Tangipahoa Parish
Mama Panya’s Pancakes:  A Village Tale from Kenya
                         Recommended for Grade K

Title/Author:  Mama Panya’s Pancakes by Mary and Rich Chamberlin; illustrated by Julia Cairns
Suggested Time: 5 Days (five 20 to 25-minute sessions)

Common Core grade-level ELA/Literacy Standards: RL.K.1, RL.K.2, RL.K.3, RL.K.4, RL.K.7; W.K.2, W.K.8; SL.K.1, SL.K.2, SL.K.5; L.K.1, L.K.2, L.K.4
Lesson Objective:
Students will listen to an illustrated narrative story read aloud and use literacy skills (reading, writing, discussion and listening) to demonstrate their understanding of the central message of the story.

Teacher Instructions:
Before the Lesson:
1. Read the Key Understandings and the Synopsis below.  Please do not read this to the students.  This is a description to help you prepare to teach the book and be clear about what you want your children to take away from the work. 
Key Understandings:
What is this story trying to teach us? One key takeaway is that the lesson in this story is sharing what you have brings happiness to all.
Synopsis
This is a beautifully illustrated tale from Kenya about community, friendship and sharing. A mother and son are going to market to buy food.  On the way, the son invites many friends from their community to dinner, while the mother becomes more and more concerned about having enough money to purchase enough food for so many guests.  The son, however, maintains confidence that there will be enough food. Fortunately, the guests arrive with gifts of food and they all enjoy a feast.  Pages are included after the story with information about Kenya, village life, the language and a pancake recipe.
2. Go to the last page of the lesson and review “What Makes This Read-Aloud Complex.” This was created for you as part of the lesson and will give you guidance about what the lesson writers saw as the sources of complexity or key access points for this book. You will of course evaluate text complexity with your own students in mind, and make adjustments to the lesson pacing and even the suggested activities and questions.
3. Read the entire book, adding your own insights to the understandings identified.  Also note the stopping points for the text-inspired questions and activities. Note: you may want to copy the questions, vocabulary words and activities onto sticky notes so they can be stuck to the right pages for each day’s questions and vocabulary work.
4. Consider pairing this series of lessons on Mama Panya’s Pancakes with a text set to increase student knowledge and familiarity with the topic. A custom text set can be found here. Note: This is particularly supportive of ELL students.
Note to teachers of English Language Learners (ELLs): Read Aloud Project Lessons are designed for children who cannot read yet for themselves. They are highly interactive and have many scaffolds built into the brief daily lessons to support reading comprehension. Because of this, they are filled with scaffolds that are appropriate for English Language Learners who, by definition, are developing language and learning to read (English). This read aloud text includes complex features which offer many opportunities for learning, but at the same time includes supports and structures to make the text accessible to even the youngest students.
This lesson includes features that align to best practices for supporting English Language Learners. Some of the supports you may see built into this, and /or other Read Aloud Project lessons, assist non-native speakers in the following ways: 

· These lessons include embedded vocabulary scaffolds that help students acquire new vocabulary in the context of reading. They feature multi-modal ways of learning new words, including prompts for where to use visual representations, the inclusion of student-friendly definitions, built-in opportunities to use newly acquired vocabulary through discussion or activities, and featured academic vocabulary for deeper study.

· These lessons also include embedded scaffolds to help students make meaning of the text itself. It calls out opportunities for paired or small group discussion, includes recommendations for ways in which visuals, videos, and/or graphic organizers could aid in understanding, provides a mix of questions (both factual and inferential) to guide students gradually toward deeper understanding, and offers recommendations for supplementary texts to build background knowledge supporting the content in the anchor text.

· These lessons feature embedded supports to aid students in developing their overall language and communication skills by featuring scaffolds such as sentence frames for discussion and written work (more guidance available here) as well as writing opportunities (and the inclusion of graphic organizers to scaffold the writing process). These supports help students develop and use newly acquired vocabulary and text-based content knowledge.

