McDougal Littell
Language of Literature - 2002
Grade 6


Unit 4
Title: The Walrus and the Carpenter

Suggested Time:
 4-5 days (45 minutes per day)
Common Core ELA Standards: RL.6.1, RL.6.2, RL.6.3, RL.6.4, RL.6.6, RL.6.10; W.6.2, W.6.4, W.6.9; SL.6.1; L.6.1, L.6.2, L.6.5
Teacher Instructions

Preparing for Teaching

1. Read the Big Ideas and Key Understandings and the Synopsis. Please do not read this to the students. This is a description for teachers about the big ideas and key understanding that students should take away after completing this task.

Big Ideas and Key Understandings

We expect our leaders to act responsibly but sometimes following a leader or authority blindly can lead to a loss of self or life.
Synopsis

Lewis Carroll’s poem tells the tale of a walrus and a carpenter who invite a group of oysters to join them for a walk on a sunny beach in the middle of the night.  The walk turns out to be a cruel trick as every one of the oysters gets eaten.
2. Read the entire selection, keeping in mind the Big Ideas and Key Understandings.

3. Re-read the text while noting the stopping points for the Text Dependent Questions and teaching Tier II/academic vocabulary.

During Teaching

1. Students read the entire selection independently.
2. Teacher reads the text aloud while students follow along or students take turns reading aloud to each other. Depending on the text length and student need, the teacher may choose to read the full text or a passage aloud. For a particularly complex text, the teacher may choose to reverse the order of steps 1 and 2.
3. Students and teacher re-read the text while stopping to respond to and discuss the questions, continually returning to the text.  A variety of methods can be used to structure the reading and discussion (i.e., whole class discussion, think-pair-share, independent written response, group work, etc.)
Text Dependent Questions

	Text-dependent Questions
	Evidence-based Answers

	When is this story taking place? How do you know? (p. 556) 
	The story is taking place in the “middle of the night” at the beach because, “The sea was wet as wet could be, The sands were dry as dry.”   The sun is trying to fight its way through the moon. 

	The author uses many elements in this poem to show that it is a fantasy. Reread stanza 1-3. Carroll begins by describing the scene. What parts are realistic? What parts are fantastical? How does the combination of both literary elements show the author’s purpose in the poem?
	Realistic: “The sea was wet”, “The sand is dry”, 

Fantastical: The sun is shining in the middle of the night and the moon is personified by saying that, “It’s very rude of…” the sun “to come and spoil the fun!” 

Using a combination of both fantasy and reality allows the author to present a serious topic in a humorous manner.

	On page 556-557, in lines 19-30, the Walrus and Carpenter are walking along the beach weeping about the amount of sand. Sand is a symbol for the obstacles in life. 

In lines 25-30, what feeling do you get about how they feel about the obstacles in life? What specific language makes you think this way?
	Sand is a symbol for the obstacles one comes across in life. They both feel as though the obstacles in life will never go away as evidenced when the Walrus asks “If seven maids with seven mops….could get it clear?” The carpenter responds that he doubts it “and shed a bitter tear.”









	On page 557, lines 37-42, the author describes the eldest oyster. Do you think the eldest knew what was going to happen to them? Why or why not?


	One could infer that the eldest DID know what was going to happen to them because the text says, “The eldest Oyster winked his eye.” One could infer that he did NOT know that they would be eaten, he was simply trying to allow the oysters freedom to make their own choices. 

His head is described as heavy because he is the eldest. The eldest often implies wisdom and knowledge. These experiences could cause a heavy head. Additionally, the burdens of life could cause a heavy head.

	Reread on page 557, lines 43-48. Contrast the reaction of the 4 young oysters to that of the eldest oyster when asked to go for the pleasant walk. 
	The eldest oyster refused and remained in his oyster-bed. He stayed within the comfort of what he knew. He did not seek more adventure from the strangers passing by.

The 4 young oysters, on the other hand, were eager for the “treat.” They got dressed and presentable, “Their coats were brushed, their faces washed, their shoes were clean and neat…” They followed eagerly and blindly without questioning. 

	In lines 49-54 on page 557, what is being described? What does this imply about the nature of following?
	“Four of the oysters followed them, and yet another four” which means more oysters than the original four invited joined the Walrus and the Carpenter on their adventure. This implies that people tend to follow the group without much thought or knowing. The oysters were “scrambling to the shore” which shows the excitement and urgency to follow the status quo/group. 

