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Teacher Instructions

Preparing for Teaching

1. Read the Big Ideas and Key Understandings and the Synopsis. Please do not read this to the students. This is a description for teachers about the big ideas and key understanding that students should take away after completing this task.

Big Ideas and Key Understandings

Environment/surroundings shape people’s feelings and their outlook on life.  

Synopsis

After the bombing of Pearl Harbor on December 7, 1941 Japanese-Americans on the west coast were forced to uproot themselves and move into internment camps under the orders of General DeWitt. Most Japanese-Americans had never even set foot in Japan as they were “Nisei” or second generation. Yoshiko Uchida was one of these Nisei, and along with most of her family and thousands of Japanese-Americans she was forced to leave her home in Berkeley, California to go to Tanforan Internment Camp. In this text, Yoshiko describes the racism and sense of betrayal she felt from the American government which she had always felt loyal to. The white population unfairly presumed that all Japanese-Americans were enemies of nation and needed to be watched. Despite, being uprooted from her family’s home in Berkeley she paints a picture of survival in the internment camps.
2. Read the entire selection, keeping in mind the Big Ideas and Key Understandings.

3. Re-read the text while noting the stopping points for the Text Dependent Questions and teaching Tier II/academic vocabulary.

During Teaching

1. Students read the entire selection independently.

2. Teacher reads the text aloud while students follow along or students take turns reading aloud to each other. Depending on the text length and student need, the teacher may choose to read the full text or a passage aloud. For a particularly complex text, the teacher may choose to reverse the order of steps 1 and 2.

3. Students and teacher re-read the text while stopping to respond to and discuss the questions, continually returning to the text.  A variety of methods can be used to structure the reading and discussion (i.e., whole class discussion, think-pair-share, independent written response, group work, etc.)

Text Dependent Questions

	Text-dependent Questions
	Evidence-based Answers

	The author spends a great deal of time describing the setting.  Where can you infer that the story takes place?  Cite textual evidence that helps you make this inference.
	The location of the story is the Tanforan camp where Japanese-Americans were interned during WWI.  There is a grandstand and stalls of a stable, indicating that the camp is at a racetrack (even before the author uses the word “racetrack” at the end of page ___).  There is also mention of the “tar-papered barracks.” The exact location of the camp is not disclosed, but it had rained the day before.  “It had rained the day before and the hundreds of people who had tramped on the track.”

	What does the author see upon arrival at the camp?  How do her surroundings impact her thoughts and feelings?
	Upon arrival at the camp, the author sees, “…hundreds of Japanese Americans along the fence.”  She also describes a muddy track, and “everywhere there were black tar-papered barracks.” The author describes the inside of the “apartment”—which was really a stable stall—as “about ten by twenty feet and empty except for three folded Army cots.”  “Dust, dirt, and wood shavings covered the linoleum that had been laid over manure-covered boards.”  The author uses the word “hastily” twice just on page ___, indicating that the sloppy and quick way the housing is contributing to her discomfort with being in this new place. 

	What does the use of the word “assigned” on page ___ tell you about the place where the author is going to live?
	The Japanese Americans at the camp did not choose to come here but rather were sent here and “assigned” to the camp in the same way they were being assigned to their “apartment.”  The author did not get to choose her living quarters but instead was assigned to the stable like an animal.

	Find the description of the living conditions on page ___.  Cite specific details from the text about the living conditions.  What information can be gathered from the description of these living conditions?
	 The author describes the inside the “apartment”—which was really a stable stall—as “about ten by twenty feet and empty except for three folded Army cots.”  This means that it is a small place for three people to live, and it is completely bare except for three minimal beds.  “Dust, dirt, and wood shavings covered the linoleum that had been laid over manure-covered boards.”  The floor is linoleum laid over the original stable floorboards which had been covered in manure, so the whole “apartment” smelled of manure.  The walls were painted white so quickly that there were many dead bugs trapped in the paint.  Two small windows provided the only source of light.  These conditions were not luxurious and were barely fit for humans.  The living quarters were also hastily assembled and readied for the internees.  This may mean that the government was an unprepared for the internees’ arrival as the internees were.

