Checkouts/Cynthia Rylant/ Created by Westside District

Unit 1

Title:  Checkouts 
Suggested Time:
 7 days (45 minutes per day)
Common Core ELA Standards: RL.8.1, RL.8.2, RL.8.3; W.8.2, W.8.4, W.8.9; SL.8.1; L.8.1, L.8.2
Teacher Instructions

Preparing for Teaching

1.  Read the Big Ideas and Key Understandings and the Synopsis. Please do not read this to the students. This is a description for teachers about the big ideas and key understanding that students should take away after completing this task.
Big Ideas and Key Understandings
 Actions can be rooted in a motivation to escape unpleasant aspects of our lives.

Synopsis
The main character is unhappy about her family’s move to Cincinnati and spends most of her time in her room, miserable.  Then one day, she goes grocery shopping for her parents and falls in love with the bag boy.  The hope that she might see him again helps her forget her loneliness and adjust to Cincinnati.  For the next four weeks, he is never on duty when she goes to the store.  Finally, one day she sees him, but for no reason that she can explain, she avoids him by choosing a different checkout line.  Shortly after that, another boy asks her out, and the bag boy gets a new job at a bookstore.  Months later, waiting in line for a movie with their respective dates, their eyes meet, and they smile like polite strangers.

2.  Read the entire selection, keeping in mind the Big Ideas and Key Understandings.

3.  Re-read the text while noting the stopping points for the Text Dependent Questions and teaching Tier II/academic vocabulary.

During Teaching

1.
Students read the entire selection independently.

2.
Teacher reads the text aloud while students follow along or students take turns reading aloud to each other. Depending on the text length and student need, the teacher may choose to read the full text or a passage aloud. For a particularly complex text, the teacher may choose to reverse the order of steps 1 and 2.

3.
Students and teacher re-read the text while stopping to respond to and discuss the questions, continually returning to the text.  A variety of methods can be used to structure the reading and discussion (i.e., whole class discussion, think-pair-share, independent written response, group work, etc.)

Text Dependent Questions (Pages 23-28)

	Text-dependent Questions
	Evidence-based Answers

	On page 24 the girl offers to go to the supermarket. Use evidence from the text to explain what motivated her to volunteer.
	She is tired of moping in her room and she secretly enjoys grocery shopping (p. 24). “it is difficult work, suffering, and in its own way a kind of art, and finally she didn’t have the energy for it anymore” (p. 24, column 1 paragraph 1).

	What evidence, on page 26, shows the reason the girl is interested in the boy?
	“The bag boy seemed a wonderful contrast to the perfectly beautiful house she had been forced to accept as her home” (p.26, column 1 paragraph 3).

	How does the bag boy help the girl even though he never speaks to her?  Support your answer with evidence from page 26.
	“The anticipation of meeting the bag boy eased the girl’s painful transition into her new and jarring life in Cincinnati.” “She spent less time on thoughts of what she had left behind as she concentrated on what might lie ahead”.  The hope of seeing him again helps her stop thinking of the past and start thinking of the future instead (p.26, bottom column 1/top c 2).

	What kind of person is the boy?  How do you know? (page 25)
	According to the text, “she looked at him and smiled and he could only respond by busting her jar of mayonnaise on the floor”, “He wanted a second chance.  Another chance to be confident and say witty things to her”.  The boy's clumsiness and worry show that he is shy and unsure of himself (p. 25 col. 2, p. 1 and middle of p 2).

	On page 26, how does the boy use his attraction to the girl as an escape from his tedious job?
	The text states, “these hours became possibilities of mystery and romance for him as he watched the electric door for the girl in the orange bow”. (pg 26 column 2 paragraph 1)

	Give evidence about the girl's perception regarding her parents' feelings towards her.  Do you agree or disagree with her perception? Use evidence from the text to support your stance. (pages 23-24)
	The girl thinks her parents care more about the house and its history than they do about her, and that she is a “nice girl”. “a large house with beveled glass windows and several porches and the history her mother liked to emphasize.  You’ll be lonely at first, they admitted but you’re so nice you’ll make friends fast.”(p. 23). 

 Agree- Students will focus on the fact that the parents knew she would feel lonely.  The girl discusses the fact that she never shared with her parents how much she loved grocery shopping because “She had an intuition that told her that her parents were not safe for sharing such strong, important facts about herself.”  (p. 24 column 1 bottom paragraph 2).  She also feels that her parents really do not know her and as long as they perceive her as “nice” they won’t bother her.

