Tangipahoa Parish
Amelia Bedelia
Recommended for Grade 1


Title/Author:  Amelia Bedelia by Peggy Parish
Suggested Time to Spend:
5 Days (20 to 25 minutes/day)
Common Core grade-level ELA/Literacy Standards: RL.1.1, RL.1.2, RL.1.3, RL.1.7; W.1.2, W.1.8; SL.1.1, SL.1.2, SL.1.5, SL.1.6; L.1.1, L.1.2, L.1.4, L.1.5
Lesson Objective:
 Students will understand the importance of using clear and precise communication when giving directions.
Teacher Instructions
Before the Lesson

1. Read the Big Ideas and Key Understandings and the Synopsis below.  Please do not read this to the students.  This is a description to help you prepare to teach the book and be clear about what you want your children to take away from the work. 

Big Ideas/Key Understandings/Focusing Question

Why is clear and precise communication important when giving directions?  One key takeaway is that giving clear and precise directions is important in order for the task at hand to get done correctly.
Synopsis
Amelia Bedelia is a literal-minded but charming housekeeper who confounds her employers, the Rogers, by following their list of things to do in a very unusual way.  Amelia Bedelia will “change the towels,” “dust the furniture," and "dress a chicken" in very expected, humorous ways.  
2. Go to the last page of the lesson and review “What Makes This Read-Aloud Complex.” This was created for you as part of the lesson and will give you guidance about what the lesson writers saw as the sources of complexity or key access points for this book. You will of course evaluate text complexity with your own students in mind, and make adjustments to the lesson pacing and even the suggested activities and questions.
3. Read the entire book, adding your own insights to the understandings identified.  Also note the stopping points for the text-inspired questions and activities. Hint: you may want to copy the questions vocabulary words and activities over onto sticky notes so they can be stuck to the right pages for each day’s questions and vocabulary work.

Note to teachers of English Language Learners (ELLs): Read Aloud Project Lessons are designed for children who cannot read yet for themselves. They are highly interactive and have many scaffolds built into the brief daily lessons to support reading comprehension. Because of this, they are filled with scaffolds that are appropriate for English Language Learners who, by definition, are developing language and learning to read (English). This read aloud text includes complex features which offer many opportunities for learning, but at the same time includes supports and structures to make the text accessible to even the youngest students.
This lesson includes features that align to best practices for supporting English Language Learners. Some of the supports you may see built into this, and /or other Read Aloud Project lessons, assist non-native speakers in the following ways: 

· These lessons include embedded vocabulary scaffolds that help students acquire new vocabulary in the context of reading. They feature multi-modal ways of learning new words, including prompts for where to use visual representations, the inclusion of student-friendly definitions, built-in opportunities to use newly acquired vocabulary through discussion or activities, and featured academic vocabulary for deeper study.

· These lessons also include embedded scaffolds to help students make meaning of the text itself. It calls out opportunities for paired or small group discussion, includes recommendations for ways in which visuals, videos, and/or graphic organizers could aid in understanding, provides a mix of questions (both factual and inferential) to guide students gradually toward deeper understanding, and offers recommendations for supplementary texts to build background knowledge supporting the content in the anchor text.

· These lessons feature embedded supports to aid students in developing their overall language and communication skills by featuring scaffolds such as sentence frames for discussion and written work (more guidance available here) as well as writing opportunities (and the inclusion of graphic organizers to scaffold the writing process). These supports help students develop and use newly acquired vocabulary and text-based content knowledge.

The Lesson – Questions, Activities, and Tasks
	Questions/Activities/Vocabulary/Tasks
	Expected Outcome or Response (for each)

	FIRST READING:
Pull students together or use a document camera, etc. so that all the students can see the illustrations. Read aloud the entire book with minimal interruptions. (Note:  It is not recommended that terms such as “trim” and “dress” are explained in the first read.)

	The goal here is for students to enjoy the book, both writing and pictures, and to experience it as a whole. Don’t be concerned if students understand very little this first reading. The idea is to give them some content and a sense of the characters in the text before diving into examining parts of the text more carefully.

	SECOND READING:
Reread page 1.
How long has Amelia Bedelia worked for the Rogers?

What does Amelia Bedelia think about the Rogers and her job?

	Today is her first day working for the Rogers.

Amelia thinks she is going to like her new job because she thinks the Rogers are “nice folks”.

	Reread pages 3 – 4.

