Long Beach Unified School District
Two Bad Ants
Recommended for Grade 1


Title/Author:  Two Bad Ants by Chris Van Allsburg

Suggested Time to Spend:
8 Days
(Recommendation: two sessions per day, at least 20 minutes per day)
Common Core grade-level ELA/Literacy Standards: RL.1.1, RL.1.2, RL.1.3, RL.1.4, L.1.7; W.1.2 W.1.8; SL.1.1, SL.1.2, SL. 1.3, SL.1.4, SL.1.5, SL.1.6; L.1.4, L.1.6
Lesson Objective:

Students will listen to a beautifully illustrated picture book read aloud and use literacy skills (reading, writing, discussion and listening), with attention to vocabulary and illustrations, to understand the central message of this picture book.
Teacher Instructions
Before the Lesson
1. Read the Big Ideas and Key Understandings and the Synopsis below.  Please do not read this to the students.  This is a description to help you prepare to teach the book and be clear about what you want your children to take away from the work. 
Big Ideas/Key Understandings/Focusing Question

The path to true happiness may present challenges.  

What challenges are the ants encountering in their journey to retrieve the delicious crystals for the queen?  

One key takeaway is that the ants leave their nest in the natural world and enter the human world with challenges like running water, toasters, hot coffee, and more.  

How did these challenges eventually help the ants discover what true happiness really is?  

One key takeaway is that the challenges were scary and caused the ants to appreciate the safety of their nest.  

What lessons do the two ants learn from this experience?  

One key takeaway is that the lessons the ants learned were there’s no place like home and taking the easy way out may not always be the best plan.

              Synopsis
A scout ant has returned with a beautiful sparkling crystal for his ant queen.  She deemed it the most delicious food she has ever tasted.  This prompts the need for the queen’s loyal ant subjects to gather more crystals because the queen ant’s happiness makes the whole ant nest a happy place.  The story is told from the viewpoint of two ants.  These two ants, along with other ants from their nest, begin a long and adventurous journey to retrieve these magnificent crystals. Once they reach the prized crystals, the two ants make a decision to stay and eat crystals to their hearts’ content.  They forgo the long and demanding journey of carrying the crystals back to their ant queen.  When morning comes, the ants encounter unexpected dangers and obstacles.  They soon realize that the right thing and the less hazardous thing to do is return to the nest with a crystal for the ant queen.  The two ants realize their family and safe home make them feel happier than they’d ever felt before.
2. Go to the last page of the lesson and review “What Makes This Read-Aloud Complex.” This was created for you as part of the lesson and will give you guidance about what the lesson writers saw as the sources of complexity or key access points for this book. You will of course evaluate text complexity with your own students in mind, and make adjustments to the lesson pacing and even the suggested activities and questions.
3. Read the entire book, adding your own insights to the understandings identified.  Also note the stopping points for the text-inspired questions and activities. Hint: you may want to copy the questions vocabulary words and activities onto sticky notes so they can be affixed to the correct pages for each day’s questions and vocabulary work.
4. Consider pairing this series of lessons on Two Bad Ants with a text set to increase student knowledge and familiarity with the topic. A custom text set can be found here. Note: This is particularly supportive of ELL students.
Note to teachers of English Language Learners (ELLs): Read Aloud Project Lessons are designed for children who cannot read yet for themselves. They are highly interactive and have many scaffolds built into the brief daily lessons to support reading comprehension. Because of this, they are filled with scaffolds that are appropriate for English Language Learners who, by definition, are developing language and learning to read (English). This read aloud text includes complex features which offer many opportunities for learning, but at the same time includes supports and structures to make the text accessible to even the youngest students.
This lesson includes features that align to best practices for supporting English Language Learners. Some of the supports you may see built into this, and /or other Read Aloud Project lessons, assist non-native speakers in the following ways: 

· These lessons include embedded vocabulary scaffolds that help students acquire new vocabulary in the context of reading. They feature multi-modal ways of learning new words, including prompts for where to use visual representations, the inclusion of student-friendly definitions, built-in opportunities to use newly acquired vocabulary through discussion or activities, and featured academic vocabulary for deeper study.