Disagree- The girl tends to be dramatic and overreact to situations.  For example, “an impulse tore at her to lie on the floor, to hold their ankles and tell them she was dying, to offer anything, anything at all” (p. 23)”it was difficult work suffering” (p. 24 column 1 paragraph 1).

	When does she notice the bag boy, and what are her feelings towards him?  Provide two pieces of evidence from pages 25 and 26 of the story to support your response.
	She notices him when he drops the mayonnaise and instantly fell in love (p.25, bottom column 1/top column 2).

Evidence 1:  “when finally it was her groceries he was packing, she looked at him and smiled and he could only respond by busting her jar of mayonnaise on the floor”. “She loved him at exactly that moment”.

Evidence 2:  “she left the supermarket with stars in her eyes” (p. 26 column 1 paragraph 2) 

  

	The author states, “She left the supermarket with stars in her eyes...”  What inference can you make about the meaning of “stars in her eyes?” (p.26)
	She is in love with the boy (p.26).

	Have the girl's feelings for the boy changed how she feels about Cincinnati?  How? (p.26)
	She is no longer thinking about the past, but looking forward to the future (p.26).

	Analyze how the boy and the girl feel about their situations and each other a month later? (p.28)
	The girl has grown to like her new home and found a new love interest; the author says, “a kind and intelligent boy who lived very near her beautiful house asked her to a movie and she gave up her fancy for the bag boy”.  As for the bag boy, he left his boring job as a bag boy and found a better job and interesting girls.  The text reveals, “The bag boy himself…ended up in a bookstore where scores of fascinating girls lingered like honeybees”.  Both have moved on from the situation that they needed to escape and have also moved on to liking other people.  As for their feelings about one another, they remember each other as someone from their past; they no longer have the same feelings for each other (p.28, column 2).


Tier II/Academic Vocabulary
	
	These words require less time to learn

(They are concrete or describe an object/event/

process/characteristic that is familiar to students)
	These words require more time to learn

(They are abstract, have multiple meanings, are a part 

of a word family, or are likely to appear again in future texts)

	Meaning can be learned from context
	Page 24 - sifting, sacrifice, meditation, supermarket

Page 25 - shift, checkout, witty

Page 26 - tedious, dishevelment, deny
	

	Meaning needs to be provided
	Page 23 - impulse, beveled, admitted, emphasize

Page 24 - emerged, sequence, solitary, reliably, lapse

Page 25 - brazen, fetish, envy, cocky, bland

Page 26 - fate, contrast


	


Culminating Writing Task

· Prompt

Write an explanatory essay that compares and contrasts the boy’s and the girl’s motivation for the way they act towards each other.  Think about what each is escaping.  Give evidence from the text to support your answer.  Quotes must be formatted correctly.
· Teacher Instructions

1. Students identify their writing task from the prompt provided.

2. Students complete an evidence chart as a pre-writing activity. Teachers should guide students in gathering and using any relevant notes they compiled while reading and answering the text-dependent questions earlier. Some students will need a good deal of help gathering this evidence, especially when this process is new and/or the text is challenging!

	Evidence

Quote or paraphrase
	Page number
	Elaboration / explanation of how this evidence supports ideas or argument

	“They moved her to Cincinnati, where for a month she spent the greater part of every day in a room”
	p. 23

paragraph 2
	The girl is unhappy with her current situation and isolated herself.

	“But it is difficult work, suffering, and in its own way a kind of art, and finally she didn’t have the energy for it anymore, so she emerged and fell in love with the bag boy at the supermarket.”
	p. 24

paragraph 1
	After moping for a month she did leave her room and found love in the market.

	“she couldn’t wait to come back for more of his awkwardness and dishevelment”
	p. 26 column 1

paragraph 3
	She wanted and looked forward to seeing the boy again.

	“it was another four weeks before they saw each other again.  As fate would have it, her visits to the supermarket never coincided with his schedule to bag.”


	p. 26

column 1

paragraph 4
	Each week she was hopeful that she would see the boy, however after four weeks no luck.

	“Each time she went to the store, her eyes scanned the checkouts once, her heart in her mouth.”


	p. 26

column 1

paragraph 4 
	The boy was the first thing she looked for during her weekly visits to the market.

	“He wanted a second chance to be confident and say witty things to her”


	p. 25 column 2 

paragraph 2
	The boy wished he could have another opportunity to make a better impression.

