Los Angeles Unified School District

My Great Aunt Arizona by Gloria Houston
Recommended for Grade 1

Title/Author:  My Great Aunt Arizona, by Gloria Houston
Suggested Time to Spend:
5 Days
(at least 20 minutes per day)
Common Core grade-level ELA/Literacy Standards: RL.1.1, RL.1.2, RL.1.3, RL.1.7; W.1.2, W.1.8; SL.1.1, SL.1.2; L.1.1, L.1.2, L.1.4, L.1.5
Lesson Objective:
Students will listen to an illustrated narrative story about a teacher and use reading, writing, listening, and speaking skills to understand the central message of the story. 
Teacher Instructions
Before the Lesson

1. Read the Big Ideas and Key Understandings and the Synopsis below.  Please do not read this to the students.  This is a description to help you prepare to teach the book and be clear about what you want your children to take away from the work. 

Big Ideas/Key Understandings/Focusing Question
How does Arizona touch the lives of so many generations of students? 

One key takeaway is that Arizona touched the lives of multiple generations of students by caring for them and demonstrating high standards of instruction year after year. She engaged students in yearly traditions such as an annual Christmas tree planting, encouraged students to do their best by accepting them and demonstrating unconditional love, and remained a stalwart, reassuring presence in a small rural community.
Synopsis

This story is based upon the life of Arizona Houston Hughes, a teacher who taught generations of children in a one-room schoolhouse that she herself had attended.  The story begins with her birth in a log cabin her father built, and chronicles her life growing up in a small rural town. As a child, she loved to read and dream about far away places she would visit some day.  Her advanced schooling in another village was interrupted when her mother died and she had to come back home to care for her father and brother.  When her father remarried, she resumed her studies and became a teacher.  She returned to her village and taught in the one-room schoolhouse where she first started as a student.  Her career spanned fifty -seven years, reaching several generations of students including the author.  
2. Go to the last page of the lesson and review “What Makes This Read-Aloud Complex.” This was created for you as part of the lesson and will give you guidance about what the lesson writers saw as the sources of complexity or key access points for this book. You will of course evaluate text complexity with your own students in mind, and make adjustments to the lesson pacing and even the suggested activities and questions.
3. Read the entire book, adding your own insights to the understandings identified.  Also note the stopping points for the text-inspired questions and activities. Hint: you may want to copy the questions, vocabulary words, and activities over onto sticky notes so they can be stuck to the right pages for each day’s questions and vocabulary work.
4. Consider pairing this series of lessons on My Great Aunt Arizona with a text set to increase student knowledge and familiarity with the topic. A custom text set can be found here. Note: This is particularly supportive of ELL students.
Note to teachers of English Language Learners (ELLs): Read Aloud Project Lessons are designed for children who cannot read yet for themselves. They are highly interactive and have many scaffolds built into the brief daily lessons to support reading comprehension. Because of this, they are filled with scaffolds that are appropriate for English Language Learners who, by definition, are developing language and learning to read (English). This read aloud text includes complex features which offer many opportunities for learning, but at the same time includes supports and structures to make the text accessible to even the youngest students.
This lesson includes features that align to best practices for supporting English Language Learners. Some of the supports you may see built into this, and /or other Read Aloud Project lessons, assist non-native speakers in the following ways: 

· These lessons include embedded vocabulary scaffolds that help students acquire new vocabulary in the context of reading. They feature multi-modal ways of learning new words, including prompts for where to use visual representations, the inclusion of student-friendly definitions, built-in opportunities to use newly acquired vocabulary through discussion or activities, and featured academic vocabulary for deeper study.

· These lessons also include embedded scaffolds to help students make meaning of the text itself. It calls out opportunities for paired or small group discussion, includes recommendations for ways in which visuals, videos, and/or graphic organizers could aid in understanding, provides a mix of questions (both factual and inferential) to guide students gradually toward deeper understanding, and offers recommendations for supplementary texts to build background knowledge supporting the content in the anchor text.