	On page ___, the author describes the way her mother is dressed: “She wore a hat, gloves, her good coat, and her Sunday shoes, because she would not have thought of venturing outside her house any other way.” Why does the author include these details?  
	The author is contrasting the way her mother is immaculately dressed with the sloppy and dirty surroundings at the camp (muddy track and haphazardly constructed barracks).  Also, the description of the mother’s outfit tells us that the mother has a great sense of pride and was a formal and careful person.  This is also in contrast to the surroundings where the Japanese Americans are being stripped of their pride by being sent to the camp, assigned an apartment, and forced to live in horse stables.

	One page ___, in the final paragraph, the author begins a sentence with “The stall….” On page 302, at the beginning of the 2nd paragraph the author begins a sentence with “Nothing in….”  Read and contrast both sentences.  Why do you think the author uses varied sentence lengths?
	The author uses different sentence lengths to emphasize the point she is making.  In this case, the “The stall…” sentence is long and reading it leaves the reader almost out of breath, mirroring the rushed way the camps were built and the hurried way the internees were sent to the camp.  The “Nothing in..” sentence is brief and allows the reader to abruptly stop and think about the fact that “nothing was finished” just like those building the camp were apparently interrupted in their construction by the arrival of the internees.

	Using page ___, cite textual evidence that supports specific character traits and feelings of others at the camp. 
	The “card-playing neighbor” was so homesick and so valued the tradition of the baths that she created a makeshift tub out of an old barrel.  The “older women” at the camp were very private individual, so the lack of privacy in the bathrooms upset them.  They tried to cover their face or make curtains while using the toilets and showers.  The mother is also very concerned with hygiene and sanitation as evidenced by the signs she made to tell people not to dump the bedpans into the “sink.”

	What is the significance of the arrival of the internees’ baggage?  Use evidence to provide details on how the internees feel when their baggage arrives. 
	When the baggage arrives, the internees receive some comforts of home.  In fact, when the baggage first arrives their response was “to grin,” which is the first time an expression of happiness had been found in the story.  The grins show that the internees feel immediately happier upon receiving some comforts of home.  They are able to make the best of their situation with a few small comforts, such as their own sheets to make the beds with and the hot plate and tea kettle to make tea.  It also opens up the internees to be social with others at the camp as they sit around drinking tea and eating prunes with their neighbors.

	What does the author’s inclusion of specific details about the washrooms and latrines tell us about the environment and its impact on people’s feelings?
	The facilities, especially the bathrooms, were built with no concern for people’s privacy and deprived them of “even the most basic civilities.”  There were no doors or curtains to separate the showers.  This left people feeling ashamed, embarrassed, and dehumanized.

	The author describes the restroom facilities and how women felt using them. Using the text, identify one emotion that the women felt.  Cite 2-3 words or phrases that support this emotion. 
	The main emotion that the women felt was embarrassment.  They were using the toilet or shower and had everything exposed for all of their neighbors to see.  The phrases, “hardship,” “would take newspapers to hold up over their faces,” and the absence of the “most common of life’s civilities” support this emotion. 

	The author provides examples throughout the text about how the internees found ways to make their stay at the camp “as comfortable as possible”.  Cite specific examples from the text of these examples.  
	The internees found ways to make the best of their surroundings by using items they had.  One woman created a bathtub out of a barrel. They would work together as a team to do laundry and make sure they had hot water to do so. Residents used pieces of wood to make shelves and build furniture. They also made containers for carrying dishes back and forth from the mess hall.

	On page ___, the author describes small changes that occurred within the camp.  Cite these changes and how the feelings of the people changed along with them.  
	On page ___, she explains that, “The food improved gradually.“  Also, there were “tubs of soapy water” installed at the mess hall for washing dishes.  The internees also made the best of their conditions and made homemade improvements to their living quarters.  For example, “we ordered some print fabric by mail and sewed curtains by hand to hang at our windows and to cover our shelves.”

	The author ends the story with, “we didn’t quite dare believe it until we actually saw him.”  What possible reasons for the author’s skepticism about her father’s return are provided in the story?
	The author was removed from her home, separated from her father, sent with her mother and siblings to the camp all in the course of one day.  When she arrived at the camp the conditions were more fitting for animals than for humans.  Due to this mistreatment, the author has no reason to believe that her captors (the Americans) will actually allow her father to return.

