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Title:  Old Yeller and the Bear
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Teacher Instructions

Refer to the Introduction for further details.

Before Teaching

1. Read the Big Ideas and Key Understandings and the Synopsis.  Please do not read this to the students.  This is a description for teachers, about the big ideas and key understanding that students should take away after completing this task.

Big Ideas and Key Understandings

Loyalty and heroism often spring from unexpected circumstances and unexpected places.

Synopsis

With Papa away on a cattle drive, fourteen-year-old Travis is in charge of looking after the family homestead on the Texas plains, miles away from the nearest neighbors. All goes well until Little Arliss, Travis’s adventuresome brother, tries to capture a young bear cub and incurs the wrath of its ferocious mother. Travis runs to help but will not get to Arliss in time. So Old Yeller plows into the side of the mother bear several times and grabs onto her throat distracting her from Arliss and her cub. Soon Arliss is safely home with Mama and Travis. Old Yeller comes back licking and jumping on them like nothing has happened.

2. Read entire main selection test, keeping in mind the Big Ideas and Key Understandings.

3. Re-read the main selection text while noting the stopping points for the Text Dependent Questions and teaching Vocabulary.

During Teaching

1. Students read the entire main selection text independently.
2. Teacher reads the main selection text aloud with students following along. (Depending on how complex the text is and the amount of support needed by students, the teacher may choose to reverse the order of steps 1 and 2.)
3. Students and teacher re-read the text while stopping to respond to and discuss the questions and returning to the text.  A variety of methods can be used to structure the reading and discussion (i.e.:  whole class discussion, think-pair-share, independent written response, group work, etc.)

Text Dependent Questions

	Text Dependent Questions
	Evidence-Based Answers

	How does Travis feel about Old Yeller at the beginning of the story on page 462?
	· In the preface, on page 462, it states that Travis thought Old Yeller was a nuisance.

	From whose point of view is the story written and which words lead you to that conclusion? How might this influence how events are described? (Pg. 462)
	· Travis is telling the story. You can tell this from the use of the words “we” and “me” on page 462.

	Reread paragraph 3 on page 462. What are some unusual things that Arliss pulls out of his pocket?

	· He would pull out a tangled-up mess of grasshoppers, worms, praying bugs and lizards, horned toad, young bird, frog or a striped water snake.  Once he pulled out a baby copperhead. Pg. 462

	What evidence from the text supports that Arliss and Old Yeller have a great bond? (Pg. 464)
	· Old Yeller would run down the big game for Arliss and then give it to him and he caught to fish for Arliss. Page 464


	Reread the bottom of page 464 and the top of page 465, what whopper did Arliss tell?
	· At night during their fish dinner, “he told the biggest windy how he dived ‘way down into a deep hole under the rocks and dragged that fish out and nearly got drowned before he could swim to the bank with it.” Old Yeller had really caught the fish and laid it on the back where Arliss picked it up. Page 465

	On page 465, what does Travis mean when he says, “that old yeller dog is going to make Arliss the biggest liar in Texas”?
	· Travis knows that when Arliss says that he is the one catching all of the animals himself each day, his is really lying. Old Yeller catches them all, and Arliss takes all the credit. Therefore, Arliss is lying and Travis says this.

	What clues can you find in the text that might explain how Travis feels about Arliss and his “windies?” (Pg. 465)
	· “She said for me to let Little Arliss alone. She said that if he ever told a bigger whopper than the ones I used to tell, she had yet to hear it. Well, I hushed then. If Mama wanted Little Arliss to grow up to the biggest liar in Texas, I guessed it wasn’t any of my business.” Page 465

	On page 466, Travis states, “I think Mama let him tell so many beg yarns about his catching live game that he’d begun to believe them himself.” Using context clues what does the word yarns mean?
	· A yarn is a made up story like the ones Arliss is telling.

Page 466

	In the second paragraph on page 467, what does Travis mean when he says, “I felt my heart flop clear over”?
	· He was frightened when he heard Arliss scream. Page 467

	Identifying cause and effect is a skill good readers possess. Reread page 468 and identify an instance of cause and effect. 
	· When Arliss grabs the cub, the cub cries. The cry alerts the mama bear, and she comes to protect it, putting Arliss in harms way. 

