Prentice Hall
Literature - 2007
Grade 9


Unit 1

Title: The Washwoman
Suggested Time:
  3 days (45 minutes per day)
Common Core ELA Standards: RL.9-10.1, RL.9-10.3, RL.9-10.4; W.9-10.1, W.9-10.4, W.9-10.9, W.9-10.10; SL.9-10.1; L.9-10.1; L.9-10.2; L.9-10.4
Teacher Instructions
Preparing for Teaching
1. Read the Big Ideas and Key Understandings and the Synopsis. Please do not read this to the students. This is a description for teachers about the big ideas and key understanding that students should take away after completing this task.

Big Ideas and Key Understandings:  

Dignity, honesty, and pride in one’s work and a person’s faith will define a person’s character and spirit.
Synopsis: 
In “The Washwoman,” Singer recalls the woman who did his family’s laundry when he was a child in Poland.  Singer never forgets her courage and endurance. She was a woman of integrity and self respect who walked for miles to pick up and deliver laundry in order to earn money for her family. It is also about the relationships—between Jews and Gentiles and mothers and sons.
2. Read the entire selection, keeping in mind the Big Ideas and Key Understandings.
3. Re-read the text while noting the stopping points for the Text Dependent Questions and teaching Tier II/academic vocabulary.

During Teaching

1. Students read the entire selection independently.
2. Teacher reads the text aloud while students follow along or students take turns reading aloud to each other. Depending on the text length and student need, the teacher may choose to read the full text or a passage aloud. For a particularly complex text, the teacher may choose to reverse the order of steps 1 and 2.
3. Students and teacher re-read the text while stopping to respond to and discuss the questions, continually returning to the text.  A variety of methods can be used to structure the reading and discussion (i.e., whole class discussion, think-pair-share, independent written response, group work, etc.)
Text Dependent Questions

	Text-dependent Questions
	Evidence-based Answers

	Why was the washwoman considered a “real find” by the narrator’s mother on page 27?
	The washwoman is considered a “real find” by Mother because she does exceptional work and requests nothing in return.

	What does the author mean that the washwoman had “in her a certain pride and love of labor”?  Sometimes “pride” has a negative connotation.  What is the author implying about the washwoman having “pride”?”
	The washwoman had “in her a certain pride and love of labor” meaning that she worked hard at her job because she loved her job. She had been raised as a hard worker and continued until her death.

	What impression does the reader get of the washwoman’s character from the last paragraph on page 27 and the first paragraph on page 28? Quote directly from the text in your answer. 
	While the washwoman “could have begged at the church door or entered a home for the penniless and aged” she chose to put all her effort into her work though it was “not easy in those days.”

	The author includes significant details about his mother on page 28. What point is he making about his mother and her connection to the washwoman? Support your answer with details from the selection.
	She was dedicated to her children just as the washwoman was dedicated to her son and duties.  If her children were in pain, she would say, “May I be your ransom and may you outlive my bones!”  She was a loving mother; she assumes nothing about the future, especially after witnessing the failing relationship of the washwoman and her son.

	Reread the scenario between the washwoman, the narrator, and his Mother in the second paragraph on page 28. Why is it significant that his mother “would frown and whisper to herself”?
	When the washwoman says that the narrator—who is Jewish—“looked like Jesus” his Mother “would frown and whisper to herself” because Jews and Gentiles—anyone who wasn’t Jewish—rarely got along because of their differences of belief.

	Evaluate the washwoman’s relationship with her son based on details in the first three paragraphs on page 28.  What is especially disheartening and ironic about the son’s feelings toward his mother when considering the washwoman’s character and feelings toward her son? How is the narrator’s mother affected by this?
	The Washwoman and her son have a poor relationship.  Her rich son is “ashamed of his mother and never came to see her.”  He feels her work is embarrassing and beneath her.  When he married he didn’t invite his mother, but “she went to the church and waited at the steps to see her son.” The old woman, though, accepted her son and “told this without rancor.” When informed that his mother may die, he “contributed money for a coffin and a funeral.”  He never came to see her. The narrator’s mother was deeply affected by the washwoman’s stories about her son. She was afraid that her relationship with her children would suffer the same fate and often dropped “dark hints to the effect that she was not certain of her own children: Who knows what they would do some day?”

	What sensory details does the author provide to help the reader visualize the washwoman in the last paragraph on page 30?
	When the washwoman returns, the narrator noticed a decline in her appearance, “She was even thinner now, more bent.” He says that her face was “gaunt” and “she could not utter a clear word, but utter something with sunken mouth and pale lips.”

	Reread page 31 and explain how the Washwoman’s eventual return supports the reader’s understanding of her character.  Use specific textual support for your answer.
	The Washwoman’s eventual return shows her integrity and her desire to complete her tasks.  She says, “I could not rest easy in my bed because of the wash…the wash would not let me die.”  She also says that she doesn’t want to be a burden on anyone.  Her strong work ethic is evident in her completion of her duty even with failing health. 

