Think and Write!
Day 1

Name:                                                                                                              Date:
Title of story/article: “The Land I Lost: Adventures of a Boy in Vietnam”

Memories are an important part of a person’s life.  In “The Land I Lost: Adventures of a Boy in Vietnam,” the author has fond memories of his father and grandmother in Vietnam. Based on these memories, what does the author value about his what he has learned from his father and grandmother?

1. What will you be writing about? Underline the Focusing Question in the assignment above.

2. What information will you need to be able to answer the Focusing Question and to explain your answer? Turn to a partner. Look carefully at the graphic organizer as you discuss the answers to the questions below. Color in the circle next to each question after you have talked about it.

· What information will you put in the first two columns?
· Where will you get this information?

· What information will go in the third column?
· Where will this information come from?

· Why are you gathering all this information? What are you trying to figure out?


Based on these memories, what does the author value about what he has learned from his father and grandmother?

	Evidence
What was the author’s memory?
	Page
	Elaboration / explanation
What does the author value from this memory?
	Used in your piece?

	
        Memories of his father
Example...
trips to the jungle with his father
---------------------------------------------------

Quote
“I was twelve years old when I made my first trip to the jungle with my father.”   

	
	

learning from father about what could used in the jungle

surviving in the jungle, importance of nature, from father
	

	Example:



---------------------------------------------------
Quote:



	
	
	

	Example:



---------------------------------------------------
Quote:



	
	
	

	Memories of his grandmother
Example



---------------------------------------------------
Quote:




	
	
	

	Example:



---------------------------------------------------
Quote:




	
	

	










3. When the class is ready, your teacher will reread the story aloud. Your job is to listen carefully for information that will help you to complete the graphic organizer. During the read aloud, every time you hear some evidence from the text that you think belongs on the chart, raise your hand. The class will stop to discuss what you have noticed and decide whether to add that evidence to the chart. 

You may have noticed that there is not much room to write in each box! Don't worry, your teacher will show you how to "take notes" in that small space using just key words and phrases.

4. Once you have taken notes, look back at your assignment, copy the Focusing Question onto your Writing Draft Sheet. Think about the evidence you found. How could you answer the Focusing Question in a single sentence? Turn and tell your partner how you might answer. 

5. The answer to a Focusing Question is called a Focus Statement. With your teacher, develop a class Focus Statement. Then, copy that focus statement on the Writing Draft Sheet right underneath the Focusing Question.


Think and Write!
Day 2

Name:                                                                                                                          Date:
Title of story/article: “The Land I Lost:  Adventures of a Boy in Vietnam”

1. Look at your Writing Draft Sheet from yesterday. With a partner, take turns. Have one person read the Focusing Question and the other person read the Focus Statement. Then switch, so that you each have read both.

2. Look at your graphic organizer. Listen carefully as your teacher gives an example of how to write the first evidence paragraph of your response. Where are these sentences coming from? On your graphic organizer, check the box next to the evidence your teacher used to write this part.

3. Now comes the fun part! Talk your piece! Use your graphic organizer. Point to each row of the chart and tell your partner what you will write. Say the sentences out loud as if you were writing them.  Then listen as your partner tells you what he/she will write.

On your own...
4. Look at your Writing Draft Sheet. Re-read what you have written so far. Then, write about each piece of evidence.  Check off each piece of evidence on the graphic organizer as you write. 

5. A Concluding Statement restates the focus of the piece. Look at your Focus Statement. How could you restate it? Use the same idea, but different words. Write your Concluding Statement at the end of your piece. 

6. Now, think about this question: “What do you think the author felt when he realized he couldn’t go back to the life he loved?” Your teacher will lead a discussion to help you improve and expand your conclusion. When you are ready, add a few sentences to your conclusion that show your thinking about this. 