· These lessons also include embedded scaffolds to help students make meaning of the text itself. It calls out opportunities for paired or small group discussion, includes recommendations for ways in which visuals, videos, and/or graphic organizers could aid in understanding, provides a mix of questions (both factual and inferential) to guide students gradually toward deeper understanding, and offers recommendations for supplementary texts to build background knowledge supporting the content in the anchor text.

· These lessons feature embedded supports to aid students in developing their overall language and communication skills by featuring scaffolds such as sentence frames for discussion and written work (more guidance available here) as well as writing opportunities (and the inclusion of graphic organizers to scaffold the writing process). These supports help students develop and use newly acquired vocabulary and text-based content knowledge.

The Lesson – Questions, Activities, and Tasks

	Questions/Activities/Vocabulary/Tasks
	Expected Outcome or Response (for each)

	FIRST READING:

Read aloud the entire book with minimal interruptions. Stop to provide word meanings or clarify only when you know the majority of your students will be confused.

Make ant puppets using the pictures provided and tongue depressors or popsicle sticks.  


	The goal here is for students to enjoy the book, both writing and pictures, and to experience it as a whole. This will give them some context and sense of completion before they dive into examining the parts of the book more carefully.
Have the students compare the size of a real ant with… the picture of the ant puppet and the pictures of the ants in the book.



	SECOND READING: (2 – 3 Days)

Vocabulary

The goal of this reading is to have students understand the challenging vocabulary and concepts through the teacher’s use of concrete objects, pictures, videos, and total physical response with body movements, facial expressions, and their ant puppets.

SECOND READ cont.

1.  A crystal is a clear rock with regular shape.  Diamonds and grains of sugar are crystals.  On page 4, what did the ant queen do with the crystal?

2.  On page 5, the text says, “She deemed it the most delicious food she had ever tasted.  Nothing could make her happier that to have more, much more.  The ants understood.”  What did the ants understand?

3.  A scout ant is the first ant to leave the nest in search of food.  According to page 6, what is the scout ant’s job now?  What is a synonym, or another word, for the word “departed?”

Show me with your ant puppet what the scout ant is doing and what the other ants are doing.

4.  Perspective means a way of seeing something.  On page 7, the story shows how the ants are viewing or seeing their surroundings.  How do the text and illustrations show this?

5.  Dusk or twilight means when day is ending and night is beginning, between sunset and nightfall.  What text clues on pages 6 and 7 tell the reader when the ants started to leave the nest to find the crystals?

6.  Do you think this was a long or short journey from the viewpoint of an ant?

7.  Anxiously means fearful or very worried.  On page 8, it says the ants “anxiously listened” for the sounds of hungry spiders.  Why were the ants anxious?  

Show me what you would look like if you were anxiously listening.

8.  The setting of the story means where a story takes place or the location where it happens. The ants were outside.  On page 12 the setting changes.  What is the new setting of the story?  What evidence supports this?

10.  Explain what it means on page 13 when the author says, “They had reached their goal.”

11.  On page 15, why did the two ants say, “Why go back?” 

12.   On page 16, the word hovered means to stay close or hang around.  Why was the giant silver scoop that hovered above the ants a danger?  
13.  Bitter means a sharp taste or flavor that is not sweet.  On page 19, why were the ants spitting mouthfuls of the bitter water?
14.  What was the danger the ants were encountering on pages 17 – 19?

15.  The idiom “pitch black” means something is very dark.  On page 20, what was the “pitch black” hole the ants felt themselves being pulled toward?
16.  On page 22 there is a picture of the inside of a toaster.  A toaster is a kitchen appliance or machine that browns or cooks bread.  Why is the picture colored red?

17.  On page 23 the word unbearably means not able to be endured or tolerated. Why was being so unbearably hot not good for the ants?
18. Reread pages 23 and 24, how did the ants land near a fountain?   

19.  According to pages 24 - 26, is this fountain a good thing or a bad thing for the ants?  Why or why not?
20.  Look at the pictures on pages 26 and 27.  These pictures are showing the inside of a garbage disposal.  A garbage disposal is an appliance or machine that is attached to the sink

and grinds up unusable food.  How did the author describe what it was like for the ants in the garbage disposal?
21.  From the pictures on pages 28 and 29, what do you think the two long, narrow holes belong to?  

