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Grade 7
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Title: One Ordinary Day, with Peanuts
Suggested Time:
 5 days (45 minutes per day)
Common Core ELA Standards: RL.7.1, RL.7.2, RL.7.3, RL.7.4, RL.7.6; W.7.2, W.7.4, W.7.7, W.7.9; SL.7.1; L.7.1, L.7.2, L.7.4, L.7.5
Teacher Instructions

Preparing for Teaching

1. Read the Big Ideas and Key Understandings and the Synopsis. Please do not read this to the students. This is a description for teachers about the big ideas and key understanding that students should take away after completing this task.

Big Ideas and Key Understandings
Behind the fallacy of the perfect day lies the reality that things are not always what they seem.

Synopsis 
The main character, Mr. Johnson, embarks upon quite the opposite of an ordinary day. This day he spends as a do-gooder, wandering the streets of the city, purposefully taking time to insert himself into the lives of the people he passes, welcome or not. His seemingly perfect day is juxtaposed the moment he returns home to his grumpy, negative wife who spent half of her day creating negative interactions with everyone she encountered. They discuss their days – hers more in detail than his – and decide that after her difficult day of bad-doing, she would like a break from the bad and they should switch places for tomorrow. The irony in the title, “One Ordinary Day” should be noted; most ordinary days are not filled with all great deeds, but rather a mixture of positive and negative experiences. 
2. Read the entire selection, keeping in mind the Big Ideas and Key Understandings.

3. Re-read the text while noting the stopping points for the Text Dependent Questions and teaching Tier II/academic vocabulary.

During Teaching

1. Students read the entire selection independently.
2. Teacher reads the text aloud while students follow along or students take turns reading aloud to each other. Depending on the text length and student need, the teacher may choose to read the full text or a passage aloud. For a particularly complex text, the teacher may choose to reverse the order of steps 1 and 2.
3. Students and teacher re-read the text while stopping to respond to and discuss the questions, continually returning to the text.  A variety of methods can be used to structure the reading and discussion (i.e., whole class discussion, think-pair-share, independent written response, group work, etc.)
Text Dependent Questions

	Text-dependent Questions
	Evidence-based Answers

	According to the text, what factors made this day especially great for Mr. John Philip Johnson? (p. 349)
	The text states that Mr. Johnson liked the day so much because the morning was bright, he had a good feeling about the day, the sun was warm and good, his resoled shoes felt comfortable, and he knew he had chosen the right tie for the day. 

	On page 349, the text states, “In spite of the fact that he was a small man, and though his tie was perhaps a shade vivid, Mr. Johnson radiated a feeling of well-being as he went down the steps and onto the dirty sidewalk, and he smiled at people who passed him, and some of them even smiled back.” Why did people smile back at Mr. Johnson? What do the words “in spite” mean and why are they important in this excerpt?
	It appears people smiled back at him because he “radiated well-being.” The language “In spite” allows the reader to infer that people would not have smiled at Mr. Johnson for all the reasons he listed (vivid tie, short man). In spite means even though. 

	Using the quote above, what does this show about how the author feels about people? Cite textual evidence to support your response.
	One could infer that the author generally feels negative about people.  This is shown by how he implies throughout the text that because of his strange looks and the fact that he is small, people will respond to him in a less than positive way. 

	On page 350, the text states that Mr. Johnson walked along the streets “chosen at random” and “more like a puppy than a man intent on business.” What can the reader infer based on these statements of Mr. Johnson’s purpose to the day?
	Most working people do not randomly choose their paths, so this would allow the reader to understand that the day was relaxed and unrushed. The fact that he was choosing to be random, meaning intentionally thinking it before making a choice, allows the reader to feel along with him the laid back nature of the day. He was allowing chance to happen. “More like a puppy than a man intent on business” gives the reader a picture of a wandering little puppy, kind of lost with no real direction. 

	In the middle of page 350, it says “…an amused group of people loitered, examining the scratches on the tables and the worn spots on the chairs, and a harassed woman, trying to watch a young child and the movers…” What words in the text help you understand the meaning of “loitered”?

