McDougal Littell  
Language of Literature - 2002
Grade 6


Unit 1 

Title: Nadia the Willful
Suggested Time:
 4-5 days (45 minutes per day)
Common Core ELA Standards: RL.6.1, RL.6.2, RL.6.3, RL.6.4, RL.6.5; W.6.2, W.6.4, W.6.9; SL.6.1; L.6.1, L.6.2, L.6.4, L.6.5
Teacher Instructions

Preparing for Teaching

1. Read the Big Ideas and Key Understandings and the Synopsis. Please do not read this to the students. This is a description for teachers about the big ideas and key understanding that students should take away after completing this task.

Big Ideas and Key Understandings

Making difficult decisions takes courage.  

Although the passing of a love one will bring sorrow and sadness, sharing their memories with others can keep their spirit alive. 
Synopsis 
A young Bedouin girl has earned the nickname Nadia the Willful because of her quick temper.  Her brother, Hamed, is the only one who can tame her temper, and when he disappears and is presumed dead, Nadia is sad and angry.  Her father Tarik, also upset, decrees that no one shall speak Hamed’s name.  Nadia finds herself struggling with the loss of Hamed, and the only way she can keep his memory alive is to talk about him.  She makes the brave decision to willfully disobey her father.  In the end, Nadia shows her father how he can keep Hamed’s memory alive.
2. Read the entire selection, keeping in mind the Big Ideas and Key Understandings.

3. Re-read the text while noting the stopping points for the Text Dependent Questions and teaching Tier II/academic vocabulary.

During Teaching

1. Students read the entire selection independently.
2. Teacher reads the text aloud while students follow along or students take turns reading aloud to each other. Depending on the text length and student need, the teacher may choose to read the full text or a passage aloud. For a particularly complex text, the teacher may choose to reverse the order of steps 1 and 2.
3. Students and teacher re-read the text while stopping to respond to and discuss the questions, continually returning to the text.  A variety of methods can be used to structure the reading and discussion (i.e., whole class discussion, think-pair-share, independent written response, group work, etc.)
Text Dependent Questions

	Text-dependent Questions
	Evidence-based Answers

	How did Nadia get her nickname, “Nadia the Willful?” (Page 69)
	Nadia’s “stubbornness and flashing temper caused her to be know as Nadia the Willful.” (Page 69)

	Reread pages 69-70; describe the setting. How does the setting affect the main conflict?
	On page 69, the author described the setting as “the land of the drifting sands where the Bedouin move their tents to follow the fertile grasses…” This shows that that the people are nomadic and had to move a lot to find food and shelter.  This is further supported when Hamed “rode to the west to seek new grazing ground for the sheep.”(Page 70, ¶2)  The setting requires that Hamed travel across the desert which causes his death, the main conflict in the story.

	Allah is the name for God in the Islamic religion.  Reread page 70, paragraphs 3-7, what is meant by the expression, “Such is the will of Allah?”
	“Such is the will of Allah” means that the God has taken Hamed because it was his time to pass.  Shepherds said they saw a great white stallion fleeing without a rider.  Merchants told about “the emptiness of the desert they had crossed.”  “Hamad had been claimed, as other Bedouin before him, by drifting sands.”

	Compare and contrast how Nadia and Tarik handle the news of Hamed’s death. (Page 70)
	Compare: They both were saddened by the news.  “Tarik knew in his heart that his favorite son, Hamed, had been claimed…”

“Nadia screamed and wept and stamped the sand, crying…”

Contrast: “Nadia’s grief knew no bounds.” She was looking for someone to console her.  On the other hand, “Tarik was silent.  For days he sat inside his tent, speaking not at all…”  

Nadia wanted to remember her brother, while Tarik wanted to forget about the pain. (Page 70)

	How did people react to the decree? (Page 70)
	Tarik’s decree was that “From this day forward, let no one utter Hamed’s name.  Punishment shall be swift for those who would remind me of what I have lost.” (Page 70, ¶11)