22.  On page 29, the phrase “strange force” means something that has power on energy.  The phrase “stunned senseless” means shocked silly.  Why was there no safety inside the two long, narrow holes?
23.  On page 30 “battered” means injured or beat-up.  What evidence in the picture shows that the ants are “battered”?

24.  “Grateful” means thankful and appreciative.  On page 31 explain why the mother queen was going to be grateful for the crystals.
	Second Read:  (2 Days)

This vocabulary chart is ongoing that will be added to and used during multiple reads.  Create a class anchor chart with words and drawings that will allow students to refer back to the words during multiple reads.  Completed Chart A is attached.
E.g.

Chart A

Page
Vocabulary

Concrete Object or Picture

Beg. of Book
Perspective of the ants

A picture showing the grass from the perspective of an ant.

1.  The text says the ant queen took a small bite and then quickly ate the entire crystal.

2.  The ants understood that they needed to get more crystals to make the ant queen happy.  When the ant queen was happy the whole ant nest is a happy place.

3.  According to page 6, the scout ant’s job is to lead the rest of the ants to the many crystals. 

 A synonym for “departed” is left.  

(Have the students use their puppets and get in a line with the scout ant in front leading the way.)

4.  On page 7, the text says, “They marched into the woods…” but   the illustration shows blades of grass.

The illustrations show the objects the ants are coming across, or encountering, are bigger than the ants.  It is how an ant would see the object. If a human saw those objects they would be considered small.

5. The text says it was late in the day when they departed.  On page 7 it says, “Dusk turned to twilight, twilight to night.”  It is the evening when the ants were marching in the grass.

6.  I think that it is a long journey from an ant’s point of view.  Ants are small and they can’t go a long distance as quickly as a human can.

7.  Have the teacher model or students demonstrate anxiously listening.  The ants are anxiously listening for sounds because they don’t want to be eaten by the hungry spiders.

8.  The ants are in the house in a kitchen.  The illustration shows the ants coming in the window.  There is the kitchen tile.  The text says, “They crossed smooth shiny surfaces, then followed the scout up a glassy, curved wall.”

10.  The ants have reached the place where there is a sea of crystals.  This was their goal to find the crystals.

11.  The two ants said, “Why go back?” because they are deciding whether they should stay by the crystals.  They said, “We can stay here and eat this tasty treasure every day, forever.”  The ants know that there is NOT an unlimited supply of tasty crystals at home so they don’t want to go back.

12.  The giant scoop that hovered above the ants was a danger because it shoveled the up and carried them high into the air.
13.  The ants were spitting mouthfuls of the bitter water because it tasted terrible.

14.  The danger the ants were encountering was being thrown into a cup of coffee or cocoa.  Since they were so little, the crushing waves made it hard to keep their tiny heads above water.   They were also being sucked deeper and deeper into the liquid.
15.  The “pitch black” hole was the dark hole of a person’s mouth as he drank the liquid.
16.  The picture is colored red to show that the temperature was rising because the toaster was cooking the bread.

17. Being so unbearably hot was not good for the ants because they thought they would soon be cooked by the toaster.
18.  According to the text, the ants went flying through the air when the disk they were standing on rocketed upward towards the fountain of water.

19.  On page 24, the fountain seemed to be a good thing because the ants had a powerful thirst and there was some refreshing water.  But, according to pages 24 and 25, the water was bad because the force of the water was so strong it pulled them off the fountain and into a wet dark chamber.
20.  According to page 26 the garbage disposal was a wet dark chamber.  It had half-eaten fruit and other soggy things. It was loud with frightening sounds when the chamber began to spin.
On page 27, the garbage disposal was spinning shredded food and stinging rain.  Suddenly the garbage disposal stopped.

21.  They are the holes that belong to an electrical socket.  The place where you plug things in to get electricity is an electrical socket.
22.  There was no safety from inside these holes because the strange force or energy went through the wet ants and shocked the ants silly so they were stunned senseless.  

