Clark County School District  
The Big Snow
Recommended for Grade 1


Title/Author:  The Big Snow by Berta and Elmer Hader 

Suggested Time to Spend: 5 Days(Recommendation: two sessions per day, at least 20 minutes per day)

Common Core grade-level ELA/Literacy Standards: RL.1.1, RL.1.3, RL.1.7, RL.1.9; W.1.2, W.1.8; SL.1.1, SL.1.2, SL.1.4; L.1.1, L.1.2, L.1.4

Lesson Objective

Students will listen to a fictional book on winter read aloud and use literacy skills (reading, writing, discussion, and listening) to understand the central message of the book. 

Teacher Instructions

Before the Lesson

1. Read the Big Ideas and Key Understandings and the Synopsis below.  Please do not read this to the students.  This is a description to help you prepare to teach the book and be clear about what you want your children to take away from the work. 

Big Ideas/Key Understandings/Focusing Question

· How do animals prepare for winter? One key takeaway is that students will understand that survival skills differ between woodland animals as winter approaches.  Animals use their instincts to prepare for winter. 

· What is this story trying to teach us? One key takeaway is how different animals prepare for winter and survive the cold weather. 

Synopsis

The Big Snow recounts how many different animals prepare for winter. The geese fly south, which alerts the other animals to prepare as well. Most will grow heavier coats if they have fur. Some have grown fat on summer and fall food and will hibernate. Some will hibernate all winter, and others for only a few weeks. Others will stay awake all winter, and will search the woods for food. Others, like squirrels, have been storing food. The animals described also include rabbits, chipmunks, robins, cardinals, song sparrows, blue birds, wood rats, crows, wood mice, deer, skunks, raccoons, and owls. The winter habits of each species are described.  

2. Go to the last page of the lesson and review “What Makes this Read-Aloud Complex.” This was created for you as part of the lesson and will give you guidance about what the lesson writers saw as the sources of complexity or key access points for this book. You will of course evaluate text complexity with your own students in mind, and make adjustments to the lesson pacing and even the suggested activities and questions.

3. Read the entire book, adding your own insights to the understandings identified.  Also note the stopping points for the text-inspired questions and activities. Hint: you may want to copy the questions vocabulary words and activities over onto sticky notes so they can be stuck to the right pages for each day’s questions and vocabulary work.

Note to teachers of English Language Learners (ELLs): Read Aloud Project Lessons are designed for children who cannot read yet for themselves. They are highly interactive and have many scaffolds built into the brief daily lessons to support reading comprehension. Because of this, they are filled with scaffolds that are appropriate for English Language Learners who, by definition, are developing language and learning to read (English). This read aloud text includes complex features which offer many opportunities for learning, but at the same time includes supports and structures to make the text accessible to even the youngest students.
This lesson includes features that align to best practices for supporting English Language Learners. Some of the supports you may see built into this, and /or other Read Aloud Project lessons, assist non-native speakers in the following ways: 

· These lessons include embedded vocabulary scaffolds that help students acquire new vocabulary in the context of reading. They feature multi-modal ways of learning new words, including prompts for where to use visual representations, the inclusion of student-friendly definitions, built-in opportunities to use newly acquired vocabulary through discussion or activities, and featured academic vocabulary for deeper study.

· These lessons also include embedded scaffolds to help students make meaning of the text itself. It calls out opportunities for paired or small group discussion, includes recommendations for ways in which visuals, videos, and/or graphic organizers could aid in understanding, provides a mix of questions (both factual and inferential) to guide students gradually toward deeper understanding, and offers recommendations for supplementary texts to build background knowledge supporting the content in the anchor text.

· These lessons feature embedded supports to aid students in developing their overall language and communication skills by featuring scaffolds such as sentence frames for discussion and written work (more guidance available here) as well as writing opportunities (and the inclusion of graphic organizers to scaffold the writing process). These supports help students develop and use newly acquired vocabulary and text-based content knowledge.

The Lesson – Questions, Activities, and Tasks

	Questions/Activities/Vocabulary/Tasks
	Expected Outcome or Response (for each)

	FIRST READING:

Read aloud the entire book with minimal interruptions. Stop to provide word meanings or clarify only when you know the majority of your students will be confused. (Fast Map)


	The goal here is for students to enjoy the book, both writing and pictures, and to experience it as a whole. This will give them some context and sense of completion before they dive into examining the parts of the book more carefully.