The seriousness and severity of Tarik’s decree is shown through the reaction of the mother who wept at the decree and the clan who “looked at one another uneasily.” It is also evident in the way the author described Tarik, “...the hardness that had settled on the sheik’s face and the coldness in his eyes…”  Everyone obeyed, even Nadia. (Page 70, ¶12)

	What does the author mean by, “Each memory brought Hamed’s name to Nadia’s lips, but she stilled the sound.” (Page 71, ¶1)
	Nadia’s remembers:

“…games Hamed had taught her…”

“…tales Hamel had told her and how they made her laugh.”

“…the little black lamb Hamed had loved.”

In this sentence, “Each memory brought…,” the memory is the subject that causes the action (brought).  The memory is the reason why Hamed’s name is drawn closer to Nadia’s lips.  This sentence structure shows the impact of memories in remembering a person’s life.  Nadia has memories but can’t act upon them or discuss them.  “She stilled the sound” for fear of her father’s decree.

	Why did Nadia’s brothers “look around in fear”? (Page 71) 
	When Nadia sees that her brothers playing a game incorrectly, that Hamed had taught her, she corrects them, “without thinking…” by saying, “This is not the way! Hamed said that first you jump this way and then you jump back!”  She was bothered that the boys were playing it wrong. She did not even think of Tarik’s decree and the consequences of her actions. Her reaction was that “…she felt an easing of the hurt within her.” (Page 71)

	What causes the conflict between Nadia and her mother and the other women in her clan? (Page 72)
	Her mother and the other women are afraid to listen to Nadia talk about Hamed because of the sheik’s decree.  “Remember your father’s promise of punishment!” Nadia’s mother warned when she heard Nadia speaking of Hamed. (Page 72) 

	What does the author mean when she says, “she felt an easing of the hurt within her”? (Page 71)
	“…speaking of Hamed eased the pain she felt, and so she said only, ‘I will speak of my brother! I will!’”(Page 72, ¶5)

“The more Nadia spoke of Hamed, the clearer his face became in her mind.” (Page 72, ¶7)

“And the clearer Hamed’s voce and face became, the less Nadia hurt inside and the less her temper flashed.  At last, she was filled with peace.” (Page 72) The more she talks about Hamed, the clearer his memory becomes.  Nadia becomes less angry and hurt, and finally comes to feel peace.  

	“I have spoken!” roared the sheik.  “It shall be done!”  

How do these sentences show the sheik’s character traits? (Page 72)
	These sentences are short and brief, much like the sheik that is impatient and intolerable at this point with anyone who speaks of Hamed.  The exclamation marks show how passionate and demanding he is with his decree.  Like a lion, the king of the jungle, the shriek, king of his clan, “roared” his command. This language connects the roar or the sheik to the roar of the lion – both the ultimate power.

	Reread page 72, paragraphs 9-16.  When he heard, a young shepherd speaking Hamed’s name, the author describes Tarik’s face as, “…more fierce than that of a desert hawk…” and his words, “…were as sharp as a scimitar.”  How does the author use the figurative language of both metaphor and simile to create the intensity of the moment?
	The author compares the Tarik’s face to a desert hawk to show the fierceness of a predator on a prey.  Tarik is so angry that his face, like a desert hawk, is piercing through the young shepherd.  His voice is so intense that it’s “as sharp as a scimitar (a curved sword).”

	What does Nadia mean when she says, “You will not rob me of my brother Hamed!”? (Page 73)
	Nadia’s father cannot literally “rob” her brother away because he is already dead, but by not allowing anyone to speak of Hamed, Tarik has taken away Nadia’s memories of her brother.  As her memories fade, so does the picture of her brother.