23.  Their antennae were bent and crooked.  The ants are reclining as if they are tired.  One ant is touching his forehead.  

24.  The queen would be grateful because she thought crystals were delicious and they make her happy.



	THIRD READING: (2 Days)

The goal of this reading is to have students practice…

· Determining what the objects the two ants are encountering on their journey.

· Viewing the objects from the perspective of a tiny ant by “acting out” the scene and/or using by their ant puppet.

Tell the students that we are going to reread pages 7 – 29 to find the text evidence and/or picture clues the author used to show the things humans think are safe but from an ants’ perspective are dangerous.

Create a class chart that captures the words and illustrations the author use to show how different objects looked from the perspective of the ants.  Stop at the pages listed and ask the students these questions… 

Pages 7, 9, 10, and 11
· What objects present challenges on the dangerous journey to retrieve the crystals for their queen?  

· Which words in the text help you understand the ant’s perspective? 

·  How does the illustration help you understand the ant’s perspective?

These reoccurring questions will help students anticipate what to be focusing on during this reread.


	Students will determine the objects the ants encounter by using the words from the text and picture clues.  (See attached Chart B.)

Students will “act out” and/or use the ant puppets and discuss an ant’s perspective when encountering various objects.  

Students will identify the words in the text that tells how the ants are viewing things they are encountering on this dangerous journey.

Example of completed Third Read Chart B is attached.

E.g. 

Chart B

Page

Challenge the

Object Presents

Text Evidence or Picture Clues

P.  7

blades of grass

They marched into 

the woods…

P. 9

dew

Without warning, huge cold drops …

P. 9

firefly

A firefly passed overhead that, for an instant, lit up the woods with a blinding flash of blue-green light.
P. 10

blades of grass

brick wall

At the edge of the forest stood a mountain.  The ants looked up and could not see its peak.  It seemed to reach right to the heavens.

P. 11

slight breeze

brick wall

The wind whistled through the cracks of the mountain’s face.



	Add on to the class chart that captures the words and illustrations the author use to show how different objects looked from the perspective of the ants.  Stop at the pages listed and ask the students these questions… 

Pages 13, 16, 18, 19, 20, 21
· What objects present challenges on the dangerous journey to retrieve the crystals for their queen?  

· Which words in the text help you understand the ant’s perspective? 

·  How does the illustration help you understand the ant’s perspective?

These reoccurring questions will help students anticipate what to be focusing on during this reread.

Pages 19 – 21

ACT OUT – Human drinking the coffee from the perspective of the ants.  Some students may think the hot brown liquid is hot chocolate.
	Chart B
Page

Challenge the

Object Presents

Text Evidence or Picture Clues

P. 13

sugar crystals in a bowl

From the top of the wall they looked below to a sea of crystals.

P. 16

teaspoon

A giant silver scoop hovered above them, then plunged deep into the crystals. 

P. 18

coffee

Crushing waves fell over the ants.

P. 19

spoon stirring the sugar into the coffee

Around and around it went, creating a whirlpool that sucked the ants deeper and deeper.

P. 20

coffee and 

the mouth of a human 

Then the lake tilted and began to empty into a cave.

P. 21

 coffee in a coffee cup

They hurried down the walls that held back the lake.

Pages 19 – 21 

Put students in a circle holding hands.  Choose two students to be the ants and put them in the middle of the circle.

Pretend the ants are in the coffee cup and act out the words whirlpool, bobbled, and gasping.

	Add on to the class chart that captures the words and illustrations the author use to show how different objects looked from the perspective of the ants.  Stop at the pages listed and ask the students these questions… 
Pages 21, 22, 23, 24, 26, 27, 28, and 29

· What objects present challenges on the dangerous journey to retrieve the crystals for their queen?  

· Which words in the text help you understand the ant’s perspective? 

·  How does the illustration help you understand the ant’s perspective?
These reoccurring questions will help students anticipate what to be focusing on during this reread.


	Page

Challenge…
Text Evidence or Picture Clues

P. 21

bread

Close by they found a huge round disk with holes that they could neatly hide them.

