Pearson                                                                                                Reading Street 2010                                                                               Grade 5


Unit 4/Week 2

Title: American Slave, American Hero
Suggested Time: 5 days (45 minutes per day)

Common Core ELA Standards: RI.5.1, RI.5.2, RI.5.3; W.5.2, W.5.4, W.5.7, W.5.9; SL.5.1, SL.5.2, SL.5.4, SL.5.5; L.5.1, L.5.2
Teacher Instructions

Before Teaching

1. Read the Big Ideas and Key Understandings and the Synopsis.  Please do not read this to the students.  This is a description for teachers, about the big ideas and key understanding that students should take away after completing this task.

Big Ideas and Key Understandings

 Clark’s servant, York, played an important role in the success of the group’s expedition.

Synopsis

The Lewis and Clark expedition explored unmapped territory from the Missouri River to the Pacific Ocean from 1804-1806. The expedition was hugely successful in large part because of the skills and expertise of York, an enslaved person. Though the expedition team was celebrated and richly rewarded, York received neither recognition nor compensation. It wasn’t until 2001, that York’s achievements were finally honored when President Clinton promoted him to the rank of honorary sergeant, Regular Army.

2. Read entire main selection text, keeping in mind the Big Ideas and Key Understandings.

3. Re-read the main selection text while noting the stopping points for the Text Dependent Questions and teaching Vocabulary.

During Teaching

1. Students read the entire main selection text independently.

2. Teacher reads the main selection text aloud with students following along. (Depending on how complex the text is and the amount of support needed by students, the teacher may choose to reverse the order of steps 1 and 2.)

3. Students and teacher re-read the text while stopping to respond to and discuss the questions and returning to the text.  A variety of methods can be used to structure the reading and discussion (i.e.:  whole class discussion, think-pair-share, independent written response, group work, etc.)

Text Dependent Questions
	Text-dependent Questions
	Evidence-based Answers

	On page 424, how does the author convey how different and challenging this trip will be?
	The author conveys how difficult and challenging this trip will be by stating how well supplied the expedition was. There was “one large keelboat and two smaller flat bottomed pirogues were heavily loaded with food, clothing, tools, weapons, gunpowder, and lead for bullets. They also brought items such as beads, scissors, combs, knives, and other items to trade with Indians.”

There were two smaller boats loaded down with food that they must be planning a very long trip and they might not be able to find food. The fact that there are taking weapons and gunpowder must mean that they anticipate having to either hunt for food when they run out or need to protect themselves from dangers; hostile people, threatening animals... And the fact that they are bringing things to trade must mean that they will be good for so long that they might need to purchase more items to survive.

	On page 425, the author states, “Lewis and Clark, as well as other members of the Corps, kept journals. “How do the journals of Lewis and Clark help us understand York’s role in this expedition? 
	According to the author on page 425, “On June 5, 1804, Clark wrote, “my Servent York, Swam to the Sand bar to geather greens for our…Dinner…”  When Sergeant Charles Floyd became ill, Clark wrote,” that of all the men, York was especially helpful.” (p. 428)  When searching for Clark after a storm, Clark later wrote that York was “greatly agitated for our wellfar.” (p. 429) Because of his black skin, the Shoshone gave York the name, “Big medicine.” And the Nez Perce “gave him a special name that meant, “Black Indian.” (p. 430)  These quotes help us to understand that York played an important role on the expedition.  He was able to find fresh greens for the men to eat and he also helped take care of an ill sergeant. 

	How did York provide for the group?
	As one of the boatmen, York would struggle to free a boat when it became stuck on a sandbar. (p. 425) In late October, York and the other men labored for several days, felling trees and building a small fort.” (p. 425) ”On December 8, Clark, York, and fourteen other men killed a deer and eight bison.” (p. 426) “After struggling against river currents for many hundreds of miles, York and the other paddlers were now happy to be carried downstream toward their goal, the Pacific Ocean.” (p. 431) 

	Citing evidence from the text, what effect did York’s skin color have on the people he interacted with?


