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Unit 3/ Week 5

Title: Look to the North:  A Wolf Pup Diary
Suggested Time:
 8 days (45 minutes per day)
Common Core ELA Standards: RL.4.1, RL.4.3, RL.4.4, RL.4.7, RL.4.9; W.4.2, W.4.3, W.4.4; SL.4.1, SL.4.2, SL.4.6; L.4.1, L.4.2, L.4.4, L.4.5, L.4.6
Teacher Instructions
Refer to the Introduction for further details.

Before Teaching
1. Read the Big Ideas and Key Understandings and the Synopsis.  Please do not read this to the students.  This is a description for teachers, about the big ideas and key understanding that students should take away after completing this task.

Big Ideas and Key Understandings

Wolves are very social creatures with distinct roles within their packs.  

Synopsis

The story follows the lives of three new-born wolves over a ten and one half month period.  It encompasses the various stages through which the wolves pass:  from birth to adulthood. Important concepts such as bonding and societal roles are presented.

2. Read entire main selection text, keeping in mind the Big Ideas and Key Understandings.

3. Re-read the main selection text while noting the stopping points for the Text Dependent Questions and teaching Vocabulary.

During Teaching

1. Students read the entire main selection text independently.
2. Teacher reads the main selection text aloud with students following along.
(Depending on how complex the text is and the amount of support needed by students, the teacher may choose to reverse the order of steps 1 and 2.)
3. Students and teacher re-read the text while stopping to respond to and discuss the questions and returning to the text.  A variety of methods can be used to structure the reading and discussion (i.e.:  whole class discussion, think-pair-share, independent written response, group work, etc.)

Text Dependent Questions

	Text Dependent Questions
	Answers

	What names are given to the three wolf pups in Look to the North?  (pg. 375)
	The names given to the three wolf pups are Boulder, Scree, and Talus.

	Describe three characteristics of new-born wolf pups.  (pg. 375)
	New-born wolf pups are blind.  They are deaf.  The pups are unable to smell.  They weigh about one pound each.  

	How can you tell the season in which the wolf pups are born? (pg. 376)

	It is either late winter or early spring.  The reader can tell because “dandelions are turning silver” (early flowers are beginning to bloom); there is still snow on the ground in the mountains and birds are returning from their migration to the south (“yellow warblers return from the south.”) 

	In what ways do the mother and father wolves share responsibilities for raising the pups?  (pg. 377)

	The mother keeps the pups warm.   The father feeds the mother while she is caring for the pups.  The father guards the snow den entrance (pg 375)

	The tundra is a treeless region of land that borders the Arctic Circle.  Land in the tundra remains frozen year-round.  During their first two weeks of life, how do the wolf pups prepare for the harsh environment of the tundra?  (Pg. 377)

	The mother wolf keeps the pups warm until they have developed their own heavy fur.  “Now the pups are well furred.”

	Who are the members of the wolf pack?  How wolves are in the pack?  (pg. 377)
	Pay close attention to the use of commas and semi-colons in the last paragraph on pg. 377.  The semi-colons separate or list each member in the pack.  

There are four members of the adult wolf pack:  1) the mother, 2) father (they are alphas or leaders), 3) an assistant (beta), 4) a yearling male (or babysitter pg.379).  The three wolf pups are asleep in the den.

	Which senses are beginning to be developed when the wolf pups are about three weeks old?  Give examples from the story to support your statements.  (pg. 378)
	At about three weeks, the wolf pups are developing their senses of hearing and smelling.  Examples include “The wolf pups can hear”; “Boulder hears his pack howl”; Scree hears the mountain lambs; and Talus has a special talent; he can smell these things.

	During the fighting, Scree “yelps piteously.”  What might that mean?  Why did she yelp like that?  Why does she finally surrender, or give up?

Every member of a society has a specific place.  What role does each of the pups play in the wolf society?  (pg. 379)
	Piteously – cried out in pain because Boulder grabbed her neck in the fight.  She finally surrenders or gives up because she realized Boulder was winning the fight.

Boulder is the Alpha pup; Scree is Boulder’s assistant (beta); and Talus is at the bottom of the order.

