Caddo/Orleans/Terrebonne/Network 5 Coaches

             Chrysanthemum                             Recommended for Grade K


Title/Author:  Chrysanthemum by Kevin Henkes
Suggested Time to Spend:  5 Days (at least 20 minutes per day)
Common Core grade-level ELA/Literacy Standards: RL.K.1, RL.K.2, RL.K.3, RL.K.4, RL.K.7, RL.K.10; W.K.2; SL.K.1, SL.K.2, SL.K.5, SL.K.6; L.K.1, L.K.2, L.K.4
Lesson Objective:  Students will listen to an illustrated literary text read aloud and use literacy skills (reading, writing, discussing, and listening) to understand the central message of the text.

Teacher Instructions
1.  Before the Lesson

Read the Big Ideas and Key Understandings and the Synopsis below.  Please do not read this to the students.  This is a description to help you prepare to teach the book and be clear about what you want your children to take away from the work. 

· Big Ideas/Key Understandings/Focusing Question
· Chrysanthemum learns to appreciate her unique name and her uniqueness as an individual.  Through the reading of this book, students will gain an appreciation of their names and consider how their names create an identity. Students will develop an awareness of and appreciation for what makes them unique. 
· Focusing Question:  How does Mrs. Twinkle help Chrysanthemum come to the place that she thinks her name is “absolutely perfect?”
· Synopsis
· The text is about a mouse named Chrysanthemum who learns, with the help of her teacher, to love her name and appreciate it for its uniqueness – just as she is unique.  Chrysanthemum thinks her name is absolutely perfect—until her first day of school. "You're named after a flower!" teases Victoria. "Let's smell her," says Jo. Chrysanthemum wilts. Life at school doesn’t make her feel absolutely perfect – she feels absolutely dreadful.  Then, she meets the music teacher Mrs. Twinkle and Chrysanthemum blooms!  Chrysanthemum is a funny and honest school story about teasing, self-esteem, and acceptance to share all year round.
2. Go to the last page of the lesson and review “What Makes This Read-Aloud Complex.” This was created for you as part of the lesson and will give you guidance about what the lesson writers saw as the sources of complexity or key access points for this book. You will of course evaluate text complexity with your own students in mind, and make adjustments to the lesson pacing and even the suggested activities and questions.
3. Read the entire book, adding your own insights to the understandings identified.  Also note the stopping points for the text-inspired questions and activities. Hint: you may want to copy the questions, vocabulary words, and activities over onto sticky notes so they can be stuck to the right pages for each day’s questions and vocabulary work.
Note to teachers of English Language Learners (ELLs): Read Aloud Project Lessons are designed for children who cannot read yet for themselves. They are highly interactive and have many scaffolds built into the brief daily lessons to support reading comprehension. Because of this, they are filled with scaffolds that are appropriate for English Language Learners who, by definition, are developing language and learning to read (English). This read aloud text includes complex features which offer many opportunities for learning, but at the same time includes supports and structures to make the text accessible to even the youngest students.
This lesson includes features that align to best practices for supporting English Language Learners. Some of the supports you may see built into this, and /or other Read Aloud Project lessons, assist non-native speakers in the following ways: 

· These lessons include embedded vocabulary scaffolds that help students acquire new vocabulary in the context of reading. They feature multi-modal ways of learning new words, including prompts for where to use visual representations, the inclusion of student-friendly definitions, built-in opportunities to use newly acquired vocabulary through discussion or activities, and featured academic vocabulary for deeper study.

· These lessons also include embedded scaffolds to help students make meaning of the text itself. It calls out opportunities for paired or small group discussion, includes recommendations for ways in which visuals, videos, and/or graphic organizers could aid in understanding, provides a mix of questions (both factual and inferential) to guide students gradually toward deeper understanding, and offers recommendations for supplementary texts to build background knowledge supporting the content in the anchor text.

· These lessons feature embedded supports to aid students in developing their overall language and communication skills by featuring scaffolds such as sentence frames for discussion and written work (more guidance available here) as well as writing opportunities (and the inclusion of graphic organizers to scaffold the writing process). These supports help students develop and use newly acquired vocabulary and text-based content knowledge.

