A Rice Sandwich/ Sandra Cisneros/ Created by Sacremento District

Unit 2

Title: A Rice Sandwich by Sandra Cisneros

Suggested Time: 3 days (45 minutes per day)
Common Core ELA Standards: RL.7.1, RL.7.2, RL.7.6; W.7.1, W.7.4, W.7.9; SL.7.1; L.7.1, L.7.2, L.7.4
Teacher Instructions
Preparing for Teaching
1. Read the Big Ideas and Key Understandings and theSynopsis. Please do not read this to the students. This is a description for teachers about the big ideas and key understanding that students should take away after completing this task.

Big Ideas and Key Understandings:
· Class systems can keep us from enjoying life with each other

· People may be treated differently based on their financial status in life
· Class systems can keep us from seeing the value of our own lives/what we know and have
Synopsis
Cisneros’ carefully crafted work delivers a powerful message of wanting and struggling to get what others have, then being disappointed in the resulting experience. The main character, Esperanza, desperately wants to eat in the canteen, the lunchroom at school, with the other boys and girls who do not go home for lunch break. She begs her mama for three straight days to make her a bag lunch and give her a note to give the nuns that allows her to eat with the others.
2. Read the entire selection, keeping in mind the Big Ideas and Key Understandings.
3. Re-read the text while noting the stopping points for the Text Dependent Questions and teaching Tier II/academic vocabulary.

During Teaching

1. Students read the entire selection independently.
2. Teacher reads the text aloud while students follow along or students take turns reading aloud to each other. Depending on the text length and student need, the teacher may choose to read the full text or a passage aloud. For a particularly complex text, the teacher may choose to reverse the order of steps 1 and 2.
3. Students and teacher re-read the text while stopping to respond to and discussthe questions, continually returning to the text.  A variety of methods can be used to structure the reading and discussion (i.e., whole class discussion, think-pair-share, independent written response, group work, etc.)
Text Dependent Questions

	Text-dependent Questions
	Evidence-based Answers

	On page ___, in paragraph 1, Why is eating in the canteen so important to Esperanza?


	According to Esperanza, “the special kids, the ones who wear keys around their necks, get to eat in the canteen.” Esperanza notes that “even the name sounds important.” She is jealous and wants to belong with the other kids.

	Reread paragraph 3.  What can you infer about the mother’s character from the way she initially responds to Esperanza’s request?  Cite text evidence to support your claim.
	The mother is a character who doesn’t want to be bothered and have more work put upon her.  Upon Esperanza’s request, the mother immediately points the butter knife at her and implies Esperanza is about to cause trouble.  The mother doesn’t find value in Esperanza’s request.  “I’ll be up all night…you kids just like to invent more work for me” she says.

	The author chooses NOT to use quotation marks and dialogue tags. How does the author’s style serve to isolate Esperanza’s character? 

	Not using traditional conventions for writing the dialogue allows the reader to hear the other characters through Esperanza which removes the reader from the other characters and serves to isolate Esperanza. For example, when Cisneros writes “Oh no, she says pointing the butter knife at me...” we hear and see the character of the mother from Esperanza’s 
point of view.

	How does Esperanza persuade her mother to write a letter for permission to eat in the canteen? 
	Esperanza uses humor to persuade her mother to write the letter.  She argues for three days, saying her mother will have less work and less dishes and she will “see me less and less and like me better”. .” “I’m no Spartan and hold up an anemic wrist to prove it.” “I know how to make my own lunch.” “…and when I came home finally at 3 p.m. you would appreciate me.”

	Why did the author choose to include the mother’s letter in the short story?  Give evidence as to how this letter adds to your understanding of the mother’s character.
	She does write a letter for Esperanza, but the letter is not helpful it is sarcastic. “As you can see she is very skinny. I hope to God she does not faint.”

	On page ___, in paragraph 9, why does Cisneros use short sentences and fragments “That’s only four blocks. Not even. Three maybe.” in the scene with Sister Superior? What are Esperanza’s feelings toward Mother Superior?
	Sister Superior sentences are short and fragmented because she is impatient, sharp, and not warm to students. Esperanza feels trepidation in waiting to speak to her. “I had to wait for two kids in front of me to get hollered at.”

	Reread paragraph 10 on page ___.  How does Esperanza feel about where she lives?

	Sister Superior assumes Esperanza lives in a poverty-stricken area. Esperanza notes the housing that Sister Superior is pointing out is “where even the raggedy men are ashamed to go into.” This internal thought shows she is embarrassed. 