	“to help her to her car so that he might learn a little about her, check out the floor of her car for signs of hobbies or fetishes and the bumpers for clues as to beliefs and loyalties”


	p. 25 

column 2 

paragraph 2
	He wanted to know about her and her interests.

	“each hour he worked, the bag boy kept one eye on the door, watching for the red-haired girl with the big orange bow”


	p. 26

column 1

paragraph 4
	He watched for the girl and an opportunity to see her once again.

	“The anticipation of meeting the bag boy eased the girl’s painful transition into her new and jarring life in Cincinnati”
	p.26

column 1

paragraph 5
	Thinking of the boy and the hope she help onto helped her through her difficulty in moving to Cincinnati.

	“And for the boy, the long and often tedious hours at the supermarket which provided no challenge other than that of showing up the following workday…these hours became possibilities of mystery and romance for him”
	p. 26

column 2

paragraph 1
	Thinking of the girls and anticipating her return to the market made his situation, a boring job, more bearable.


3. Once students have completed the evidence chart, they should look back at the writing prompt in order to remind themselves what kind of response they are writing (i.e. expository, analytical, argumentative) and think about the evidence they found. (Depending on the grade level, teachers may want to review students’ evidence charts in some way to ensure accuracy.) From here, students should develop a specific thesis statement. This could be done independently, with a partner, small group, or the entire class. Consider directing students to the following sites to learn more about thesis statements: http://owl.english.purdue.edu/owl/resource/545/01/ OR http://www.indiana.edu/~wts/pamphlets/ thesis_statement.shtml.

4. Students compose a rough draft. With regard to grade level and student ability, teachers should decide how much scaffolding they will provide during this process (i.e. modeling, showing example pieces, and sharing work as students go).

5. Students complete final draft. 

· Sample Answer


In the literary piece, “Checkouts” by Cynthia Rylant, two teens are attracted to one another during a chance meeting at the grocery store.  Both use their hope of seeing the other as a means to “escape” the undesirable situations in their lives.  The attraction and thought of seeing one another motivates the characters to act in specific ways throughout the narrative.  The girl in the story is hopeful that her weekly visits will afford her another opportunity to see the awkwardly attractive boy.  The boy on the other hand wants to see the girls so that he may impress her and learn a little about her.  Both use their hope of seeing the other as a means to escape undesirable situations in their lives.


At the onset of the story, the girl is unhappy with her current situation and isolated herself.  “They moved her to Cincinnati, where for a month she spent the greater part of every day in a room.”  “But it is difficult work, suffering, and in its own way a kind of art, and finally she didn’t have the energy for it anymore, so emerged and fell in love with the bag boy at the supermarket.”  After a month of moping in her room, the girl emerges and finds love in the grocery store.  After the pair meet at the market, both the boy and girl use their attraction for each other as a means of escape from their situations.  “The anticipation of meeting the bag boy eased the girl’s painful transition into her new and jarring life in Cincinnati”, the reader understands that the girl is trying to cope with the move.  Looking forward to seeing the boy each week keeps her mind off the difficulty while at the same time providing her with hope.  The boy too uses his anticipation of seeing the girl to cope with his situation; a job he does not enjoy. The author reveals to the reader, “And for the boy, the long and often tedious hours at the supermarket which provided no challenge other than that of showing up the following workday…these hours became possibilities of mystery and romance for him”.  The reader understands that the thought of the girl and hope of seeing her makes his time at work bearable.
     The girl in the story is sent by her parents weekly to tend to the family’s grocery shopping; this became an errand that she secretly enjoyed, but would never have revealed that to her parents.  During one visit she sees a bag boy who catches her attention and she is attracted to.  Over the next several weeks she is hopeful that her visits will provide her another opportunity to see the boy.  The author says, “She couldn’t wait to come back for more of his awkwardness and dishevelment”.  This statement shows the reader that she looks forward to her weekly errand in hopes that she may see the young man once again.  Week after week she returns to the grocery store in hopes that she may see the boy again, “it was another four weeks before they saw each other again.  As fate would have it, her visits to the supermarket never coincided with his schedule to bag.”  The author reveals to the reader that weeks pass by, however the girls does not lose hope that she will once again see the boy in the market.  Although she hasn’t seen him for over four weeks, “Each time she went to the store, her eyes scanned the checkouts once, her heart in her mouth.”  The reader understands that the girl anticipates his presence every time she goes to the store.  The hope of once again seeing the boy motivates the girl to make her weekly visits to the grocery store; it also gives her a means to escape her sorrow over moving to Cincinnati. 