The Lesson – Questions, Activities, Vocabulary, and Tasks:
	Questions, Activities, Vocabulary, and Tasks
	Expected Outcome or Response (for each)

	FIRST READING:
Pull the students together or use a document camera so that all can enjoy the illustrations. Read aloud the entire book with minimal interruption. Briefly pausing to translate the words and phrases in Kiswahili is recommended.

 
	The goal here is for students to enjoy the book—the words, the rhythm, and the pictures, and to experience it as a whole. Don’t be concerned if students understand very little on this first reading. The idea is to give them some context and a sense of the characters and story before they dive into examining parts of the book more carefully.

	SECOND READING:
 (Students will need to see the illustrations. Plan to display on a document camera or projector, etc.)
Listen to me reread the title of this story (teacher rereads title).

A village is a small community in the country A village is smaller, has fewer people, than a town. 

Prompt students to continue to look at the illustrations while you reread pages 1 and 2. Start a timeline chart of the characters as they are introduced in the story.  Leave room to describe/draw pictures about the characters.
Think about the title of the story and look at the illustrations or pictures on the first two pages of our story.  What is the setting of this story?  Where does it take place?  

What do you see in the illustrations that give you the evidence or proof that this story is in a village out in the country? What do you NOT see?  How do you know by looking at the picture? 
Reading the first page of the story, we learn the names of the first two characters in the story. Who are they? 

What is Mama Panya doing when she “douses” the fire?  How does she douse the fire?  How do you know your answer is correct from the words in the story and the illustration?
How does Mama Panya feel at the beginning of the story?  Think about the words in the story and look at the illustration. How do you know your answer is correct? (If need, scaffold question to “how did Mama call Adika?  What is the expression on her face?)
Why does Mama Panya have to hurry? What does this have to do with Adika saying he is “one step ahead” of her? Whisper the answer to your shoulder partner and raise your hand when you are ready to answer.
Prompt students to continue to look at the illustrations while you reread page 4.  

Mama caught up with Adika after “storing her pots” and getting ready to go to market.  What is another way to say “storing her pots”?  What other words could we use that mean the same thing?

How do we know that Adika is “two steps ahead of Mama?  Think about what happens in the story and look at the illustration. Whisper the answer to your shoulder partner and raise your hand when you are ready to answer.
	Students’ answers will vary from village to out in the country.  Some students may also answer with “Kenya”. Verify with “The setting of this story is a rural village (in Kenya).” 
Students may answer with seeing illustrations of huts, farm animals (chicken and goat), outside fires, large fire pots, foliage/trees in the background, Mama is barefoot.  Students may answer that they don’t see cars, streets, lots of people, big/tall buildings; lots of buildings and stores, etc.
Explain to the students that we will be keeping a timeline of the story by taking notes/ charting the characters as they appear in the story. The first characters in the story are Mama Panya and Adika.  Write their names on the chart/board.
Mama is putting the fire out; she douses the fire by kicking sand on it. Students know from what the teacher read on page 1 and there is a pile of dirt/sand in the illustration under Mama’s foot. 

Mama Panya is happy.  She is singing and called to Adika “cheerfully”.  She is smiling in the illustration.

This question requires a little more thinking, so partner talk is recommended.  This routine should already be established. Adika is ahead, dressed and ready to go, of Mama with being ready to leave, so Mama needs to hurry up and finish getting ready while Adika waits.
Answers may vary and would mean “putting away” or “to put away”.  

Mama is calling to find Adika; he is sitting, waiting under a tree.


	Prompt students to continue to look at the illustrations while you reread page 5.  

Repeat these words from the text with me:

“A little bit and a little bit more.”

What is Mama making “a little bit and a little bit more”?

What is Mama doing with the coins? Show me. 
Why is Mama fingering or feeling the two coins in her pocket when Adika asked about how many pancakes she will make? 
	Mama is making a little bit and a little bit more of pancakes.

Mama is fingering or feeling the two coins with her fingers (students put fingers in pockets or show fingers rubbing “coins”.

Mama is probably thinking about how much money she has to buy the ingredients for pancakes.  Some students may respond with Mama being concerned about not being able to “afford it”.