	Explain how the themes of dignity, honesty, and pride are evident in the conversation between the mother and the washwoman on page 31.
	The washwoman exhibits the themes of dignity, honesty, and pride when she admits that there would not be “good” found in a “long life.” She has always supported herself and yet she recognizes that her “strength is leaving” and “does not want to be a burden on anyone.”

	“The wash she had returned was her last effort on this earth. She had been driven by an indomitable will to return the property to its rightful owners…” Using this quote from page 31, what can be inferred about the washwoman’s indomitable dedication to her work? Cite specific examples.
	In this paragraph indomitable is used to mean incapable of being overcome.  The washwoman shows total dedication to her promise to return the laundry to the family because she was “driven by an indomitable will to return the property to its rightful owners.”  She wanted to be true to her word and fulfill her obligation on this earth.

	What is the overall tone of “The Washwoman”?  Support your answer with textual evidence.
	The tone of “The Washwoman” is quite serious.  The story deals with broken family relationships, poverty, and diligence.  The author reflects upon the hard work and the dedication of the washwoman, “I cannot imagine paradise without this Gentile washwoman.  I cannot even conceive of a world where there is no recompense for such effort.”


Tier II/Academic Vocabulary

	
	These words require less time to learn

(They are concrete or describe an object/event/

process/characteristic that is familiar to students)
	These words require more time to learn

(They are abstract, have multiple meanings, are a part 

of a word family, or are likely to appear again in future texts)

	Meaning can be learned from context
	Page 27: tip, fetch, bundle, accumulated,  pack, generations, section, ironed, “real find”, pump, “to-do”, endure

Page 28:  “good match”, impression,  institution,  delicacy, expressions, philosophic

Page 29: grip, frostwork, trembling, gnarled

Page 30: “crown of creation”, gaunt, staggering, whirlwinds, catastrophe,  premonition,  faithfully, tottered, subsided, tottered, wisps, straggles, utter, sunken

Page 31: pain-racked, resumed, benediction,  pious, effort, spheres, tongue, creed, 
	Page 27: unwieldy

Page 28: bore, affront, dark (hints)

Page 30: toil-worn

Page 31-indomitable (will), crossed (herself), rightful, undertaken, recompense

	Meaning needs to be provided
	
	27-forebears

28-atonement

28-rancor

30-vagrant, obstinacy

31-shard


Culminating Writing Task
· Prompt

· In “The Washwoman,” the title character exemplifies the virtues of dignity, pride, acceptance, and faith. Find evidence and write about all the virtues. Compose a multi-paragraph essay including textual evidence from the story about how the washwoman’s virtues are reflected in her work and relationships.
· Teacher Instructions
1. Students identify their writing task from the prompt provided.

2. Students complete an evidence chart as a pre-writing activity. Teachers should guide students in gathering and using any relevant notes they compiled while reading and answering the text-dependent questions earlier. Some students will need a good deal of help gathering this evidence, especially when this process is new and/or the text is challenging!

	Evidence

Quote or paraphrase
	Page number
	Elaboration / explanation of how this evidence supports ideas or argument

	DIGNITY

	“possessed a strength that came from generations of peasant forebears…”
	27
	She has seen the examples of quiet strength set by previous generations and follows in their footsteps continuing to simply do her work to the best of her ability without looking for praise or recognition.

	“She could have begged at the church door or entered a home for the penniless and aged.”
	28
	While she could have done what other old women of her time did such as begging or entering a home for the aged, she chose the dignity of supporting herself through her meticulous work as a washwoman.

	“These hands spoke of the stubbornness of mankind, of the will to work not only as one’s strength permits but beyond the limits of one’s power.”
	29
	The washwoman knew the dignity held within an honest day’s worth of hard work. She pushed her strength “beyond the limits” of a normal worker.

	PRIDE

	“When the laundry came back from the washwoman, it “sparkled like polished silver. Every piece neatly ironed. Yet she charged no more than others.”
	27
	The washwoman made sure that the laundry she washed was as clean as possible, and she didn’t ask for anything extra in return. She took pride in going above and beyond what was expected of her.

	“She could have begged at the church door or entered a home for the penniless and aged…The old woman did not want to become a burden, and so she bore her burden.”
	28
	The washwoman could have taken help from others to make ends meet, but she refused to do so. She wanted to take care of herself so as not to be a burden to anyone else.

	“God forbid! What good would such a long life be? The work becomes harder and harder . . . my strength is leaving me . . . I do not want to be a burden on anyone!”
	31
	When the washwoman finally returned a load of laundry after several months, the narrator’s mother tells her that she hopes the washwoman dismisses this statement, saying that she would be of no use to anyone of that age. She would rather die sooner than live a longer life where she may become a burden.

	ACCEPTANCE

	“Our home had little contact with Gentiles…besides the janitor there were also the Gentile washwomen.”
	27
	The narrator is Jewish and did not often come into contact with non-Jewish people. During this time in Poland, people usually surrounded themselves with those who had similar religious beliefs The narrator and his mother accept the Gentile woman’s differences, and she seems to accept theirs as well.