	SECOND READING: 

Reread pages 1-12.  Stop on the following pages to pose questions.

On page 1

(display on a document camera or projector if possible, use cooperative structures as necessary to allow students opportunities to talk with each other and refrain from hand raising to answer questions)

Question:

What clues does the author give us to let us know that winter is coming?

On page 3

Questions: 

When Mrs. Cottontail says, you will need a warm coat, what kind of coat is she referring to? 

What could you say to the littlest rabbit to explain why the geese were flying south for the winter? (Have students turn to a partner to share their response)

On page 5:

How does the groundhog stay warm during the winter?

What does the groundhog’s bed look like? 

Activity

Students illustrate the groundhog’s bed. 

When the fat little groundhog says, “Oh-Oh,” he said, “it’s nearly time for my winter nap.” What does winter nap mean?

On page 7:

Based on what we just read about the groundhog, what do you think retire means?

Reread page 9 

Display the following sentence: A blue jay perched on the topmost bough of the sycamore, looked at the geese flying in the sky high above the river. Tell students that perched means to sit and bough is the branch. Model for students how to use your arm as the branch and your opposite hand as the blue jay sitting on the branch (your arm). 

On page 11

What word does the author use to let the reader know that a sparrow is a bird?

Why are some animals paying attention to the geese in the sky and others are not?
	The geese are flying south, the leaves on the trees are changing color, and the cold northern wind blew.

The coat refers to the fur on the animal, not a coat that people wear. 

Cold winter days are near

He grows a warm fur coat 

The groundhog is going to sleep until spring. 

Retire means to stop working, it also means to sleep through the winter. (Teacher could introduce the word hibernate to the class.)

Students will understand the complex sentence and the action of the blue jay. 

The author said the sparrow chirped. 

When an animal sees the geese in the sky they know it means winter is coming. Some animals have to prepare for winter and others can survive winter without preparing.

	THIRD READ: Continue reading the book. 

Reread pages 13.  Stop on the following pages to pose questions.

On page 13

How is the brown wood rat preparing for cold weather?

Do the pheasants need to worry about preparing for winter? Why or why not?

On page 17

At the end of the first sentence, fast map (see teacher notes) the phrase, lean winter months for the students. Explain to students that lean means little food. 

After reading page 20:

What is the difference between how the two mice prepare for winter?

In this sentence, winter held no terrors for him. Terror means fear. What is the author telling us about how the short-tailed meadow mouse feels about winter?

On page 22:

How are the actions of the pheasant and the deer similar or different? (You might have to reread page 13)

After reading page 23 and 24:

The author says the skunks could sleep through the winter.

The author says the raccoons would sleep through the winter.

Discuss the use of the words could and would, and what they imply.

What are the geese doing throughout the story? Why is this important to the other animals? (oral discussion)

 Have students use this sentence frame for their response:

The geese are ___________ because__________. This helps the other animals_____________.
	He gathers seeds and nuts to store under his rock.

No, they know they can get food on the hill. 

White-footed mouse collects seeds and stores them in his nest. The short-tailed meadow mouse uses the mole tunnels that lead to roots under gardens. 

The author is telling us that the mouse is not worried about winter because he has a way to get food. 

The pheasant is roaming and the deer is browsing. Both animals never thought of leaving. 

Explain that could in this case means there is a choice. The author used would to be more exact and indicate the raccoons will do.

The geese are flying south because it is almost winter. This helps the other animals know it is time to get ready for winter.

	FOURTH READ:

Prepare two circle maps to be used in a discussion about the animals from the book. One labeled Birds and one labeled Mammals (tell students that mammals are animals with fur and birds are animals with feathers). While rereading the book, stop at each animal and record on the correct circle map the animal name and how that animal prepares for winter. (See attached sample of circle maps). 
	The circle maps will be used for students to organize their thoughts about what each animal does and be used as a reference when writing a paragraph to explain their understanding of how animals prepare for the winter. 




FINAL DAY WITH THE BOOK - Culminating Task 
· Students will write a paragraph to explain the central theme, how do the animals in The Big Snow, get ready for winter.
· NOTE: The student responses may vary based on conversations, background, time of year, and previous writing instruction. 

Student Response:

In the story The Big Snow animals get ready for winter. The ________ gets ready for winter by ________ .  Then, the _______ gets ready for winter by _______. These are different ways animals can get ready for winter.