	Throughout the text, the author intentionally uses words to form pictures in the mind of the reader to describe details of the camp.  Choose three of these words, and describe why you believe the author chose those words to help the reader visualize what’s happening.
	The word “thrust” on page ___ creates the image of people being forcefully pushed.  This is the experience of the Japanese Americans being forcibly removed from their homes and forced to go to these camps.  The word “communal” on page 304 paints the picture of people living together in close quarters.  The word “ravenously” on page ___ paints the picture of starving people shoving food into their mouths, which is an accurate description of the camp since the internees were often hungry.  


Tier II/Academic Vocabulary

	
	These words require less time to learn

(They are concrete or describe an object/event/

process/characteristic that is familiar to students)
	These words require more time to learn

(They are abstract, have multiple meanings, are a part 

of a word family, or are likely to appear again in future texts)

	Meaning can be learned from context
	p. ___ - venturing, adjoining, partitions, assigned
p. ___ - humiliated

p. ___ - ventilation, crevices, adept, occupancy, unutterable, inevitable, cavernous
p. ___ - unwieldy, fumbled
p. ___ - prodded
	p. ___ - thrust, hastily
p. ___ - scrounging, deprived, aimlessly
p. ___ - crude

p. ___ - leisurely

p. ___ - ravenously

	Meaning needs to be provided
	p. ___ - contraband, quarters, cursory, euphemism
p. ___ - compounded, inclination, scoured
p. ___ - conspicuous

p. ___ - assuage, crude, ingenious, elaborate

	p. ___ - degraded, endure, destitute
p. ___ - civilities, morale



Culminating Writing Task

· Prompt

Yoshiko Uchida’s story is filled with feelings and emotions that surround the internment of Japanese-Americans during WWII.  Select one emotion that is clearly presented in the text, and make a claim about how the author’s use of details regarding the camp’s conditions conveys this emotion.  (Be sure to pay close attention to the syntax and diction of the passage.)

· Teacher Instructions

1. Students identify their writing task from the prompt provided.

2. Students complete an evidence chart as a pre-writing activity. Teachers should remind students to use any relevant notes they compiled while reading and answering the text-dependent questions.

	Evidence

Quote or paraphrase
	Page number
	Elaboration / explanation of how this evidence supports ideas or argument

	“These people had arrived a few days earlier and were now watching for the arrival of friends or had come to while away the empty hours that had suddenly been thrust upon them.”
	
	The use of the phrase “empty hours” creates a sad mood because these people are forced to be at the camp and then have no real choice as to where they go or how they spend their time.  The “highlight” of their day is lining up long a fence and waiting for others to arrive.

	“We were to be housed in Barrack 16, Apartment 40.”


	
	The assigned housing is stated in a very matter of fact way in this sentence.  Also, the fact that the housing is assigned by barrack and apartment number is sad because the family is losing their freedom.

	“It had rained the day before and the hundreds of people who had trampled on the track had turned it into a miserable mess of slippery mud.”


	
	The use of the word “miserable” here contributes to a feeling of sadness.  The description of the muddy setting and the hundreds of people trampling through the mud likens them to cattle.

	“Barrack 16 was not a barrack at all, but a long stable raised a few feet off the ground with a broad ramp the horses had used to reach their stalls.”


	
	The realization that their “apartment” is not even a barrack but is a stall in a horse stable is one of the saddest moments in the story.  It reinforces the idea that the internees were being treated like animals rather than human beings.

	“When we reached stall number 40, we pushed open the narrow door and looked uneasily into the vacant darkness.” 


	
	The description of the family’s uneasiness combined with the “vacant darkness” paints a sad picture of the reality for the internees.  They have nothing and are about to entire a tiny stall where they will spend most of their time until released.

	“Dust, dirt, and wood shavings covered the linoleum that had been laid over manure-covered boards, the smell of horses hung in the air, and the whitened corpses of many insects still clung to the hastily whitewashed walls.”
	
	The conditions of the family’s “apartment” paint an appalling and sad picture of the fact that they are living in a horse stable, with the smell of horses and manure still present.  Also, the housing was so hastily made ready for the families that the walls were whitewashed without removing insects.   It reinforces the idea that the internees were being treated like animals rather than human beings.  