	How did Nadia’s tone change in paragraphs 4-11 on page 73??  
	When Tarik commands that Nadia stops talking about Hamed, her beloved brother, consequently her memories of him starts to fade.  In rage, Nadia confronts Tarik and tells him, “You will not rob me of my brother Hamed!  I will not let you!” So Nadia asks Tarik if he can recall Hamed’s face and hear his voice.  Tarik wept and said, “No, I cannot!”  Seeing the sadness and hurt in her father’s face, “Nadia’s tone became gentle” as she began to share stories of her memories of Hamed.    

	What is the theme of this fable? 
	The theme of this fable is that although the passing of a love one will bring sorrow and sadness, sharing their memories with others can keep their spirit alive.

Pg. 70 After finding out about Hamed’s death…

“Nadia screamed and wept and stamped the sand, crying, “Not even Allah will take Hamed from me!”  “Nadia’s grief knew no bounds.”

“And Tarik was silent.  For days he sat inside his tent, speaking not at all and barely tasting the meals set before him.”

“Hamed’s mother wept at the decree.”

Pg. 71 “Each memory brought Hamed’s name to Nadia’s lips…”

“And as she spoke of Hamed, she felt an easing of the hurt within her.”

Pg. 72 “…speaking of Hamed eased the pain she felt, and so she said only, ‘I will speak of my brother! I will!’”

“The more Nadia spoke of Hamed, the clearer his face became in her mind.  She could see his smile and the light in his eyes.  She could hear his voice… At last, she was filled with peace.”

Pg. 73 “…And let her name be praised in every tent, for she has given me back my beloved son.”

“And Hamed lived again—in the hearts of all who remembered him.”




Tier II/Academic Vocabulary

	
	These words require less time to learn

(They are concrete or describe an object/event/

process/characteristic that is familiar to students)
	These words require more time to learn

(They are abstract, have multiple meanings, are a part 

of a word family, or are likely to appear again in future texts)

	Meaning can be learned from context
	Page 69—graciousness 

Page 69—praised 

Page 70—drifting

Page 70—tease 

Page 70—fleeing 

Page 70—merchants 

Page 70—assembled 

Page 70—decree 

Page 71—raged 

Page 72—ceased 

Page 72—implore 

Page 72—eased 

Page 72—possessions 

Page 73—pondered 


	Page 70—grief 

Page 70—clan 

Page 72—fierce 

Page 73—banished 

	Meaning needs to be provided
	Page 69—Bedouin

Page 69—fertile 

Page 69—stubbornness

Page 69-- sheik

Page 70—oasis 

Page 73—unbidden 
	Page 69—willful 

Page 70—pillars 

Page 70—bazaar 

Page 70—Allah 

Page 70—console 

Page 72—bitterness 




Culminating Writing Task

· Prompt
In Sue Alexander’s fable, “Nadia the Willful”, the author develops the theme through the dynamic characterization of the main character, Nadia.  Write a response to literature essay of 100 words or more showing how Nadia’s character contributes to the development of the theme.

· Teacher Instructions

1. Students identify their writing task from the prompt provided. Full class discussion will help the teacher know whether or not every student understands what they are expected to do.
2. Students complete an evidence chart as a pre-writing activity. Teachers should remind students to use any relevant notes they compiled while reading and answering the text-dependent questions.
	Evidence

Quote or paraphrase
	Page number
	Elaboration / explanation of how this evidence supports ideas or argument

	“Nadia’s grief knew no bounds.” She was looking for someone to console her.  On the other hand, “Tarik was silent.  For days he sat inside his tent, speaking not at all…”  
	70
	Nadia wanted to be consoled while Tarik wanted to be left alone.

	“she felt an easing of the hurt within her…”

“…speaking of Hamed eased the pain she felt, and so she said only, ‘I will speak of my brother! I will!’”

“The more Nadia spoke of Hamed, the clearer his face became in her mind.”

“And the clearer Hamed’s voce and face became, the less Nadia hurt inside and the less her temper flashed.  At last, she was filled with peace.”
	71-72
	The more she talks about Hamed, the clearer his memory becomes.  Nadia becomes less angry and hurt, and finally comes to feel peace.  