· These lessons feature embedded supports to aid students in developing their overall language and communication skills by featuring scaffolds such as sentence frames for discussion and written work (more guidance available here) as well as writing opportunities (and the inclusion of graphic organizers to scaffold the writing process). These supports help students develop and use newly acquired vocabulary and text-based content knowledge.

The Lesson – Questions, Activities, and Tasks
	Questions/Activities/Vocabulary/Tasks
	Expected Outcome or Response (for each)

	FIRST READING:
Read aloud the entire book (or chapter) with minimal interruptions. Stop to provide word meanings or clarify only when you know the majority of your students will be confused.

	The goal here is for students to enjoy the book, both writing and pictures, and to experience it as a whole. This will give them some context and sense of completion before they dive into examining the parts of the book more carefully.

	SECOND READING: 

Picture Timeline

p.3 picture of baby cradled by parents
p.9 picture of Arizona catching tadpoles in creek with brother
evidence

evidence
Teacher introduces timeline chart:  Visual representation of 8 life events of Arizona to be filled in with text evidence that describe the important events in her life.  Chart will be filled out with 2 events per day. As a whole group, students contribute in discussion details and ideas about the two important events. Using Think Pair Share, students pair up to recall evidence from story to describe these events in detail. Teacher will add suggested events to the class timeline.  
Students then create copy of class timeline chart which they will add the two events and pictures per day. 
Introduce Picture/ p. 3 Arizona as a baby.  P. 9 Arizona with her brother by the creek.  
Q: P.3 Who is the baby and how did she get her name?

Q:  P.4 Who is the girl?  What is she wearing? 

Q: p. 5-9 Which activities does Arizona like to do?
Q: 9-10 What activities did Arizona like to do with her brother? 

Vocab:

On page 9, in the sentence, “In the fall they climbed the mountains searching for galax and ginseng roots.”  What does the word searching mean?

Allow for students to monitor their own learning, and accept and clarify any vocabulary words they might not know within these pages.

	Students will generate the evidence of Arizona’s life from text.

Students will make the connection that the baby Arizona will grow up to be a young girl who lives on a farm and likes to have fun in a variety of ways: read, sing, dance, catch tadpoles, climb mountains, search for plants and help parents collect maple syrup. 
A:  The baby is Arizona.  She got her name from a letter written by her older brother Galen who was in the cavalry in the West.  

A:  The girl is Arizona.  She is tall and likes to wear long hair in braids, high-button shoes, white apron, and petticoats.

A:  Arizona likes to read, sing, dance and play with her brother.

A:  Arizona likes to catch tadpoles and make snow cream with her brother.

   Searching means to look for.  Arizona and her brother like to search for tadpoles and plants.    

	THIRD READING:
p. 12 picture of one-room schoolhouse

p. 16  picture of Arizona and brother Jim

evidence
evidence
Teacher continues adding to picture chart.  
Q: p. 11 The one-room schoolhouse was called a “blab school”. 

What in the story tells you why it is called it a “blab school”?

Direct students to look at picture on page 12, to note that the children are different sizes all seated forward with book open reading aloud.  
Q: p. 16 When Arizona’s mother died, how did Arizona’s life change? How did it stay the same?
Q: What does Arizona’s decision to leave school and take care of her father and brother tell us about the kind of person she is?
Vocabulary

 p. 13 The story describes what children brought for lunch and did at recess.  In the sentence “They drank cool water from the spring at the bottom of the hill.”  What does the word “spring” mean? Bring in a picture of a “spring”.  Explain to students what a “spring” is.  
	A:  All the students in all the grades were there together in one room.  All the students read their lessons aloud at the same time.

A:  Arizona had to leave school to take care of her father and brother.  She still loved to read and dream about far away places.  
A: She is a very caring person and someone who is willing to sacrifice or put the needs of others before her own. She loves her family and demonstrates her love by actions.
Guide students to previous pictures on p. 1 and p. 9.  Help students to figure out what a “spring” might be.  
Arizona lives on Hanson Creek.  The pictures of creeks in the book may help students figure out what a natural water source looks like.  A “spring” is water that flows through a natural opening in the ground due to pressure.  If needed, bring in internet pictures of natural “springs”. 