7. With a pencil in your hand, read your piece aloud to a partner. Revise and edit as you read.



Name:                                                                                                                      Date:
Title of story:  “The Land I Lost:  Adventures of a Boy in Vietnam”

Writing Draft

____________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________
____________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________
____________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________
____________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________
_____________________________________________________________________________________________________________________________________________________________________________________________


Teacher Pages
Sample Graphic Organizer (Students may add additional evidence.)


FOCUSING QUESTION: Based on these memories, what does the author value about what he 
         has learned from his father and grandmother?

	Evidence
What was the author’s memory?
	Page
	Elaboration / explanation
What does the author value from this memory?
	Used in your piece?

	Memories of his father
Example
trips to the jungle with his father
------------------------------------------------------
Quote
“I was twelve years old when I made my first trip to the jungle with my father.”   
	
	
learning about what could used in the jungle

surviving in the jungle, importance of nature
	

	Example
father taught children at night after working in the fields
------------------------------------------------------
Quote
“I went to the lowlands to study for a while because I wanted to follow my father as a teacher when I grew up.”
“But war disrupted my dreams. The land I love was lost to me forever”
	
	education is important, author went away to learn more, was sad when he couldn’t return and teach like his dad did
	

	Memories of his grandmother
Example:
80, strong: own teeth to chew sugar cane, carry heavy leads home from market 
	
	
being able to do things when you are older

	

	Example:
Directed and went to plays
---------------------------------------------
Quote:
“When we reached the theater, I wanted to go in right away.”
	
	being in and going to plays


	

	Example:
Walked to graveyard the night his grandmother died
----------------------------------------------------------
“Wherever I was, in the house, in the garden, out in the fields, her face always appeared so clearly to me.”
	
	
Having memories of people you care about so you can feel close to them
	



POSSIBLE FOCUS STATEMENT: The author’s memories show he values much from his father and grandmother.

Additional notes to the teacher about this piece:

· Deep thinking about this piece requires the use of many inferences.  It would be useful to discuss why the author chose to include the specific memories.  What did the author want the reader to understand about the importance of each memory?

· If the students have limited experience with studying cultures, it might be helpful to have the students illustrate the author’s boyhood environment or make a collective mural of the boy’s life in Vietnam.  It also might be useful to discuss what changes might happen for a family when war comes to their homeland.

· As part of the discussion of the traditional culture in which the author grew up, it would be helpful to discuss the respect young people learned to have for older generations.

· It is not necessary that students include all the evidence and elaboration which is used in the sample writing.  3-4 pieces of evidence and elaboration are usually sufficient.
· 
· An extension / reflection question for the conclusion of this piece might be, “What do you think the author felt when he realized he couldn’t go back to the life he loved?”







Writing Sample

NOTE: This is for the teacher’s use only, not for students. The purpose is to show the teacher what the final piece might look like when students have completed their work.  It is not necessary that students include all of the following ideas and evidence.