	In lines 55-66, the Walrus is beginning to talk to the oysters, following through on his promise of “a walk and a talk.” In what ways does the author give you the feeling of teacher and student? 
	The author says they rested on a rock “conveniently low” which makes it seem like the walrus wants to be down close to their level. Then it states all of the oysters “waited in a row” implying they are the students, waiting for knowledge and direction from the teacher.

Then Walrus tells them they are going to talk about things that are most likely unknown to oysters – for example cabbages and kings and whether pigs have wings. This is the traditional relationship between teacher and student – the teacher holds knowledge and needs to impart it to the learner. 

	Reread lines 31-36. Beseeched means that he asked them to come walk with them in an urgent way. 
Now reread lines 67-72. The Carpenter responded “No hurry” when the oysters asked for a break before the talk. What caused the change in urgency?


	In the beginning, he was rushing them away from the oyster-bed. He wanted to entice them with the idea of an important walk. Often times, young people respond positively to the urgent, excitement-charged attitude. 

Once the Carpenter has the oysters in a row, attentive, and away from the safety of their oyster-bed, there is no longer a need to   hurry.



	In lines 73-84, what new truth are the oysters beginning to realize? How do you know?

What strategy does the Walrus use to dismiss the truth?
	The oysters begin to realize they are going to be eaten as they watch the Walrus prepare the “Pepper and vinegar” and the “loaf of bread.” Then the Walrus said, “We can begin to feed.”

They say “Not on us” and they begin to turn blue, which implies they are sick with worry.

As the oysters begin to question the reality of the circumstance, the Walrus continues to distract them by changing the subject by saying things like, “The night is fine” and, “Do you admire the view?”  He continues to entice them with the “finer” things in life.

	Reread page 558, lines 91-94. Walrus begins showing some remorse for the choice they have made in choosing to eat the oysters. In lines 97-102, it says that the Walrus was weeping and sympathizing, though he continued to eat the oysters. What is the dynamic between the walrus and the carpenter? What can you infer about their dynamic now?
	Based on this part, where the walrus seems to become remorseful, one can infer that the walrus is following the carpenter. This is further supported as the walrus sobs while continuing to eat the oysters. Additionally, in lines 95-96, the carpenter does not respond in any way to the walrus’ pleas, he simply continues eating. He pays no mind to the walrus’ opinion in the matter. This also allows the reader to infer he is the leader.

	The Walrus, the Carpenter and the young Oysters are the characters Carroll highlights in this poem. What are some of their main character traits? Support this using text evidence.

Based on this analysis, how would you classify each character – a leader or a follower? Support your answer using the traits from above or additional evidence from text. 
	Carpenter: (Leader)

Direct and to the point: Line 29 short responses to Walrus’s question: “I doubt it.” 

Line 71 To the oysters’ request to stop and rest, the Carpenter replied, “No hurry!”

Focused: Lines 87 and 95- repetition of “The Carpenter said nothing but…” shows that the Carpenter is focused on one thing only… to eat the oysters and nothing was going to distract him from his goal.

Sarcastic: Lines 103-108 After already eating all the oysters, the Carpenter asked, “Shall we be trotting home again?”

Walrus: (Teacher and Follower)

Persuasive: Lines 31-36 Convinced the four young Oysters to follow him for “A pleasant walk, a pleasant talk…”

Wise: Lines 61-66 He tries to educate the young Oysters , “…many things: of shoes—and ships—and sealing-wax--…”

Remorseful: Lines 91-94 He started to feel bad for the young Oysters because he, “…play them such a trick.”

Lines 97-98 “I weep for you,” the Walrus said: “I deeply sympathize.” 

Victim of Temptation: Lines 99-102 Although he feels so bad for the young Oysters that even “With sobs and tears…” he continues to eat them, “…sorted out those of the largest size.”  He could not resist the temptation.

Young Oysters: (Followers)

Anxious: Lines 43-44 They were “all eager for the treat:…”  

Seek Approval: Lines 45-48 Tidy themselves up and wanted to be presentable so that they can join the Walrus and Carpenter for the “pleasant walk…pleasant talk.”

Lines 52-54: More and more joined the four young Oysters because they wanted to belong in the group.

Naive: Lines 79-82 They followed the Walrus and Carpenter without questioning them about the journey until it was too late.