P. 22

toaster heating up

Picture of the toaster.


When the ants climbed out of the holes they were surrounded by a strange red glow.  It seemed to them that every second the temperature was rising.

P. 23

bread popping out of the toaster

But suddenly the disks they were standing on rocketed upwards and the two hot ants went flying through the air.

P. 24

water from a kitchen faucet

They landed near what seemed to be a fountain—a waterfall pouring from a silver tube.

P. 26

garbage disposal

The tiny insects were pulled off the fountain and plunged down into a wet dark chamber.  

P. 27

garbage disposal starting and stopping

The ants were caught in a whirling storm of shredded food and stinging rain.  Then, just as quickly as it had started, the noise and spinning stopped.

P. 28 and29

garbage disposal

electrical plug holes

In daylight once again, they raced through puddles and up a smooth metal wall.

In the distance they saw something comforting—two long, narrow holes that reminded them of the warmth and safety of their old underground home.



	A simile is a figure of speech that compares two things that are not alike by using the word like or as.

On page 29, explain what it means when the author says, the ants were “blown out of the holes like bullets from a gun.”  

What is the author comparing the flying ants to?
	The ants are moving quickly.

The author is comparing the flying ants to a bullet coming out of a gun, so this means that they were going really fast.

	FOURTH READING:  (2 Days)

The goal of the fourth reading is to determine how the ants are feeling about retrieving the crystals at the beginning, middle, and end of the story. 

Teacher may need to introduce different synonyms for the more common feeling words in order to increase the students’ vocabulary.  Write adjective words on index cards and place them in a pocket chart.  Have the class sort the words into categories.  Students will then choose from these adjectives to describe how the ants felt.

Teacher may need to provide a linguistic pattern to support the students with speaking in a complete sentence using academic vocabulary.

Reread pages 4 and 5.  How are the ants feeling about retrieving the crystals for the ant queen?  What text evidence supports these feeling words?

Reread pages 14 and 15.  How are the ants feeling about retrieving the crystals for the ant queen?  What text evidence supports these feeling words?

Reread pages 30 and 31.  How are the ants feeling about retrieving the crystals for the ant queen?  What text evidence supports these feeling words?

Teacher will provide a linguistic pattern to support students’ oral language.  
	Students will learn additional vocabulary to describe the character’s feelings.

Students will learn how to locate text evidence to support their choice of feeling word.  Use the adjective chart to elevate the students’ vocabulary.  (See chart below)

How did the ants feel about retrieving the crystals?
Page

Pages 4 & 5

Pages 14 & 15

Pages 30 & 31

Feeling Words

eager, excited,

pleased, thrilled

lazy

unwilling

thrilled, eager,

pleased, excited

Text Evidence

The ants understood.

They were eager to …

Her happiness made the …

“Why go back?’…

This place may not…

We can stay here and …

But this time they each…

They knew how grateful…

At that moment, the two ants felt happier…

This was their home,…

This was where they were…

Students will learn to use the vocabulary from the chart to answer the question in a complete sentence.

Students will learn how to utilize the chart and a linguistic pattern.

On page ____ the ants felt ____________ because _________.



	Teacher can model some possible things the ants learned.  Model how to find the text evidence that supports the “big picture” learning statements.

· What did the ants learn from their experiences of staying behind at the crystals?  

· What did the two ants learn from their experiences?

· How did the challenges help the ants determine what would make them happy?

· What did the two ants learn from the challenges they experienced?


	Students will be exposed to “big picture” learning statements.

See Chart C completed example.

“Big Picture” Learning Statements Chart C
The ants learned…

 Page
Text Evidence

Things may be seen differently depending on your perspective

Taking the easy way out may not always be the best plan.

There’s no place like home.
Happiness is found in a place of comfort and caring.
Taking your own path may have its risks.