	The white explorers valued York’s contribution to the expedition. York participated “in the discussion and a vote on where they would build a fort for the winter. York’s vote was recorded more than sixty years before slavery ended in the United States and freed slaves could vote.” (p.. 432) According to the author, Clark named a river that flowed into the Yellowstone for York. “ “In 1805, he had named a cluster of islands in the Missouri, ‘York’s Eight Islands.” (p. 434)  The color of his skin didn't seem to matter to the white men on the expedition because he was afforded some of the same rights as white people had which was highly unusual at this time in history. They treated him as an equal despite the color of his skin. 

The Indians were curious about York. Clark wrote, “Those Indians were much astonished at my Servant, They never saw a black man before, all flocked around him & examined. Him from top to toe.”

 The natives were quite curious and impressed by his color. They treated him like a warrior.

After the expedition was over, York wasn’t recognized for his achievements. “Because he was a slave, he received nothing.” 9p.436) As a slave, York had no rights. When “York asked for permission to work back home near his wife, Clark refused.” York was beaten by Clark because after visiting his wife and being forced to leave her, “York’s attitude upset Clark.”

Later on, after the expedition was over, the color of his skin lowered his status and the status he had experienced on the expedition no longer mattered.

	Using evidence from the text, explain how York’s presence helped the relationships between the explorers and the various Indian tribes they encountered.

	Though initially brought as a laborer, York’s role also developed into  good relationships with the Indians they encountered. On page 426, though the Arikara were friendly and pleased with the gifts Lewis and Clark gave them, “it was York, however, who most delighted and fascinated the Arikara men, women, and children. Because they were so intrigued by York it put the tribe members at ease and made it easier for the explorers to interact with them.

	What evidence does the author provide on page 428 to show why Sacajawea joined the expedition?
	The author states, “Because she spoke the Shoshone language, Lewis and Clark hoped that she could help them trade with that tribe for horses, which they would need to cross the Rocky Mountains.

	According to the passage, what dangers and hardships did the Corp of Discovery face while moving along the Missouri River?
	On pages 428 and 429, they faced dangers from rattlesnakes and grizzly bears. Sometimes York and the other men had to jump in the cold water to tow the boats. The explorers discovered that five waterfalls and miles of rapids lay ahead. They labored for many days, hauling the heavy dugout canoes and tons of cargo a distance of eighteen miles around the falls. They limped on feet made sore by cactus spines that pierced their moccasins.  On June 29, a sudden storm caught many of the men out on the treeless plain. Hit by hailstones, some were bruised and bleeding.

	Page 430, what does the author mean when he says that the Shoshone Indians thought York was “big medicine”.
	York was respected “Among the Shoshone and some other western tribes, men who have fought well in battle blackened their faces with charcoal. Since York was all black, he was considered a great warrior, more powerful than his white companions.

	How did York’s presence influence how the explorers were treated by the Nez Perce Indians?
	On page 430, The explorers met the Nez Perce Indians who were digging edible lily roots on the prairie. The Nez Perce befriended the hungry travelers and agreed to care for their horses. They also gave York a special name that meant, “black Indian,” showing their respect and feeling of kinship with York.

Without York, the explorers might not have received help so easily. York’s presence ensured that the explorers got good and care.

	How did York contribute to the success of the trip down the Clearwater River?  (p. 431)
	According to the author, York contributed greatly to the success of the trip “Because York could swim, he was probably among those chosen to paddle the canoes through the most dangerous rapids, while the men who couldn’t swim, walked along the shore.” This means that without York the explorers might not have received help so easily. York's presence ensured that the explorers got food and care.

	On page 432, why was York allowed to vote on where to build a fort when as a slave he did not have the right to do so?  Why does the author include this information? How does it help the reader understand the relationship between York and the explorers?
	According to the text (p. 432), York was allowed to vote because “Day after day they [York and Sacagawea]  had proved their value to the expedition’s success.” The author included this information to show how the other explorers respected York and valued his contributions to the expedition. York and the other explorers had a great relationship with each other because in the passage the author writes, “The fact that he was a black slave and she was a woman did not matter to the others.”

	On page 432, how do we know that York was injured?


	The passage states that Clark wrote that York was “very unwell from a violent Cold and Strain by Carrying meet from the woods and lifting the heavy logs on the works.”

	How does York continue to prove his worth and contribute to the success of the trip?