Tier II/Academic Vocabulary

	
	These words require less time to learn

(They are concrete or describe an object/event/

process/characteristic that is familiar to students)
	These words require more time to learn

(They are abstract, have multiple meanings, are a part 

of a word family, or are likely to appear again in future texts)

	Meaning can be learned from context
	Page 556 – billows

Page 556 - sulkily

Page 557—scrambling 

Page 557 – briny

Page 557 - frothy

Page 558—trot 

Page 558—sobs

Page 558—odd 


	Page 556 – grand 

Page 558—dismal 

Page 558—admire 

Page 558—shame 

Page 558—sympathize 



	Meaning needs to be provided
	Page 557—pleasant 

Page 558—chat 

Page 558—sorted 


	Page 557—bitter 

Page 557—beseech 

Page 558—conveniently 

Page 558—chiefly 

Page 558—scarcely 


Culminating Writing Task

· Prompt

· One of the big ideas of the poem “The Walrus and the Carpenter” is that we expect leaders to act responsibly. Write an essay that explains how this theme is conveyed through the characters’ actions as the plot unfolds (evidenced in the young oysters following to their death; the elder oyster not following because he questioned; the walrus feeling guilt at the end because he didn’t question the entire process).
· Teacher Instructions

1. Students identify their writing task from the prompt provided.

2. Students complete an evidence chart as a pre-writing activity. Teachers should remind students to use any relevant notes they compiled while reading and answering the text-dependent questions.

	Evidence

Quote or paraphrase
	Page number
	Elaboration / explanation of how this evidence supports ideas or argument

	Walrus asks “If seven maids with seven mops….could get it clear?” The carpenter responds that he doubts it “and shed a bitter tear.”
	Lines 19-30
	Sand is a symbol for the obstacles one comes across in life. They both feel as though the obstacles in life will never go away

	“The eldest Oyster winked his eye.”

	Lines 37-42
	One could infer that the eldest DID know what was going to happen to them.  The eldest oyster refused and remained in his oyster-bed. He stayed within the comfort of what he knew. He did not seek more adventure from the strangers passing by.

	“But four young Oysters hurried up,
     All eager for the treat:

Their coats were brushed, their faces washed,

Their shoes were clean and neat—“


	Lines 43-38
	The 4 young oysters, on the other hand, were eager for the “treat.” They got dressed and presentable, “Their coats were brushed, their faces washed, their shoes were clean and neat…” They followed eagerly and blindly without questioning.

	“conveniently low”
“waited in a row”
	Lines 55-60
	The author says they rested on a rock “conveniently low” which makes it seem like the walrus wants to be down close to their level. Then it states all of the oysters “waited in a row” implying they are the students, waiting for knowledge and direction from the teacher.

	“To talk of many things:”
	Lines 62-66
	Then Walrus tells them they are going to talk about things that are most likely unknown to oysters – for example cabbage and kings and whether pigs have wings. This is the traditional relationship between teacher and student – the teacher holds knowledge and needs to impart it to the learner.

	“The night is fine”

“Do you admire the view?”
	Lines 73-84
	As the oysters begin to question the reality of the circumstance, the Walrus continues to distract them by changing the subject by saying things like “The night is fine” and “Do you admire the view?”  He continues to entice them with the “finer” things in life.


3. Once students have completed the evidence chart, they should look back at the writing prompt in order to remind themselves what kind of response they are writing (i.e. expository, analytical, argumentative) and think about the evidence they found. (Depending on the grade level, teachers may want to review students’ evidence charts in some way to ensure accuracy.) From here, students should develop a specific thesis statement. This could be done independently, with a partner, small group, or the entire class. Consider directing students to the following sites to learn more about thesis statements: http://owl.english.purdue.edu/owl/resource/545/01/ OR http://www.indiana.edu/~wts/pamphlets/ thesis_statement.shtml.

4. Students compose a rough draft. With regard to grade level and student ability, teachers should decide how much scaffolding they will provide during this process (i.e. modeling, showing example pieces, sharing work as students go).

5. Students complete final draft. 

· Sample
In our world, we expect the leaders in our communities to act responsibly as evidenced in their thoughts and actions. In the poem “The Walrus and the Carpenter” the young oysters also felt that they could trust that their leaders would act in responsible ways.

The young Oysters may have expected their leader, the eldest Oyster, to act responsibly. When the Walrus and the Carpenter walked by the oyster beds in lines 37-42, it says, “The eldest oyster winked his eye” and then refused to go with the young oysters on the walk and the talk. One could infer at this point that he knew that bad things might happen to him if he left. Rather than act responsibly and tell the young oysters the danger in going with Walrus, he said nothing. The young oysters may have made a different decision about going had their elder, or leader, acted responsibly. 