FINAL DAY WITH THE BOOK – Culminating Task  
· Discussion
· In the book Two Bad Ants, the two ants changed their minds about bringing the delicious crystals back to their ant queen.  How did the two ants feel about getting crystals at the beginning of the story?  Why did their feelings change in the middle of the story?  At the end of the story what did the ants learn?  How did their feelings change?
· Activity

· Have the students refer to the feelings chart created during the fourth read. Students will record the adjectives that would describe the two ants’ feelings throughout the story on the prewriting recording sheet. (Prewriting recording sheet is attached below.) Students will draw a picture and write what the ants are thinking.  Students will then choose transition words. Using their prewriting recording sheet and a story frame, the students will orally rehearse what they are going to write.  Students will then write how the two ants’ feelings changed throughout the story.  
· Sample answer

· The two ants’ feelings about retrieving the crystals for the ant queen changed throughout the story.  At the beginning of the story, the two ants felt excited about the crystals because if the queen was happy the whole ant nest was a happy place. In the middle of the story, the ants felt lazy about bringing back the crystals because they just wanted to stay and eat the crystals. Finally, at the end of the story, the ants felt thrilled about bring the crystals back to the ant queen because they realized they were helping their family.  The ants learned that taking the easy way out isn’t always the best way.  You could get into a lot of trouble.

Vocabulary
	These words merit less time and attention 
(They are concrete and easy to explain, or describe events/

processes/ideas/concepts/experiences that are familiar to your students) 
	These words merit more time and attention

(They are abstract, have multiple meanings, and/or are a part 

of a large family of words with related meanings. These words are likely to describe events, ideas, processes or experiences that most of your student will be unfamiliar with)

	Page 4  - scout ant – an ant that leaves the nest in search of food
Page 6 -  departed – left or went away
Page 7 – twilight or dusk  – a period of time when day is ending and night is beginning, and sunset turns to nightfall

Page 9 – dew – tiny drops of water that form on cool surfaces at night

Page 12 – puzzling - confusing

Page 14 – unnatural-not existing in nature, man-made

Page 19 – bitter – a sharp taste or flavor that is not sweet

Page 23 – unbearably – not able to be endured or tolerated, overpowering


	Page 1 –  viewpoint and perspective  - a way of looking or thinking  

                                                                     about something
Page 4 - crystals – a small piece of a substance that has many 

                                 sides. (show a picture)
Page 8 - anxiously – nervous or uneasy

Page 11 – mountain’s face  - mountain’s surface or side

Page 14 – sugar bowl – a bowl with sugar in it (show a picture)

Page 16 – hovered – stayed close to or hung around

Page 22 – toaster – an appliance that cooks bread

Page 26 – garbage disposal – an appliance attached to the sink 

                                                    that grinds up unusable food.

Page 27 – chamber – hollow tube 

Page 29 – strange force – something that has power or energy

Page 29 – stunned senseless – shocked silly

Page 30 – battered - injured by repeated blows; worn out or

beat-up

Page 31 – grateful – feeling or showing an appreciation of kindness; thankful



Extension learning activities for this book and other useful resources

· Developing background knowledge on ants.  Read the book Thinking About Ants by Barbara Brenner. Note: This is particularly supportive of English Language Learners.  
· http://animals.howstuffworks.com/insects/ant-info3.htm
· Observe real ants in their natural habitat outside or bring in an Ant Farm.

· Interview different people such as grandparents, parents, etc.  Ask them to tell you about any challenges they have encountered in their lives and what did they learned from these challenges.  Also have them tell you what they think is true happiness.
· Dramatize scenes from the passage with realia.  E.g. How a toaster works with an English muffin, preparing a cup of coffee, etc.

· Invite an entomologist to the classroom to speak about ants and other insects.

· Show the video of the garbage disposal.  Most young students have never used the garbage disposal.