	Loiter means to hang around somewhere aimlessly or with nothing to do. Loitering is not seen as a positive behavior. The text says that people were examining scratches on tables and worn spots on chairs. This is a pretty pointless activity for strangers. Additionally, the text says that the lady was “harassed” which implies that she was not pleased about the people hanging around her things doing nothing.

	Why does the author use the word “loiter” rather than hanging around or hanging out? 
	Loitering has a negative connotation. The author uses this word instead of hanging out because she wanted the reader to feel the annoyance of the woman in response to everyone being outside her house when she is trying to accomplish this task.

	What behaviors does Mr. Johnson display that make him trustworthy to the boy? To his mother? Cite specific evidence from the text that demonstrate why the boys and mother trust Mr. Johnson. (p. 350)
	Mr. Johnson gave the boy a genial or kind smile. He also gave him peanuts and connected the peanuts to the circus, something a child can connect to. He asked him questions about himself, easy to answer. All of these things made the boy comfortable with him.

Mr. Johnson assured the mother that he would sit right there on the steps. He also engaged the boy in small talk, allowing the mother to see that he felt safe, giving her a more comforted feeling. Lastly, he gave her a connection for when they got to Greenwich. 

	In the last paragraph in the first column on page 351, what does the author do to help the reader paint a picture of Mr. Johnson and the nature of his day? Cite specific evidence from the text.  How does the author make the reader feel about Mr. Johnson?
	The author compares Mr. Johnson’s movement to that of the hurrying people. She says, “Moving with comparative laziness” “hurrying and frowning”, “clattering along to get somewhere quickly”. She says that he stopped at every corner and waited patiently and he moved out of the way of people who were rushing. All of these things paint a picture of a lazy, carefree day for Mr. Johnson. The reader may feel like Mr. Johnson is very laid back, calm, respectful of others in a hurry. The reader may also feel envious of a day that is so seemingly relaxed when an ordinary day in most lives is quite full and hectic.

	On page 352, what are some actions that Mr. Johnson does to soften, or gain the trust of the girl? How do his actions help to build the trust?
	Mr. Johnson offers to pay the girl for her time. The tone in which he speaks to her which is “flat” and appears to be “innocent of irony.” Because of his tone, he comes across as being a responsible, truthful, and respectable man. He even takes responsibility for the run in they had (even though it was not his fault) which softens the girls attitude towards him. He also begins to almost confuse her with all of the questions about the consequences for not showing up for work. With this confusion, he opens the door for more opportunity, more of a chance to get her to listen.

	There is a common phrase that states, “Time is money.” What does this phrase mean? Reread pages 352-354. What evidence in the text is used to support this common phrase?
	“Time is money” is typically used as an expression to encourage people to get things done in a timely manner. The more time something takes generally costs more money. For example, an hourly worker gets paid for the each hour they work. Their boss might say “Time is money” when the worker is not getting enough done in the time they are working meaning the worker is costing the business money. 

The girl is very specific about exactly how much time and money she is losing by spending time with Mr. Johnson. On page 352 she says, “I lose a dollar and twenty cents an hour, or two cents a minute, or…almost a dime for the time I’ve spent talking to you.” 

When he runs into the young man, they two discuss money. The man offers to pay him to avoid spending any time with him. He says, “I don’t have time to listen.” This is because he will miss out on the money he should be making at work. 

Mr. Johnson not only gives them money to make up for their day at work but on page 354 he also gives them money to spend time together.

	Throughout the text, there are moments that expose an air of arrogance in Mr. Johnson. What evidence supports the idea that Mr. Johnson has a level of arrogance in his dealings with the girl and the young man? 
	Mr. Johnson shows arrogance when he goes to find a man and assumes his idea is enough to keep him from going to work. He shows arrogance when he begins suggesting the places they should go to spend the money and his opinion about each location assuming his opinion will impact their decision. When the young man asks how he knows they will not just take the money, Mr. Johnson shows arrogance by saying that because he asked, he is confident they will follow through with the day. 