	In the first and last paragraphs, Cisneros uses the word “special.” Is she using the word in the same or in a different way?  Support your claim using evidence from the text.

	In the first paragraph, the author uses the word “special” in a positive and envious manner to describe the children in the canteen, “the ones who wear the keys around their necks.” Esperanza shows her longing to be like one of those children.

In the final paragraph, the word “special” now refers to a negative and more casual description of eating in the canteen, describing the experience as “nothing special.” This is a miserable experience for Esperanza as she eats her greasy and cold lunch through tears, feeling disconnected from the other children who watch her eat.

	If you could describe the mood of this short story in just two words, what would they be? Why?


	Determined – because she wants to fit and belong.

Defeated - because in the end she was allowed to eat in the special place only one day and she did so in tears with others watching and she felt alone.

Disappointed- “In the canteen, which was nothing special…”


Tier II/Academic Vocabulary

	
	These words require less time to learn

(They are concrete or describe an object/event/

process/characteristic that is familiar to students)
	These words require more time to learn

(They are abstract, have multiple meanings, are a part 

of a word family, or are likely to appear again in future texts)

	Meaning can be learned from context
	canteen

invent

anemic

boulevard

3-flats
patrol

hollered
	appreciate

superior 

	Meaning needs to be provided
	Spartan

faint

raggedy


	ashamed




Culminating Writing Task
· Prompt
In Cisneros’ short story, “A Rice Sandwich,” Esperanza, a girl from a less fortunate neighborhood, wants to join “The special kids, the ones who wear keys around their necks…” during lunchtime in the canteen. In an essay, explore what you think Cisernos is revealing to the reader about wanting what we don’t have. Justify your claim(s) using evidence from the text.

· Teacher Instructions
1. Students identify their writing task from the prompt provided.

2. Students complete an evidence chart as a pre-writing activity. Teachers should remind students to use any relevant notes they compiled while reading and answering the text-dependent questions.
	Evidence

Quote or paraphrase
	Page number
	Elaboration / explanation of how this evidence supports ideas or argument

	“The special kids, the ones who wear keys around their necks, get to eat in the canteen. The canteen! Even the name sounds important.”
	
	At the beginning of her short story, Cisneros’ character Esperanza is wanting what she does not have: to eat in the canteen. She believes eating in the canteen will elevate her status at school.

	“Next thing you know everybody will be wanting a bag lunch—I’ll be up all night cutting bread into little triangles…”
	
	Esperanza’s mother refuses to write a note to the principal to request that Esperanza be allowed to eat in the canteen.  She’s afraid that this would lead to everyone wanting special privileges.

	“… she likes to go home with her best friend Gloria who lives across the school yard. Gloria’s mama has a big color T.V. and all they do is watch cartoons.
	
	Esperanza has a sister that doesn’t eat in the canteen, but she does spend her lunchtime enjoying privilege – a color T.V. – this fact adds to Esperanza’s awareness that she wants what she doesn’t have - access to a privileged experience



	“Okay, okay, my mother says after three days of this.  And the following morning I get to go to school with my mother’s letter…”

	
	Her persistence to want what she doesn’t have results in three full days of begging and nagging.  Esperanza used humor and sarcasm to convince her mother to write her a note.  She explained that, “If I ate at school there’d be less dishes to wash.”  Her persistence want what she doesn’t have 

	“In the canteen, which was nothing special, lots of boys and girls watched while I cried and ate my sandwich, the bread already greasy and the rice cold.”

	
	When Esperanza finally gets permission from the principal, after being interrogated and yelled at, she realizes that the canteen is not all that she thought it would be.


3. Once students have completed the evidence chart, they should look back at the writing prompt in order to remind themselves what kind of response they are writing (i.e. expository, analytical, argumentative) and think about the evidence they found. (Depending on the grade level, teachers may want to review students’ evidence charts in some way to ensure accuracy.) From here, students should develop a specific thesis statement. This could be done independently, with a partner, small group, or the entire class. Consider directing students to the following sites to learn more about thesis statements: http://owl.english.purdue.edu/owl/resource/545/01/ OR http://www.indiana.edu/~wts/pamphlets/ thesis_statement.shtml.
4. Students compose a rough draft. With regard to grade level and student ability, teachers should decide how much scaffolding they will provide during this process (i.e. modeling, showing example pieces, and sharing work as students go).

5. Students complete final draft. 

· Sample Answer

Have you ever wanted something that others had but you did not? In the story, “A Rice Sandwich” by Sandra Cisneros, the author reveals to the reader about a universal lesson of wanting to have something that others have through the character Esperanza, who is wanting what she does not have: to eat in the canteen. 