Amelia Bedelia said, “Such a grand house.  These must be rich folks.”  It’s Amelia Bedelia’s first day at work, so this may be the first time she is seeing the inside of the house. Using the illustrations and the text describe why Amelia thinks this was a “grand” house.  What does Amelia Bedelia see that impresses her as “grand” or “rich”?
	Student answers may vary and may include that the outside of the house is big, there are many windows and a fancy roof (turret), etc.;  on the inside there are stairs, fancy curtains, special lights (chandelier), big plants, etc.

	Reread page 5.
What is Amelia Bedelia doing that is not on the list?  Why is she doing this? (Teacher may have to reread last three lines of page 4.)

	She is making a lemon meringue pie. Amelia wants to surprise the Rogers.

	Reread page 7 and prompt with the illustrations.

Describe the illustration at the top of page 7.  What is Amelia doing? Why? (Point to the illustration on page 7.)

Activity:

Tell the students that the class is going to keep record of Amelia Bedelia’s list, too; start a list on chart paper or the board, etc.
What is Amelia Bedelia’s first job on her list? 
Did Amelia Bedelia want to change the towels?  Why did she change the towels?

How does Amelia Bedelia change the towels?  Think about the words from the text and look at the illustration (on page 8).
	Amelia is looking at her list so she knows what she is supposed to do for the Rogers.

“Change the towels in the green bathroom.”

Let’s put that on our list, too (write the words and draw a picture of a towel)
No, but she changed them because Ms. Rogers told her to “do just what the list says.”
She found scissors and cut them.

	Reread pages 9 – 10.

What is the next item on the list?  

Amelia Bedelia says that she “undusts” the furniture at her house.  What does this mean?

How does Amelia Bedelia dust the furniture? Think about the words in the text and look at the illustration (point to the illustration on page 10).

 Why would Amelia Bedelia think dusting the furniture is a silly thing to do?  
(If necessary, explain to students that people put powder on their bodies to smell good.)
Stop reading for today and explain that the class will continue reading the text tomorrow.
	“Dust the furniture.”
Let’s also put that on our list. (Write the words and draw a picture representing “dusting.”)
It means she removes the dust.
Amelia Bedelia shook or dusted the furniture with dusting powder that she found in the bathroom.

Amelia felt that it was a silly idea because dusting the furniture did not clean it. (Students may be ready to start explaining that this is a misunderstanding.)

	THIRD READING:
Explain to students that today the class will continue to explore the text about Amelia Bedelia.  Reread up to page 11, pausing as needed.  Then, call on a few students to briefly summarize what has happened so far in the text.  


	Students may use the “list” to assist with summarizing. Prompt students to “mark off” or put a check by the items of the list of things that are done.  If they forget the pie when summarizing, ask “What did Amelia Bedelia do first that wasn’t on the list?”



	Reread pages 11 – 12.

What is Amelia Bedelia’s next item on the list?  Let’s also put this on our list.
“Draw” can mean to make a picture of something or to close something.  How did Amelia Bedelia “draw” the curtains? Use the illustration and the words from the text when answering this question.  

Amelia Bedelia said “I’m not much of a hand with drawing, but I’ll try.” Why was she worried about “drawing” the curtains?
	“Draw the drapes.”  Tell students that “drapes” is another word for “curtains” or ask them to look at the illustration and tell what drapes are.  Write the words and draw a picture of the drapes on the chart paper.
Amelia Bedelia drew the drapes by making a picture with a pencil/pen and paper (illustration).
Amelia was worried because she doesn’t think she can draw a picture very well. 

	Reread pages 13 – 14.
What does it mean that Amelia Bedelia “marked off” the drapes?

What is the next item of work on Amelia Bedelia’s list?  Let’s add that to our list, too.
How did Amelia Bedelia “put out” the lights?  

Why did she think she was putting the lights out?
Look at the lights in the illustration. What can we tell about how many lights Amelia took out, did she take them from just one room or the whole house? 


	She made a mark or check that she had completed that task on her list. (Students will have had practice with this during the summary.)
“Put the lights out when you finish the living room.”  Write the words and draw a picture of a light bulb.

She unscrewed the light bulbs and hung them outside.

She thought she was putting out the lights because people may “air” out things outside in the sunshine that can’t be washed in the washing machine to help freshen it or make it smell better.  She thought that by putting them out they needed to be aired out. (note:  if students are unable to respond, then read them this sentence and briefly explain “air out”.)
There are a lot of lights, so it looks like she took them from the whole house.