	“High on either side of the entrance were two small windows which were our only source of daylight.”
	
	The lack of light in the apartment contributes to the mood of darkness, depression, and sadness in the story.  

	“Nothing in the camp was ready.  Everything was only half finished.  I wondered how much the nation’s security would have been threatened had the Army permitted us to remain in our homes a few more days until the camps were adequately prepared for occupancy by families.”
	
	The fact that nothing in the camp was ready and the whole thing was quickly put together reinforces the idea that the internees were being treated like animals rather than human beings.  The author reflects here on the sense of betrayal by her government.

	“Once we got inside the gloomy, cavernous mess hall, I saw hundreds of people eating at wooden picnic tables, while those who had already eaten were shuffling aimlessly over the wet cement floor.”
	
	The author’s use of the word “gloomy” helps connect it to the overall feeling of sadness.  The mess hall is a chance for the internees to eat together and possibly to socialize, but this is not what actually happens.  Even a typically enjoyable task (eating together) is turned into a sad scene at the camp.

	“When I reached the serving table and held out my plate, a cook reached into a dishpan full of canned sausages and dropped two onto my plate with his fingers.  Another man gave me a boiled potato and a piece of butterless bread.”
	
	The disgusting, tasteless food and the reality that this is what the internees are going to be eating for the foreseeable future help contribute to a feeling of sadness in the story. Also, the man serving the sausages uses his fingers to serve them, which seems to violate standards of cleanliness and basic decency.  This again emphasizes that the internees are treated as sub-human.

	“Once in our stall, we found it no less depressing, for there was only a single electric light bulb dangling from the ceiling, and one-inch crevice at the top of north wall admitted a steady draft of the cold night air. We sat huddled on our cots, bundled on our coats, too cold and miserable even to talk.”
	
	Not only is the family forced to live in a stall of a stable, but there is a cold draft, it’s dark because of only one light bulb, and they do not even have blankets.  The author’s description of the scene and use of words such as “miserable” and “depressing” contributes to the feeling of sadness in the story.

	“The lack of privacy was an embarrassing hardship especially for the older women, and many would take newspapers to hold over their faces or squares of cloth to tack up for their own private curtain.” 
	
	Just like the living quarters and the mess hall were dehumanizing for the internees, the bathrooms presented further proof that the internees were thought of as sub-human.  The complete lack of privacy at the toilets and showers contributes to a feeling of shame, especially among the older women.  This paints a very sad picture of the reality of life at the camp.


3. Once students have completed the evidence chart, they should look back at the writing prompt in order to remind themselves what kind of response they are writing (i.e. expository, analytical, argumentative) and think about the evidence they found. (Depending on the grade level, teachers may want to review students’ evidence charts in some way to ensure accuracy.) From here, students should develop a specific thesis statement. This could be done independently, with a partner, small group, or the entire class. Consider directing students to the following sites to learn more about thesis statements: http://owl.english.purdue.edu/owl/resource/545/01/ OR http://www.indiana.edu/~wts/pamphlets/ thesis_statement.shtml.

4. Students compose a rough draft. With regard to grade level and student ability, teachers should decide how much scaffolding they will provide during this process (i.e. modeling, showing example pieces, sharing work as students go).

5. Students complete final draft. 

· Sample Answer


Authors use details in a text for a variety of reasons.  Sometimes they are trying to paint a vivid picture for the reader so that the reader can clearly understand the text.  Other times, the author uses details to allow the reader to put himself in the text.  In Yoshiko Uchida’s memoir Desert Exile, she tells the story of her family’s relocation of the Tanforan internment camp—a repurposed racetrack—in San Francisco, California.  Uchida carefully selected details used throughout the text to clearly convey a feeling of sadness.


The feeling of sadness is first established by the details about the arrival of the author’s family to the camp.  When the author first arrives at the camp there are many other internees waiting and watching.  “These people had arrived a few days earlier and were now watching for the arrival of friends or had come to while away the empty hours that had suddenly been thrust upon them” (Uchida ___).  The use of the phrase “empty hours” speaks to the fact that these people do not have a choice about how or where to spend their time since being forcibly removed from their homes, so lining up along the fences staring at the outside world and waiting for newcomers to arrive is as good as it gets for these prisoners.  Also, the muddy conditions are described as a “miserable mess of slippery mud.”  All of these circumstances contribute to a feeling of sadness at the beginning of the text.