	Prompt students to continue to look at the illustrations while you reread pages 7 and 8.  
When Mama and Adika “rounded the corner” or went around a curve in the path, what did they see?  Why did Mama speak “softly” or quietly?
“Blurt” means to say something without thinking first about what you are saying. What did Adika “blurt” out? Is Mama happy with Adika about what he blurted out? How does Mama act that gives us hints about how she feels?
	Mama and Adika saw Mzee Odolo fishing by the river. Mama spoke quietly so she wouldn’t chase away the fish. (fill in the timeline chart with “Mzee Odolo”; you may also have a picture representing this person, like a fishing pole)
Adika invited Mzee to have pancakes with him and Mama.

Mama is not happy with Adika inviting Mzee for pancakes.  She whispered “Adika” in his ear and hurried away.  (If students don’t know “quickened” add a thumbs up/down questions about does “quickened” mean “hurried up” or “slowed down” and the evidence is that Adika fell behind (a few steps behind) and had to hurry to catch up with his mom.

	THIRD READING:

Explain to students that today you will continue reading Mama Panya’s Pancakes A Village Tale from Kenya.  Reread through page 8 without stopping. Then, call on a few students to summarize what has happened so far in the story.

Prompt students to continue to look at the illustrations while you reread page 9.  Continue the timeline chart of the characters.

Who do Mama and Adika see next? Let’s add them to our chart.
How does Mama feel when Adika invites Sawandi and Naiman for pancakes?  How do you know?  
Why do you think Mama is unhappy with more friends coming for pancakes and thinking about the coins?
	If helpful, refer students to the timeline to assist with summarizing the story up to now.
Add Sawandi and Naiman on the chart, together.  They could be represented with a cow.

After Adika ran ahead and invited Sawandi and Naiman to have pancakes with them, Mama frowned and thought about her coins.
She is worried about having enough money to buy food.

	Prompt students to continue to look at the illustrations while you reread page 12. 
Repeat these words from the story after me:

“Aiii! How many pancakes do you think I make today..?”

How does Mama feel? Think about the words from the story and look at her illustration. Why does Mama feel this way?

Does Adika agree with Mama?  What clues do we have from the illustration and from the words in the story to tell us? 

	Student answers may vary to include Mama feeling worried, concerned, sad, and unhappy, etc.  She had a worried expression on her face (frowning, eyes sad) and her hands are out, like she is pleading.
Adika does not agree with Mama.   He said he is “one step ahead” of Mama and they will have “a little bit and a little bit more” and that would be enough.

	Prompt students to continue to look at the illustrations while you reread page 13. 

How does the setting change on this page?  Where are Mama and Adika now?  What do we see in the illustration and what did we read in the story to give us clues about the place?
Who does Adika invite for pancakes next?  (chart new character and decide on picture to draw)
A plantain is a fruit and is like a banana. Listen to this sentence:  “Adika spotted his school friend Gamila at her plantain stand.”  What is another word for “spotted”? Whisper the answer to your shoulder partner and raise your hand when you are ready to answer.
Show me how Mama looked when she “shot a stare” at Adika. Is Mama happy? Show me your answer with a thumbs up or down.

“Stretch” can mean to “make do” when you don’t have enough of something.  What did Adika tell Mama to stretch?  

Why does Mama have to stretch the flour?
	The place or setting of the story changes to the market.  The words on the page start with “at the market”.  There are tables or stands filled with fruit, baskets and blankets with people walking around and looking at the goods.
Adika invites his school friend, Gamila.  Let’s mark Gamila on our character timeline chart. 
Students may answer with “looked” or “saw”, etc.

Students make a glaring facial expression.  Thumbs down.

Mama will need to stretch the flour.

She will need to make pancakes for more people and may not have enough.

	Reread pages 15 - 16:

Why do you think Mama told Adika to “sit down” while she went to get flour?
Who did Adika invite next for pancakes?  Let’s add them to our timeline.

Mama purchased a little bit (a cup) of flour.  How did Mama Panya get a “little bit more” of flour? (If need, ask directly: Why do you think Bwana Zawenna give Mama an extra cup of flour?)

	Mama asked Adika to sit down because she didn’t want him to invite anyone else to eat pancakes.
Adika invited Bibi and Bwana Zawenna.