	Using the text evidence from the bottom of page 469 and top of page 470, how does the author help you visualize Old Yeller attacking the mother bear near the creek bed?
	·  A flash of yellow came streaking out of the brush. He was roaring like a mad bull. He wasn’t one-third as big and heavy as the bear, but when he piled into her from one side, he rolled her clear off her feet.

	The bear is too big and strong for the dog. On page 470, how does Old Yeller keep the bear away from the family?
	· He knocks her down and hangs onto her throat.

	After reading page 471 what can you infer about Travis’s feelings towards Old Yeller? What is your evidence? Did his feelings change from the beginning of the story?
	· “But if the big yeller dog was scared or hurt in any way when he came dashing into the house, he didn’t show it. He sure didn’t show it like we all did.” Travis thinks Old Yeller is brave because he wasn’t scared like the rest of the family. 

· At the beginning, he thought Old Yeller was a nuisance.


Vocabulary

	
	KEY WORDS ESSENTIAL TO UNDERSTANDING

	WORDS WORTH KNOWING 

General teaching suggestions are provided in the Introduction 

	TEACHER PROVIDES DEFINITION 

not enough contextual clues provided in the text
	Pages 466, 468, 470, 471 - lick

(Different meaning on each page)


	Page 462 - spasm

Page 466 - stand, yarn



	STUDENTS FIGURE OUT THE MEANING

sufficient context clues are provided in the text


	Page 464 - game

Page 465 - windy/windies

Page 465 - whopper

Page 468 - fix


	Page 464 - sulled

Page 465 - squawling

Page 465 - poultice, wedge

Page 467 - frantic

Page 468 - cross-banded




Culminating Task
· Re-Read, Think, Discuss, Write

· Loyalty and heroism often spring from unexpected circumstances and unexpected places. Can animals be loyal, be heroes? Analyze Old Yeller’s actions throughout the story and, using evidence from the text, construct an argument for him being a loyal, heroic or both. 
Answer:

· Old Yeller is loyal to Arliss throughout the story. It can be inferred from the text that the two are together all day long, hunting animals and catching fish (pgs. 463-464). 
· Old Yeller He caught birds, rabbits and possum for Arliss (pg. 463).
· He caught a fish for Arliss, dropping it on the bank for Arliss to take home.
· Old Yeller is catching so much for Arliss that the older brother is concerned that the “old yeller dog is going to make the biggest liar in Texas out of Little Arliss.”
· Old Yeller’s action fight with the angry bear shows loyalty and heroism. The older brother and mother were unable to reach Arliss in time as the mother bear bore down on him, but the older brother saw “a flash of yellow … streaking out of the brush. It was that big, yeller dog” (pgs. 469-470).
· Old Yeller “was roaring like a mad bull. He wasn't one-third as big and heavy as the she bear, but when he piled into her from one side, he rolled her clear off her feet.” The loyal dog, much smaller than the bear, was fearlessly protecting Arliss (pg. 470).
· It could be argued that Old Yeller was protecting the whole family from the bear by continuing to charge it, keeping it from chasing any of them. The dog kept attacking, taking swipe after swipe from the bear (pg. 470).
· According to the mother, “the minute old yeller saw we were all in the clear and out of danger, he threw the fight to that she-bear and lit out for the house” where he barked loudly and licked all their faces as though it had all been in fun (pg. 471).
Additional Tasks

· In “Old Yeller and the Bear”, the author uses a great deal of vernacular terms, the ordinary language of the people in a country or region. Working with a partner or in a small group, find other examples of vernacular terms, define them and develop an illustrated glossary.
Answer: Possible vernacular terms for a glossary

· Page 464-yeller dog-yellow dog

· Page 465-squawling-screaming and crying

· Page 465-mighty-very much

· Page 465-windy-a fib

· Page 465-dived ‘way down- drove deep

· Page 466-big yarns-made-up stories

· Page 466-a ways-farther

· Page 466-lick-another thing

· Page 466-till- until

· Page 466-played clear out-very tired

· Page 467-struck a trot-running

· The author Fred Gipson uses a variety of figurative language in this text, including hyperbole and similes. With a partner, search the text for more examples of figurative language, write them down and identify the type of language (hyperbole, similes, metaphor, etc.).  Write and illustrate two of your own examples of figurative language. Share with the class.

Answer: Possible student finds:

· Page 462- “One time he brought in a horned toad that got so mad he swelled out round and flat as a Mexican tortilla.” This is a simile that is comparing a toad to a tortilla.