Esperanza, a girl from a less fortunate neighborhood, wants to join “The special kids, the ones who wear keys around their necks, get to eat in the canteen. The canteen!” On page ___, in paragraph 1, Esperanza notes “even the name sounds important.” She is jealous and wants to belong with the other kids. She believes eating in the canteen will elevate her status at school. In the first paragraph, the author uses the word “special” in a positive manner, to describe the children in the canteen, “the ones who wear the keys around their necks”. Esperanza shows her longing to be like one of those children.

  
Esperanza, desperate to eat in the canteen, begs her mother for days and tries to persuade her to write a letter to Sister Superior. The mother, who doesn’t want to be bothered and have more work put upon her, immediately points the butter knife at Esperanza and implies she is about to cause trouble. The mother doesn’t find value in Esperanza’s request. “I’ll be up all night… you kids just like to invent more work for me” she says. 


Esperanza doesn’t give up and continues to argues for three days, saying her mother will have less work and less dishes and she will “see me less and less and like me better”. .” “I’m no Spartan and hold up an anemic wrist to prove it.” “I know how to make my own lunch.” “…and when I came home finally at 3 p.m. you would appreciate me.”

After many pleas from Esperanza, the mother writes a letter noted on page ___, but the letter is not helpful it is sarcastic. “As you can see she is very skinny. I hope to God she does not faint.” Sister Superior reads this letter and summons Esperanza to her office. Fearful of the nun, Esperanza starts to tear and clam up. Sister Superior assumes Esperanza lives in a poverty-stricken area. Esperanza notes the housing that Sister Superior is pointing out is “where even the raggedy men are ashamed to go into.” She hastily allows Esperanza to eat in the canteen and grants her request.

Finally, after all of the begging, pleading, and wanting, Esperanza eats in the canteen with the “special” kids and discovers that it isn’t so special after all. This is a miserable experience for Esperanza as she eats her greasy and cold lunch through tears, feeling disconnected from the other children who watch her eat. She learns sometimes the grass isn’t always greener and wanting something and then getting it may not be what you desired in the first place. 

Additional Tasks
· Esperanza’s mother writes a letter to Sister Superior, a sarcastic letter that undermines Esperanza’s efforts. Rewrite the letter in a way that would show the mother had a change of heart and write a letter that convinces Sister Superior to allow Esperanza to eat in the canteen permanently.

Answer:

To compose a letter from the mother using a completely different tone, while using details from the story, students could incorporate Esperanza’s point to her mom “I know how to make my own lunch”, explaining to Sister Superior that making her own lunch will teach Esperanza important values of self-discipline and self-care. Another point to use in the letter could be that since the mother would have “less dishes to wash” Esperanza is showing care and consideration for others, which are additional values to nurture in a child.

Note to Teacher

· In the anthology, there is a photograph included with the text. The teacher may want to distribute, instead, a clean copy of the text (easily available on the net) without the photograph so the students will construct meaning only in the text. Teacher may also want to provide regalia/photos of 3-flats and a reference to the movie “300 Spartans” after the first read.

Supports for English Language Learners (ELLs) to use with Anthology Alignment Lessons

When teaching any lesson, it is important to make sure you are including supports to help all students.  We have prepared some examples of different types of supports that you can use in conjunction with our Anthology Alignment Lessons to ensure ELLs can engage fully with the lesson.  While these supports reflect research in how to support ELLs, these activities can help ALL students engage more deeply with these lessons. Note that some strategies should be used at multiple points within a lesson; we’ll point these out. It is also important to understand that these scaffolds represent options for teachers to select based on students’ needs; it is not the intention that teachers should do all of these things at every lesson.

Before reading:  

· Read passages, watch videos, view photographs, discuss topics (e.g., using the four corners strategy), or research topics that help provide context for what your students will be reading. This is especially true if the setting (e.g., 18th Century England) or topic (e.g., boats) is one that is unfamiliar to the students.  

· Provide explicit instruction, using multiple modalities, on selected vocabulary words that are central to understanding the text. When looking at the lesson plan, you should note the Tier 2 words, particularly those words with high conceptual complexity (i.e., they are difficult to visualize, learn from context clues, and are abstract), and consider introducing them ahead of reading. For more information on selecting such words, go here. You should plan to continue to reinforce these words, and additional vocabulary, in the context of reading and working with the text. (See additional activities in the During Reading and After Reading sections.)
Examples of Activities: 

· Provide students with the definition of the words and then have students work together to create Frayer models or other kinds of word maps for the words.    