Bwana Zawenna gave Mama an extra cup of flour or a “little bit more” of flour because of the generous offer of coming for pancakes. Students may answer “to be nice”, but need to include that Adika invited Bwana Zawenna and Bibi Zawenna to have pancakes.  

	Reread page 18:

When Adika said “Leave it to me Mama; I’ll get a good one.”  And Mama replied “No Adika!” What did Mama expect Adika to do?  
How did Adika get Mama a good pepper?

Let’s add Rafiki Kaya to our timeline.  We can draw a pepper next to her name.
How many people has Adika invited?


	Mama expected Adika to invite another person for pancakes and was trying to stop him.
He invited Rafiki Kaya, the person selling the peppers, for pancakes.

Seven

	FOURTH READING

Compliment students on how carefully they have been listening while you are reading the book and explain that today you will continue to explore Mama Panya’s Pancakes.
Reread through page 20 without stopping, referring to the timeline when appropriate. Then, call on a few students to briefly summarize what you have read. 
	If helpful, use the timeline to help students concisely summarize.



	Reread page 21.
Listen to this sentence again:

“She stirred in all the flour; seeing there would be none to save.”  What does that mean that there would be “none to save”?  Softly talk this over with your shoulder partner; raise your hand when you are ready to answer.
	Student answers will vary, but should communicate that Mama had no flour left over; none extra or to spare.

	Reread page 24 and prompt students to look at the illustrations.
Which friends arrive first for pancakes?  What did they bring?  Let’s add to our chart what their friends brought to share for dinner.
Who else arrived on this page of the story?  What did they bring?
	Sawandi and Naiman arrived first and brought milk and butter from their cattle.
Mzee Odolo came and brought the three fish he caught from the river.

Gamila came and brought a bunch of plantains from her market stand.


	Reread page 26 and prompt students to look at the illustrations.
Mama Panya had a little bit to share.  What did the other guests bring that gave them a “a little bit more”?

	Bibi and Bwana Zawenna brought flour “for later” and Rafiki Kaya arrived with salt, spices, and her thumb piano.

	Reread pages 27 - 28 and prompt students to look at the illustrations.
A “feast” is a very large meal.  How did Mama’s pancakes turn out to be a “feast” with lots of food for everyone?

Was a “feast” what Mama thought they would have for dinner?  What did Mama think they would have for dinner?

Why did Mama and Adika’s friends bring food to share?

What did Mama learn at the end of the story?
	There was a feast because all the guests contributed, shared their own food.

Mama was worried throughout the story that there would not be enough food for everyone.  She did not expect a feast.

Lead a careful group discussion about the key understanding of community, friendship and understanding.  Prompt by referring back to story details and the timeline as needed. Student answers will vary and may need some prompting. Answers may include that these are their friends and they brought food to share because friends care and they did not expect Mama to feed everyone.

She learned from Adika the it is good to share or sharing brings happiness or sharing makes everyone happy


Culminating Task
The lesson of this story is about friendship and sharing.  Review the timeline with the characters and how they shared with each other in the story. Have students write the title of the story on one side of the paper plate. Then, direct students to make a timeline of the events on the opposite side of the paper plate, and in the center to draw a picture of a character and what he or she shared with everyone at the feast.  Have students write a sentence about their picture.   Their sentence may be “Gamila brought plantains to share.” 
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Vocabulary
	These words merit less time and attention 
(They are concrete and easy to explain, or describe events/

processes/ideas/concepts/experiences that are familiar to your students)

 
	These words merit more time and attention

(They are abstract, have multiple meanings, and/or are a part 

of a large family of words with related meanings. These words are likely to describe events, ideas, processes or experiences that most of your student will be unfamiliar with)

	Page 1:
  dousing – to put out
Page 7:
   blurted – to say something without thinking
Page 15:  popped – quickly move up or out
Page 18:  plump – fat

Page 21:   fetch – to get

Page 21 :  dollop – small amount

Page 24:  perched – resting or sitting on

Page 27:  “off key” – singing out of tune; not singing well
	Page 1:
    bare – not covered
Page 4:     storing – to put away
Page 13:   spotted – to see
Page 13:   whisking – take away quickly
Page 13:   stretch – make do when there’s not enough
Page 27:   feast – a large meal
*Pay attention to repeated language about “a little bit and a little more” and “steps” ahead or behind


Extension learning activities for this book and other useful resources

1. Use the informational pages in the back of the book to explore Kenya, village life, wild life, and facts about Kenya.
2. Prompt students to use Kiswahili greetings, such as “Asante sana” for “thank you” and “Karibu” for “you’re welcome” during the class day.  