The feeling of sadness continues when the details of the living quarters are described.  The author’s family is assigned to Barrack 16, Apartment 40, but when they first see it they realize, “Barrack 16 was not a barrack at all, but a long stable raised a few feet off the ground with a broad ramp the horses had used to reach their stalls” (Uchida ___).  The family was being forced to live in one stall in a horse stable. The feeling of sadness heightens when the family first steps into their new quarters: “When we reached stall number 40, we pushed open the narrow door and looked uneasily into the vacant darkness” (Uchida ___).  The author’s use of words like “uneasily,” “vacant,” and “darkness” contribute to this feeling of sadness.  The author mentions darkness a second time when she describes, “High on either side of the entrance were two small windows which were our only source of daylight” (Uchida 302).  By using this detailed description she paints a picture of the stall as a sad, gloomy place.  Additionally, the family’s feeling of sadness is fueled by the hastily constructed living conditions that show a total disregard for human comfort.  The stall still smelled like horses and there was manure on the floorboards (Uchida ___).  She also recalls, “Once in our stall, we found it no less depressing, for there was only a single electric light bulb dangling from the ceiling, and one-inch crevice at the top of north wall admitted a steady draft of the cold night air. We sat huddled on our cots, bundled on our coats, too cold and miserable even to talk” (Uchida ___).  The building was not fit for human habitation, and the details used by the author help the reader feel the sadness of the family.


The feeling of sadness is also shown through details the author provides about the mess hall and other aspects of communal living.  The author recalls her first experience in the mess hall: “Once we got inside the gloomy, cavernous mess hall, I saw hundreds of people eating at wooden picnic tables, while those who had already eaten were shuffling aimlessly over the wet cement floor” (Uchida ___).  The use of words such as “gloomy,” “cavernous,” and “aimlessly” contributes to the feeling of sadness in the text.  Additionally, the author’s description of her first plate of food shows the lack of regard for the internees’ humanity and also contributes to an overall feeling of sadness:  “When I reached the serving table and held out my plate, a cook reached into a dishpan full of canned sausages and dropped two onto my plate with his fingers.  Another man gave me a boiled potato and a piece of butterless bread” (Uchida ___).  The pitiful food and the even more pitiful treatment (pulling sausages out of a dishpan with his bare fingers) is truly a sad scene.  The bathrooms were another sad aspect of communal living that the author describes in detail. “The lack of privacy was an embarrassing hardship especially for the older women, and many would take newspapers to hold over their faces or squares of cloth to tack up for their own private curtain” (Uchida ___).  The total lack of privacy reinforces the total lack of basic human decency that the internees faced, contributing to the sad mood of the text.


The author’s use of details to describe her experience at the Tanforan internment camp contributes to a feeling of sadness throughout the text.  This sadness is conveyed through descriptions of the arrival at the camp, the living quarters, and the communal aspects of living such as the mess hall and restrooms.  The sadness felt by the Uchida family is multiplied and felt by other families who were in similar situations.  The details that the author provides evoke a sense of sadness from the reader as they sympathize with the internees, but they also provoke a great sadness for the entire nation as American citizens were treated with such a complete disregard for basic human rights during this period in American history.

Additional Tasks

· The author includes several powerful sentences throughout the story that encapsulate the internees’ entire experience in one sentence.  Find three of these sentences and explain (in writing) how they are symbolic of the internees’ overall experience at the camp.

Answer:  Sentences like, “When I reached the serving table and held out my plate, a cook reached into a dishpan full of canned sausages and dropped two on my plate with his fingers” (page ___) and “I saw the unutterable sadness on my mother’s face” (page ___).
· Throughout the text, the author intentionally uses words to form pictures in the mind of the reader to describe details of the camp.  Choose three of these words, and describe why you believe the author chose those words to help the reader visualize what’s happening.  