	
	“The Land I Lost: The Adventures of a Boy in Vietnam” is a collection of memories the author has about his life in Vietnam before the Vietnam War.  The author’s memories show he valued much from his father and grandmother.  
	One of the author’s earliest memories is about the trips he took into the jungle with his father. “I was twelve years old when I made my first trip to the jungle with my father.” During those trips, he learned how to identify many different kinds of plants such as mushrooms that were safe to eat and useful roots.  He also learned how to hunt game and fish in rivers.  He valued what he learned in the jungle because it meant survival for the family.  
	The author also remembered his father teaching other children at night after working in the fields and hunting.  He valued education so much that he decided to become a teacher.  “I went to the lowlands to study for a while because I wanted to follow my father as a teacher when I grew up.” “But war disrupted my dreams. The land I love was lost to me forever.”  This quote shows that the author really valued education because he was sad when he couldn’t return to Vietnam to follow his dream of being a teacher.
	The author also valued much about his grandmother.  He remembered his grandmother using her own teeth to chew sugar cane and carrying heavy loads from the market to home.  I think the author valued being able to do many things when you get older because that is what he remembers about his grandmother.  
	He also remembered the time when his grandmother hit a rascal and let others think her husband taught her karate. The author valued the unusual way his grandmother solved a challenging probem.  “After that incident, my grandfather never had to worry again. Anytime he had some business downtown, everyone treated him very well.” Now his grandfather didn’t have to worry about other people beating him up because the grandmother gave others the idea that his grandfather was a karate expert. 
	The author also learned to value acting in and going to plays with his grandmother.  He valued plays so much that  “When we reached the theater, I wanted to go in right away.”  The author’s detailed description of acting and going to plays told the reader that the author really valued what he was doing.  
	The last memory the author had of his grandmother was the trip he took with her the evening when she died. “Wherever I was, in the house, in the garden, out in the fields, her face always appeared so clearly to me.”  I think the author is glad to have walked to the graveyard with his grandmother on her last day of life and to have this memory of her just before she died.  The author valued the memories of his grandmother because they help him keep his grandmother alive in his mind even though she had died.
	The author valued much about his father and grandmother. He must have felt sad about how much he lost when he couldn’t go back to Vietnam, but glad he had so many good memories. 
 


[bookmark: _Hlk534641640]Supports for English Language Learners (ELLs) 
to use with Basal Alignment Project Lessons

[bookmark: _Hlk525133215]When teaching any lesson, it is important to make sure you are including supports to help all students.  We have prepared some examples of different types of supports that you can use in conjunction with our Basal Alignment Project Lessons to help support your ELLs.  They are grouped by when they would best fit in a lesson.  While these supports reflect research in how to support ELLs, these activities can help ALL students engage more deeply with these lessons. Note that some strategies should be used at multiple points within a lesson; we’ll point these out. It is also important to understand that these scaffolds represent options for teachers to select based on students’ needs; it is not the intention that teachers should do all of these things at every lesson.

Before the reading:  
· Read passages, sing songs, watch videos, view photographs, discuss topics (e.g., using the four corners strategy), or research topics that help provide context for what your students will be reading. This is especially true if the setting (e.g., 18th Century England) or topic (e.g., boats) is one that is unfamiliar to the students.  

· [bookmark: _Hlk525130085]Provide instruction, using multiple modalities, on selected vocabulary words that are central to understanding the text. When looking at the lesson plan, you should note the Tier 2 words, particularly those words with high conceptual complexity (i.e., they are difficult to visualize, learn from context clues, or are abstract), and consider introducing them ahead of reading. For more information on selecting such words, go here. You should plan to continue to reinforce these words, and additional vocabulary, in the context of reading and working with the text. (See additional activities in the During Reading and After Reading sections.)
Examples of Activities: 
· Provide students with the definition of the words and then have students work together to create Frayer models or other kinds of word maps for the words.    
· When a word contains a prefix or suffix that has been introduced before, highlight how the word part can be used to help determine word meaning.
· Keep a word wall or word bank where these new words can be added and that students can access later. 
· Have students create visual glossaries for whenever they encounter new words. Then have your students add these words to their visual glossaries.  
· Create pictures using the word. These can even be added to your word wall!
· [bookmark: _Hlk525125549]Create lists of synonyms and antonyms for the word. 
· Have students practice using the words in conversation. For newcomers, consider providing them with sentence frames to ensure they can participate in the conversation. 
· Practice spelling the words using different spelling practice strategies and decoding strategies.  Students could take turns spelling with a partner.  

· Use graphic organizers to help introduce content. 

Examples of Activities:  
· Have students fill in a KWL chart about what they will be reading about. 
· Have students research setting or topic using a pre-approved website and fill in a chart about it.  You could even have students work in groups where each group is assigned part of the topic. 
· Have students fill in a bubble map where they write down anything that they find interesting about the topic while watching a video or reading a short passage about the topic.  Then students can discuss why they picked the information.

During reading:  

· Read the text aloud first so that ELLs can hear the passage read by a fluent reader before working with the text themselves. 