3. Students “write” a short story about a time they experienced friendship and sharing using illustrations.  Point out to students that they are the author and illustrator for their story.  May need to limit the number of events and prompt with “what happens at the beginning of your story?  Then/next?  What happens at the end?”  Tell students to be ready to share out their stories and explain how their stories show friendship and sharing. Note: This is particularly supportive of English Language Learners.
Note to Teacher

Below is a sample of a completed class chart of the public notes from this story, the timeline.  In this type of group note taking, the teacher helps the class to decide what to record. Notes may take the form of words, illustrations from the book, drawings, or any combination of the three. Notes may be paraphrased or quoted. Refer to your public notes frequently. 
	Mama Panya’s Pancakes Timeline of Characters

	Character Name
	Description (can be picture and /or words
	Shared with friends at the feast

	Mama Panya
	Woman; head scarf; pancake
	 Pancakes

	Adika
	mama’s son; happy face; invited everyone
	 Pancakes 

	Mzee Odolo
	Old man fishing; may draw fishing pole and fish
	  Fish the he caught from the river that day

	Sawandi and Naiman
	Family friends; cattle
	 Butter and milk left over from their cattle

	Gamila
	Adika’s school friend; stand with plantains
	 Plantains from her market stand

	Bibi and Bwana
Zawenna
	Family friends; sell flour at market; husband and wife
	 Flour (for later) from their market stand

	Rafiki Kaya
	Family friend; sells spices and peppers
	 Salt, spices from her market stand and a thumb piano to play for music


What Makes This Read-Aloud Complex?

1. Quantitative Measure

Go to http://www.lexile.com/ and enter the title of your read-aloud in the Quick Book Search in the upper right of home page. Most texts will have a Lexile measure in this database. 
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2. Qualitative Features

Consider the four dimensions of text complexity below. For each dimension*, note specific examples from the text that make it more or less complex. 





*For more information on the qualitative dimensions of text complexity, visit http://www.achievethecore.org/content/upload/Companion_to_Qualitative_Scale_Features_Explained.pdf
3. Reader and Task Considerations

What will challenge my students most in this text? What supports can I provide?

· The author infers frequently to how Mama feels about company coming to eat pancakes and not having the resources (money, food) to feed them.  The author also uses repetitive figurative language phrasing, including “a little bit and a little bit more” and such as “one step ahead of you” that may be challenging.  Support using repeated readings, questions to clarify “hints” for inferences, word meanings and careful attention to how the illustrations and text connect. 
How will this text help my students build knowledge about the world?

· Students familiar with this story and its language will have a basis for understanding expressions and imagery they will encounter later, in conversation and literature.  The book also teaches an important lesson.
4. Grade level 

What grade does this book best belong in? 
Grades K and 1
All content linked to within this resource was free for use when this resource was published in March 2018. Over time, the organizations that manage that external content may move or remove it or change the permissions. If the content is no longer available, please email info@studentsachieve.net.
Most of the texts that we read aloud in K-2 should be in the 2-3 or 4-5 band, more complex than the students can read themselves. 


2-3 band 	420-820L


4-5 band	740-1010L











700L





This story is a folk tale in narrative form.


Certain phrases repeat.








This story has an overall message about how friends share and support each other.  That people in communities share and support each other.





Structure





Meaning/Purpose





Knowledge Demands





Language





Teachers may need to explain “village” and interpret the Kiswahili during the first read. Village life – no cars, outside fires, etc might need some explanation. 





Figurative language: “a little bit and a little bit more”


“one step ahead” 
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