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Unit 6 /Week 2
Title: “Klondike Kate”
Suggested Time:  5 days (45 minutes per day)
Common Core ELA Standards: RI.5.1, RI.5.2, RI.5.3, RI.5.4, RI.5.8; RF.5.4; W.5.2, W.5.4, W.5.9; SL.5.1; L.5.1, L.5.2, L.5.4, L.5.5

Teacher Instructions

Refer to the Introduction for further details.

Before Teaching

1. Read the Big Ideas and Key Understandings and the Synopsis.  Please do not read this to the students.  This is a description for teachers, about the big ideas and key understanding that students should take away after completing this task.

Big Ideas and Key Understandings 
Kate Ryan was an adventurous, brave, and self-reliant woman and not a typical woman of her time. This true story illustrates the key role of women in settling the frontier and the Alaskan gold rush.
Synopsis

 At a time when it was unusual for women to travel alone to Alaska, Kate Ryan leaves her home in Canada and travels to the Alaskan frontier.  Author Liza Ketchum explains how Kate endures hardships and makes a home and name for herself in the remote Klondike.
2. Read entire main selection text, keeping in mind the Big Ideas and Key Understandings.

3. Re-read the main selection text while noting the stopping points for the Text Dependent Questions and teaching Vocabulary.

During Teaching

1. Students read the entire main selection text independently.
2. Teacher reads the main selection text aloud with students following along. (Depending on how complex the text is and the amount of support needed by students, the teacher may choose to reverse the order of steps 1 and 2.)
3. Students and teacher re-read the text while stopping to respond to and discuss the questions and returning to the text.  A variety of methods can be used to structure the reading and discussion (i.e.:  whole class discussion, think-pair-share, independent written response, group work, etc.)

Text Dependent Questions:

	Text Dependent Questions
	Answers

	Why did it take almost one year for the news of the gold discovery to reach Vancouver? Use evidence from the story to support your answer.  (pg. 698)
	According to the story, news from the Yukon traveled slowly. It flowed through a remote region on northern Canada, far from telegraph lines. 

	Why did the author use the image of “a raging brush fire” to show how word spread up and down the coast? (pg. 698)
	The author used this simile to show how quickly word spread.  Just like a raging brush fire would spread very quickly, news of the discovery of gold spread rapidly throughout the territory.

	What details does the author include to show that Kate could handle harsh conditions?  What are some of the harsh conditions she would have to face in the Yukon? (pg. 701)
	As a child, Kate had worked hard chopping wood, picking potatoes, and helping her father take care of the store and their animals. Some harsh conditions Kate would have to face in the Yukon are crossing the Alaskan panhandle into Canada, most of the trip was over frozen land, weather conditions, treacherous paths, and driving a team of sled dogs.  Because of her family’s poverty, and the necessity of working hard growing up she was able to handle the harsh conditions.



	There were two routes to reach the Yukon. Briefly summarize the two routes.  Which route did Kate choose and why?  (pg. 701)
	One route was expensive and involved travel up the Yukon River, but it could only be used during the summer months. The other route was cheaper but more dangerous, and went from the Alaskan panhandle over into Canada. Kate chose the second route because it was less expensive and she preferred an over land route because boats made her seasick.

	What did the author mean when she says that Kate had never known much comfort?  Why would this be beneficial to Kate in the Yukon? (pg. 701)
	Kate did not have an easy life with nice things. This would benefit Kate because there were few comforts in the Yukon and she would have to 'make do" with what was available to her. 

	What problem did Kate face after arriving on Wrangell Island, and how did she solve it?  (pg. 705) 
	Kate had to find a ride from Wrangell Island to the mainland before the ice on the Stikine River thawed. She solved this problem by agreeing to cook for the Mounties if they would take her to the mainland.