     The boy too wishes to see the girl once again; however his motivations differ from that of the girl.  He feels as though if he had a second opportunity to see her, he would impress her.   The text states, “He wanted a second chance to be confident and say witty things to her”.  In his opinion, during their first meeting, he had made a poor impression; he was unaware that she liked his awkwardness.   The boy is also motivated to see the girl so that he may find out something about her based upon the contents of her car.  The boys plans “to help her to her car so that he might learn a little about her, check out the floor of her car for signs of hobbies or fetishes and the bumpers for clues as to beliefs and loyalties”.  He does not necessarily want to speak to her, but to unravel the mystery of her by investigating the items in and on her car.  Each day he worked at the grocery store he hoped for a second opportunity to impress the girl and find out about her, as the text reveals, “each hour he worked, the bag boy kept one eye on the door, watching for the red-haired girl with the big orange bow”.  The boy’s thoughts help him to get through the hours he spends at his unfulfilling job.

     The author uses the characters’ motivation to explain how the characters respond to their situations.  Both characters are motivated in the story to see one another and their desire to do so helps both find some happiness in their situations.  The girl in this story is motivated by her hope of seeing the young man at the grocery store.  The young man, on the other hand, is motivated by his wish to impress the girl and know something about her.  

Additional Activities

1. Complete the chart with partners, and then review with teacher.

	Character Elements
	The girl
	The boy
	Similarities and differences

	Character description
	She has thick red hair with a large orange bow.
	His hair is falling over his eyes and his collar is turned the wrong way.
	She has taken some care with her appearance, while he looks disheveled.

	Character motivations
	To see the boy again.
	To please the girl.
	Each is interested in the other.  Their interest leads them to have an escape from their situations (i.e. new home and boring job)

	Traits
	Dreamy, thoughtful, and hopeful
	Self-conscious and hopeful
	At first he is self-conscious, but she is barely aware of her surroundings.  Once she notices him, she becomes just as self-conscious and hopeful that they will meet again.

	Actions and reactions
	When she returns to the store, she avoids the boy and is annoyed with herself.
	He too avoids eye contact with the girl and he is mad at himself.
	Their behaviors are identical.


2. Explain the meaning of the story's title.

Think about:

-the various meanings of the phrase check out

-how the phrase, check out, relates to the girl's feelings about her new home

-why the author chose “Checkouts” rather than “Checkout”

Answer: The girl is not only in the checkout line at the supermarket.  The girl has checked out of her life.  The girl is checking out the boy, just as he is checking her out.  The use of “Checkouts” implies that the term has multiple meanings.

3. Think about why the author didn't name the main character.  How would knowing the name of the main character affect the story?

Answer: The author wanted the reader to focus more on the story and the actions of the main character, rather than who the main character is.  It also makes the story more universal, so that the characters could be anybody. 

Supports for English Language Learners (ELLs) to use with Anthology Alignment Lessons

When teaching any lesson, it is important to make sure you are including supports to help all students.  We have prepared some examples of different types of supports that you can use in conjunction with our Anthology Alignment Lessons to ensure ELLs can engage fully with the lesson.  While these supports reflect research in how to support ELLs, these activities can help ALL students engage more deeply with these lessons. Note that some strategies should be used at multiple points within a lesson; we’ll point these out. It is also important to understand that these scaffolds represent options for teachers to select based on students’ needs; it is not the intention that teachers should do all of these things at every lesson.
Before reading:  

· Read passages, watch videos, view photographs, discuss topics (e.g., using the four corners strategy), or research topics that help provide context for what your students will be reading. This is especially true if the setting (e.g., 18th Century England) or topic (e.g., boats) is one that is unfamiliar to the students.  

· Provide explicit instruction, using multiple modalities, on selected vocabulary words that are central to understanding the text. When looking at the lesson plan, you should note the Tier 2 words, particularly those words with high conceptual complexity (i.e., they are difficult to visualize, learn from context clues, and are abstract), and consider introducing them ahead of reading. For more information on selecting such words, go here. You should plan to continue to reinforce these words, and additional vocabulary, in the context of reading and working with the text. (See additional activities in the During Reading and After Reading sections.)
Examples of Activities: 

· Provide students with the definition of the words and then have students work together to create Frayer models or other kinds of word maps for the words.    