	FOURTH READING:
p.19 picture of Arizona in one-room schoolhouse teaching students

p. 22

picture of baby in cradle in schoolroom
p. 24 picture of Arizona and class planting Christmas tree

evidence

evidence

Teacher continues to add to picture timeline chart.  

Q:  p. 19 What did Arizona teach the children?  What might Arizona be talking to the students about?  

Have students examine the pictures on p. 19. Look at the globe, and the wide–eyed expressions of the students’ faces.  
Q: p. 22 Have students examine picture of baby in cradle on the floor. Do teachers at our school bring their babies to school every day? Why do you think Arizona brought her baby to school? What does this say about Arizona and how she feels about her students? How do you think the students felt about sharing their classroom with the baby?
Q: p. 24 What did Arizona do with her students every year at Christmas?  Introduce the word tradition to students, and explain that it is something done every year. Students should conclude that Arizona did the same thing every year for many years because the picture shows us many planted Christmas trees throughout the schoolyard.

Vocabulary

“Then they planted their tree at the edge of the school yard, year after year, until the entire playground was lined with living Christmas trees like soldiers guarding the room where Arizona taught, with her long gray braids wound ‘round her head, with her long full dress, and pretty white apron, with her high-button shoes, and petticoats, too.”   What does entire mean?  What does lined mean?  
Figurative language:

Use of simile: “entire playground was lined with living Christmas trees, like soldiers guarding the room where Arizona taught…”  How do Christmas trees look like soldiers? 


	A:  Arizona taught her students about words and numbers.  She also taught them about the faraway places they would visit someday.  
A: Arizona brought her baby to school because she treated her classroom like an extension of her home. She was able to care for her baby and teach at the same time. This is not possible today, but in a small town and schoolroom, caring for your family member while doing your job was possible.  Students were probably happy to share their classroom with a baby.
A: Arizona and her class make paper decorations for a Christmas tree growing in a pot.  They planted the tree at the edge of the schoolyard.  

entire: complete or whole
lined: arranged along a straight line
Christmas trees are like soldiers because they are tall and stand up straight.

	FIFTH READING:
p. 26 picture of Arizona hugging a student

p. 27 picture of Arizona sitting in a rocking chair

evidence
Evidence
Teacher completes picture timeline. Reread entire story again.  Prepare for culminating writing task
Q:  When did Arizona hug her students?

Q:  Why do you think Arizona hugged her students even when their work was not good?  Do you think that is a good way for teachers to treat their students and why?
Figurative Language

Q:  How many years did Arizona hug her students?  Did she really hug them for fifty-seven years? Explain.
Q: p. 25 “The boys and girls who were students in her class had boys and girls who were students in her class.  And they had boys and girls who were students in her class.”  Students may need help understanding the concept of generations of students. Direct students to look at pictures.  Look at the two pictures of Arizona with two generations of students.  How did Arizona change from one picture to the next?
Q: p. 27 “My great-aunt Arizona taught my dad, Jim’s only son.  And she taught my brother and me in the fourth grade.”  Who else did Arizona teach?
Q: p. 28 “My great-aunt Arizona died on her ninety-third birthday.  But she goes with me in my mind- “What does Arizona look like in the author’s mind?

	A:  Arizona hugged her students when their work was good.  She hugged them when their work was not good. She loved her students and treated them with patience and understanding even when they made mistakes in their work. She demonstrated her love by hugging them unconditionally (not only when their work was good)
A:  Arizona hugged her students for fifty-seven years. 

A: The pictures show different groups of students and portray the passage of time in the fifty-seven year career of Arizona.  

A:  Arizona also taught the author and her brother, and their dad.  

A:  p. 28 “A very tall lady, in a long full dress, and a pretty white apron, with her high-button shoes, and many petticoats too….She’s always there, in a sunny room with many flowers in every window, and a hug for me every day.”