	Reread pages 15 – 16.
What did Amelia Bedelia do next?  Use the words from the story and the illustration to answer the question (point to the picture with the pie).  Was this on the list?

What is the next item on the list of things to do?  

A measuring tape (ideally have one to show) is used to measure how long, tall or wide things are.  Look at the illustration (page 16). How did Amelia Bedelia measure the rice?

After measuring the rice, why did Amelia Bedelia laugh?
	She got the pie out of the oven. This was not on her list but she didn’t want it to burn. 
“Measure two cups of rice.” Add the sentence and a picture of a cup.

She poured the rice into two cups and measured how tall/high/the height of the two cups were that were filled with the rice.

She thought that it was funny that the Rogers wanted her to measure rice. This didn’t make any sense to her as to why she would need to do this. 

	Reread pages 17 – 18.
What are the next two items on the “to do” list?

Listen to this sentence from the text:

“She looked at the steak for a long time.”  Did Amelia Bedelia understand immediately or right away how to trim the steak?

Trim can mean to cut off or remove part of something; it also means to decorate something. What did Amelia Bedelia use to trim the steak?  (If need, read that sentence again to prompt response).

Dress can mean to put on clothes or to get food ready to cook. What was Amelia Bedelia wondering about the chicken before she dressed it?
Stop reading here for today and explain that the class will continue reading the text tomorrow.
	“Trim the fat from the steak and dress the chicken.” Write the sentences separately and draw a steak and chicken accordingly.

No.  She had to think about it.

Amelia found some lace and bits of ribbon to trim the steak.

She was wondering if Mrs. Rogers wanted a boy chicken or a girl chicken so she knew what type of clothes to dress it with.



	FOURTH READING:
Explain to students that today the class will continue to explore the text Amelia Bedelia.  Reread up to page 19, pausing as needed.  Then, call on a few students to briefly summarize what has happened so far in the text.  


	Students may use the “list” to assist with summarizing. Prompt students to “mark off” or put a check by the items of the list of things that are done.  If they forget the pie and taking it out of the oven when summarizing, ask “What did Amelia Bedelia do that wasn’t on the list?”

	Reread page 19.
Listen again to this sentence from the text:

“She rushed out to meet them.”  Was Amelia Bedelia excited that the Rogers were home?  
What word(s) let us know that Amelia Bedelia is excited that the Rogers are home?  
What was the first thing that Mr. Rogers asked Amelia Bedelia?  

Did Amelia Bedelia understand what “put out the lights” meant on the list?  What does “put out the lights” mean?
	Yes, she was excited. 
The text uses the word “rushed” to explain how Amelia went out to meet them.  When the word rushed is used it means that someone wants to get something done fast because they are excited.
He asked her why all the light bulbs were hanging outside.

No, she didn’t understand that the meaning of “put out the lights” meant to turn off the lights. Instead she removed the light bulbs and hung them outside thinking it meant to hang out to dry, like laundry.   

	Reread page 20.
Look at the illustration.  Is Mrs. Rogers pleased with how Amelia Bedelia drew the drapes?  Why not?  
What did Mrs. Rogers mean when she put “draw the drapes” on the list?
	Mrs. Rogers looks angry (upset, mad, unhappy); she is not pleased because she didn’t want a picture/drawing of the drapes.  

Mrs. Rogers wanted Amelia Bedelia to close the drapes. (So the sun wouldn’t fade the furniture. The reason for closing the drapes is less important than the misunderstanding of “draw”).

	Reread page 21.  Prompt students to look at the illustration.
How did Mrs. Rogers feel about Amelia Bedelia dusting the furniture?  How does Amelia Bedelia feel? 

What did Mrs. Rogers mean when she put “dust the furniture” on the list?
	Mrs. Rogers is very upset (mad, angry, etc.).  Even though we can’t see her face, her posture looks like she is very upset (arms out, rocked back on heels).  Amelia is happy/proud of her work; the illustrations show that she is leaning forward and smiling.
She meant for the dust to be taken off/wiped off the furniture.

	Reread page 22 and prompt students to look at the illustration. 

Why did Mrs. Rogers “dash” or “ran” into the bathroom?  What was she in a hurry to check on?

Did Amelia Bedelia understand how Mrs. Rogers wanted the towels changed? (If students need prompting, ask them “How does Mrs. Roger’s expression in the illustration help the reader to understand?”)
If Mrs. Rogers didn’t want Amelia Bedelia to change the towels by cutting shapes, how did she want the towels changed?
	Mrs. Rogers is in a hurry to check on the towels. She was hoping that Amelia hadn’t ruined those as well!
Amelia did not understand what it meant when the list said to “change the towels.” Mrs. Rogers did not want the towels cut up.  She has a very angry expression in the illustration which shows the reader that she was very mad that Amelia ruined her towels.