	Why did Kate continue traveling even though she knew it was dangerous?  What statement did she make that supports this choice?  (pg. 706)
	Kate continued to travel even though it was dangerous because she was determined, brave, and confident in her ability to succeed. The statement that Kate made was "I wasn't built for going backwards" reveals her character to not give up.

	The word “sourdough” can have more than one meaning. It can refer to a leavening agent that helps bread dough rise; and it also can refer to a pioneer, especially from Alaska or Canada. Reread pages 705 – 708. Kate received a gift on page 705.  What was this gift and how was this gift subsequently used to assist Kate in overcoming the obstacles she faced?  How did Kate herself become a ‘sourdough’? (pg. 709)
	The gift that Kate received was a fistful of sourdough "starter". She was taught how to turn the mix of flour and water into bread, biscuits, and pancakes. Kate opened a restaurant where customers enjoyed her stews and her sourdough bread and biscuits, which rose thanks to her original fistful of starter. Kate, herself, became a sourdough by being a pioneer and an outsider that survived a northern winter. 

	How does the author feel about the role of women settling the frontier?  What evidence from the text supports this assumption?  (pgs. 707 and 711)
	The author feels they played an important role and should be recognized. She says, "Like other unsung western heroines, Kate Ryan left her own permanent mark on the frontier".  Also on page 707 the author quotes Jim Callbreath, a local resident of Glenora who became Kate’s friend, as stating “Any woman who could make it up the Stikine River on the ice should be treated as an equal to any packer in the territory.”

	How does the mention of “pistol shots” affect the reader?  

(pg. 708)
	Ice is not scary to us in our safe environment, but this makes ice seem not only scary, but deadly like a pistol.  The mention could also mean to the reader the degree of loudness made by the cracking of the ice.  Just as a pistol shot is very loud, so is ice cracking as it thaws. 

	What are some of the jobs that Kate performed while in the Yukon that showed her determination and bravery?  Which of these jobs do you believe showed the most courage and why? (pg. 711)
	Some jobs that Kate performed while in the Yukon were driver of a team of sled dogs, cook, washer woman, restaurant owner, nurse/surgeon, gold miner, and police woman. (Answers for part 2 may vary) Possible answer: The job that I believe showed the most courage was a surgeon, because she performed minor surgery without much training at all.

	Reread pg. 711 – paragraph 4.  Why was Kate celebrated all over the North? Give 1 specific example from the paragraph to support this idea. 
	Kate was celebrated all over the North for her courage and her great heart. An example from the story to support this idea is 'According to one prospector, "Kate was known everywhere as the miner's friend. Whenever she heard that some poor man was lying sick and alone on the trail she'd get to him...I've known her in the wintertime to mush in with a dog team for a hundred miles and bring a sick fellow out."


	
	KEY WORDS ESSENTIAL TO UNDERSTANDING 

BIG IDEAS OF TEXT
Words addressed with a question or task
	WORDS WORTH KNOWING 

Words to be part of systematic vocabulary instruction, not essential for understanding the big ideas of the text 

	TEACHER PROVIDES DEFINITION 

not enough contextual clues provided in the text
	Page 701 – panhandle, famine, comfort