	On page 354, the author has Mr. Johnson giving the girl and the young man advice about how to spend their day and spend the money he gave them. What can be noticed about the words he uses? How are they different from his words and actions thus far? Use specific evidence from the text to support your answer.
	This is the first time the reader gets to hear much negativity coming from Mr. Johnson. So far in the text he has remained very positive. Now, he gives suggestions about places to go but then adds in his opinion about some of the places. He says Coney Island but then follows it up with “although I am not personally fond of the place…” Then he suggests a movie but follows it with “…take care to choose a really good one; there are so many bad movies these days.”

	What are some ways thus far in the text that Mr. Johnson went out of his way to be helpful to others? What was his goal in being helpful? 
	His entire day was spent randomly moving through the city. With the girl and the young man, he sought out the young man. With the couple looking at the newspaper, he could have been satisfied in knowing they were not the young couple he had tried to hook up, but he chose to be helpful by telling them about the apartment. 

It is unclear what his goal was for being helpful. One could infer that his “job” for the day was to practice kindness, making his goal simply to be helpful and kind. 

One could infer that his helping others made him feel good about himself because generally, when we do good things for others, we feel better about ourselves. 



	Is there a pattern in which the unknowing people respond to Mr. Johnson’s advances? Cite textual evidence to support your claim. 
	The pattern that can be seen is that at first people were skeptical and questioned his helpfulness. Initially, he was imposing on the people – asking to watch a stranger’s child, keeping people from being on time to work, peeking over people’s shoulders while they are in a private discussion giving gambling advice to the taxi driver. At first people were taken back by his brazen attitude but eventually softened to him.

	In his last interaction with the public that day, Mr. Johnson benefits the taxi cab driver without intentionally doing so. In what way did he “help” the driver? (p. 355-356)
	The cab driver says he helped him by saving him $10 by needing a cab. He was on his way to bet the money if not and according to Mr. Johnson, it would have been a bad bet. He gave the cab driver $10 additional dollars to bet at the horse track another day. He gave him “advice” based on his opinion, but advice none-the-less. He gained him $20 in a time when that was a huge amount of money…people didn’t even make $10 for an entire workday.

	On page 356, the author introduces the reader to Mr. Johnson’s wife. When telling about her day, she says, “Sent three dogs to the pound – you know, the usual thing.” What does the italic you help the reader begin to understand?
	The use of italics on the word “you” assists the reader to read the sentence in a way that implies that Mr. Johnson can relate to a day that includes spreading negativity as his wife did. The text, up until this moment has the reader believing, as strange as it may seem, that Mr. Johnson is simply a do-gooder. Implying that he can relate to sending dogs to the pound and accusing people of shoplifting comes as a bit of a shock to the reader.

	On page 356, his wife goes on and on about her day. When she is done, Mr. Johnson says, “Fine.” How does this response give you an idea about the irony of the text? 
	Mr. Johnson spent his entire day doing the complete opposite of his wife and seemed to enjoy his time doing it. When he hears his wife tell of all the negative deeds she did, one would have thought the response would be different than “Fine”, essentially dismissing or accepting the behavior. This shows the irony of the text. 


Tier II/Academic Vocabulary

	
	These words require less time to learn

(They are concrete or describe an object/event/

process/characteristic that is familiar to students)
	These words require more time to learn

(They are abstract, have multiple meanings, are a part 

of a word family, or are likely to appear again in future texts)

	Meaning can be learned from context
	Page 349 – resoling

Page 349 – undoubtedly

Page 350 – loitered *

Page 353 – repress 
	Page 349—radiated

Page 350 – intent 

Page 350 - genial

Page 350 – grounds



	Meaning needs to be provided
	Page 349 – precise

Page 349 – vivid

Page 350 – pursue

Page 350 – endeavouring

Page 350 – civilly

Page 350 – hastily

Page 351 – soberly

Page 351 – gallantly


	Pages 349, 353 – in spite of

Page 349 – conviction

Page 350 – impression

Page 350 – solemnly

Page 351—comparative

Page 351 – ominously

Page 352 – irony (important for Big Idea)

Page 353—unwittingly 

Page 354 – insatiable

Page 355 - ambiguously


*This word is directly related to a text-dependent question.
Culminating Writing Task

· Prompt 
· Throughout “One Ordinary Day, with Peanuts”, Mr. Johnson travels around town imposing kindness on unassuming strangers; this is considered a “random act of kindness.” The strangers’ initial reactions are skeptical. In an essay, describe how 3 of the strangers first responded to his “random” acts of kindness and how he convinces them to change their initial feelings of skepticism. In the essay, make sure to use evidence from the text.  