The young Oysters expected that the Walrus and the Carpenter were acting responsibly as leaders too. The young Oysters were very excited about the “treat” they were promised by the Walrus. “But four young Oysters hurried up, All eager for the treat: Their coats were brushed, their faces washed, Their shoes were clean and neat – “ (lines 38-43). The Oysters were intrigued by the opportunity these leaders were giving them to “talk of many things” (lines 62-66). They followed their leaders blindly because they trusted in them and they were excited to be taught unknown ideas. In lines 55-60, the Oysters “waited in a row”, a subordinate position of those that are ready to take orders, while the Walrus assumed the more dominate role of teacher and dispenser of knowledge as he continued to persuade. The Walrus’s selfish intentions led the oysters to their demise.

At the end, the Walrus’ breech in trust does not support the social expectation that leaders act responsibly. In lines 99-102, the Walrus continues to eat the Oysters through his “sobs and tears.” This shows that although he may have been feeling some guilt for taking advantage of the Oysters, he was unable to break free of his own leader, the Carpenter, who was the orchestrator of the entire scheme. The Walrus was not being a responsible leader, rather a victim of temptation. 

All of the problems that occur in this poem are supported by the belief that society expects leaders to act responsibly. Due to this expectation, people too often follow a leader blindly, without questioning, which, as in this case, ends up poorly for the trustworthy followers. 

Additional Tasks

· This story shows some interesting relationship dynamics that are touched upon throughout the text-dependent questions.  What other relationship dynamics does this remind you of? Describe how these relationships mirror the relationships found in the poem.
· Answer:  Other relationship dynamics they may infer would be: the people and the politician; the people and the king; the people and the pastor/priest, a gang member and the gang leader
Name __________________________________________

Date _________________

“The Walrus and the Carpenter”

1. When is this story taking place? How do you know? (p. 556)
2. The author uses many elements in this poem to show that it is a fantasy. Reread stanza 1-3. Carroll begins by describing the scene. What parts are realistic? What parts are fantastical? How does the combination of both literary elements show the author’s purpose in the poem?
3. On page 556-557, in lines 19-30, the Walrus and Carpenter are walking along the beach weeping about the amount of sand. Sand is a symbol for the obstacles in life. In lines 25-30, what feeling do you get about how they feel about the obstacles in life? What specific language makes you think this way?
4. On page 557, lines 37-42, the author describes the eldest oyster. Do you think the eldest knew what was going to happen to them? Why or why not?
5. Reread on page 557, lines 43-48. Contrast the reaction of the 4 young oysters to that of the eldest oyster when asked to go for the pleasant walk.

6. In lines 49-54 on page 557, what is being described? What does this imply about the nature of following?

7. In lines 55-66, the Walrus is beginning to talk to the oysters, following through on his promise of “a walk and a talk.” In what ways does the author give you the feeling of teacher and student?

8. Reread lines 31-36. Beseeched means that he asked them to come walk with them in an urgent way. Now reread lines 67-72. The Carpenter responded “No hurry” when the oysters asked for a break before the talk. What caused the change in urgency?

9. In lines 73-84, what new truth are the oysters beginning to realize? How do you know? What strategy does the Walrus use to dismiss the truth?

10. Reread page 558, lines 91-94. Walrus begins showing some remorse for the choice they have made in choosing to eat the oysters. In lines 97-102, it says that the Walrus was weeping and sympathizing, though he continued to eat the oysters. What is the dynamic between the walrus and the carpenter? What can you infer about their dynamic now?

11. The Walrus, the Carpenter and the young Oysters are the characters Carroll highlights in this poem. What are some of their main character traits? Support this using text evidence. Based on this analysis, how would you classify each character – a leader or a follower? Support your answer using the traits from above or additional evidence from text.
Supports for English Language Learners (ELLs) to use with Anthology Alignment Lessons

When teaching any lesson, it is important to make sure you are including supports to help all students.  We have prepared some examples of different types of supports that you can use in conjunction with our Anthology Alignment Lessons to ensure ELLs can engage fully with the lesson.  While these supports reflect research in how to support ELLs, these activities can help ALL students engage more deeply with these lessons. Note that some strategies should be used at multiple points within a lesson; we’ll point these out. It is also important to understand that these scaffolds represent options for teachers to select based on students’ needs; it is not the intention that teachers should do all of these things at every lesson.

Before reading:  

· Read passages, watch videos, view photographs, discuss topics (e.g., using the four corners strategy), or research topics that help provide context for what your students will be reading. This is especially true if the setting (e.g., 18th Century England) or topic (e.g., boats) is one that is unfamiliar to the students.  