· Page 465-“Not even a mesquite thorn hurts as bad as a sharp fish fin when its runs deep into your hand. This simile compares a thorn to a fish fin.

· Page 465-“Mama, that old yeller dog is going to make the biggest liar in Texas out of Little Arliss.” This is a hyperbole exaggerating how often Little Arliss tells a fib.

· Page 466- “I was worn down to a nub.” This is an example of a hyperbole that exaggerates how tired he was.”

· Page 467- “covering ground like a scared wolf” This is a simile for how fast Travis was running.

Note to Teacher
· The author uses a great deal of vernacular in this story and while there is little difficult vocabulary, the vernacular could make reading and comprehension difficult for some students, especially English Language Learners. Teachers may want to cover the meaning and purpose of vernacular language (common speech, often particular to a region, used often in storytelling and folktales in order to capture the spirit of the place or situation) before beginning the story.
Name __________________________________________________
Date _______________

“Old Yeller and the Bear”

1. How does Travis feel about Old Yeller at the beginning of the story on page 462?
2. From whose point of view is the story written and which words lead you to that conclusion? How might this influence how events are described? (Pg. 462)
3. Reread paragraph 3 on page 462. What are some unusual things that Arliss pulls out of his pocket?

4. What evidence from the text supports that Arliss and Old Yeller have a great bond? (Pg. 464)
5. Reread the bottom of page 464 and the top of page 465, what whopper did Arliss tell?
6. On page 465, what does Travis mean when he says, “that old yeller dog is going to make Arliss the biggest liar in Texas”?

7. What clues can you find in the text that might explain how Travis feels about Arliss and his “windies?” (Pg. 465)

8. On page 466, Travis states, “I think Mama let him tell so many beg yarns about his catching live game that he’d begun to believe them himself.” Using context clues what does the word yarns mean?

9. In the second paragraph on page 467, what does Travis mean when he says, “I felt my heart flop clear over”?
10. Identifying cause and effect is a skill good readers possess. Reread page 468 and identify an instance of cause and effect. 
11. Using the text evidence from the bottom of page 469 and top of page 470, how does the author help you visualize Old Yeller attacking the mother bear near the creek bed?
12. The bear is too big and strong for the dog. On page 470, how does Old Yeller keep the bear away from the family?
13. After reading page 471 what can you infer about Travis’s feelings towards Old Yeller? What is your evidence? Did his feelings change from the beginning of the story?
Supports for English Language Learners (ELLs) 

to use with Basal Alignment Project Lessons

When teaching any lesson, it is important to make sure you are including supports to help all students.  We have prepared some examples of different types of supports that you can use in conjunction with our Basal Alignment Project Lessons to help support your ELLs.  They are grouped by when they would best fit in a lesson.  While these supports reflect research in how to support ELLs, these activities can help ALL students engage more deeply with these lessons. Note that some strategies should be used at multiple points within a lesson; we’ll point these out. It is also important to understand that these scaffolds represent options for teachers to select based on students’ needs; it is not the intention that teachers should do all of these things at every lesson.

Before the reading:  

· Read passages, sing songs, watch videos, view photographs, discuss topics (e.g., using the four corners strategy), or research topics that help provide context for what your students will be reading. This is especially true if the setting (e.g., 18th Century England) or topic (e.g., boats) is one that is unfamiliar to the students.  

· Provide instruction, using multiple modalities, on selected vocabulary words that are central to understanding the text. When looking at the lesson plan, you should note the Tier 2 words, particularly those words with high conceptual complexity (i.e., they are difficult to visualize, learn from context clues, or are abstract), and consider introducing them ahead of reading. For more information on selecting such words, go here. You should plan to continue to reinforce these words, and additional vocabulary, in the context of reading and working with the text. (See additional activities in the During Reading and After Reading sections.)
Examples of Activities: 

· Provide students with the definition of the words and then have students work together to create Frayer models or other kinds of word maps for the words.    

· When a word contains a prefix or suffix that has been introduced before, highlight how the word part can be used to help determine word meaning.

· Keep a word wall or word bank where these new words can be added and that students can access later. 

· Have students create visual glossaries for whenever they encounter new words. Then have your students add these words to their visual glossaries.  

· Create pictures using the word. These can even be added to your word wall!

· Create lists of synonyms and antonyms for the word. 

· Have students practice using the words in conversation. For newcomers, consider providing them with sentence frames to ensure they can participate in the conversation. 