· Teacher Instructions

1. Students identify their writing task from the prompt provided. Full class discussion will help the teacher know whether or not every student understands what they are expected to do.
2. Students complete an evidence chart as a pre-writing activity. Teachers should remind students to use any relevant notes they compiled while reading and answering the text-dependent questions.

	Evidence

Quote or paraphrase
	Page number
	Elaboration / explanation of how this evidence supports ideas or argument

	The Mother: 
	
	

	“…glared at him distrustfully”
	350
	Initially the mother of the boy was very skeptical and distrustful.

	“We’ll sit right here on the steps…”
“genial smile”
	350
	Mr. Johnson convinces the mother to trust him by reassuring her they will not move from the steps. He also gives her a smile. These two things allow her to begin building some trust in him. 

	“…after glancing at them frequently, had seemingly decided that Mr. Johnson was trustworthy.”
“The mother looked at the little boy accusingly, as though he had given away a secret of some importance…”
	350-351
	By the end of their interaction, the mother seems to have gained trust in Mr. Johnson. She checked in frequently but then turned her attention back to moving. He asked her a personal question and she, although reluctantly, answered him. She was very guarded and was able to break down those walls.

	The Young Woman 
	
	

	“I am late.”
“…your lawyer can see my lawyer and I will gladly pay all the damages and all the inconveniences suffered therefrom…”
	351
	The young woman was irritated by Mr. Johnson because he was causing her to be even later than she already was. She was telling him things to appease him and to attempt to get him to leave her alone.

	“I’ll pay for it…”
“I said that since I am obviously responsible for your being late, I shall certainly pay for it.”
	352
	He began changing the young woman’s viewpoint of Mr. Johnson when he told her that he would pay for her time. Her attitude changed, he softened her because his odd behavior gave her a feeling of honesty. He answered her questions which also helped her feel he was operating from an honest place.

	“She looked at Mr. Johnson as though prepared to be surprised by nothing.”
	353
	At this point, the young woman and the man have met and she continues to be a bit confused by him. Her attitude about him is changing in that she is now a bit more interested in what he will do next. It has transitioned to intrigue.

	The Young Man (Arthur Adams): 
	
	

	“What for?” he said. “What did I do?”
“Here’s a dime, now get going.”
	353
	These quotes support the young man’s initial response to Mr. Johnson. At first it seemed that he was nervous and confused by this man in front of him. He even tried to offer him money to get him to move along and leave him alone.

	“…found himself caught and held by Mr. Johnson’s genial smile.”
“I’ll pay for it.”
	353
	It is at this point in their interaction that the young man’s impression of Mr. Johnson begins to shift. This is the way Mr. Johnson convinces the man to do what he wants him to do. 

	“Arthur Adams, breaking from his dumbfounded stare…”
	354
	The young man has moved from being nervous and skeptical to now being “dumbfounded” by Mr. Johnson. He is feeling shocked at the offers from Mr. Johnson and while still not very sure of his intentions, he is interested and surprised.


3. Once students have completed the evidence chart, they should look back at the writing prompt in order to remind themselves what kind of response they are writing (i.e. expository, analytical, argumentative) and think about the evidence they found. (Depending on the grade level, teachers may want to review students’ evidence charts in some way to ensure accuracy.) From here, students should develop a specific thesis statement. This could be done independently, with a partner, small group, or the entire class. Consider directing students to the following sites to learn more about thesis statements: http://owl.english.purdue.edu/owl/resource/545/01/ OR http://www.indiana.edu/~wts/pamphlets/ thesis_statement.shtml.