       Video - http://www.huffingtonpost.com/2012/07/24/garbage-disposal_n_1699548.html
Note to Teacher
· Remind students of parameters of partner talk, as necessary.
· If students are not accustomed to Linguistic Pattern Frames, show them how to use the frames, and remind them of the importance of listening to what their partner says.  These frames are useful for ELL or language impoverished students. Using a verbal linguistic pattern frame supports students’ development and use of complex sentences and academic language when speaking and writing.  The use of notes recorded on a chart and a linguistic pattern frame is more than “modeling” a correct response. It is a scaffold for students and demonstrates how to utilize resources such as a class chart with linguistic patterns.  Many struggling students need these visual supports to develop the complexity of their verbal and written skills.  By assigning partners and having precise tasks in which each partner will be engaged, all students are explicitly practicing academic language. Each student should always have a job.  While Partner A is completing the language frame, Partner B should be listening, counting the ways, and adding one more reason. Students should complete the frames by incorporating the academic vocabulary introduced during the lesson. 
· Write these adjectives on index cards and place them in a pocket chart.  Have students sort these adjectives into categories.  Have the students select the appropriate adjective that matches an event in the story.  Some of these adjectives do not apply to this story.
Adjective Chart
	excited
	lazy
	angry
	pleased

	upset
	thrilled
	eager
	unwilling


Prewriting Planning Sheet

· How did the two ants feel about bringing the crystals back to their ant queen?

· Draw a picture and write what the two ants are thinking.

	
	Pages 4 and 5
	Pages 14 and 15
	Pages  30 and 31

	Feeling Words
	
	
	

	Draw a picture and write what the ants are thinking.


	
	
	

	Transition Words
	
	
	


What Makes This Read-Aloud Complex?

1. Quantitative Measure

Go to http://www.lexile.com/ and enter the title of your read-aloud in the Quick Book Search in the upper right of home page. Most texts will have a Lexile measure in this database. 
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2. Qualitative Features

Consider the four dimensions of text complexity below. For each dimension*, note specific examples from the text that make it more or less complex. 
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*For more information on the qualitative dimensions of text complexity, visit http://www.achievethecore.org/content/upload/Companion_to_Qualitative_Scale_Features_Explained.pdf
3. Reader and Task Considerations

What will challenge my students most in this text? What supports can I provide?
The students will be challenged by the way the author describes each of the things the ants encounter on their journey.  By giving students opportunities to act out the scenes, the students will be able experience things from an ant’s perspective.  Also giving students ample time to engage in class discussion will help the teacher determine what the students understand and what they are still confused about.  
How will this text help my students build knowledge about the world?  

The concept that things may be seen differently depending on your perspective, and the concept that taking the easy way out may not always be the best plan.

4. Grade level 

What grade does this book best belong in?  Grade 1
All content linked to within this resource was free for use when this resource was published in March 2018. Over time, the organizations that manage that external content may move or remove it or change the permissions. If the content is no longer available, please email info@studentsachieve.net.
	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	


SECOND READ - VOCABULARY

	Chart A
	This column is NOT part of the student chart.

Teacher examples of total physical response

	Page
	Vocabulary
	Concrete Object or Picture
	

	Beg. Of Book
	Perspective of the ants
	A picture showing that from the perspective of an ant, the grass is tall.

A picture showing that from the point of view, viewpoint, or perspective of a human, the grass is short.
	Give a student a life size plastic ant.  Have the student drop it on the grass of the school’s lawn.  Students record their observations.

	Page

4
	crystals
	Bring in packets of raw sugar and granulated sugar to show an example of crystals.
	Place a crystal of sugar next to a life size plastic ant.

	Page

4
	scout ant
	
	Use their ant puppets or have 5 students stand in a group.  Have one student be the “scout ant” and leave the group.  Have the “scout ant” return to the group with a crystal.

	Page 7
	dusk 

twilight
	
	

	Page 8
	anxiously listened
	
	Have a student act out “anxiously listened”.

	Page 14
	sugar bowl
	Bring in an actual sugar bowl.  Most students only see sugar in the little packets.
	

	Page 22
	toaster
	[image: image1.wmf]
	Have students pretend to be the bread in the toaster.  Have the students pop out of the toaster when the “toast” is done.

	Page 26
	garbage disposal
	Show the video of the garbage disposal.  Most young students have never used the garbage disposal.

Video - http://www.huffingtonpost.com/2012/07/24/garbage-disposal_n_1699548.html


Third Read - Chart B Example (2 Days)
Reread the passage and determine what objects present challenges on the dangerous journey to retrieve the crystals for their queen.