	What are two signs that the wolf pups are becoming independent?  (pg. 380)
	The signs that the wolf pups are becoming increasingly independent are that they begin playing more roughly with the babysitter, the pups start taking food from their father’s mouth, and they are no longer nursing from their mother. 

	Re-read the passage on page 381. In what ways do the wolf pups communicate with the other members of their society? What does it mean when the wolf pups “scent mark’ bones and pretty stones to say ‘This is mine.” (pg. 381)
	To communicate with other members of the wolf society, the pups begin to lower their ears, spank the ground with their front paws, and scent-mark bones and stones.  Rubbing their scent on items so other wolves recognize the smell and know who it belongs to

	Why do the wolves live in a den during the summer?  What dangers do the wolves face at this time?  (pg. 382)
	The wolves spend the summer months in a den in order to be protected from eagles, grizzly bears, and the direct sunlight in the tundra.

	What does the author mean when she says the wolf pups can ‘smile’ with their tails?  (pg. 383)
	The wolves, like dogs, wag their tails to show pleasure.  


	How do the wolves behave as they are bonding?  (pg. 384)

At three months old, the pups have bonded to become one.  What causes this bond to be broken?  (pg. 384)
	Run in a knot; leap as one; chase birds together (in a posse).

The presence and threat of a grizzly bear causes the pups to break ranks (step out of their normal order) and flee (run away).

	Why is every member of the wolf society important for the pack’s survival? What happens when an important member of the pack disappears? (pg. 385)
	Each member is needed for hunting large game (fell the big game).  When the beta doesn’t come home, the rest of the pack has difficulty hunting without him.

	Gypsies are people who constantly move from one place to another.  Why does the author compare the wolf pack to gypsies? (pg. 386)
	The author refers to the wolves as gypsies because they sleep on open ridges in the daytime, and wander the river bottoms by night, in search of food.

	How did Talus’ special talent help him to move up in the wolf pack ranks?

  (pg. 387)
	His strong sense of smell that makes him very important to the pack as it hunts for food.

	In what ways does the wolf family in Look to the North remind you of a human family when the beta is found injured beneath a tree?  (pg. 388)
	The wolves all settle in next to the beta in order to take care of him until he is well.

	Explain how the author’s use of the italicized words at the beginning of each entry helps the reader to better understand the stages through which the wolves pass, from birth to adulthood.  (pp. 375-388)
	Students’ answers will vary, but should include specific examples from the text.  They should include the idea that the italicized parts help them to understand the specific time of year in which each of the events occurs.  


Vocabulary

	
	KEY WORDS ESSENTIAL TO UNDERSTANDING
Words addressed with a question or task
	WORDS WORTH KNOWING 

General teaching suggestions are provided in the Introduction 

	TEACHER PROVIDES DEFINITION 

not enough contextual clues provided in the text
	Diary pg. 375

Yearling pg. 377                  

Tundra pg. 377

Society pg. 379  

Abundant pg. 382

Ranks pg. 384

Bonding pg. 384                     


	Alpine pg. 377                       

Ruffs pg. 377

Ripple pg. 377                       

Azure pg. 378

Flitting pg. 378                     

Wobbles pg. 378

Lemming pg. 378                  

Scurry pg. 378

Weaned pg. 379                   

 Swathed pg. 381

Ridge pg. 384                         

Caribou pg. 385

Voles pg. 388



	STUDENTS FIGURE OUT THE MEANING

sufficient context clues are provided in the text


	Alpha pg. 377                          

Beta pg. 377

Ceases pg. 379                      

 Piteously pg. 379

Gypsies pg. 386                       

Stalk pg. 387


	Nursery pg. 375                     

 Crystals pg. 375

Warblers pg. 376                   

 Prances pg. 382

Posse pg. 384                          

Hide pg. 385




Culminating Task
· Re-Read, Think, Discuss, Write

Pretend that you are one of the wolves in the story, “Look to the North” (mother, father, babysitter, or one of the pups).  Write a three-paragraph essay that describes what you experience during the first year in the life of the wolf pups.  Be sure to include specific details and events from the story to support your ideas.  Draw a color picture to go along with your essay. 