4. Students compose a rough draft. With regard to grade level and student ability, teachers should decide how much scaffolding they will provide during this process (i.e. modeling, showing example pieces, sharing work as students go).

5. Students complete final draft. 
· Sample Answer
Throughout the text “One Ordinary Day, with Peanuts”, the main character Mr. Johnson moves through town randomly imposing kindness on strangers. Each person he approaches has an initial response to his kindness, which is skeptical. After some interactions, he is able to convince them to change their initial views. 


One of the first people he comes across is the mother and boy who are moving. Initially, on page 350, the woman “glared at him distrustfully” when he offered to watch over her son while she worked on the moving. He appeals to the woman by reassuring her that they would “sit right here on the steps” and he gave her a “genial smile.” While the mother still remained a bit skeptical about his intentions, in time she relaxed into allowing her son to be watched by this stranger. This is evidenced in the text on page 350 when it states that she, “after glancing at them frequently, had seemingly decided that Mr. Johnson was trustworthy” and she went back to focusing on the move. Her initial feelings of distrust were changed by his gentle convincing that he was trustworthy. 

The second person he interacts with, whom questions his motives is the young woman who is late from work. The accidental meeting causes the young woman to be very irritated. On page 351, she tells Mr. Johnson, “I’m late.” and “…your lawyer can see my lawyer and I will gladly pay all damages and all inconveniences suffered therefrom…” She is attempting to end the interaction as quickly as possible. As they begin conversing on page 352, her frown disappeared when he told her “I’ll pay for it…I said that since I am obviously responsible for your being late, I shall certainly pay for it.” As he answered her questions, he softened her up and his odd behavior began feeling honest. By the end of their interactions, her feelings of skepticism were changed: although a bit confused, she was more intrigued by this strange man and his acts of kindness. 

The last person he interacts with that day is the young man named Arthur Adams. In the beginning of their meeting, Arthur was confused by Mr. Johnson’s motives. On page 353, Arthur nervously said, “What for?” he said. “What’d I do?” Then he offered him a dime to ask him to move on and leave him alone. Just as the mother in the beginning, Mr. Johnson began sway his opinion, as Arthur found himself “caught up and held by Mr. Johnson’s genial smile.” Mr. Johnson grabbed his attention even more by offering to pay him for his missed day of work. By the end of their interaction, Arthur was “dumbfounded” by the niceties offered by Mr. Johnson and while he was still confused, as the young woman was, his perspective of this strange man offering kindness had changed.

All of the characters in this text were changed by Mr. Johnson’s behavior. He used social strategies such as smiling, remaining calm, and offering to pay for things to entice the unknowing recipients of his random acts of kindness. 
Additional Tasks
· Research the author Shirley Jackson. Find and read another text she has written. Do you notice the same level of irony in this text? Is there a twist at the end? Hypothesize why she chooses to write stories that show this side of human nature.  Write an essay to compare and contrast the literary elements found in two of Shirley Jackson’s texts.
· Looking back at the text with this new scope of irony, find evidence in the text that may have allowed you to foreshadow the story ending up the way that it did. Highlight any evidence in the text that should have made you suspicious of Mr. Johnson’s behavior.

· Possible Answers:
He was giving out a lot of money (for the time period).

He was overly curious about the lives of strangers. 

He gave the cab driver strange gambling advice.
Note to Teacher
· The irony in the title, “One Ordinary Day” should be noted; most ordinary days are not filled with all great deeds, but rather a mixture of positive and negative experiences.

Name ____________________________________________
Date ___________________

“One Ordinary Day, with Peanuts”

1. According to the text, what factors made this day especially great for Mr. John Philip Johnson? (p. 349)
2. On page 349, the text states, “In spite of the fact that he was a small man, and though his tie was perhaps a shade vivid, Mr. Johnson radiated a feeling of well-being as he went down the steps and onto the dirty sidewalk, and he smiled at people who passed him, and some of them even smiled back.” Why did people smile back at Mr. Johnson? What do the words “in spite” mean and why are they important in this excerpt?
3. Using the quote above, what does this show about how the author feels about people? Cite textual evidence to support your response.
4. On page 350, the text states that Mr. Johnson walked along the streets “chosen at random” and “more like a puppy than a man intent on business.” What can the reader infer based on these statements of Mr. Johnson’s purpose to the day?
5. In the middle of page 350, it says “…an amused group of people loitered, examining the scratches on the tables and the worn spots on the chairs, and a harassed woman, trying to watch a young child and the movers…” What words in the text help you understand the meaning of “loitered”?
6. Why does the author use the word “loiter” rather than hanging around or hanging out?