Answer: Answers will vary.  The word “thrust” on page ___ creates the image of people being forcefully pushed.  This is the experience of the Japanese Americans being forcibly removed from their homes and forced to go to these camps.  The word “communal” on page ___ paints the picture of people living together in close quarters.  The word “ravenously” on page ___ paints the picture of starving people shoving food into their mouths, which is an accurate description of the camp since the internees were often hungry.  
Note to Teacher

· The big idea of this text is the conditions at the Tanforan (Japanese Internment) camp and how these conditions affected the internees.  The feelings—as shaped by their surroundings—of the internees are apparent throughout the text.  The underlying reasons for the existence of these camps and the internees’ presence there are also raised by this text.  The text also raises the question of whether the impact the camp’s design had on the people was intentional or unintentional on the part of the American government.
· It is recommended that a glossary of definitions be included along with the text to quickly address many of these terms (especially the terms in the lower right quadrant of the vocabulary chart).  Also, text-dependent questions should be used based on learners’ needs in your classroom.  Several text-dependent questions related to vocabulary terms can be added to the activity to aid students’ understanding of the key terms.  There are additional text-dependent questions that specifically focus on vocabulary terms in the additional tasks section at the bottom of the template.  Additional vocabulary words would likely need to be taught for English Learners.  A proposed list is: baggage, trampled, stable, stall, cot, Dutch doors, mess hall, breadline, aggravated, hot plate, assortment, elderly, intimately, acquainted, understatement, communal, latrines, trough, spigots, scalded, torrents, erratic, evacuation, internees, uniformity, abundance, starches, eagerly, enormous, gradually, salvaged, utensils, tepid, suds, dashed, telegram 

· Appendix A:  Executive Order 9066.  This can be read before the text or after the text as part of an additional activity. (See below.)
Transcript of Executive Order 9066: Resulting in the Relocation of Japanese (1942)

Executive Order No. 9066

Whereas the successful prosecution of the war requires every possible protection against espionage and against sabotage to national-defense material, national-defense premises, and national-defense utilities as defined in Section 4, Act of April 20, 1918, 40 Stat. 533, as amended by the Act of November 30, 1940, 54 Stat. 1220, and the Act of August 21, 1941, 55 Stat. 655 (U.S.C., Title 50, Sec. 104);

Now, therefore, by virtue of the authority vested in me as President of the United States, and Commander in Chief of the Army and Navy, I hereby authorize and direct the Secretary of War, and the Military Commanders whom he may from time to time designate, whenever he or any designated Commander deems such action necessary or desirable, to prescribe military areas in such places and of such extent as he or the appropriate Military Commander may determine, from which any or all persons may be excluded, and with respect to which, the right of any person to enter, remain in, or leave shall be subject to whatever restrictions the Secretary of War or the appropriate Military Commander may impose in his discretion. The Secretary of War is hereby authorized to provide for residents of any such area who are excluded therefrom, such transportation, food, shelter, and other accommodations as may be necessary, in the judgment of the Secretary of War or the said Military Commander, and until other arrangements are made, to accomplish the purpose of this order. The designation of military areas in any region or locality shall supersede designations of prohibited and restricted areas by the Attorney General under the Proclamations of December 7 and 8, 1941, and shall supersede the responsibility and authority of the Attorney General under the said Proclamations in respect of such prohibited and restricted areas.

I hereby further authorize and direct the Secretary of War and the said Military Commanders to take such other steps as he or the appropriate Military Commander may deem advisable to enforce compliance with the restrictions applicable to each Military area hereinabove authorized to be designated, including the use of Federal troops and other Federal Agencies, with authority to accept assistance of state and local agencies.

I hereby further authorize and direct all Executive Departments, independent establishments and other Federal Agencies, to assist the Secretary of War or the said Military Commanders in carrying out this Executive Order, including the furnishing of medical aid, hospitalization, food, clothing, transportation, use of land, shelter, and other supplies, equipment, utilities, facilities, and services.

This order shall not be construed as modifying or limiting in any way the authority heretofore granted under Executive Order No. 8972, dated December 12, 1941, nor shall it be construed as limiting or modifying the duty and responsibility of the Federal Bureau of Investigation, with respect to the investigation of alleged acts of sabotage or the duty and responsibility of the Attorney General and the Department of Justice under the Proclamations of December 7 and 8, 1941, prescribing regulations for the conduct and control of alien enemies, except as such duty and responsibility is superseded by the designation of military areas hereunder.