	“...the hardness that had settled on the sheik’s face and the coldness in his eyes…”  Everyone obeyed, even Nadia.
	71
	Although Nadia did not agree with her father, she saw the seriousness in his decree and did not dare to disobey.

	“You will not rob me of my brother Hamed!”
	73
	Nadia’s father cannot literally “rob” her brother away because he is already dead, but by not allowing anyone to speak of Hamed, Tarik has taken away Nadia’s memories of her brother.  As her memories fade, so does the picture of her brother.

	“…And let her name be praised in every tent, for she has given me back my beloved son.”

“And Hamed lived again—in the hearts of all who remembered him.”
	73
	Tarik finally changed his perception of what it means to deal with the death of his son.  He understands that by remember his son’s memories; his son’s life is forever alive.


3. Once students have completed the evidence chart, they should look back at the writing prompt in order to remind themselves what kind of response they are writing (i.e. expository, analytical, argumentative) and think about the evidence they found. (Depending on the grade level, teachers may want to review students’ evidence charts in some way to ensure accuracy.) From here, students should develop a specific thesis statement. This could be done independently, with a partner, small group, or the entire class. Consider directing students to the following sites to learn more about thesis statements: http://owl.english.purdue.edu/owl/resource/545/01/ OR http://www.indiana.edu/~wts/pamphlets/ thesis_statement.shtml.

4. Students compose a rough draft. With regard to grade level and student ability, teachers should decide how much scaffolding they will provide during this process (i.e. modeling, showing example pieces, and sharing work as students go).

5. Students complete final draft. 
· Sample Answer

In “Nadia the Willful,” the author, Sue Alexander, explores the sensitive topic of dealing with the death of a loved one through her characterization of Nadia, the main character.  Nadia’s development throughout the fable reveals the range of emotions a person goes through in discovering and dealing with the death of a loved one.  Through Nadia’s emotional journey we learn that the author believes that the healthiest and most honorable way to deal with the passing of a loved one is by celebrating and remembering his/her life.

Upon their initial discovery of Hamed’s death, both Nadia, the sister, and Tarik, the father, are devastated “Tribesmen, strangers, everyone whom Tarik asked, sighed and gazed into the desert, saying, ‘Such is the will of Allah.’”  After hearing this, Tarik begins to accept his son’s death by acknowledging that it was Hamed’s time and there is nothing he could do about it.  This mentality allows Tarik to “let go” of his son by erasing any remembrance of him.  On the other hand, Nadia’s reaction to the news is not as accepting as her father’s; she “…screamed and wept and stamped the sand, crying, ‘Not even Allah will take Hamed from me!”  Her tremendous grief towards Hamed’s death would not allow her to forget him.  Her “strong will” would not allow her to accept that her brother’s death as “the will of Allah.”

 
 When threatened with her father’s decree to punish anyone who would remind him of his great loss , Nadia only obeyed out of fear.   As she tries to submit to her father’s order and continues on with her life, many events remind her of her beloved brother.  The hole in Nadia’s heart causes her to challenge her father’s decree as she travels her village sharing stories and memories about Hamed.  “And as she spoke of Hamed, she felt an easing of the hurt within her.”  Nadia’s fear subsided to her longing to keep her brother’s memories alive.   This need to remember Hamed’s legacy is also revealed when she disobeys her mother’s plea to stop talking about her brother.  She responded to her mother by yelling, “I will speak of my brother! I will!”


“The more Nadia spoke of Hamed, the clearer his face became in her mind…At last, she was filled with peace.”  However, this peace did not last long.  One day, Tarik overhears  a shepherd boy speaking Hamed’s name and commands him to leave the oasis—never to return.  Fearing Tarik’s repercussions for speaking Hamed’s name, all the people of the village begin to ignore Nadia’s stories about Hamed.  “And the less she was listened to, the less she was able to recall Hamed’s face and voice.”  Faced with the reality of her father’s decree, Nadia surrenders her thoughts of Hamed in order to protect herself from Tarik’s harsh consequences.