7. What behaviors does Mr. Johnson display that make him trustworthy to the boy? To his mother? Cite specific evidence from the text that demonstrate why the boys and mother trust Mr. Johnson. (p. 350)

8. In the last paragraph in the first column on page 351, what does the author do to help the reader paint a picture of Mr. Johnson and the nature of his day? Cite specific evidence from the text.  How does the author make the reader feel about Mr. Johnson?

9. On page 352, what are some actions that Mr. Johnson does to soften, or gain the trust of the girl? How do his actions help to build the trust?

10. There is a common phrase that states, “Time is money.” What does this phrase mean? Reread pages 352-354. What evidence in the text is used to support this common phrase?

11. Throughout the text, there are moments that expose an air of arrogance in Mr. Johnson. What evidence supports the idea that Mr. Johnson has a level of arrogance in his dealings with the girl and the young man?

12. On page 354, the author has Mr. Johnson giving the girl and the young man advice about how to spend their day and spend the money he gave them. What can be noticed about the words he uses? How are they different from his words and actions thus far? Use specific evidence from the text to support your answer.

13. What are some ways thus far in the text that Mr. Johnson went out of his way to be helpful to others? What was his goal in being helpful?

14. Is there a pattern in which the unknowing people respond to Mr. Johnson’s advances? Cite textual evidence to support your claim.

15. In his last interaction with the public that day, Mr. Johnson benefits the taxi cab driver without intentionally doing so. In what way did he “help” the driver? (p. 355-356)

16. On page 356, the author introduces the reader to Mr. Johnson’s wife. When telling about her day, she says, “Sent three dogs to the pound – you know, the usual thing.” What does the italic you help the reader begin to understand?

17. On page 356, his wife goes on and on about her day. When she is done, Mr. Johnson says, “Fine.” How does this response give you an idea about the irony of the text?
Supports for English Language Learners (ELLs) to use with Anthology Alignment Lessons

When teaching any lesson, it is important to make sure you are including supports to help all students.  We have prepared some examples of different types of supports that you can use in conjunction with our Anthology Alignment Lessons to ensure ELLs can engage fully with the lesson.  While these supports reflect research in how to support ELLs, these activities can help ALL students engage more deeply with these lessons. Note that some strategies should be used at multiple points within a lesson; we’ll point these out. It is also important to understand that these scaffolds represent options for teachers to select based on students’ needs; it is not the intention that teachers should do all of these things at every lesson.

Before reading:  

· Read passages, watch videos, view photographs, discuss topics (e.g., using the four corners strategy), or research topics that help provide context for what your students will be reading. This is especially true if the setting (e.g., 18th Century England) or topic (e.g., boats) is one that is unfamiliar to the students.  

· Provide explicit instruction, using multiple modalities, on selected vocabulary words that are central to understanding the text. When looking at the lesson plan, you should note the Tier 2 words, particularly those words with high conceptual complexity (i.e., they are difficult to visualize, learn from context clues, and are abstract), and consider introducing them ahead of reading. For more information on selecting such words, go here. You should plan to continue to reinforce these words, and additional vocabulary, in the context of reading and working with the text. (See additional activities in the During Reading and After Reading sections.)
Examples of Activities: 

· Provide students with the definition of the words and then have students work together to create Frayer models or other kinds of word maps for the words.    

· When a word contains a prefix or suffix that has been introduced before, highlight how the word part can be used to help determine word meaning.

· Keep a word wall or word bank where these new words can be added  and that students can access later. 