	On pages 432 and 433, the author gives more details about York’s contribution to the expedition. During the winter by the Pacific, York often went hunting, especially for elk. From the elk skins, York and the others made clothes and many pairs of moccasins, which they would need on their journey home. Sleep was interrupted by biting fleas, which infested their blankets and robes.” Clark wrote of “having my blankets Searched and the fleas killed every day.” It was probably York, his servant, who went flea hunting!

	Why did Clark name a cluster of islands after York? Why is this significant?


	Clark named a river that flowed into the Yellowstone for York. (p. 434). In 1805, he had named a cluster of islands in the Missouri “York’s Eight Islands” as a way of honoring York for his contributions to the expedition. This was significant because he was an enslaved person who normally would not be honored in that way, so Clark must have greatly appreciated what York had done on that trip.

	What evidence does the author provide on page 434 to show Clark’s admiration for York.


	Clark named a river that flowed into the Yellowstone for York. In 1805, he had named a cluster of islands in the Missouri “York’s Eight Islands.”

	On page 435, what type of responses did the members of the expedition, including York received?


	Cheering crowds greeted the explorers when they reached the river town of St. Louis. The expedition’s return was celebrated at dinner parties, first in St. Louis and later in Washington and other cities. Everyone praised Lewis and Clark’s leadership, but all members of the Corps of Discovery – including York – were hailed as national heroes.

	What was the reason given by the author why the men of the expedition, except York, were rewarded with double pay and many acres of land? 
	According to the author, York received nothing because he was an e The text provides proof that after the expedition, because he was a slave, “he had no choice but to settle in St. Louis with William Clark when his master began working there for the government..” (p. 436) Other examples that York and Clark’s relationship changed was when York asked Clark for permission to work back home, near his wife. Clark refused, but allowed York to visit her for a few weeks. When York’s attitude upset Clark, he wrote to his brother, “I gave him a severe trouncing the other Day.” Later, Clark sent an unwilling York to work driving a freight wagon for the Clark family in Kentucky. “The owners of York’s wife moved to Mississippi where York probably never saw his wife again.”

enslaved person.

	Why was York successful on the expedition, but not in society after becoming freed? (p.436)


	York was hard working, smart and helpful.  These were some of the characteristics that made him successful on the expedition.  According to the author, York was not successful in the freight-hauling business because “white farmers and businessmen of those times did not often hire freed slaves.”



	The author concludes that York “was both a slave and an American hero. What evidence does the author cite in the last paragraph to support his conclusion?
	In the last paragraph, the authors states that, “Like the other explorers, York endured extreme heat and cold, suffered injuries and illness, risked his life many times, and contributed to the success of an expedition that is still considered the greatest in United States history


Vocabulary

	
	KEY WORDS ESSENTIAL TO UNDERSTANDING


	WORDS WORTH KNOWING 



	TEACHER PROVIDES DEFINITION 

not enough contextual clues provided in the text
	Page 425 – accurate

Page 425 – bison

Page 425 – edible

Page 426 – astonished

Page 428 – hewn

Page 429 – rapids

Page 429 – current

Page 430 – dwindled

Page 436 – trouncing

Page 437 - hailed
	Page 424 – pirogues

Page 424 – corps

Page 433 – missions

Page 433 – cargo

Page 433 - military



	STUDENTS FIGURE OUT THE MEANING

sufficient context clues are provided in the text


	Page 425 – expedition

Page 426- unexplainable

Page 431 - explorers


	Page 425 – uprooted

Page 426 – extraordinary

Page 429 – hailstones

Page 432 – fort

Page 432 – majority

Page 432 - elk




Culminating Task

· Re-Read, Think, Discuss, Write
· Describe York’s role in the expedition and cite evidence from the text that proves that he was a valuable member of the expedition.  Use a T-Chart to organize your notes. 

Sample:

	WHAT YORK DID
	HOW IT CONTRIBUTED TO YORK’S VALUE AS A MEMBER OF THE EXPEDITION

	Swam in the sand bar to gather greens
	This helped the men eat healthier.

	Helped care for Sergeant Floyd
	York was trusted to care for the sergeant when he was ill.

	Killed deer and bison
	York helped feed the group during the winter.