Mrs. Rogers wanted the dirty/not clean towels to be changed or exchanged for fresh/clean towels.  (If students do not have the background knowledge for this question, the teacher could say “changing towels is a way to exchange clean towels for dirty ones” before asking the question).

	Reread page 23

Using the words from the text and the illustration, explain how the reader knows that Amelia Bedelia did not measure the rice the way Mrs. Rogers intended or wanted her to.  
	Mrs. Rogers asked where the rice was that was measured and she looks (surprised, upset, like she thinks Amelia Bedelia is crazy) in the illustration. Mrs. Rogers expected the rice to be measured in a way it was ready to be cooked; she was looking for it. (Note:  first grade students may not be familiar with measuring length versus volume; this detail is not as important in supporting the big idea as is the concept that the item was misunderstood/miscommunicated.  If the teacher thinks this detail is important, measuring cups of dirt and water could be used as part of a science project prior to this text.)

	Reread page 24.

Look at the illustration on page 24.  How did Amelia Bedelia “trim the fat” on the steak?

On page 24, Mrs. Rogers said, “Lace! Ribbons!”  Is she pleased with how Amelia Bedelia trimmed the steak?  What did she mean by “trim the fat”?
	She decorated the fat around the steak with lace and ribbons.

No, she is not happy.  She meant for some of the fat to be trimmed or cut off.

	Reread page 25.
Why is the way Amelia Bedelia dressed the chicken funny?  Complete this sentence: Amelia Bedelia dressing the chicken is funny because _________. Turn to your shoulder partner and use a soft voice to discuss this.  Raise your hand when you are ready to answer.
	Student answer will vary, one example may be:
Amelia Bedelia dressing the chicken is funny because no one would expect a cooking chicken to be dressed in clothes; it’s crazy; it’s ridiculous. 

	Reread pages 26 – 27.

Using the illustrations and the text, explain how Mrs. Rogers felt about Amelia Bedelia at this point of the text. Why?
How did Mrs. Rogers’ feeling change? Why did Mrs. Rogers’ feelings change?

At the end of the text, how did Mrs. Rogers change her list, so Amelia Bedelia clearly understands what to do? 
	Mrs. Rogers was very, very angry and ready to fire Amelia Bedelia. She was angry because everything she asked her to do on her list was wrong.  Amelia made her own interpretation of it and did that. She did not do what Mrs. Roger asked.
Mrs. Roger’s feelings changed from (upset, angry) to (happy/glad).  Mrs. Rogers was angry and upset because Amelia Bedelia did not understand the directions and did the wrong work. Mrs. Rogers forgot to be angry because her husband gave her a bite of the pie Amelia Bedelia baked and the pie was very good.

She worded the directions in a way that Amelia Bedelia would understand what to do, like to say “close” instead of “draw” the drapes.


FINAL DAY WITH THE BOOK - Culminating Task
· Prompt
· What did Mr. and Mrs. Rogers learn from working with Amelia Bedelia?  Write a paragraph and include at least two events from the text and some details about what happened.  Be sure to have a closing sentence.  Your paragraph should have at least four sentences.  Create an illustration to compliment your answer.
· Sample answer
· Mr. and Mrs. Rogers learned that when they work with Amelia Bedelia they have to be careful to make sure Amelia Bedelia understands the directions.  For example, instead of writing “draw the curtains” on the list, they need to write “close the curtains”.  Also, Mr. and Mrs. Rogers learned that Amelia Bedelia can bake a really delicious pie. Finally, Mr. and Mrs. Rogers learned that if they write the directions clearly, they get their house cleaned the way they like it and some really good pie.
Vocabulary

	These words merit less time and attention 
(They are concrete and easy to explain, or describe events/

processes/ideas/concepts/experiences that are familiar to your students ) 
	These words merit more time and attention

(They are abstract, have multiple meanings, and/or are a part 

of a large family of words with related meanings. These words are likely to describe events, ideas, processes or experiences that most of your student will be unfamiliar with)