· Practice spelling the words using different spelling practice strategies and decoding strategies.  Students could take turns spelling with a partner.  

· Use graphic organizers to help introduce content. 

Examples of Activities:  

· Have students fill in a KWL chart about what they will be reading about. 
· Have students research setting or topic using a pre-approved website and fill in a chart about it.  You could even have students work in groups where each group is assigned part of the topic. 
· Have students fill in a bubble map where they write down anything that they find interesting about the topic while watching a video or reading a short passage about the topic.  Then students can discuss why they picked the information.
During reading:  

· Read the text aloud first so that ELLs can hear the passage read by a fluent reader before working with the text themselves. 

· Allow ELLs to collaborate in their home languages to process content before participating in whole class discussions in English.  Consider giving them the discussion questions to look over in advance (perhaps during the first read) and having them work with a partner to prepare.  

· Encourage students to create sketch-notes or to storyboard the passage when they are reading it individually or with a partner.  This will help show if they understand what they are reading as they are reading it. 

· Ask questions related to the who, what, when, why, and how of the passage.  For students that may need a little more help, provide them with sentence stems.

· Continue to draw attention to and discuss the words that you introduced before the reading. 

Examples of Activities:  

· Have students include the example from the text in their glossary that they created.  

· Create or find pictures that represent how the word was used in the passage.  

· Practice creating sentences using the word in the way it was using in the passage.  

· Have students discuss the author’s word choice.  

· Use graphic organizers to help organize content and thinking.  

Examples of Activities:  

· Have students fill in a chart to keep track of their 5ws while they read to help them summarize later and figure out the central idea of a passage.

· It may again be beneficial to have somewhere for students to store new words that they encounter while reading the text.  Students could use a chart to keep track of these new words and their meanings as they read.
· If you had students fill in a KWL, have them fill in the “L” section as they read the passage. 
· Utilize any illustrations or text features that come with the story or passage to better understand the reading.

· Compare/contrast the passage with what the illustrations convey about the passage.  Have students consider if the illustrations look the way they visualized the passage in their own minds or if the passage matches their predictions based on the illustrations.

· Identify any text features such as captions and discuss how they contribute to meaning.

After reading:  

· Present directions for any post-reading assignments orally and visually; repeat often; and ask English Language Learners to rephrase. 

· Allow ELLs to use English language that is still under development. Students should not be scored lower because of incorrect spelling or grammar (unless the goal of the assignment is to assess spelling or grammar skills specifically). When grading, be sure to focus on scoring your students only for the objective(s) that were shared with students.  

· Scaffold questions for discussions so that questioning sequences include a mix of factual and inferential questions and a mix of shorter and more extended responses.  Questions should build on each other and toward inferential and higher-order-thinking questions.  There are not many factual questions already listed in the lesson instructions, so you will need to build some in as you see fit. More information on this strategy can be found here.

· Reinforce new vocabulary using multiple modalities
Examples of activities: 

· Using the words that you had students work with before reading, have students write sentences in reference to the passage that you just finished reading.

· Require students to include the words introduced before reading in the culminating writing task. 

· For newcomers, print out pictures that represent the words that you focused on and have students match the words to the pictures.

· Based on different features of the words, have the students sort them into different categories and explain their choices.  For example, the students could sort the words by prefixes, suffixes, connotation, etc. 

· After reading the passage, continue to examine important sentences (1–2) in the text that contribute to the overall meaning of the text. Guide students to break apart these sentences, analyze different elements, and determine meaning. More information on how to do this, including models of sentence deconstruction, can be found here.

· Provide differentiated scaffolds for writing assignments based on students’ English language proficiency levels.

Examples of Activities: 

· For all students, go over the prompt in detail, making sure to break down what the prompt means before having the students get to work.  Then have the students explain the directions back to you.  

· Have students create an evidence tracking chart during reading, then direct them to look back over their evidence chart and work with a group to see if their evidence matches what the rest of the class wrote down.  If some of the chart does not match, students should have a discussion about why.

· For students who need more support, model the proper writing format for your students and provide them with a properly formatted example for reference.  

· For newcomers, you may consider creating sentence or paragraph frames to help them to write out their ideas.  

· To further discussion about the passage, have students create their own who, what, when, where, why, and how questions related to the passage to ask each other and have students pair up and practice asking each other the questions. If available, pair students of the same home language to support the use of language still under development.