Franklin D. Roosevelt

The White House,

February 19, 1942.
Name: ____________________________________________
Date ____________

“Desert Exile: The Uprooting of a Japanese-American Family”
1. The author spends a great deal of time describing the setting.  Where can you infer that the story takes place?  Cite textual evidence that helps you make this inference. 
2. What does the author see upon arrival at the camp?  How do her surroundings impact her thoughts and feelings?
3. What does the use of the word “assigned” on page ___ tell you about the place where the author is going to live?
4. Find the description of the living conditions on page ___.  Cite specific details from the text about the living conditions.  What information can be gathered from the description of these living conditions?
5. On page ___, the author describes the way her mother is dressed: “She wore a hat, gloves, her good coat, and her Sunday shoes, because she would not have thought of venturing outside her house any other way.” Why does the author include these details?  
6. One page ___, in the final paragraph, the author begins a sentence with “The stall….” On page___2, at the beginning of the 2nd paragraph the author begins a sentence with “Nothing in….” Read and contrast both sentences.  Why do you think the author uses varied sentence lengths?
7. Using page ___, cite textual evidence that supports specific character traits and feelings of others at the camp. 
8. What is the significance of the arrival of the internees’ baggage?  Use evidence to provide details on how the internees feel when their baggage arrives. 
9. What does the author’s inclusion of specific details about the washrooms and latrines tell us about the environment and its impact on people’s feelings?
10. The author describes the restroom facilities and how women felt using them. Using the text, identify one emotion that the women felt.  Cite 2-3 words or phrases that support this emotion. 
11. The author provides examples throughout the text about how the internees found ways to make their stay at the camp “as comfortable as possible”.  Cite specific examples from the text of these examples.  
12. On page ___, the author describes small changes that occurred within the camp.  Cite these changes and how the feelings of the people changed along with them.  
13. The author ends the story with, “we didn’t quite dare believe it until we actually saw him.” What possible reasons for the author’s skepticism about her father’s return are provided in the story?
14. Throughout the text, the author intentionally uses words to form pictures in the mind of the reader to describe details of the camp.  Choose three of these words, and describe why you believe the author chose those words to help the reader visualize what’s happening.
Supports for English Language Learners (ELLs) to use with Anthology Alignment Lessons

When teaching any lesson, it is important to make sure you are including supports to help all students.  We have prepared some examples of different types of supports that you can use in conjunction with our Anthology Alignment Lessons to ensure ELLs can engage fully with the lesson.  While these supports reflect research in how to support ELLs, these activities can help ALL students engage more deeply with these lessons. Note that some strategies should be used at multiple points within a lesson; we’ll point these out. It is also important to understand that these scaffolds represent options for teachers to select based on students’ needs; it is not the intention that teachers should do all of these things at every lesson.

Before reading:  

· Read passages, watch videos, view photographs, discuss topics (e.g., using the four corners strategy), or research topics that help provide context for what your students will be reading. This is especially true if the setting (e.g., 18th Century England) or topic (e.g., boats) is one that is unfamiliar to the students.  

· Provide explicit instruction, using multiple modalities, on selected vocabulary words that are central to understanding the text. When looking at the lesson plan, you should note the Tier 2 words, particularly those words with high conceptual complexity (i.e., they are difficult to visualize, learn from context clues, and are abstract), and consider introducing them ahead of reading. For more information on selecting such words, go here. You should plan to continue to reinforce these words, and additional vocabulary, in the context of reading and working with the text. (See additional activities in the During Reading and After Reading sections.)
Examples of Activities: 

· Provide students with the definition of the words and then have students work together to create Frayer models or other kinds of word maps for the words.    

· When a word contains a prefix or suffix that has been introduced before, highlight how the word part can be used to help determine word meaning.

· Keep a word wall or word bank where these new words can be added  and that students can access later. 

· Have students create visual glossaries for whenever they encounter new words. Then have your students add these words to their visual glossaries.  