 In the story The Big Snow animals get ready for winter. The geese get ready for winter by flying south. The chipmunks get ready for winter by storing seeds and nuts beneath her rock pile. These are different ways animals can get ready for winter.

Vocabulary

	These words merit less time and attention 

(They are concrete and easy to explain, or describe events/

processes/ideas/concepts/experiences that are familiar to your students ) 
	These words merit more time and attention

(They are abstract, have multiple meanings, and/or are a part 

of a large family of words with related meanings. These words are likely to describe events, ideas, processes or experiences that most of your student will be unfamiliar with)

	Page [1] - [ebbed] – [move away from land]

Page [3] - [nibbled] – [take small bites]

Page [7] - [retired] – [go to sleep]

Page [9] - [sycamore] – [a type of tree]

Page [12] - [cedar] – [a type of tree]

Page [20] - [terror] – [fear, afraid]


	Page [13] - [roaming] – [to move about without purpose or a plan]

Page [19] - [supply] – [to make available to use]

Page [22] - [browsed] – [to look at casually]




Extension learning activities for this book and other useful resources

· Consider reading an additional text with students to continue building knowledge on this topic. One suggestion is In November by Cynthia Rylant.
· Use an educational research site to have students research migrating animals from their state or local region. Student could track their migration patterns on a map. Note: This is particularly supportive of English Language Learners.
· Going Places----Migration - http://idahoptv.org/dialogue4kids/season13/animal_migration/facts.cfm
· Spotlight: Migrations - http://www.kidsdiscover.com/spotlight/animal-migrations-for-kids/
Note to Teacher

· Fast Mapping: Fast mapping is substituting a succinct, student-friendly synonym or brief phrase for the unknown word. During read-aloud interactions, word learning occurs both incidentally (Carey, 1978) and as the teacher stops and elaborates on particular words to provide an explanation, demonstration, or example (Bravo et al., 2007). Even brief explanations of one or two sentences, when presented in the context of a supportive text, can be sufficient for children to make initial connections between novel words and their meanings (Biemiller & Boote, 2006).
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What Makes This Read-Aloud Complex?

1. Quantitative Measure

Go to http://www.lexile.com/ and enter the title of your read-aloud in the Quick Book Search in the upper right of home page. Most texts will have a Lexile measure in this database. 




2. Qualitative Features

Consider the four dimensions of text complexity below. For each dimension*, note specific examples from the text that make it more or less complex. 




*For more information on the qualitative dimensions of text complexity, visit http://www.achievethecore.org/content/upload/Companion_to_Qualitative_Scale_Features_Explained.pdf
3. Reader and Task Considerations

What will challenge my students most in this text? What supports can I provide?

Vocabulary and syntax

Direct teaching of vocabulary words and acting out certain sentences. 

How will this text help my students build knowledge about the world?

This story will help students understand how change in weather affects animals and what animals do to survive.

4. Grade level 

What grade does this book best belong in?  1st grade

All content linked to within this resource was free for use when this resource was published in March 2018. Over time, the organizations that manage that external content may move or remove it or change the permissions. If the content is no longer available, please email info@studentsachieve.net.
birds





song 


sparrows


did not mind the cold





blue bird 


sat on his cedar house





geese 


fly south





pheasants plenty of food did not mind the cold





crows 


never went south





owl 


saw a rainbow around the moon





cardinals 


like winter plenty to eat





blue jay 


saw the flying geese








robin 


stays for the winter





mammals





rabbits 


thick coat for winter





ground hog warm fur coat slept until spring





chipmunk


stored food in home





wood rat


carried food to his nest





squirrels


stored food


fur coats





white-footed wood mouse


supply of food stored in his nest





short-tailed meadow mouse


plenty to eat





white-tailed deer


thick coats





skunks


plenty of food


could sleep through winter





raccoons


sleep until cold days pass








710





Most of the texts that we read aloud in K-2 should be in the 2-3 or 4-5 band, more complex than the students can read themselves. 


2-3 band 	420-820L


4-5 band	740-1010L








How do animals prepare for the winter?








Illustrations are in black and white and color.


Animals are talking like people with one another.








Sentence Structure-varying length of sentences, 


Figurative language


Ebbed slowly to the ocean


Animals put on their fur coats. 








Background knowledge on seasons, hibernation, and migration





Meaning/Purpose





Structure





Language





Knowledge Demands
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