Finally, Nadia could not withstand the pain any longer and challenges her father’s authority by demanding, “You will not rob me of my brother Hamed!  I will not let you.”  Fearless, Nadia begins to share stories of Hamed with her father and explains to him that, “Now you see…there is a way that Hamed can be with us still.”      Nadia’s development reveals the theme that although death is inevitable, the way one deals with it can  allow the person to live on through his/her stories and memories.
Additional Tasks
· Use a Bubble Map to describe Nadia’s character traits.  Write textual evidence for each trait on the “evidence line.”
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Name _______________________________________________
Date _________________

“Nadia the Willful”

1. How did Nadia get her nickname, “Nadia the Willful?” (Page 69)
2. Reread pages 69-70; describe the setting. How does the setting affect the main conflict?
3. Allah is the name for God in the Islamic religion.  Reread page 70, paragraphs 3-7, what is meant by the expression, “Such is the will of Allah?”
4. Compare and contrast how Nadia and Tarik handle the news of Hamed’s death. (Page 70)
5. How did people react to the decree? (Page 70)
6. What does the author mean by, “Each memory brought Hamed’s name to Nadia’s lips, but she stilled the sound.” (Page 71, ¶1)
7. Why did Nadia’s brothers “look around in fear”? (Page 71)
8. What causes the conflict between Nadia and her mother and the other women in her clan? (Page 72)
9. What does the author mean when she says, “she felt an easing of the hurt within her”? (Page 71)
10. “I have spoken!” roared the sheik.  “It shall be done!”  How do these sentences show the sheik’s character traits? (Page 72)
11. Reread page 72, paragraphs 9-16.  When he heard, a young shepherd speaking Hamed’s name, the author describes Tarik’s face as, “…more fierce than that of a desert hawk…” and his words, “…were as sharp as a scimitar.”  How does the author use the figurative language of both metaphor and simile to create the intensity of the moment?
12. What does Nadia mean when she says, “You will not rob me of my brother Hamed!”? (Page 73)
13. How did Nadia’s tone change in paragraphs 4-11 on page 73?
14. What is the theme of this fable?
Supports for English Language Learners (ELLs) to use with Anthology Alignment Lessons

When teaching any lesson, it is important to make sure you are including supports to help all students.  We have prepared some examples of different types of supports that you can use in conjunction with our Anthology Alignment Lessons to ensure ELLs can engage fully with the lesson.  While these supports reflect research in how to support ELLs, these activities can help ALL students engage more deeply with these lessons. Note that some strategies should be used at multiple points within a lesson; we’ll point these out. It is also important to understand that these scaffolds represent options for teachers to select based on students’ needs; it is not the intention that teachers should do all of these things at every lesson.

Before reading:  

· Read passages, watch videos, view photographs, discuss topics (e.g., using the four corners strategy), or research topics that help provide context for what your students will be reading. This is especially true if the setting (e.g., 18th Century England) or topic (e.g., boats) is one that is unfamiliar to the students.  

· Provide explicit instruction, using multiple modalities, on selected vocabulary words that are central to understanding the text. When looking at the lesson plan, you should note the Tier 2 words, particularly those words with high conceptual complexity (i.e., they are difficult to visualize, learn from context clues, and are abstract), and consider introducing them ahead of reading. For more information on selecting such words, go here. You should plan to continue to reinforce these words, and additional vocabulary, in the context of reading and working with the text. (See additional activities in the During Reading and After Reading sections.)
Examples of Activities: 

· Provide students with the definition of the words and then have students work together to create Frayer models or other kinds of word maps for the words.    

· When a word contains a prefix or suffix that has been introduced before, highlight how the word part can be used to help determine word meaning.

· Keep a word wall or word bank where these new words can be added  and that students can access later. 

· Have students create visual glossaries for whenever they encounter new words. Then have your students add these words to their visual glossaries.  

· Create pictures using the word. These can even be added to your word wall!