Page 703 – steamer

Page 705 – sourdough

Page 706 – Klondike

Page 707 – grueling, territory

Page 710 - paydirt


	Page 698 – laden, guzzling, straggled

Page 704 – invest

Page 706 – floundered



	STUDENTS FIGURE OUT THE MEANING

sufficient context clues are provided in the text


	Page 698 – remote, nuggets, raging

Page 699 – appalled

Page 701 – beckoned, conditions, harsh

Page 703 - huskies

Page 710 – isolated, prospector

Page 711 – hardships, minor
	Page 698 – tributary, gangway

Page 707 – trudging




Vocabulary
Culminating Task

· Re-Read, Think, Discuss, Write
· Pretend you are a reporter of the time and write a newspaper article, reporting on Kate’s accomplishments and how she persevered and succeeded when faced with so many hardships. Quote accurately from the text and give at least three examples of hardships she faced and how she overcame them.  Also tell what she learned and was able to do as a result of facing her hardships.   
· Answer:  Each answer should include some of the following general ideas:
· Kate was a success in her own time.   
· How Kate succeeded – she never stopped when she knew it would be dangerous; she did not stop when everything seemed to be against her; she did not stop when faced with new challenges; she helped others and in return they helped her; she did not allow the fear of the unknown keep her from trying
· Why Kate succeeded – she was determined, hardworking, confident, and brave; she was prepared for the journey
· Hardships she faced – A.) How she was going to get her enormous supplies to where she had to go – Kate bought a team of sled dogs and sled to carry the heavy load through the deep snow.   B.) Kate did not know how to drive a team of dog – determined and learned on her own.   C.) She suffered from seasickness – She boarded the steamer anyway knowing she would be sick, but that it would transport her to her next destination.  D.)  Kate was trapped in a remote area with no access or way to get to her next destination – She made the Mounties an offer.  She stated she would cook for the unit until they reached the Canadian border if they would put her name of the list of ferry passengers.  The ferry would take her across the frozen river to her next destination.  E.)  She was unable to travel from Glenora due to ice – she opened a restaurant and earned more money until the spring came.  F.) She did not have enough supplies to open another restaurant – worked a nurse in a hospital G.)  She endured extreme weather conditions – She crossed mountains in temperatures of -40  -  -60 degrees.   H.)  She experienced a difficult winter in an isolated settlement that ran low on food –  she cooked for the Mounties and washed their clothes, and in return they took turns loading her stove to make sure the fire never went out.    
· Kate was self-reliant and independent.  Unlike many women of the time, she relied only on herself and was not afraid of hardship. 
· It was unusual for a woman to succeed in these circumstances because a woman should not travel alone to that part of the world.  The story stated that women “would be better remaining at home.”  With Kate’s circumstances, she was accustomed to hard work.  Kate was a strong, healthy, courageous woman who could withstand the hardships. 

Additional Tasks 
·  Compare and Contrast Kate Ryan to another pioneer man or woman.  Discuss the pioneer spirit, the adversities/hardships/obstacles each faced, and how they overcame each.  Also, include how these pioneers related to, helped, and were helped by others.
· Answers will vary upon which pioneer is chosen.  Possibilities include Daniel Boone, Calamity Jane, Davy Crockett, Neil Armstrong, Barack Obama, Jackie Robinson, Laura Ingalls Wilder, Amelia Earhart, Buzz Aldrin, etc.  

· Show the students a recipe for Sourdough Bread and Traditional Bread.  Discuss with the students the necessity for yeast to make the bread rise and bake successfully.  Discuss how Traditional Bread needs to have yeast added, but Sourdough Bread does not because of the use of a starter.  Discuss how Sourdough Bread is a self-starter.  Students will then compare Kate to the Sourdough Bread.

· Answer:  Kate was a self-starter.  She did not wait on anyone to prompt her and she did everything on her own.  She was independent and adventurous.  
Note to Teacher

· Katherine (Kate) Ryan was a very early victim of identity theft.  A young woman named Kitty Rockwell heard of Kate’s exploits and made the story, as well as the name “Klondike Kate” her own.  Kitty Kelly was a dance hall girl and by some accounts a woman of ill repute.  Teachers need to be aware that an internet search for “Klondike Kate” will bring up both women.   

· Please also note that the word “Persevere” may need to be addressed as vocabulary, even though it is not in the text.  It is in the task.