The Lesson – Questions, Activities, and Tasks
	Questions/Activities/Vocabulary/Tasks
	Expected Outcome or Response (for each)

	FIRST READING:

	Read aloud the entire book (or chapter) with minimal interruptions. Stop to provide word meanings or clarify only when you know the majority of your students will be confused.
After the first reading, have each student create two stick puppets, one of a happy face and one of a sad fact to use during subsequent readings.  (NOTE:  Teachers may choose to make happy/sad face puppets for students if needed.)
Note:  You may want to make a couple of extra puppets while your students work so absent students will have them to use in subsequent lessons.
	The goal here is for students to enjoy the book, both writing and pictures, and to experience it as a whole. Don’t be concerned if students understand very little on the first reading.  The idea is to give them some context and a sense of the characters and the story before they dive into examining parts of the book more carefully.

Teacher will provide “Happy and Sad Face Templates” for students to cut out and be glued to craft sticks.  

(NOTE:  Students can make any type of happy/sad face puppet that teacher chooses to have students create if chooses not to use “Happy and Sad Face Templates.”)

	SECOND READING:  The purpose of this read is to have students identify the story elements of characters, setting, problem, and solution.  

	Begin the lesson by explaining to the students that we will be reading the book again to identify the story elements of characters, setting, problem, and solution of our story.  Tell students to stop the teacher when they find an element that needs to be added to the retelling organizer.
	Text Structure Retelling Organizer:

As new characters, settings, the problem and solution are discovered by students, fill in these sections on the retelling organizer during second read.  


	Reread pages 1-2
QUESTIONS:

· What is a chrysanthemum?  Why did her parents name her that?

	· A flower

· “Her name must be everything she is, “said her mother.  “Her name must be absolutely perfect,” said her father.  And it was.

	Reread pages 3-6 

QUESTIONS:

· Appreciate means “to be thankful for.”  What did Chrysanthemum do to show us she appreciates her name?
	· She loved the way her parents said her name.

· She loved the way it sounded when she whispered her name.

· She loved the way it looked on an envelope, when written with icing on a cake, and the way she wrote it with her fat orange crayon.


	Reread pages 7-8
QUESTIONS:

· In the story it says, “…everyone giggled upon hearing Chrysanthemum’s name.”  What did her classmates say when Mrs. Chud said her name?
	· “It’s so long,” said Jo.

· “It scarcely fits on your name tag,” said Rita, pointing.

· “I’m named after my grandmother,” said Victoria.  “You’re named after a flower!”

	Reread pages 9-13
QUESTIONS:
· How was Chrysanthemum’s first day of school?

· How did Chrysanthemum’s dream make her feel?
	· Not good.  The students teased her about her name.  (Make sure to have students to use students’ names to address character story element.)

· “It was an extremely pleasant dream.”

	Reread pages 14-20

QUESTIONS:

· How was Chrysanthemum’s second day of school?

· What did Chrysanthemum’s parents say was the reason that the other students teased her about her name?

· How did Chrysanthemum’s dream make her feel?
	· Not good.  The students teased her about her name again.
· They were jealous.  “And envious and begrudging and discontented and jaundiced.”

· “It was the worst nightmare of Chrysanthemum’s life.”

	Reread page 21-22

QUESTIONS:

· How did the students feel about Mrs. Twinkle?  How do you know?
· NOTE:  Can also reference illustration to see how students are looking at Mrs. Twinkle.
	· Her voice was like something out of a dream, as was everything else about her.

· The students were speechless.

· They thought Mrs. Twinkle was an indescribable wonder.

· They went out of their way to make a nice impression.
· ILLUSTRATION:  Students are wide-eyed as they look at her.

	Reread page 26

QUESTIONS:

· How are Mrs. Twinkle’s name and Chrysanthemum’s names similar?

· Do think Mrs. Twinkle likes Chrysanthemum’s name?  Why?

	· They first names are both flowers.
· Yes because she says, “And if my baby is a girl, I’m considering Chrysanthemum as a name.  I think it’s absolutely perfect.”