	Chart B

	Page
	Object
	Text Evidences or Picture Clues

	P.  7
	blades of grass
	They marched into the woods…

	P. 9
	dew
	Without warning, huge cold drops …

	P. 9
	firefly
	A firefly passed overhead that, for an instant, lit up the woods with a blinding flash of blue-green light.

	P. 10
	blades of grass

brick wall
	At the edge of the forest stood a mountain.  The ants looked up and could not see its peak.  It seemed to reach right to the heavens.

	P. 11
	slight breeze

brick wall
	The wind whistled through the cracks of the mountain’s face.



	Page 13
	sugar crystals in a bowl
	From the top of the wall they looked below to a sea of crystals.

	P. 16
	teaspoon
	A giant silver scoop hovered above them, then plunged deep into the crystals. 

	P. 18
	coffee
	Crushing waves fell over the ants.

	P. 19
	spoon stirring the sugar into the coffee
	Around and around it went, creating a whirlpool that sucked the ants deeper and deeper.

	P. 20
	coffee and 

the mouth of a human 
	Then the lake tilted and began to empty into a cave.

	P. 21
	 coffee in a coffee cup
	They hurried down the walls that held back the lake.

	P. 21
	bread
	Close by they found a huge round disk with holes that they could neatly hide them.

	P. 22
	toaster heating up
	Picture of the toaster.

When the ants climbed out of the holes they were surrounded by a strange red glow.  It seemed to them that every second the temperature was rising.

	P. 23
	bread popping out of the toaster
	But suddenly the disks they were standing on rocketed upwards and the two hot ants went flying through the air.

	P. 24
	water from a kitchen faucet
	They landed near what seemed to be a fountain—a waterfall pouring from a silver tube.

	P. 26
	garbage disposal
	The tiny insects were pulled off the fountain and plunged down into a wet dark chamber.  

	P. 27
	garbage disposal starting and stopping
	The ants were caught in a whirling storm of shredded food and stinging rain.  Then, just as quickly as it had started, the noise and spinning stopped.

	P. 28 and29
	garbage disposal

electrical plug holes
	In daylight once again, they raced through puddles and up a smooth metal wall.
In the distance they saw something comforting—two long, narrow holes that reminded them of the warmth and safety of their old underground home.


Third Read - “Big Picture” Learning Statements - Chart C Example 

	“Big Picture” Learning Statements  - Chart C

	The ants learned…
	 Page
	Text Evidence

	Things may be seen differently depending on your perspective
	P. 7

P. 10

P. 13

P. 18

P. 20
	forests vs. blades of grass

mountains vs. brick wall

glassy curved wall vs. sugar bowl

giant scoop vs. spoon

cave vs. mouth

	Taking the easy way out may not always be the best plan.


	P. 15 

P. 30
	“Why go back?” one asked the other.  “This place may not feel like home, but look at all these crystals.”  You’re right,” said the other, “we can stay here and eat this tasty treasure every day, forever.”  

But this time they each chose a single crystal and followed their friends home.

	There’s no place like home.

	P. 31
	At that moment, the two ants felt happier than they’d ever felt before.  This was their home, this was their family.  This was where they were meant to be.

	Happiness is found in a place of comfort and caring.

	P. 31
	At that moment, the two ants felt happier than they’d ever felt before.  This was their home, this was their family.  This was where they were meant to be.

	Taking your own path may have its risks.
	P. 18

P. 22 & 23

P. 27

P. 29
	Hot coffee

Hot toaster

Garbage disposal

Electrocution


Most of the texts that we read aloud in K-2 should be in the 2-3 or 4-5 band, more complex than the students can read themselves. 


2-3 band 	420-820L


4-5 band	740-1010L











780L





Themes – Easy isn’t always better.


There is no place like home.


Doing things differently has its risks.














The illustrations are essential to the student’s understanding that the story is being told from the perspective of the ants.


Complex sentences – When the ants came out of the tunnel they found themselves in a strange world.








The use of Figurative/Descriptive/Metaphorical Language to describe what the ants are encountering during their dangerous journey.











Roles of the different types of ants.


How different kitchen devices work.  E.g. toaster, garbage disposal, etc.





Meaning/Purpose





Structure





Language





Knowledge Demands
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