Name ___________________________________________________

Date __________

“Klondike Kate”

1. Why did it take almost one year for the news of the gold discovery to reach Vancouver? Use evidence from the story to support your answer.  (pg. 698)
2. Why did the author use the image of “a raging brush fire” to show how word spread up and down the coast? (pg. 698)
3. What details does the author include to show that Kate could handle harsh conditions?  What are some of the harsh conditions she would have to face in the Yukon? (pg. 701)
4. There were two routes to reach the Yukon. Briefly summarize the two routes.  Which route did Kate choose and why?  (pg. 701)
5. What did the author mean when she says that Kate had never known much comfort?  Why would this be beneficial to Kate in the Yukon? (pg. 701)

6. What problem did Kate face after arriving on Wrangell Island, and how did she solve it?  (pg. 705)
7. Why did Kate continue traveling even though she knew it was dangerous?  What statement did she make that supports this choice?  (pg. 706)
8. The word “sourdough” can have more than one meaning. It can refer to a leavening agent that helps bread dough rise; and it also can refer to a pioneer, especially from Alaska or Canada. Reread pages 705 – 708. Kate received a gift on page 705.  What was this gift and how was this gift subsequently used to assist Kate in overcoming the obstacles she faced?  How did Kate herself become a ‘sourdough’? (pg. 709)
9. How does the author feel about the role of women settling the frontier?  What evidence from the text supports this assumption?  (pgs. 707 and 711)
10. How does the mention of “pistol shots” affect the reader?  (pg. 708)
11. What are some of the jobs that Kate performed while in the Yukon that showed her determination and bravery?  Which of these jobs do you believe showed the most courage and why? (pg. 711)
12. Reread pg. 711 – paragraph 4.  Why was Kate celebrated all over the North? Give 1 specific example from the paragraph to support this idea.
Supports for English Language Learners (ELLs) 

to use with Basal Alignment Project Lessons

When teaching any lesson, it is important to make sure you are including supports to help all students.  We have prepared some examples of different types of supports that you can use in conjunction with our Basal Alignment Project Lessons to help support your ELLs.  They are grouped by when they would best fit in a lesson.  While these supports reflect research in how to support ELLs, these activities can help ALL students engage more deeply with these lessons. Note that some strategies should be used at multiple points within a lesson; we’ll point these out. It is also important to understand that these scaffolds represent options for teachers to select based on students’ needs; it is not the intention that teachers should do all of these things at every lesson.

Before the reading:  

· Read passages, sing songs, watch videos, view photographs, discuss topics (e.g., using the four corners strategy), or research topics that help provide context for what your students will be reading. This is especially true if the setting (e.g., 18th Century England) or topic (e.g., boats) is one that is unfamiliar to the students.  

· Provide instruction, using multiple modalities, on selected vocabulary words that are central to understanding the text. When looking at the lesson plan, you should note the Tier 2 words, particularly those words with high conceptual complexity (i.e., they are difficult to visualize, learn from context clues, or are abstract), and consider introducing them ahead of reading. For more information on selecting such words, go here. You should plan to continue to reinforce these words, and additional vocabulary, in the context of reading and working with the text. (See additional activities in the During Reading and After Reading sections.)
Examples of Activities: 

· Provide students with the definition of the words and then have students work together to create Frayer models or other kinds of word maps for the words.    

· When a word contains a prefix or suffix that has been introduced before, highlight how the word part can be used to help determine word meaning.

· Keep a word wall or word bank where these new words can be added and that students can access later. 

· Have students create visual glossaries for whenever they encounter new words. Then have your students add these words to their visual glossaries.  

· Create pictures using the word. These can even be added to your word wall!

· Create lists of synonyms and antonyms for the word. 

· Have students practice using the words in conversation. For newcomers, consider providing them with sentence frames to ensure they can participate in the conversation. 

· Practice spelling the words using different spelling practice strategies and decoding strategies.  Students could take turns spelling with a partner.  

· Use graphic organizers to help introduce content. 

Examples of Activities:  

· Have students fill in a KWL chart about what they will be reading about. 
· Have students research setting or topic using a pre-approved website and fill in a chart about it.  You could even have students work in groups where each group is assigned part of the topic. 
· Have students fill in a bubble map where they write down anything that they find interesting about the topic while watching a video or reading a short passage about the topic.  Then students can discuss why they picked the information.
During reading:  

· Read the text aloud first so that ELLs can hear the passage read by a fluent reader before working with the text themselves. 