· When a word contains a prefix or suffix that has been introduced before, highlight how the word part can be used to help determine word meaning.

· Keep a word wall or word bank where these new words can be added  and that students can access later. 

· Have students create visual glossaries for whenever they encounter new words. Then have your students add these words to their visual glossaries.  

· Create pictures using the word. These can even be added to your word wall!

· Create lists of synonyms and antonyms for the word. 

· Have students practice using the words in conversation. For newcomers, consider providing them with sentence frames to ensure they can participate in the conversation.  

· Use graphic organizers to help introduce content. 

Examples of Activities:  

· Complete a Know, Want to Learn, Learned (KWL) graphic organizer about the text. 
· Have students research the setting or topic and fill in a chart about it.  You could even have students work in groups where each group is assigned part of the topic.  
· Fill in a bubble map where they write down anything that they find interesting about the topic while watching a video or reading a passage about the topic.  Then students can discuss why they picked the information.  
During reading:  

· Allow ELLs to collaborate in their home languages to process content before participating in whole class discussions in English.  Consider giving them the discussion questions to look over in advance (perhaps during the first read) and having them work with a partner to prepare.  

· Allow ELLs to use English language that is still under development. Students should not be scored lower because of incorrect spelling or grammar (unless the goal of the assignment is to assess spelling or grammar skills specifically). When grading, be sure to focus on scoring your students only for that objective.  

· Scaffold questions for discussions so that questioning sequences include a mix of factual and inferential questions and a mix of shorter and more extended responses.  Questions should build on each other and toward inferential and higher order thinking questions.  There are not many factual questions already listed in the lesson instructions, so you will need to build some in as you see fit. More information on this strategy can be found here.

· Provide explicit instruction, using multiple modalities, on selected vocabulary words (e.g., 5–8 for a given text) that are central to understanding the text. During reading, you should continue to draw attention to and discuss the words that you taught before the reading. 

Examples of Activities:  

· Have students include the example from the text in a student-created glossary. 

· Create pictures that represent how the word was used in the passage.  

· Create sentences using the word in the way it was used in the passage.  

· Have students discuss the author’s word choice.  

· Examine important sentences in the text that contribute to the overall meaning of the text.  

· Examine  sentence structure of a particular sentence. Break down the sentence to determine its meaning. Then determine how this sentence contributes to the overall meaning of the passage.  Determine if there is any figurative language in the sentence and have students use context clues to determine the meaning of the figurative language.  
· Use graphic organizers to help organize content and thinking.  

Examples of Activities:  

· While reading the text, have students fill in a story map to help summarize what has happened.  

· Have students fill in an evidence chart while they read to use with the culminating writing activity. Make sure to model with the students how to fill in the evidence chart by filling in the first couple of rows together as a class.  Go over the prompt that the evidence should support, making sure to break down what the prompt means before having the students get to work.  If some of your students frequently struggle to understand directions,  have the students explain the directions back to you.  
· Provide somewhere for students to store new words that they encounter. Students could use a chart to keep track of these new words and their meanings as they read.
· If you had students start a KWL before reading, have them fill in the “L” section as they read the passage. 
After reading:  
· Reinforce new vocabulary using multiple modalities.
Examples of activities: 

· Using the words that you had students work with before the reading, require students to include the words in the culminating writing task. 

· Create Frayer models with the words. Then cut up the Frayer models and have the students put the Frayer models back together by matching the pieces for each word.

· After reading the passage, continue to examine important sentences (1–2) in the text that contribute to the overall meaning of the text. Guide students to break apart these sentences, analyze different elements, and determine meaning. More information on how to do this, including models of sentence deconstruction, can be found here.

· When completing the writing assignments after reading, consider using these scaffolds to support students depending on their English proficiency. 

Examples of Activities: 

· For all students, go over the prompt in detail making sure to break down what the prompt means before having the students get to work.  Then have the students explain the directions back to you.  

· Have students create an evidence tracking chart during reading, then direct them to look back over their evidence chart and work with a group to see if their evidence matches what the rest of the class wrote down.  If some of the chart does not match, students should have a discussion about why.

· For students who need more support, model the proper writing format for your students and provide them with a properly formatted example for reference.

· For newcomers, you may consider creating sentence or paragraph frames to help them to write out their ideas.  

� This story is a “duplicate.” (It is found in other anthologies, as well.) This particular revision was completed by a teacher who uses a different anthology than you, so the page numbers have been removed. This may require you to make some adjustments/add page numbers to some of the questions.