· Create lists of synonyms and antonyms for the word. 

· Have students practice using the words in conversation. For newcomers, consider providing them with sentence frames to ensure they can participate in the conversation.  

· Use graphic organizers to help introduce content. 

Examples of Activities:  

· Complete a Know, Want to Learn, Learned (KWL) graphic organizer about the text. 
· Have students research the setting or topic and fill in a chart about it.  You could even have students work in groups where each group is assigned part of the topic.  
· Fill in a bubble map where they write down anything that they find interesting about the topic while watching a video or reading a passage about the topic.  Then students can discuss why they picked the information.  
During reading:  

· Allow ELLs to collaborate in their home languages to process content before participating in whole class discussions in English.  Consider giving them the discussion questions to look over in advance (perhaps during the first read) and having them work with a partner to prepare.  

· Allow ELLs to use English language that is still under development. Students should not be scored lower because of incorrect spelling or grammar (unless the goal of the assignment is to assess spelling or grammar skills specifically). When grading, be sure to focus on scoring your students only for that objective.  

· Scaffold questions for discussions so that questioning sequences include a mix of factual and inferential questions and a mix of shorter and more extended responses.  Questions should build on each other and toward inferential and higher order thinking questions.  There are not many factual questions already listed in the lesson instructions, so you will need to build some in as you see fit. More information on this strategy can be found here.

· Provide explicit instruction, using multiple modalities, on selected vocabulary words (e.g., 5–8 for a given text) that are central to understanding the text. During reading, you should continue to draw attention to and discuss the words that you taught before the reading. 

Examples of Activities:  

· Have students include the example from the text in a student-created glossary. 

· Create pictures that represent how the word was used in the passage.  

· Create sentences using the word in the way it was used in the passage.  

· Have students discuss the author’s word choice.  

· Examine important sentences in the text that contribute to the overall meaning of the text.  

· Examine  sentence structure of a particular sentence. Break down the sentence to determine its meaning. Then determine how this sentence contributes to the overall meaning of the passage.  Determine if there is any figurative language in the sentence and have students use context clues to determine the meaning of the figurative language.  
· Use graphic organizers to help organize content and thinking.  

Examples of Activities:  

· While reading the text, have students fill in a story map to help summarize what has happened.  

· Have students fill in an evidence chart while they read to use with the culminating writing activity. Make sure to model with the students how to fill in the evidence chart by filling in the first couple of rows together as a class.  Go over the prompt that the evidence should support, making sure to break down what the prompt means before having the students get to work.  If some of your students frequently struggle to understand directions,  have the students explain the directions back to you.  
· Provide somewhere for students to store new words that they encounter. Students could use a chart to keep track of these new words and their meanings as they read.
· If you had students start a KWL before reading, have them fill in the “L” section as they read the passage. 
After reading:  
· Reinforce new vocabulary using multiple modalities.
Examples of activities: 

· Using the words that you had students work with before the reading, require students to include the words in the culminating writing task. 

· Create Frayer models with the words. Then cut up the Frayer models and have the students put the Frayer models back together by matching the pieces for each word.

· After reading the passage, continue to examine important sentences (1–2) in the text that contribute to the overall meaning of the text. Guide students to break apart these sentences, analyze different elements, and determine meaning. More information on how to do this, including models of sentence deconstruction, can be found here.

· When completing the writing assignments after reading, consider using these scaffolds to support students depending on their English proficiency. 

Examples of Activities: 

· For all students, go over the prompt in detail making sure to break down what the prompt means before having the students get to work.  Then have the students explain the directions back to you.  

· Have students create an evidence tracking chart during reading, then direct them to look back over their evidence chart and work with a group to see if their evidence matches what the rest of the class wrote down.  If some of the chart does not match, students should have a discussion about why.

· For students who need more support, model the proper writing format for your students and provide them with a properly formatted example for reference.

· For newcomers, you may consider creating sentence or paragraph frames to help them to write out their ideas.  