· Answer:  As an enslaved person, York had no rights under the law. His master, William Clark decided to bring him along on an expedition.  The purpose of the expedition was to explore the unmapped West – from the Missouri River all the way to the Pacific Ocean. York proved himself to be a valuable person on this expedition.  In his journal, Clark wrote many examples of how York was helpful such as swimming to the sand bar to gather greens and helping Sergeant Charles Floyd when he became ill. On page 426, the author writes that in spite of frostbitten feet, York and the others were able to kill a deer and eight bison. He also had a good relationship with the various Indian tribes they encountered. The Indians called York, “big medicine” and “Black Indian” because of his black skin and his friendly nature.  Later, when food was scarce, he was able to trade successfully with the Nez Perce, which kept the explorers from starving. With the others, York endured hardships crossing the terrain and extreme weather conditions.  According to the author, on page 432, when York and Sacajawea were allowed to vote on the location of the fort, it showed how the others respected them. Through all of these actions York proved to be a valuable person on the trip. After all, if it weren't for York they might not ever have been successful. 

Additional Tasks

· Research various survival techniques for facing the challenges of being lost in the wilderness.  With a partner, create a poster on which you include techniques and strategies, as well as a list of items that would be useful in a survival kit. Then, present your poster to the class.
· Answer:  The poster can include, but not be limited to: TO SURVIVE IN THE WILDERNESS -1) Don’t panic! 2) Stand still and look around you. 3) If safe, stop and build a shelter there. 4) Signal your location by making noise. 5) Find a source of water.
· SURVIVAL KIT – first aid manual, sterile gauze pads, adhesive tape, soap, antibiotic ointment, bottled water, sharp scissors, cold pack

Note to Teacher

· A possible Focus Question to help guide text dependent questions might be: What was York’s role in the Corps of Discovery?
· In the journal entries, certain words are not spelled as we spell them today. To avoid confusion, go over those words with your students, such as:  page 425 servent – servant; geather –gather; page 426 wer – were; examind – examined
· In some of the journal entries there are capitalization and grammatical mistakes that should be pointed out to the students.
· For example: page 426 – They never Saw a black man before, all flocked around him & examnd him from top to toe.”
· Discuss with your students the possible reasons for the different spellings, misspellings, capitalizations, and grammatical errors.
Supports for English Language Learners (ELLs) 
to use with Basal Alignment Project Lessons

When teaching any lesson, it is important to make sure you are including supports to help all students.  We have prepared some examples of different types of supports that you can use in conjunction with our Basal Alignment Project Lessons to help support your ELLs.  They are grouped by when they would best fit in a lesson.  While these supports reflect research in how to support ELLs, these activities can help ALL students engage more deeply with these lessons. Note that some strategies should be used at multiple points within a lesson; we’ll point these out. It is also important to understand that these scaffolds represent options for teachers to select based on students’ needs; it is not the intention that teachers should do all of these things at every lesson.

Before the reading:  

· Read passages, sing songs, watch videos, view photographs, discuss topics (e.g., using the four corners strategy), or research topics that help provide context for what your students will be reading. This is especially true if the setting (e.g., 18th Century England) or topic (e.g., boats) is one that is unfamiliar to the students.  

· Provide instruction, using multiple modalities, on selected vocabulary words that are central to understanding the text. When looking at the lesson plan, you should note the Tier 2 words, particularly those words with high conceptual complexity (i.e., they are difficult to visualize, learn from context clues, or are abstract), and consider introducing them ahead of reading. For more information on selecting such words, go here. You should plan to continue to reinforce these words, and additional vocabulary, in the context of reading and working with the text. (See additional activities in the During Reading and After Reading sections.)
Examples of Activities: 

· Provide students with the definition of the words and then have students work together to create Frayer models or other kinds of word maps for the words.    

· When a word contains a prefix or suffix that has been introduced before, highlight how the word part can be used to help determine word meaning.

· Keep a word wall or word bank where these new words can be added and that students can access later. 

· Have students create visual glossaries for whenever they encounter new words. Then have your students add these words to their visual glossaries.  

· Create pictures using the word. These can even be added to your word wall!

· Create lists of synonyms and antonyms for the word. 

· Have students practice using the words in conversation. For newcomers, consider providing them with sentence frames to ensure they can participate in the conversation. 

· Practice spelling the words using different spelling practice strategies and decoding strategies.  Students could take turns spelling with a partner.  