· Have students create visual glossaries for whenever they encounter new words. Then have your students add these words to their visual glossaries.  

· Create pictures using the word. These can even be added to your word wall!

· Create lists of synonyms and antonyms for the word. 

· Have students practice using the words in conversation. For newcomers, consider providing them with sentence frames to ensure they can participate in the conversation.  

· Use graphic organizers to help introduce content. 

Examples of Activities:  

· Complete a Know, Want to Learn, Learned (KWL) graphic organizer about the text. 
· Have students research the setting or topic and fill in a chart about it.  You could even have students work in groups where each group is assigned part of the topic.  
· Fill in a bubble map where they write down anything that they find interesting about the topic while watching a video or reading a passage about the topic.  Then students can discuss why they picked the information.  
During reading:  

· Allow ELLs to collaborate in their home languages to process content before participating in whole class discussions in English.  Consider giving them the discussion questions to look over in advance (perhaps during the first read) and having them work with a partner to prepare.  

· Allow ELLs to use English language that is still under development. Students should not be scored lower because of incorrect spelling or grammar (unless the goal of the assignment is to assess spelling or grammar skills specifically). When grading, be sure to focus on scoring your students only for that objective.  

· Scaffold questions for discussions so that questioning sequences include a mix of factual and inferential questions and a mix of shorter and more extended responses.  Questions should build on each other and toward inferential and higher order thinking questions.  There are not many factual questions already listed in the lesson instructions, so you will need to build some in as you see fit. More information on this strategy can be found here.

· Provide explicit instruction, using multiple modalities, on selected vocabulary words (e.g., 5–8 for a given text) that are central to understanding the text. During reading, you should continue to draw attention to and discuss the words that you taught before the reading. 

Examples of Activities:  

· Have students include the example from the text in a student-created glossary. 

· Create pictures that represent how the word was used in the passage.  

· Create sentences using the word in the way it was used in the passage.  

· Have students discuss the author’s word choice.  

· Examine important sentences in the text that contribute to the overall meaning of the text.  

· Examine  sentence structure of a particular sentence. Break down the sentence to determine its meaning. Then determine how this sentence contributes to the overall meaning of the passage.  Determine if there is any figurative language in the sentence and have students use context clues to determine the meaning of the figurative language.  
· Use graphic organizers to help organize content and thinking.  

Examples of Activities:  

· While reading the text, have students fill in a story map to help summarize what has happened.  

· Have students fill in an evidence chart while they read to use with the culminating writing activity. Make sure to model with the students how to fill in the evidence chart by filling in the first couple of rows together as a class.  Go over the prompt that the evidence should support, making sure to break down what the prompt means before having the students get to work.  If some of your students frequently struggle to understand directions,  have the students explain the directions back to you.  
· Provide somewhere for students to store new words that they encounter. Students could use a chart to keep track of these new words and their meanings as they read.
· If you had students start a KWL before reading, have them fill in the “L” section as they read the passage. 
After reading:  
· Reinforce new vocabulary using multiple modalities.
Examples of activities: 

· Using the words that you had students work with before the reading, require students to include the words in the culminating writing task. 

· Create Frayer models with the words. Then cut up the Frayer models and have the students put the Frayer models back together by matching the pieces for each word.

· After reading the passage, continue to examine important sentences (1–2) in the text that contribute to the overall meaning of the text. Guide students to break apart these sentences, analyze different elements, and determine meaning. More information on how to do this, including models of sentence deconstruction, can be found here.

· When completing the writing assignments after reading, consider using these scaffolds to support students depending on their English proficiency. 

Examples of Activities: 

· For all students, go over the prompt in detail making sure to break down what the prompt means before having the students get to work.  Then have the students explain the directions back to you.  

· Have students create an evidence tracking chart during reading, then direct them to look back over their evidence chart and work with a group to see if their evidence matches what the rest of the class wrote down.  If some of the chart does not match, students should have a discussion about why.

· For students who need more support, model the proper writing format for your students and provide them with a properly formatted example for reference.

· For newcomers, you may consider creating sentence or paragraph frames to help them to write out their ideas.  