	THIRD READING:

	Begin the lesson by distributing the happy/sad faces that were created after either the first or second reading.  Teacher will create a T-Chart  for the happy/sad events. The teacher draws a picture and writes a label for each happy/sad event and engages students in a discussion, finding text-evidence related to the events.

	

	Bring up the “Chrysanthemum Happy/Sad Classification Chart” (can be electronic or printed version) – the teacher should also have the book in hand to refer back to if necessary (pages 3, 5, 6, 7, 8).

· The teacher points to the image in the chart; the students think, pair, share (TPS) to summarize the information from that page of the story.

·  Teacher asks students how Chrysanthemum felt during the event. “Look at the picture. How did Chrysanthemum feel about herself at this time? What made her feel this way?”

· Teacher allows students to discuss with partner. Teacher calls on several students to justify their answers.

· Teacher puts a happy or sad face on the classification chart confirming students’ responses.


	· Students will use happy/sad faces to review pages 1-9

· Students TPS (Think, Pair, Share) a summary of the page represented by the image

· Students hold up a happy face or sad face to represent how Chrysanthemum felt during the event. Students explain why they think Chrysanthemum feels happy or sad in each of the illustrations.



	Reread pages 10 to 24:  The focus during this reading will be on how Chrysanthemum feels about herself when she is at home and when she is at school.

· Reread pages 10 – 12:  Teacher reads these pages and asks students “How did Chrysanthemum feel about herself at school? What made her feel that way? (TPS)
·  “What happened at home to change how Chrysanthemum feels about herself?  Did it work?”
· Reread page 13:  “Why did her dream make her happy?” – if students respond with “because her name was Jane.” Follow up with “Why would she want her name to be Jane?” Possible responses are okay – the purpose is to get the students thinking about what makes her happy
· Reread any one of the following (pages 15-16):  

· Ask students “How does Chrysanthemum feel on the playground?” What made her feel this way? 

· If you read page 16, make sure to show the illustrations to help them understand her feelings:   “How did what the other students say change Chrysanthemum’s feelings about herself?”
· Reread page 19:  “What made Chrysanthemum feel better about herself after she came home from school?”
· Reread page 20:  “Why is this Chrysanthemum’s worst nightmare?” Lead the discussion to compare this dream with the previous dream. “What is the difference between the two dreams?” 

· Teacher leads students’ discussion to identify how she feels at home verses how she feels at school. Refer back to the Story Chart (setting) 

· Reread page 21:  “How does Chrysanthemum try to solve her problem?”
· Reread page 22 – 29:  Have students discuss with their partner – 

· “What is special about Mrs. Twinkle?”

· “What did the students do after they found out Mrs. Twinkle’s first name?”
· “How does Mrs. Twinkle help Chrysanthemum?”
· “Did Mrs. Chud and Mrs. Twinkle handle the other students teasing Chrysanthemum about her name the same way?  How were they different?”
 
	· Students TPS and then defend responses

· Students TPS and defend response

· Students TPS – students responses will probably be “because her name was Jane”
· Students’ possible responses – it’s short, it’s not a flower, it’s a girl’s name
· Students TPS – defend their answer
· Possible answers for problem – students are mean to her at school, she doesn’t like her name
· She ate her favorite dessert (chocolate cake with buttercream frosting) and another evening filled with hugs and kisses and Parcheesi.

· She dreamed she really was a chrysanthemum.  She sprouted leaves and petals.  

· Victoria picked her and plucked the leaves and petals one by one until there was nothing left but a scrawny stem.
· She dresses in her favorite outfits, has a dream that she’s named Jane, she dragged her feet in the dirt, and she filled her pockets with her lucky charms.
Students discuss with partners: 

· Question 1:  Partner A gives one thing that is special about Mrs. Twinkle and Partner B gives a different reason
· Question 2:  Partners give any of the possible answers – looked at Chrysanthemum longingly, picked names of flowers for themselves
· Question 3:  She realizes that her name is special, as is she.
· Question 4:  They did not handle the teasing the same way.  Mrs. Chud simply brushed off what the other students were saying about Chrysanthemum, while Mrs. Twinkle recognizes that she needs to help Chrysanthemum and confronts those students.

