy

· Missed the big house where she used to live

· Her front porch and large backyard

	Pg 56 -What do Grandma and Donavan have in common? How are they different? Use only evidence you can get from the story, not from what you know about grandmothers and grandsons. 

	· Both of them are collectors: (Pg. 56) “His grandma was a collector, too.” 
· Differences:  she collects “anything given to her by her family and friends”; Donavan collects words he likes in a jar.  

	What root word do collector and collection share?  How does this root word help you understand the meaning of both words?
	Understanding the meaning of collect tells the reader that both words have something to do with gathering or grouping things together.

	pg 56 - Re-read pg 56 and discuss this question with a partner.  Donavan thinks Grandma’s collection is like a patchwork quilt. Based on the story, what is a patchwork quilt?  List five things that could be pictured on a quilt that are listed in the story. 
	· Old fashioned dolls, teapots, seashells, tin cans, and ceramic animals could be pictured on the quilt.

· A patchwork quilt is a blanket or wall hanging that is pieced together from different swatches of material, with a specific design or message. 

	Pg 57 - Describe Donavan’s favorite place in his grandma’s apartment.  Be specific with actual details from the story.
	Her picture wall had

· Photographs of people she knew and liked

· He could visit his grand pop’s picture

	Pg 58 – With a partner, read this section aloud and discuss the possible meaning of the following: Grandma picks bamboozle emporium and kaleidoscope from Donavan’s jar.  What do these words mean based on information from the story?  If you are not able to define these words from the story, what would you like the word to mean as it connects with the story?
	Bamboozle – trading the ice-cream cone for a broken kite – swindled

Emporium – long ago grandma remembers McCready’s store – a general story that sells a variety of things

Kaliedoscope– not defined in the story just referred to.  You would need to go to a dictionary or teacher help on this.

	Pg 59 – Read carefully at the bottom of the page.  Persnickety fits which senior resident?

              Cantankerous fits which senior resident?

Define each word based on the context clues in the story.
	Miz Marylou is persnickety.
Mr. Gut is cantankerous.
Persnickety – to have everything she does just right.

Cantankerous- hard to get along with “ argues with flies”

	Pg 59 – Donavan’s problem is that his jar is full but he does not want to give any of his words away nor get a bigger jar.  Quote from the story directly as to the solution Grandma suggests. 
	Some of the people here could use your words. She matches up some of the words to the residents of her building. i.e. persnickety, - Miz Marylou, cantankerous  to Bill Gut,   “I am sure a lot of people would enjoy your words.” 

	Pg 60 What is Donavan’s reply?
	He would be glad to let any of her friends see the words but not to keep them.  He feels he needs them.

	Pg 60 What does disappointment mean?  How does this apply to Donavan?  
	It means to be sad or frustrated that his problem is not solved. Donavan though his grandmother would be able to help him with his problem and now he has to solve it on his own.  

	Pg 62 – Donavan describes the process he went through to collect his words.  Create a three step chart to track what he does for each word as he builds his collection.
	It took time
	Deciding on which words to keep
	Check the spelling and meaning


	Pg 62 – How do you know that the people in the lounge are feeling bored and tired?  Give specific details.  Draw a picture of the people in the lounge and what they are doing.
	· Three are watching TV

· Mr. Perkins is looking at the raindrops out the window

· Miss Millie has a magazine but is not reading it

· Mr. Crawford is rubbing his feet

	Pg 62 – Discuss the following question with a partner.  What are Mr. Gut and Miz Marylou arguing about
	Mr. Gut and Miz Marylou are arguing who should decide when the lounge opens and closes.

	Pg 64 – What are Miz Marylou and Mr. Bill Gut doing that makes it difficult for them to solve their problem?
	· Want their own way 

· Shouting

· Not listening to each other

	Pg 64 - What does compromise mean?  How does it solve Miz Marylou and Mr. Bill Gut’s argument?

Discuss the meaning of agreement.  Identify that agree is the root word.
	When both of the see the word that Donavan hands to them, they stop shouting and begin to talk to each quietly and reach an agreement.  Compromise means to agree to a solution that satisfies both parties.

	Pg 65 – While leaving together, Donavan tells Grandma how he helped Miz Marylou and Mr. Gut with the compromise.  In the lobby, Donavan sees everyone laughing and talking with yellow slips of paper.  Describe his reaction to the scene.
	· He yells:  “My words!  They have my words!”

· He pushes through the crowd to get to the word jar

· He is very surprised and unhappy

	What does Donavan finally realize about keeping his word jar to himself?
	He realizes that the words are helping the seniors in his grandmother’s building to have a better life and be in a better mood.  He realizes that it feels good to share.

	Pg 68-69 - What does leisure mean and who does it apply to?
	· Leisure means to relax when one is not working at a job.

· Mr. Kincaid works too hard and could use more leisure time.

	Compare the difference between the illustration on pg 61 and 69. What does Grandma suggest Donavan ask for?
	· The jar is full of words on page 61 and empty on page 69

· She suggests he asks for the words back.