· Provide explicit instruction, using multiple modalities, on selected vocabulary words that are central to understanding the text. When looking at the lesson plan, you should note the Tier 2 words, particularly those words with high conceptual complexity (i.e., they are difficult to visualize, learn from context clues, and are abstract), and consider introducing them ahead of reading. For more information on selecting such words, go here. You should plan to continue to reinforce these words, and additional vocabulary, in the context of reading and working with the text. (See additional activities in the During Reading and After Reading sections.)
Examples of Activities: 

· Provide students with the definition of the words and then have students work together to create Frayer models or other kinds of word maps for the words.    

· When a word contains a prefix or suffix that has been introduced before, highlight how the word part can be used to help determine word meaning.

· Keep a word wall or word bank where these new words can be added  and that students can access later. 

· Have students create visual glossaries for whenever they encounter new words. Then have your students add these words to their visual glossaries.  

· Create pictures using the word. These can even be added to your word wall!

· Create lists of synonyms and antonyms for the word. 

· Have students practice using the words in conversation. For newcomers, consider providing them with sentence frames to ensure they can participate in the conversation.  

· Use graphic organizers to help introduce content. 

Examples of Activities:  

· Complete a Know, Want to Learn, Learned (KWL) graphic organizer about the text. 
· Have students research the setting or topic and fill in a chart about it.  You could even have students work in groups where each group is assigned part of the topic.  
· Fill in a bubble map where they write down anything that they find interesting about the topic while watching a video or reading a passage about the topic.  Then students can discuss why they picked the information.  
During reading:  

· Allow ELLs to collaborate in their home languages to process content before participating in whole class discussions in English.  Consider giving them the discussion questions to look over in advance (perhaps during the first read) and having them work with a partner to prepare.  

· Allow ELLs to use English language that is still under development. Students should not be scored lower because of incorrect spelling or grammar (unless the goal of the assignment is to assess spelling or grammar skills specifically). When grading, be sure to focus on scoring your students only for that objective.  

· Scaffold questions for discussions so that questioning sequences include a mix of factual and inferential questions and a mix of shorter and more extended responses.  Questions should build on each other and toward inferential and higher order thinking questions.  There are not many factual questions already listed in the lesson instructions, so you will need to build some in as you see fit. More information on this strategy can be found here.

· Provide explicit instruction, using multiple modalities, on selected vocabulary words (e.g., 5–8 for a given text) that are central to understanding the text. During reading, you should continue to draw attention to and discuss the words that you taught before the reading. 

Examples of Activities:  

· Have students include the example from the text in a student-created glossary. 

· Create pictures that represent how the word was used in the passage.  

· Create sentences using the word in the way it was used in the passage.  

· Have students discuss the author’s word choice.  

· Examine important sentences in the text that contribute to the overall meaning of the text.  

· Examine  sentence structure of a particular sentence. Break down the sentence to determine its meaning. Then determine how this sentence contributes to the overall meaning of the passage.  Determine if there is any figurative language in the sentence and have students use context clues to determine the meaning of the figurative language.  
· Use graphic organizers to help organize content and thinking.  

Examples of Activities:  

· While reading the text, have students fill in a story map to help summarize what has happened.  

· Have students fill in an evidence chart while they read to use with the culminating writing activity. Make sure to model with the students how to fill in the evidence chart by filling in the first couple of rows together as a class.  Go over the prompt that the evidence should support, making sure to break down what the prompt means before having the students get to work.  If some of your students frequently struggle to understand directions,  have the students explain the directions back to you.  
· Provide somewhere for students to store new words that they encounter. Students could use a chart to keep track of these new words and their meanings as they read.
· If you had students start a KWL before reading, have them fill in the “L” section as they read the passage. 
After reading:  
· Reinforce new vocabulary using multiple modalities.
Examples of activities: 

· Using the words that you had students work with before the reading, require students to include the words in the culminating writing task. 

· Create Frayer models with the words. Then cut up the Frayer models and have the students put the Frayer models back together by matching the pieces for each word.

· After reading the passage, continue to examine important sentences (1–2) in the text that contribute to the overall meaning of the text. Guide students to break apart these sentences, analyze different elements, and determine meaning. More information on how to do this, including models of sentence deconstruction, can be found here.

· When completing the writing assignments after reading, consider using these scaffolds to support students depending on their English proficiency. 

Examples of Activities: 

· For all students, go over the prompt in detail making sure to break down what the prompt means before having the students get to work.  Then have the students explain the directions back to you.  

· Have students create an evidence tracking chart during reading, then direct them to look back over their evidence chart and work with a group to see if their evidence matches what the rest of the class wrote down.  If some of the chart does not match, students should have a discussion about why.

· For students who need more support, model the proper writing format for your students and provide them with a properly formatted example for reference.

· For newcomers, you may consider creating sentence or paragraph frames to help them to write out their ideas.  