	Refer back to the “Text Structure Retelling Organizer” and lead class through discussion to fill in components of “Problem” and “Solution” on organizer:

· “What is the solution to Chrysanthemum’s problem?” 

· “How does she feel about her name at the end of the story?”

· “Why is it important that Chrysanthemum like her own name at the end of the story?”


	· Mrs. Twinkle makes her realize that her name is special.  “Chrysanthemum could scarcely believe hear ears.  She blushed.  She beamed.  She bloomed.  Chrysanthemum, Chrysanthemum, Chrysanthemum.”  “Chrysanthemum did not think her name was absolutely perfect.  She knew it!”
· She loves her name and thinks it is “absolutely perfect.”

· She realizes that her name is unique, as is she.


	FOURTH READING:  The purpose of this read is to have students identify the big idea of the story and knowledge demands through figurative language.

	Revisit illustrations on pages 3, 5 and 6 OR on the “Chrysanthemum Happy-Sad Classification Chart” created during the third read.

QUESTIONS:

· How does Chrysanthemum feel about her name before she goes to school for the first time?


	· She likes her name.  She thinks it is absolutely perfect.



	Reread page 8.

QUESTIONS:

· (Teacher should show an image of a flower upright and one of a flower wilted.)  Wilted means “droopy or slumped over” like the flower in this picture (emphasize wilted picture).  

· What do flowers NEED to live so they won’t wilt?
· Show me how you would look if someone hurt your feelings.  (Allow all students to imitate.)  Look around.  What do you notice about the way our bodies look when we are not happy?

· Why do you think the author says “Chrysanthemum wilted?”
	· Sunlight, air, water, soil
· Students’ imitations will show mad/sad faces with head and shoulders slumped.

· She is named after a flower and flowers wilt when they don’t have what they need to live.



	Reread page 11.

QUESTIONS:

· Winsome means “beautiful or charming.”  Why do you think her father uses this word to describe her?
	· He loves her.  He says that she is “precious and priceless and fascinating” and “absolutely perfect.”



	Reread page 18 under the illustration.  

QUESTIONS:

· Mom said that the children were jealous.  Dad says that they are “envious and begrudging and discontented and jaundiced.” What do you think those words mean?
	· Envious and jaundiced mean jealous.  Begrudging and discontented mean unhappy.

	Reread page 22.

QUESTIONS:

· Impression means “what someone else thinks of you.”  Tell me if the things would make a nice impression or a bad impression.

· You are a new student and someone invites you to play with them at recess.  Would this give you a nice impression of this person or a bad impression?

· Someone cuts in front of you in line.  Would this give you a nice impression of this person or a bad impression?

· Now let’s think about the day that the students met Mrs. Twinkle.  What type of impression do you think that Jo, Rita, and Victoria made on Mrs. Twinkle?  Why?
	· Nice

· Bad

· Bad because they were making fun of another student’s name because they thought it was too long, would scarcely fit on a name tag, and is the name of a flower.  

	Reread page 26-27.

QUESTIONS:

· To beam is to have a “wide happy smile.”  

· When flowers open, they bloom showing their beautiful petals.  Flowers usually make people happy and are used as gifts.

· At this point in the story, why does the author say that Chrysanthemum is “beaming” and “blooming?”


	· Like a flower, she is happy and beautiful.  She has come to life, just as a flower that opens its petals and blooms.



	Big Idea

QUESTIONS:

· Think about how Chrysanthemum felt about her name at the beginning, in the middle, and at the end of the story.  
· How did  Chrysanthemum’s feelings about her name change throughout the story?  
· What did Chrysanthemum learn from Mrs. Twinkle about her name and herself?  

	· Teacher will need to relate student answers to the big idea that we are all unique and special, as is our name.  
· Chrysanthemum loved her name in the beginning. After she attended school, the students made her doubt how special her name was even with her parents’ support.  

· Mrs. Twinkle made Chrysanthemum realize that her name is special, even if it “is long,” “can scarcely fit on a name tag,” and is the name of a flower.