	Pg 70 - Why does Donavan feel like a magician?
	· He was able to change for the better the lives and outlook of the seniors in his grandma’s building.

	“The sunshine Donavan felt inside was shining all over his face.”

What does the sunshine represent or symbolize in Donavan’s life?

	Sunshine provides warmth and gives life to our Earth.  He felt he had given life and warmth to the people of Mellow View apartments.


Vocabulary
	
	KEY WORDS ESSENTIAL TO UNDERSTANDING
Words addressed with a question or task
	WORDS WORTH KNOWING 

General teaching suggestions are provided in the Introduction 

	TEACHER PROVIDES DEFINITION 

not enough contextual clues provided in the text
	Pg 56  quilt

pg 56  gloomy

Pg 59 cantankerous, persnickety

Pg  60 disappointment


	Pg 54 slicker

Pg 56 philodendron

Pg 58 kaleidoscope
Pg 69 leisure

Pg 70 Chortle



	STUDENTS FIGURE OUT THE MEANING

sufficient context clues are provided in the text


	Pg 58 emporium, bamboozle

Pg 64 compromise

Pg 66 perseverance


	


Culminating Task
· Re-Read, Think, Discuss, Write
Create a comparison chart for four of the characters and cite specific details from the story that shows their behavior changes.  

Trace these impact points through the story and argue whether or not the author has convinced you that words have the power to change (transform) lives.

Answer:  

	CHARACTER’S NAME
	BEHAVIOR IN THE BEGINNING
	BEHAVIOR AFTER THE CHANGE

	DONAVAN
	KIND, FRIENDLY, WORRIED, HURRIED, NEEDS TO HAVE A PROBLEM SOLVED, UPSET, NOT WILLING TO SHARE
	CALMER, WILLING TO SHARE, HAPPY THAT HE HELPED 

Let the tenants keep his words.

	MIZ MARYLOU
	ARGUMENTATIVE, UNWILLING TO LISTEN OR COMPROMISE
	CALMER, WILLING TO LISTEN, AND CHANGE 

Came to an agreement about the time the lounge is open

	MR GUT
	ARGUMENTATIVE, UNWILLING TO LISTEN OR COMPROMISE
	CALMER, WILLING TO LISTEN, AND CHANGE

Came to an agreement about the time the lounge is open

	MR. CRAWFORD
	GLOOMY, TIRED, UNHAPPY

Complaining about his sore feet while delivering the mail
	WILLING TO KEEP ON GOING AND FELT BETTER

He said he would try harder.


Additional Tasks

Prompt: Summarize the main events in the story in chronological order.

Answer:  Donavan asks his grandma’s advice abut his overflowing word collection, but he does not want to share.


          He gives the word compromise to two people who are quarreling, and they follow his advice.

  
           He leaves his word jar in the apartment lounge and later finds that the neighbors have taken his words.

                   The words cheer up the neighbors and Donavan sees the value of sharing.

Prompt:   Speaking and Listening Strand tasks

· Create a poster that shows realistic pictures of the setting, characters, and items from Grandma’s apartment.

Present this poster to the class.  

· Design a poster with pictures of the objects from the story to present to the class.  Explain how these objects connect to the plot of the story.

· Share a time when you compromised in order to solve a disagreement.

Note to Teacher

Create a classroom word jar as you read stories in this basal text. Keep adding to it as you read more stories and articles.  Once the jar is full, start a daily review by having the students select a word and use the word in a sentence that connects to their daily life.  This can be a bell wok assignment to be discussed once a week or do it daily.

You can also create a word wall with these words. You can also allow students to take their words home or give them to a person who a word might “help out” of a tough situation.

Supports for English Language Learners (ELLs) 

to use with Basal Alignment Project Lessons

When teaching any lesson, it is important to make sure you are including supports to help all students.  We have prepared some examples of different types of supports that you can use in conjunction with our Basal Alignment Project Lessons to help support your ELLs.  They are grouped by when they would best fit in a lesson.  While these supports reflect research in how to support ELLs, these activities can help ALL students engage more deeply with these lessons. Note that some strategies should be used at multiple points within a lesson; we’ll point these out. It is also important to understand that these scaffolds represent options for teachers to select based on students’ needs; it is not the intention that teachers should do all of these things at every lesson.

Before the reading:  

· Read passages, sing songs, watch videos, view photographs, discuss topics (e.g., using the four corners strategy), or research topics that help provide context for what your students will be reading. This is especially true if the setting (e.g., 18th Century England) or topic (e.g., boats) is one that is unfamiliar to the students.  

· Provide instruction, using multiple modalities, on selected vocabulary words that are central to understanding the text. When looking at the lesson plan, you should note the Tier 2 words, particularly those words with high conceptual complexity (i.e., they are difficult to visualize, learn from context clues, or are abstract), and consider introducing them ahead of reading. For more information on selecting such words, go here. You should plan to continue to reinforce these words, and additional vocabulary, in the context of reading and working with the text. (See additional activities in the During Reading and After Reading sections.)
Examples of Activities: 

· Provide students with the definition of the words and then have students work together to create Frayer models or other kinds of word maps for the words.    