Answer:
Answers will vary, but should be supported by specific events detailed in the story.  The essay should include a beginning, middle, and end, and follow proper rules of grammar and mechanics.  The student’s picture should capture a main event that is included in their essay.  
Additional Tasks

· Foldable Book – Complete the chart below highlighting the main events for each stage of the wolf pups’ growth.  Use the chart to create a foldable book (as modeled by teacher) that includes each entry of the diary from “Look to the North”.  Illustrate your book with drawings or clippings from magazines or newspapers to make it colorful and interesting to your reader. 
Answer: 
The First Year in the Lives of Wolf Pups

	Age
	Characteristics

	One Day Old
	Newborn wolf pups are blind, deaf, and unable to smell.  They weigh about one pound each.

	10 Days Old


	The wolf pups’ eyes begin to open.

	2 Weeks Old
	The pups are well-furred and less dependent on their mother for warmth.

	3 Weeks Old


	Sounds are able to be heard by the pups at this age.

	4 Weeks Old


	Wolf pups are almost weaned from their mother.

	7 Weeks Old
	The sense of smell is fairly well developed.  No longer do the pups have to depend on their mother for milk.

	9 Weeks Old
	Communication between the pups and other members of their pack is beginning to take place.

	10 Weeks Old
	They are beginning to learn to hunt as they chase mice and butterflies, and are becoming increasingly independent.

	12 Weeks Old
	Communication skills are fairly well developed as the pups can understand one another.

	3 Months Old
	Bonding between the pups is occurring, and they move together as one.

	16 Weeks Old


	The pups are beginning to hunt for larger game such as the caribou. 

	4 ½ Months Old
	The wolves leave their summer home and begin to travel.  They sleep during the day, and hunt by night.

	6 Months Old
	The pups begin to use their skills to hunt, which may alter their standing in the wolf society.

	7 Months Old
	The wolf pups are now full grown.  They play active roles in their society.

	10 ½ Months Old
	The young adult wolves now help the pack to raise the new pups that will soon arrive, and the cycle will begin again.


Answer:  Students should accurately complete the above chart, using the story for reference.  The foldable book should be based on the details outlined in their chart.  Completed books should be neat, colorful, and attractive.  

Note to Teacher

· Student edition of “The First Year in the Lives of Wolf Pups” chart would have characteristics completed only for the following entries:  Day 1; 10 Days Old; 4 Weeks Old; 3 Months Old; and 6 Months Old.
Additional Tasks

· Timeline:  Create a timeline of the seasons that depict the stages of development through which the wolf pups pass in “Look to the North”.  Be sure to use key events that are introduced throughout the story.
· Include details of the author’s use of the italicized words at the beginning of each entry helps the reader to better understand the stages through which the wolves pass, from birth to adulthood.
Timeline of Key Events in the First Year of a Wolf’s Life

                     Spring



    Summer


          Autumn


     Winter
	· New pups are born.

· Wolf pups can’t hear, see or smell.

· Both parents are responsible for raising the new-born pups.

· Each wolf pup begins to learn its place in the wolf society.


	· Wolf pups begin to bond with one another and other members of their pack.

· They begin to learn how to find and hunt for food.

· The pups learn how to avoid such dangers as grizzly bears, eagles, and the blazing sun.

· Wolf pups are able to communicate with other wolves in various ways.
	· The wolves leave their summer homes and begin to spend the days sleeping on ridges, and hunting at night.

· The pups now hunt right alongside other members of their pack.

· The wolves are fully part of the pack now.
	· The wolf pups have become important to the pack.  Each member is needed to hunt large game.

· The young wolves will help the pack raise their new brothers and sisters.

· The entire cycle now begins to repeat itself as winter draws to a close.




Answer:  Student answers will vary, but must contain specific details from the text.  The events contained within the timeline must accurately describe key events in the lives of new-born wolf pups, at the time in which they actually occur.       

They should include the idea that the italicized parts help them to understand the specific time of year in which each of the events occurs
Note to Teacher:  The students’ copy of the timeline should be blank.  They must use the text to accurately complete the project.     