FINAL DAY WITH THE BOOK - Culminating Task
· Conduct a shared writing task in which the class answers the question, “Why is Chrysanthemum’s name special or unique?” Use pictures and words to show what the author wants us to learn from the story in this book.
· Guide the students through the writing process.  

· As students dictate sentences, have them identify the starting place, initial capitalization, spelling the words aloud, using fingers to make spaces, and placing a period while saying “Period.  In addition, try to have students incorporate words from the story in the writing.
· Example:  Chrysanthemum’s name is special because she is named after a flower.
· The following questions can be used to illicit student responses for the sharing writing:
· In the beginning of the story, why did Chrysanthemum love her name?
· They why did Chrysanthemum think her name was dreadful?
· How do Chrysanthemum’s classmates fell about her name at the beginning of school?
· What reasons do they give for their opinion?
· How does Mrs. Twinkle help Chrysanthemum?
· How do Jo, Rita, and Victoria demonstrate at the end of the text they like Chrysanthemum’s name?

Vocabulary
	These words merit less time and attention 
(They are concrete and easy to explain, or describe events/

processes/ideas/concepts/experiences that are familiar to your students.) 
	These words merit more time and attention

(They are abstract, have multiple meanings, and/or are a part of a large family of words with related meanings. These words are likely to describe events, ideas, processes or experiences that most of your student will be unfamiliar with)

	Page 2 – Chrysanthemum:  a large plant with brightly colored flowers
Page 8 – scarcely:  almost not; just barely enough
Page 8 – dreadful:  very bad, awful

Page 10 – miserably:  very bad

Page 11 – pish:  whatever; express distaste

Page 13 – pleasant:  enjoyable

Page 19 – trifle:  a little bit

Page 20 – sprouted:  to start to grow; to develop

Page 20 – plucked:  to pull from something bigger 

Page 20 – scrawny:  very thin or skinny

Page 21 – possessions:  things to very important to someone

Page 22 – wonder:  unique; one-of-a-kind
Page 23 – scales:  group of notes played or sang together in order (will need a demonstration)

Page 23 – dainty:  delicate, small, and pretty
Page 23 – spiffy:  stylish

Page 26 – Delphinium:  a tall flower

Page 27 – blushed:  to turn pink in the face from embarrassment

Page 28 – longingly:  in a way that shows that you want someone/something very much
Page 28 – Marigold:  a yellow or gold flower

Page 28 – Carnation:  a flower

Page 28 – Lily of the Valley:  a fragrant flower
	Page 8 – wilted:  to become limp or drooping; weak or tired
Page 11 – winsome:  attractive or charming
Page 18 – envious:  jealous; to want what another has
Page 18 – begrudging:  disapprove of

Page 18 – discontented:  unhappy, not satisfied

Page 18 – jaundiced:  jealous - influenced by envy; not happy

Page 22 – impressions:  what someone else thinks about you

Page 27 – beamed:  shine brightly; a wide happy smile

Page 27 – bloomed:  a healthy happy appearance; when flowers appear or open




Extension learning activities for this book and other useful resources
· Kevin Henkes – For Teachers, Librarians, and Parents:  http://www.kevinhenkes.com/for-teachers-librarians-parents/ 

· Main Idea-Chrysanthemum:  https://www.teachervision.com/skill-builder/lesson-plan/48707.html
· Story Elements Flower Template:  http://www.teachingheart.net/chrysanthemumstoryelements.pdf 
· Mouse Theme Picture Books Activities:  http://www.first-school.ws/activities/books/animals/wild/chrysanthemum-mouse-1.htm 
· Collection of Kevin Henkes Author Study links:  http://www.teachingheart.net/kevinideasc.html 
· Collection of Chrysanthemum ideas on Pinterest:  https://uk.pinterest.com/alesiadb/chrysanthemum-by-kevin-henkes/ 
· For Action Initiative – The purpose of this lesson is to explain how words leave an impression on one’s heart:  http://www.foractioninitiative.org/img/pages/12/lesson/Lesson-E-UI-L1.pdf 
· Divide students into small groups and have them practice their fluency by engaging in a Reader’s Theater version of Chrysanthemum. https://spaldinglae3414.wikispaces.com/file/view/Chrysanthemum+RT.doc Note: This is particularly supportive of English Language Learners.
Note to Teacher