· When a word contains a prefix or suffix that has been introduced before, highlight how the word part can be used to help determine word meaning.

· Keep a word wall or word bank where these new words can be added and that students can access later. 

· Have students create visual glossaries for whenever they encounter new words. Then have your students add these words to their visual glossaries.  

· Create pictures using the word. These can even be added to your word wall!

· Create lists of synonyms and antonyms for the word. 

· Have students practice using the words in conversation. For newcomers, consider providing them with sentence frames to ensure they can participate in the conversation. 

· Practice spelling the words using different spelling practice strategies and decoding strategies.  Students could take turns spelling with a partner.  

· Use graphic organizers to help introduce content. 

Examples of Activities:  

· Have students fill in a KWL chart about what they will be reading about. 
· Have students research setting or topic using a pre-approved website and fill in a chart about it.  You could even have students work in groups where each group is assigned part of the topic. 
· Have students fill in a bubble map where they write down anything that they find interesting about the topic while watching a video or reading a short passage about the topic.  Then students can discuss why they picked the information.
During reading:  

· Read the text aloud first so that ELLs can hear the passage read by a fluent reader before working with the text themselves. 

· Allow ELLs to collaborate in their home languages to process content before participating in whole class discussions in English.  Consider giving them the discussion questions to look over in advance (perhaps during the first read) and having them work with a partner to prepare.  

· Encourage students to create sketch-notes or to storyboard the passage when they are reading it individually or with a partner.  This will help show if they understand what they are reading as they are reading it. 

· Ask questions related to the who, what, when, why, and how of the passage.  For students that may need a little more help, provide them with sentence stems.

· Continue to draw attention to and discuss the words that you introduced before the reading. 

Examples of Activities:  

· Have students include the example from the text in their glossary that they created.  

· Create or find pictures that represent how the word was used in the passage.  

· Practice creating sentences using the word in the way it was using in the passage.  

· Have students discuss the author’s word choice.  

· Use graphic organizers to help organize content and thinking.  

Examples of Activities:  

· Have students fill in a chart to keep track of their 5ws while they read to help them summarize later and figure out the central idea of a passage.

· It may again be beneficial to have somewhere for students to store new words that they encounter while reading the text.  Students could use a chart to keep track of these new words and their meanings as they read.
· If you had students fill in a KWL, have them fill in the “L” section as they read the passage. 
· Utilize any illustrations or text features that come with the story or passage to better understand the reading.

· Compare/contrast the passage with what the illustrations convey about the passage.  Have students consider if the illustrations look the way they visualized the passage in their own minds or if the passage matches their predictions based on the illustrations.

· Identify any text features such as captions and discuss how they contribute to meaning.

After reading:  

· Present directions for any post-reading assignments orally and visually; repeat often; and ask English Language Learners to rephrase. 

· Allow ELLs to use English language that is still under development. Students should not be scored lower because of incorrect spelling or grammar (unless the goal of the assignment is to assess spelling or grammar skills specifically). When grading, be sure to focus on scoring your students only for the objective(s) that were shared with students.  

· Scaffold questions for discussions so that questioning sequences include a mix of factual and inferential questions and a mix of shorter and more extended responses.  Questions should build on each other and toward inferential and higher-order-thinking questions.  There are not many factual questions already listed in the lesson instructions, so you will need to build some in as you see fit. More information on this strategy can be found here.

· Reinforce new vocabulary using multiple modalities
Examples of activities: 

· Using the words that you had students work with before reading, have students write sentences in reference to the passage that you just finished reading.

· Require students to include the words introduced before reading in the culminating writing task. 

· For newcomers, print out pictures that represent the words that you focused on and have students match the words to the pictures.

· Based on different features of the words, have the students sort them into different categories and explain their choices.  For example, the students could sort the words by prefixes, suffixes, connotation, etc. 

· After reading the passage, continue to examine important sentences (1–2) in the text that contribute to the overall meaning of the text. Guide students to break apart these sentences, analyze different elements, and determine meaning. More information on how to do this, including models of sentence deconstruction, can be found here.

· Provide differentiated scaffolds for writing assignments based on students’ English language proficiency levels.

Examples of Activities: 

· For all students, go over the prompt in detail, making sure to break down what the prompt means before having the students get to work.  Then have the students explain the directions back to you.  

· Have students create an evidence tracking chart during reading, then direct them to look back over their evidence chart and work with a group to see if their evidence matches what the rest of the class wrote down.  If some of the chart does not match, students should have a discussion about why.

· For students who need more support, model the proper writing format for your students and provide them with a properly formatted example for reference.  

· For newcomers, you may consider creating sentence or paragraph frames to help them to write out their ideas.  

· To further discussion about the passage, have students create their own who, what, when, where, why, and how questions related to the passage to ask each other and have students pair up and practice asking each other the questions. If available, pair students of the same home language to support the use of language still under development.