· When a word contains a prefix or suffix that has been introduced before, highlight how the word part can be used to help determine word meaning.

· Keep a word wall or word bank where these new words can be added  and that students can access later. 

· Have students create visual glossaries for whenever they encounter new words. Then have your students add these words to their visual glossaries.  

· Create pictures using the word. These can even be added to your word wall!

· Create lists of synonyms and antonyms for the word. 

· Have students practice using the words in conversation. For newcomers, consider providing them with sentence frames to ensure they can participate in the conversation.  

· Use graphic organizers to help introduce content. 

Examples of Activities:  

· Complete a Know, Want to Learn, Learned (KWL) graphic organizer about the text. 
· Have students research the setting or topic and fill in a chart about it.  You could even have students work in groups where each group is assigned part of the topic.  
· Fill in a bubble map where they write down anything that they find interesting about the topic while watching a video or reading a passage about the topic.  Then students can discuss why they picked the information.  
During reading:  

· Allow ELLs to collaborate in their home languages to process content before participating in whole class discussions in English.  Consider giving them the discussion questions to look over in advance (perhaps during the first read) and having them work with a partner to prepare.  

· Allow ELLs to use English language that is still under development. Students should not be scored lower because of incorrect spelling or grammar (unless the goal of the assignment is to assess spelling or grammar skills specifically). When grading, be sure to focus on scoring your students only for that objective.  

· Scaffold questions for discussions so that questioning sequences include a mix of factual and inferential questions and a mix of shorter and more extended responses.  Questions should build on each other and toward inferential and higher order thinking questions.  There are not many factual questions already listed in the lesson instructions, so you will need to build some in as you see fit. More information on this strategy can be found here.

· Provide explicit instruction, using multiple modalities, on selected vocabulary words (e.g., 5–8 for a given text) that are central to understanding the text. During reading, you should continue to draw attention to and discuss the words that you taught before the reading. 

Examples of Activities:  

· Have students include the example from the text in a student-created glossary. 

· Create pictures that represent how the word was used in the passage.  

· Create sentences using the word in the way it was used in the passage.  

· Have students discuss the author’s word choice.  

· Examine important sentences in the text that contribute to the overall meaning of the text.  

· Examine  sentence structure of a particular sentence. Break down the sentence to determine its meaning. Then determine how this sentence contributes to the overall meaning of the passage.  Determine if there is any figurative language in the sentence and have students use context clues to determine the meaning of the figurative language.  
· Use graphic organizers to help organize content and thinking.  

Examples of Activities:  

· While reading the text, have students fill in a story map to help summarize what has happened.  

· Have students fill in an evidence chart while they read to use with the culminating writing activity. Make sure to model with the students how to fill in the evidence chart by filling in the first couple of rows together as a class.  Go over the prompt that the evidence should support, making sure to break down what the prompt means before having the students get to work.  If some of your students frequently struggle to understand directions,  have the students explain the directions back to you.  
· Provide somewhere for students to store new words that they encounter. Students could use a chart to keep track of these new words and their meanings as they read.
· If you had students start a KWL before reading, have them fill in the “L” section as they read the passage. 
After reading:  
· Reinforce new vocabulary using multiple modalities.
Examples of activities: 

· Using the words that you had students work with before the reading, require students to include the words in the culminating writing task. 

· Create Frayer models with the words. Then cut up the Frayer models and have the students put the Frayer models back together by matching the pieces for each word.

· After reading the passage, continue to examine important sentences (1–2) in the text that contribute to the overall meaning of the text. Guide students to break apart these sentences, analyze different elements, and determine meaning. More information on how to do this, including models of sentence deconstruction, can be found here.

· When completing the writing assignments after reading, consider using these scaffolds to support students depending on their English proficiency. 

Examples of Activities: 

· For all students, go over the prompt in detail making sure to break down what the prompt means before having the students get to work.  Then have the students explain the directions back to you.  

· Have students create an evidence tracking chart during reading, then direct them to look back over their evidence chart and work with a group to see if their evidence matches what the rest of the class wrote down.  If some of the chart does not match, students should have a discussion about why.

· For students who need more support, model the proper writing format for your students and provide them with a properly formatted example for reference.

· For newcomers, you may consider creating sentence or paragraph frames to help them to write out their ideas.  