Name ___________________________________________________ Date _________________

“Look to the North: A Wolf Pup Diary”
1. What names are given to the three wolf pups in Look to the North?  (Pg. 375)
2. Describe three characteristics of new-born wolf pups.  (Pg. 375)
3. How can you tell the season in which the wolf pups are born? (Pg. 376)

4. In what ways do the mother and father wolves share responsibilities for raising the pups?  (Pg. 377)

5. The tundra is a treeless region of land that borders the Arctic Circle.  Land in the tundra remains frozen year-round.  During their first two weeks of life, how do the wolf pups prepare for the harsh environment of the tundra?  (Pg. 377)

6. Who are the members of the wolf pack?  How wolves are in the pack?  (Pg. 377)
7. Which senses are beginning to be developed when the wolf pups are about three weeks old? Give examples from the story to support your statements.  (Pg. 378)

8. During the fighting, Scree “yelps piteously.”  What might that mean?  Why did she yelp like that?  Why does she finally surrender, or give up?
9. Every member of a society has a specific place.  What role does each of the pups play in the wolf society?  (Pg. 379)
10. What are two signs that the wolf pups are becoming independent?  (Pg. 380)
11. Re-read the passage on page 381. In what ways do the wolf pups communicate with the other members of their society? What does it mean when the wolf pups “scent mark’ bones and pretty stones to say ‘This is mine.” (Pg. 381)
12. Why do the wolves live in a den during the summer?  What dangers do the wolves face at this time?  (Pg. 382)
13. What does the author mean when she says the wolf pups can ‘smile’ with their tails?  (Pg. 383)
14. How do the wolves behave as they are bonding?  (Pg. 384)
15. At three months old, the pups have bonded to become one.  What causes this bond to be broken?  (Pg. 384)
16. Why is every member of the wolf society important for the pack’s survival? What happens when an important member of the pack disappears? (Pg. 385)
17. Gypsies are people who constantly move from one place to another.  Why does the author compare the wolf pack to gypsies? (Pg. 386)
18. How did Talus’ special talent help him to move up in the wolf pack ranks? (Pg. 387)
19. In what ways does the wolf family in Look to the North remind you of a human family when the beta is found injured beneath a tree?  (Pg. 388)
20. Explain how the author’s use of the italicized words at the beginning of each entry helps the reader to better understand the stages through which the wolves pass, from birth to adulthood.  (Pgs. 375-388)
Supports for English Language Learners (ELLs) 

to use with Basal Alignment Project Lessons

When teaching any lesson, it is important to make sure you are including supports to help all students.  We have prepared some examples of different types of supports that you can use in conjunction with our Basal Alignment Project Lessons to help support your ELLs.  They are grouped by when they would best fit in a lesson.  While these supports reflect research in how to support ELLs, these activities can help ALL students engage more deeply with these lessons. Note that some strategies should be used at multiple points within a lesson; we’ll point these out. It is also important to understand that these scaffolds represent options for teachers to select based on students’ needs; it is not the intention that teachers should do all of these things at every lesson.

Before the reading:  

· Read passages, sing songs, watch videos, view photographs, discuss topics (e.g., using the four corners strategy), or research topics that help provide context for what your students will be reading. This is especially true if the setting (e.g., 18th Century England) or topic (e.g., boats) is one that is unfamiliar to the students.  

· Provide instruction, using multiple modalities, on selected vocabulary words that are central to understanding the text. When looking at the lesson plan, you should note the Tier 2 words, particularly those words with high conceptual complexity (i.e., they are difficult to visualize, learn from context clues, or are abstract), and consider introducing them ahead of reading. For more information on selecting such words, go here. You should plan to continue to reinforce these words, and additional vocabulary, in the context of reading and working with the text. (See additional activities in the During Reading and After Reading sections.)
Examples of Activities: 

· Provide students with the definition of the words and then have students work together to create Frayer models or other kinds of word maps for the words.    

· When a word contains a prefix or suffix that has been introduced before, highlight how the word part can be used to help determine word meaning.

· Keep a word wall or word bank where these new words can be added and that students can access later. 

· Have students create visual glossaries for whenever they encounter new words. Then have your students add these words to their visual glossaries.  

· Create pictures using the word. These can even be added to your word wall!

· Create lists of synonyms and antonyms for the word. 

· Have students practice using the words in conversation. For newcomers, consider providing them with sentence frames to ensure they can participate in the conversation. 

· Practice spelling the words using different spelling practice strategies and decoding strategies.  Students could take turns spelling with a partner.  

· Use graphic organizers to help introduce content. 