· Create pictures using the word. These can even be added to your word wall!

· Create lists of synonyms and antonyms for the word. 

· Have students practice using the words in conversation. For newcomers, consider providing them with sentence frames to ensure they can participate in the conversation.  

· Use graphic organizers to help introduce content. 

Examples of Activities:  

· Complete a Know, Want to Learn, Learned (KWL) graphic organizer about the text. 
· Have students research the setting or topic and fill in a chart about it.  You could even have students work in groups where each group is assigned part of the topic.  
· Fill in a bubble map where they write down anything that they find interesting about the topic while watching a video or reading a passage about the topic.  Then students can discuss why they picked the information.  
During reading:  

· Allow ELLs to collaborate in their home languages to process content before participating in whole class discussions in English.  Consider giving them the discussion questions to look over in advance (perhaps during the first read) and having them work with a partner to prepare.  

· Allow ELLs to use English language that is still under development. Students should not be scored lower because of incorrect spelling or grammar (unless the goal of the assignment is to assess spelling or grammar skills specifically). When grading, be sure to focus on scoring your students only for that objective.  

· Scaffold questions for discussions so that questioning sequences include a mix of factual and inferential questions and a mix of shorter and more extended responses.  Questions should build on each other and toward inferential and higher order thinking questions.  There are not many factual questions already listed in the lesson instructions, so you will need to build some in as you see fit. More information on this strategy can be found here.

· Provide explicit instruction, using multiple modalities, on selected vocabulary words (e.g., 5–8 for a given text) that are central to understanding the text. During reading, you should continue to draw attention to and discuss the words that you taught before the reading. 

Examples of Activities:  

· Have students include the example from the text in a student-created glossary. 

· Create pictures that represent how the word was used in the passage.  

· Create sentences using the word in the way it was used in the passage.  

· Have students discuss the author’s word choice.  

· Examine important sentences in the text that contribute to the overall meaning of the text.  

· Examine  sentence structure of a particular sentence. Break down the sentence to determine its meaning. Then determine how this sentence contributes to the overall meaning of the passage.  Determine if there is any figurative language in the sentence and have students use context clues to determine the meaning of the figurative language.  
· Use graphic organizers to help organize content and thinking.  

Examples of Activities:  

· While reading the text, have students fill in a story map to help summarize what has happened.  

· Have students fill in an evidence chart while they read to use with the culminating writing activity. Make sure to model with the students how to fill in the evidence chart by filling in the first couple of rows together as a class.  Go over the prompt that the evidence should support, making sure to break down what the prompt means before having the students get to work.  If some of your students frequently struggle to understand directions,  have the students explain the directions back to you.  
· Provide somewhere for students to store new words that they encounter. Students could use a chart to keep track of these new words and their meanings as they read.
· If you had students start a KWL before reading, have them fill in the “L” section as they read the passage. 
After reading:  
· Reinforce new vocabulary using multiple modalities.
Examples of activities: 

· Using the words that you had students work with before the reading, require students to include the words in the culminating writing task. 

· Create Frayer models with the words. Then cut up the Frayer models and have the students put the Frayer models back together by matching the pieces for each word.

· After reading the passage, continue to examine important sentences (1–2) in the text that contribute to the overall meaning of the text. Guide students to break apart these sentences, analyze different elements, and determine meaning. More information on how to do this, including models of sentence deconstruction, can be found here.

· When completing the writing assignments after reading, consider using these scaffolds to support students depending on their English proficiency. 

Examples of Activities: 

· For all students, go over the prompt in detail making sure to break down what the prompt means before having the students get to work.  Then have the students explain the directions back to you.  

· Have students create an evidence tracking chart during reading, then direct them to look back over their evidence chart and work with a group to see if their evidence matches what the rest of the class wrote down.  If some of the chart does not match, students should have a discussion about why.

· For students who need more support, model the proper writing format for your students and provide them with a properly formatted example for reference.

· For newcomers, you may consider creating sentence or paragraph frames to help them to write out their ideas.  

� This story is a “duplicate.” (It is found in other anthologies, as well.) This particular revision was completed by a teacher who uses a different anthology than you, so the page numbers have been removed. This may require you to make some adjustments/add page numbers to some of the questions.