· Allow ELLs to collaborate in their home languages to process content before participating in whole class discussions in English.  Consider giving them the discussion questions to look over in advance (perhaps during the first read) and having them work with a partner to prepare.  

· Encourage students to create sketch-notes or to storyboard the passage when they are reading it individually or with a partner.  This will help show if they understand what they are reading as they are reading it. 

· Ask questions related to the who, what, when, why, and how of the passage.  For students that may need a little more help, provide them with sentence stems.

· Continue to draw attention to and discuss the words that you introduced before the reading. 

Examples of Activities:  

· Have students include the example from the text in their glossary that they created.  

· Create or find pictures that represent how the word was used in the passage.  

· Practice creating sentences using the word in the way it was using in the passage.  

· Have students discuss the author’s word choice.  

· Use graphic organizers to help organize content and thinking.  

Examples of Activities:  

· Have students fill in a chart to keep track of their 5ws while they read to help them summarize later and figure out the central idea of a passage.

· It may again be beneficial to have somewhere for students to store new words that they encounter while reading the text.  Students could use a chart to keep track of these new words and their meanings as they read.
· If you had students fill in a KWL, have them fill in the “L” section as they read the passage. 
· Utilize any illustrations or text features that come with the story or passage to better understand the reading.

· Compare/contrast the passage with what the illustrations convey about the passage.  Have students consider if the illustrations look the way they visualized the passage in their own minds or if the passage matches their predictions based on the illustrations.

· Identify any text features such as captions and discuss how they contribute to meaning.

After reading:  

· Present directions for any post-reading assignments orally and visually; repeat often; and ask English Language Learners to rephrase. 

· Allow ELLs to use English language that is still under development. Students should not be scored lower because of incorrect spelling or grammar (unless the goal of the assignment is to assess spelling or grammar skills specifically). When grading, be sure to focus on scoring your students only for the objective(s) that were shared with students.  

· Scaffold questions for discussions so that questioning sequences include a mix of factual and inferential questions and a mix of shorter and more extended responses.  Questions should build on each other and toward inferential and higher-order-thinking questions.  There are not many factual questions already listed in the lesson instructions, so you will need to build some in as you see fit. More information on this strategy can be found here.

· Reinforce new vocabulary using multiple modalities
Examples of activities: 

· Using the words that you had students work with before reading, have students write sentences in reference to the passage that you just finished reading.

· Require students to include the words introduced before reading in the culminating writing task. 

· For newcomers, print out pictures that represent the words that you focused on and have students match the words to the pictures.

· Based on different features of the words, have the students sort them into different categories and explain their choices.  For example, the students could sort the words by prefixes, suffixes, connotation, etc. 

· After reading the passage, continue to examine important sentences (1–2) in the text that contribute to the overall meaning of the text. Guide students to break apart these sentences, analyze different elements, and determine meaning. More information on how to do this, including models of sentence deconstruction, can be found here.

· Provide differentiated scaffolds for writing assignments based on students’ English language proficiency levels.

Examples of Activities: 

· For all students, go over the prompt in detail, making sure to break down what the prompt means before having the students get to work.  Then have the students explain the directions back to you.  

· Have students create an evidence tracking chart during reading, then direct them to look back over their evidence chart and work with a group to see if their evidence matches what the rest of the class wrote down.  If some of the chart does not match, students should have a discussion about why.

· For students who need more support, model the proper writing format for your students and provide them with a properly formatted example for reference.  

· For newcomers, you may consider creating sentence or paragraph frames to help them to write out their ideas.  

· To further discussion about the passage, have students create their own who, what, when, where, why, and how questions related to the passage to ask each other and have students pair up and practice asking each other the questions. If available, pair students of the same home language to support the use of language still under development.
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