Examples of Activities:  

· Have students fill in a KWL chart about what they will be reading about. 
· Have students research setting or topic using a pre-approved website and fill in a chart about it.  You could even have students work in groups where each group is assigned part of the topic. 
· Have students fill in a bubble map where they write down anything that they find interesting about the topic while watching a video or reading a short passage about the topic.  Then students can discuss why they picked the information.
During reading:  

· Read the text aloud first so that ELLs can hear the passage read by a fluent reader before working with the text themselves. 

· Allow ELLs to collaborate in their home languages to process content before participating in whole class discussions in English.  Consider giving them the discussion questions to look over in advance (perhaps during the first read) and having them work with a partner to prepare.  

· Encourage students to create sketch-notes or to storyboard the passage when they are reading it individually or with a partner.  This will help show if they understand what they are reading as they are reading it. 

· Ask questions related to the who, what, when, why, and how of the passage.  For students that may need a little more help, provide them with sentence stems.

· Continue to draw attention to and discuss the words that you introduced before the reading. 

Examples of Activities:  

· Have students include the example from the text in their glossary that they created.  

· Create or find pictures that represent how the word was used in the passage.  

· Practice creating sentences using the word in the way it was using in the passage.  

· Have students discuss the author’s word choice.  

· Use graphic organizers to help organize content and thinking.  

Examples of Activities:  

· Have students fill in a chart to keep track of their 5ws while they read to help them summarize later and figure out the central idea of a passage.

· It may again be beneficial to have somewhere for students to store new words that they encounter while reading the text.  Students could use a chart to keep track of these new words and their meanings as they read.
· If you had students fill in a KWL, have them fill in the “L” section as they read the passage. 
· Utilize any illustrations or text features that come with the story or passage to better understand the reading.

· Compare/contrast the passage with what the illustrations convey about the passage.  Have students consider if the illustrations look the way they visualized the passage in their own minds or if the passage matches their predictions based on the illustrations.

· Identify any text features such as captions and discuss how they contribute to meaning.

After reading:  

· Present directions for any post-reading assignments orally and visually; repeat often; and ask English Language Learners to rephrase. 

· Allow ELLs to use English language that is still under development. Students should not be scored lower because of incorrect spelling or grammar (unless the goal of the assignment is to assess spelling or grammar skills specifically). When grading, be sure to focus on scoring your students only for the objective(s) that were shared with students.  

· Scaffold questions for discussions so that questioning sequences include a mix of factual and inferential questions and a mix of shorter and more extended responses.  Questions should build on each other and toward inferential and higher-order-thinking questions.  There are not many factual questions already listed in the lesson instructions, so you will need to build some in as you see fit. More information on this strategy can be found here.

· Reinforce new vocabulary using multiple modalities
Examples of activities: 

· Using the words that you had students work with before reading, have students write sentences in reference to the passage that you just finished reading.

· Require students to include the words introduced before reading in the culminating writing task. 

· For newcomers, print out pictures that represent the words that you focused on and have students match the words to the pictures.

· Based on different features of the words, have the students sort them into different categories and explain their choices.  For example, the students could sort the words by prefixes, suffixes, connotation, etc. 

· After reading the passage, continue to examine important sentences (1–2) in the text that contribute to the overall meaning of the text. Guide students to break apart these sentences, analyze different elements, and determine meaning. More information on how to do this, including models of sentence deconstruction, can be found here.

· Provide differentiated scaffolds for writing assignments based on students’ English language proficiency levels.

Examples of Activities: 

· For all students, go over the prompt in detail, making sure to break down what the prompt means before having the students get to work.  Then have the students explain the directions back to you.  

· Have students create an evidence tracking chart during reading, then direct them to look back over their evidence chart and work with a group to see if their evidence matches what the rest of the class wrote down.  If some of the chart does not match, students should have a discussion about why.

· For students who need more support, model the proper writing format for your students and provide them with a properly formatted example for reference.  

· For newcomers, you may consider creating sentence or paragraph frames to help them to write out their ideas.  

· To further discussion about the passage, have students create their own who, what, when, where, why, and how questions related to the passage to ask each other and have students pair up and practice asking each other the questions. If available, pair students of the same home language to support the use of language still under development.