· Use graphic organizers to help introduce content. 

Examples of Activities:  

· Have students fill in a KWL chart about what they will be reading about. 
· Have students research setting or topic using a pre-approved website and fill in a chart about it.  You could even have students work in groups where each group is assigned part of the topic. 
· Have students fill in a bubble map where they write down anything that they find interesting about the topic while watching a video or reading a short passage about the topic.  Then students can discuss why they picked the information.
During reading:  

· Read the text aloud first so that ELLs can hear the passage read by a fluent reader before working with the text themselves. 

· Allow ELLs to collaborate in their home languages to process content before participating in whole class discussions in English.  Consider giving them the discussion questions to look over in advance (perhaps during the first read) and having them work with a partner to prepare.  

· Encourage students to create sketch-notes or to storyboard the passage when they are reading it individually or with a partner.  This will help show if they understand what they are reading as they are reading it. 

· Ask questions related to the who, what, when, why, and how of the passage.  For students that may need a little more help, provide them with sentence stems.

· Continue to draw attention to and discuss the words that you introduced before the reading. 

Examples of Activities:  

· Have students include the example from the text in their glossary that they created.  

· Create or find pictures that represent how the word was used in the passage.  

· Practice creating sentences using the word in the way it was using in the passage.  

· Have students discuss the author’s word choice.  

· Use graphic organizers to help organize content and thinking.  

Examples of Activities:  

· Have students fill in a chart to keep track of their 5ws while they read to help them summarize later and figure out the central idea of a passage.

· It may again be beneficial to have somewhere for students to store new words that they encounter while reading the text.  Students could use a chart to keep track of these new words and their meanings as they read.
· If you had students fill in a KWL, have them fill in the “L” section as they read the passage. 
· Utilize any illustrations or text features that come with the story or passage to better understand the reading.

· Compare/contrast the passage with what the illustrations convey about the passage.  Have students consider if the illustrations look the way they visualized the passage in their own minds or if the passage matches their predictions based on the illustrations.

· Identify any text features such as captions and discuss how they contribute to meaning.

After reading:  

· Present directions for any post-reading assignments orally and visually; repeat often; and ask English Language Learners to rephrase. 

· Allow ELLs to use English language that is still under development. Students should not be scored lower because of incorrect spelling or grammar (unless the goal of the assignment is to assess spelling or grammar skills specifically). When grading, be sure to focus on scoring your students only for the objective(s) that were shared with students.  

· Scaffold questions for discussions so that questioning sequences include a mix of factual and inferential questions and a mix of shorter and more extended responses.  Questions should build on each other and toward inferential and higher-order-thinking questions.  There are not many factual questions already listed in the lesson instructions, so you will need to build some in as you see fit. More information on this strategy can be found here.

· Reinforce new vocabulary using multiple modalities
Examples of activities: 

· Using the words that you had students work with before reading, have students write sentences in reference to the passage that you just finished reading.

· Require students to include the words introduced before reading in the culminating writing task. 

· For newcomers, print out pictures that represent the words that you focused on and have students match the words to the pictures.

· Based on different features of the words, have the students sort them into different categories and explain their choices.  For example, the students could sort the words by prefixes, suffixes, connotation, etc. 

· After reading the passage, continue to examine important sentences (1–2) in the text that contribute to the overall meaning of the text. Guide students to break apart these sentences, analyze different elements, and determine meaning. More information on how to do this, including models of sentence deconstruction, can be found here.

· Provide differentiated scaffolds for writing assignments based on students’ English language proficiency levels.

Examples of Activities: 

· For all students, go over the prompt in detail, making sure to break down what the prompt means before having the students get to work.  Then have the students explain the directions back to you.  

· Have students create an evidence tracking chart during reading, then direct them to look back over their evidence chart and work with a group to see if their evidence matches what the rest of the class wrote down.  If some of the chart does not match, students should have a discussion about why.

· For students who need more support, model the proper writing format for your students and provide them with a properly formatted example for reference.  

· For newcomers, you may consider creating sentence or paragraph frames to help them to write out their ideas.  

· To further discussion about the passage, have students create their own who, what, when, where, why, and how questions related to the passage to ask each other and have students pair up and practice asking each other the questions. If available, pair students of the same home language to support the use of language still under development.