· A large story map that is filled in with the help of the students may be posted so that it can be referenced periodically. 
· It is very important that as the story is read during the first read, that the teacher acts out the ways that Chrysanthemum feels so that can relate the words to her feelings. (i.e., “Chrysanthemum wilted.”  “She beamed.” Etc.)  This will help the students make the connections with the knowledge demands on the fourth reading.
· During the fourth reading, the academic vocabulary shared will help the students with the figurative language in this story relating the actions of Chrysanthemum and flowers. 

· This story is used at the beginning of the school year to set the tone that the classroom needs to be a place where everyone feels safe and accepted.  This story leads to great discussion about how everyone is unique and different and that we should all accept each other as we are.  This story can be used throughout the year to be referenced if there are teasing issues.

What Makes This Read-Aloud Complex?

1. Quantitative Measure

Go to http://www.lexile.com/ and enter the title of your read-aloud in the Quick Book Search in the upper right of home page. Most texts will have a Lexile measure in this database. 

[image: image3.png]STUDENT ACHIEVEMENT PARTNERS | ACHIEVETHECORE.ORG



[image: image4.png]





2. Qualitative Features

Consider the four dimensions of text complexity below. For each dimension*, note specific examples from the text that make it more or less complex. 
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*For more information on the qualitative dimensions of text complexity, visit http://www.achievethecore.org/content/upload/Companion_to_Qualitative_Scale_Features_Explained.pdf
3. Reader and Task Considerations

What will challenge my students most in this text? What supports can I provide?

· Vocabulary will be students’ biggest challenge due to multi-syllabic words and Tier 2 and Tier 3 words.  Teachers can provide students with cards with word and illustration.  
How will this text help my students build knowledge about the world?

· Students will learn that names are unique, as are individuals.  They will also learn about flowers and academic vocabulary associated while being exposed to figurative language.
Grade level - What grade does this book best belong in?  K

All content linked to within this resource was free for use when this resource was published in March 2018. Over time, the organizations that manage that external content may move or remove it or change the permissions. If the content is no longer available, please email info@studentsachieve.net.
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Most of the texts that we read aloud in K-2 should be in the 2-3 or 4-5 band, more complex than the students can read themselves. 


2-3 band 	420-820L


4-5 band	740-1010L








The story has an overall message:  “Chrysanthemum did not think her name was absolutely perfect.  She knew it!”  Everyone is unique and we must learn to appreciate what is unique about our names and ourselves





The story follows a pattern of changing feelings between throughout the story.  When she is with her parents, she is happy because her parents give her lots of love and support:  “Chrysanthemum loved her name.  It was absolutely perfect.”  When she is teased by the other students at school, she is sad:  “She thought it was absolutely dreadful.”








Academic Vocabulary:  appreciate, wilted, dreadful, miserably, discontented, blushed, beamed, bloomed, possession, jealous, prized, envious, begrudging, jaundiced, trifle, scarcely, winsome, informed, humorous, pish





Figurative language:  Chrysanthemum wilted; her sunniest dress and brightest smile











Some students may need background on the names of flowers and how the actions of flowers are used to demonstrate Chrysanthemum’s actions (personification):  “Chrysanthemum wilted.”  Students will also need to understand how words can hurt people’s feelings.





Structure





Meaning/Purpose





Language





Knowledge Demands





All of the other students stop teasing Chrysanthemum because Mrs. Twinkle thinks Chrysanthemum is an absolutely perfect name. She explains that her first name is Delphinium and if her baby is a girl, she is considering the name Chrysanthemum.  Then Chrysanthemum knows her name is perfect.





The students in Chrysanthemum’s class pick on her about her name and she no longer loves her name.  She thinks it is “absolutely dreadful.”





Chrysanthemum’s home


At school





Chrysanthemum


Chrysanthemum’s mother


Chrysanthemum’s father


Mrs. Chud


Jo


Rita


Victoria�Mrs. Delphinium Twinkle
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