	Page 1 – folks – people
Page 7 – snipped – cut
Page 9 – powder – product of loose dry particles used so people can smell better
Page 9 – “To each his own way” – what each person wants or likes
Page 10 – drapes – curtains
Page 10 –  “not much of a hand at” – not good at
Page 13 – switched off – turned off
Page 14 – aired out –  freshened or hung outside to smell better
Page 15 – measure – figure out the size or how much of something
Page 17 – deliver – to bring or take to someone or someplace
Page 17 – meat market – old fashioned name for grocery store that  only sells meat
Page 18 – icebox – refrigerator
Page 19 – rushed – hurried, go fast
Page 20 – fade – lose color gradually
Page 22 – unusual – different
Page 25 – lid – top (of a box)

	Page 2 – grand – large and impressive
Page 5 – rolled – preparing food by moving with repeated turning motions.
Page 5 – pinch – a very little bit; a smidgen

Page 7 – change – become or make different
Page 9 – dust – to remove the fine particles of dirt
Page 10 – draw (drawing, drew) – close 
Page 13 – marked – check off
Page 17 – trim – decorate or remove excess by cutting
Page 17 – dress – put on clothes or prepare for cooking
Page 21 – cried – shout

Page 22 – dashed – move fast; run
Page 26 – fired – dismissed; lost your job



Extension learning activities for this book and other useful resources

1.  Have students act out parts of the text, so all students have the opportunity to participate being Amelia Bedelia or Mr. /Mrs. Rogers.
2. This is a very popular text and character.  A simple Bing or Google search will reveal many activities and videos to compliment and support this text.
http://theexcitingworldofameliabedelia.weebly.com/classroom-activities.html
Teacher resources included class activities based on Amelia Bedelia stories.
http://www.ehow.com/info_8211592_amelia-bedelia-activities.html                                                                                             Additional teacher resources and student/class activities. “Activities using Amelia keep kids engaged and can teach many different lessons and important ideas to the students.”
http://www.bing.com/videos/search?q=amelia+bedelia+video&FORM=VIRE10&adlt=strict                                                             Videos of Amelia Bedelia stories.
3. Read another Amelia Bedelia text.  Discuss how things might have been said differently so Amelia might better understand what it is she is supposed to do.  Help the students to understand that words can have more than one meaning. Note: This is particularly supportive of English Language Learners. 
Note to Teacher

· Students will find this text funny, but may not be able to explain why until after the multiple reads.  It is recommended that the teacher be very selective in explaining vocabulary, figurative language, etc. on the first read.

· It may be helpful for students to reply with signaled responses, like thumbs up or thumbs down for yes/no answers.

· It may also be helpful for students to have a “partner talk” routine established so students can practice their responses before reporting out to the group.

· Consider props that may assist with comprehension of this story, such as a measuring tape.

What Makes This Read-Aloud Complex?

1. Quantitative Measure

Go to http://www.lexile.com/ and enter the title of your read-aloud in the Quick Book Search in the upper right of home page. Most texts will have a Lexile measure in this database. 
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2. Qualitative Features

Consider the four dimensions of text complexity below. For each dimension*, note specific examples from the text that make it more or less complex. 



*For more information on the qualitative dimensions of text complexity, visit http://www.achievethecore.org/content/upload/Companion_to_Qualitative_Scale_Features_Explained.pdf
3. Reader and Task Considerations

What will challenge my students most in this text? What supports can I provide?

The language will be challenging, but the illustrations are very helpful in support of comprehension.  Prompt students to refer to the illustrations when helpful.
How will this text help my students build knowledge about the world?

The key understanding of clear communication, especially in our age of multi-media, is very important.
4. Grade level 

What grade does this book best belong in? 1st grade
All content linked to within this resource was free for use when this resource was published in March 2018. Over time, the organizations that manage that external content may move or remove it or change the permissions. If the content is no longer available, please email info@studentsachieve.net.
Most of the texts that we read aloud in K-2 should be in the 2-3 or 4-5 band, more complex than the students can read themselves. 


2-3 band 	420-820L


4-5 band	740-1010L











____340____





This story has a key understanding of the importance of communicating clearly.  First grade students may be challenged with taking the language literally and it may take multiple reads for students to understand the humor in this story.








The structure of this story is not considered demanding for this age group. This is a narrative story that chronicles a day with Amelia Bedelia.  








Multiple meaning words (draw, dress, trim)


Old fashioned language (ice box, meat market, drapes, dusting powder)


Figurative language (not much of a hand at)








Some students may need exposure to measuring volume, however it is not critical to the key understanding.


Students that have not had experience with subtle humor may not fully comprehend the humor without multiple reads and some scaffolding.
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Language





Knowledge Demands
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