· Allow ELLs to collaborate in their home languages to process content before participating in whole class discussions in English.  Consider giving them the discussion questions to look over in advance (perhaps during the first read) and having them work with a partner to prepare.  

· Encourage students to create sketch-notes or to storyboard the passage when they are reading it individually or with a partner.  This will help show if they understand what they are reading as they are reading it. 

· Ask questions related to the who, what, when, why, and how of the passage.  For students that may need a little more help, provide them with sentence stems.

· Continue to draw attention to and discuss the words that you introduced before the reading. 
Examples of Activities:  
· Have students include the example from the text in their glossary that they created.  
· Create or find pictures that represent how the word was used in the passage.  
· Practice creating sentences using the word in the way it was using in the passage.  
· Have students discuss the author’s word choice.  

· Use graphic organizers to help organize content and thinking.  
Examples of Activities:  
· Have students fill in a chart to keep track of their 5ws while they read to help them summarize later and figure out the central idea of a passage.
· It may again be beneficial to have somewhere for students to store new words that they encounter while reading the text.  Students could use a chart to keep track of these new words and their meanings as they read.
· If you had students fill in a KWL, have them fill in the “L” section as they read the passage. 
· Utilize any illustrations or text features that come with the story or passage to better understand the reading.
· Compare/contrast the passage with what the illustrations convey about the passage.  Have students consider if the illustrations look the way they visualized the passage in their own minds or if the passage matches their predictions based on the illustrations.
· Identify any text features such as captions and discuss how they contribute to meaning.

After reading:  
· Present directions for any post-reading assignments orally and visually; repeat often; and ask English Language Learners to rephrase. 

· Allow ELLs to use English language that is still under development. Students should not be scored lower because of incorrect spelling or grammar (unless the goal of the assignment is to assess spelling or grammar skills specifically). When grading, be sure to focus on scoring your students only for the objective(s) that were shared with students.  

· Scaffold questions for discussions so that questioning sequences include a mix of factual and inferential questions and a mix of shorter and more extended responses.  Questions should build on each other and toward inferential and higher-order-thinking questions.  There are not many factual questions already listed in the lesson instructions, so you will need to build some in as you see fit. More information on this strategy can be found here.

· Reinforce new vocabulary using multiple modalities

Examples of activities: 
· Using the words that you had students work with before reading, have students write sentences in reference to the passage that you just finished reading.
· Require students to include the words introduced before reading in the culminating writing task. 
· For newcomers, print out pictures that represent the words that you focused on and have students match the words to the pictures.
· Based on different features of the words, have the students sort them into different categories and explain their choices.  For example, the students could sort the words by prefixes, suffixes, connotation, etc. 

· [bookmark: _Hlk534204316]After reading the passage, continue to examine important sentences (1–2) in the text that contribute to the overall meaning of the text. Guide students to break apart these sentences, analyze different elements, and determine meaning. More information on how to do this, including models of sentence deconstruction, can be found here.

· Provide differentiated scaffolds for writing assignments based on students’ English language proficiency levels.

Examples of Activities: 
· [bookmark: _Hlk525128214]For all students, go over the prompt in detail, making sure to break down what the prompt means before having the students get to work.  Then have the students explain the directions back to you.  
· [bookmark: _Hlk534204611]Have students create an evidence tracking chart during reading, then direct them to look back over their evidence chart and work with a group to see if their evidence matches what the rest of the class wrote down.  If some of the chart does not match, students should have a discussion about why.
· For students who need more support, model the proper writing format for your students and provide them with a properly formatted example for reference.  
· For newcomers, you may consider creating sentence or paragraph frames to help them to write out their ideas.  
· [bookmark: _GoBack]To further discussion about the passage, have students create their own who, what, when, where, why, and how questions related to the passage to ask each other and have students pair up and practice asking each other the questions. If available, pair students of the same home language to support the use of language still under development.