FINAL DAY WITH THE BOOK - Culminating Task
· Prompt: Who is Arizona, and how did she touch the lives of her students?  Use pictures and words to show what the author wants us to learn from her life.  
· Sample Answer:  Arizona is a good teacher who taught for a long, long time at the same one room schoolhouse. She touched the lives of her students by caring for them and staying in the same job for many years. Many families had the same teacher. The author and the author’s father and brother were all taught by the same teacher, Arizona. She taught them about numbers and words and faraway places. She was a happy person who liked to teach. She hugged her students a lot, even when their work was not good. She did fun things with her class every year like having them decorate and plant a Christmas tree in the school playground at Christmas time.

Vocabulary

	These words merit less time and attention 
(They are concrete and easy to explain, or describe events/

processes/ideas/concepts/experiences that are familiar to your students) 
	These words merit more time and attention

(They are abstract, have multiple meanings, and/or are a part 

of a large family of words with related meanings. These words are likely to describe events, ideas, processes or experiences that most of your student will be unfamiliar with)

	p. 1 bay horse

p. 3 cavalry

p. 4 petticoats 

p. 9 tadpole

p. 9 galax and ginseng roots

p. 10 snow cream

p. 10 sap

p. 10 maple sugar syrup
p.13 lard bucket
p. 15 mule


	p. 9 searching
p.21 oin (as in the creek joins the river)

p. 23 entire
p. 10 wound (around)
p. 23 lined (to border)

p. 28 touched (to touch ones lives)

p. 13 spring (water from a spring)

p. 15 crossed



Extension learning activities for this book and other useful resources

· Students can create their own personal timelines depicting important events in their lives.  
· Students may go back to story timeline and do a retell using the pictures, laminated and mounted on magnets.
· Use a Venn Diagram to compare and contrast school life using pictures or text. Have students draw pictures on large post-its depicting characteristics of school life in present time vs. book. Students place post-its on different parts of the Venn Diagram depicting which characteristics are the same and different. Use the Venn Diagram to explain the similarities orally or in writing. Note: This is particularly supportive of English Language Learners.
· Students can find pictures of old schoolhouses online, or at the library and add to the Venn Diagram.
Note to Teacher
· CA HSS 1.4: Students compare and contrast life in different times and places around the world and recognize that some aspects of people, places and things, change over time, while others remain the same.

What Makes This Read-Aloud Complex?

1. Quantitative Measure

Go to http://www.lexile.com/ and enter the title of your read-aloud in the Quick Book Search in the upper right of home page. Most texts will have a Lexile measure in this database. 
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2. Qualitative Features

Consider the four dimensions of text complexity below. For each dimension*, note specific examples from the text that make it more or less complex. 



*For more information on the qualitative dimensions of text complexity, visit http://www.achievethecore.org/content/upload/Companion_to_Qualitative_Scale_Features_Explained.pdf
3. Reader and Task Considerations

What will challenge my students most in this text? What supports can I provide?

· Visual support, pictures from text, text support using other informational texts, primary source documents, memoirs, photographs, internet pictures, 
How will this text help my students build knowledge about the world?
· Life in rural America
· Changes in culture, history

4. Grade level 

What grade does this book best belong in? 1st grade
All content linked to within this resource was free for use when this resource was published in March 2018. Over time, the organizations that manage that external content may move or remove it or change the permissions. If the content is no longer available, please email info@studentsachieve.net.
Most of the texts that we read aloud in K-2 should be in the 2-3 or 4-5 band, more complex than the students can read themselves. 


2-3 band 	420-820L


4-5 band	740-1010L











___660_____





Overall message:  A teacher touches generations of students’ lives with kindness and stability.  Some aspects of people, places, and time, change over time while others stay the same.  


Ex:  “She goes with us in our minds”


“Have you been there?”


“Only in my mind”





  Chronological


Time/ Changes


Narrative, First Person








Terms specific to 19th century 


rural America:  Cavalry, petticoats,


High-buttoned shoes, black polish made for stoves, 


Fried apple pie, galax, ginseng roots, snow cream, lard buckets, William Matrimmatoe, sawmill.





 


Rural school, one –room school, 


19th century rural life in America 





Meaning/Purpose





Structure





Language





Knowledge Demands
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