	“I could not rest easy in my bed because of the wash…the wash would not let me die.”
	31
	The washwoman knew that she was near death, but she was not able to let herself go until she finished washing the clothes that she owed to her customers. She did not want to have any unfinished business before passing away.

	“God forbid! What good would such a long life be? The work becomes harder and harder . . . my strength is leaving me . . . I do not want to be a burden on anyone!”
	31
	She had returned the laundry, which prevented her from being able to die when she had become ill. She states that she doesn’t want to become a burden, and she would prefer to die sooner, rather than living a longer, less useful life. She has apparently accepted her imminent death.

	FAITH

	“She was especially fond of me and used to say I looked like Jesus.”
	28
	Because the washwoman had a great fondness for the boy, she paid him what she intended as a compliment—that he “looked like Jesus.” She probably sees the boy with the same love that she would see her savior. However, the boy’s mother takes it as an insult since they are Jewish.

	“The son had not invited the old mother to his wedding, but she went to the church and waited at the steps to see her son.”
	28
	Though she is greatly ignored by her son, the old mother still has faith in him and the man that she raised him to be. She is glad that “he had made a good match” and that he somewhat stayed true to his faith as “the wedding took place in a church.” Even though she was excluded from the festivities, she wanted to be part of his wedding which is seen when she “waited at the steps to see her son.”

	“God forbid! What good would such a long life be? The work becomes harder and harder . . . my strength is leaving me . . . I do not want to be a burden on anyone!” The old woman muttered and crossed herself and raised her eyes toward heaven.”
	31
	While Mother sees strength in the washwoman, she recognizes that her time is drawing near. Her faith is shown in practice when she exclaims “God forbid!” and “crosses herself and raised her eyes toward heaven” when speaking about why her time must come.


3. Once students have completed the evidence chart, they should look back at the writing prompt in order to remind themselves what kind of response they are writing (i.e. expository, analytical, argumentative) and think about the evidence they found. (Depending on the grade level, teachers may want to review students’ evidence charts in some way to ensure accuracy.) From here, students should develop a specific thesis statement. This could be done independently, with a partner, small group, or the entire class. Consider directing students to the following sites to learn more about thesis statements: http://owl.english.purdue.edu/owl/resource/545/01/ OR http://www.indiana.edu/~wts/pamphlets/ thesis_statement.shtml.
4. Students compose a rough draft. With regard to grade level and student ability, teachers should decide how much scaffolding they will provide during this process (i.e. modeling, showing example pieces, sharing work as students go).

5. Students complete final draft. 
· Sample Answer

In the narrative essay “The Washwoman,” Isaac Bashevis Singer tells the story of an elderly Gentile woman who washed laundry for several families, including his own.  The story takes place during Singer’s childhood in what is now Poland in the early twentieth century.  Singer recalls his admiration of the washwoman, and he never forgets the strength she showed while exemplifying the virtues of dignity, pride, acceptance, and faith.
In dignity, she “possessed a strength that came from generations of peasant forebears…” as seen through her following the footsteps set by previous generation through the examples of quiet strength when she continues to simply do her work to the best of her ability without looking for praise or recognition (27). While she could have done what other old women of her time did such as begging “at the church door” or enter “a home for the aged,” she chose the dignity of supporting herself through her meticulous work as a washwoman (28). The washwoman knew the dignity held within an honest day’s worth of hard work. She pushed her strength “beyond the limits” of a normal worker as seen in the passage “[t]hese hands spoke of the stubbornness of mankind, of the will to work not only as one’s strength permits but beyond the limits of one’s power” (29).

Early in the essay, Singer, a Jew, tells of the fondness his family and the Christian washwoman had for one another.  Although his home “had little contact with Gentiles,” his mother recognized what a find the old woman was, and she accepted her in spite of their differences (27).  Later in the story, when the washwoman returns to the home of the narrator after several months to return their laundry, she says that she “could not rest easy…because of the wash….The wash would not let [her] die” (31).  She then says that she hopes she does not live such a long life because she doesn’t “want to be a burden on anyone” (31).  The washwoman knew that her life was coming to an end, but she would not let herself go until she finished washing the clothes she owed to her customers.  She had begun to accept her imminent death but did not want to have any unfinished business before passing away.
The washwoman showed immense pride in her job.  According to Singer, she was the best washwoman around because the laundry she washed “sparkled like polished silver.  Every piece was neatly ironed.  Yet she charged no more than the others” (27).  Her pride is evident in the effort she puts into her work, as she meticulously cleans, rinses, and irons each piece of clothing.  The washwoman was in her seventies during the years in which she worked for Singer’s family.  Although “she could have begged at the church door or entered a home for the penniless and aged,” she chose to work instead (29).  “The old woman did not want to become a burden, and she bore her burden” (29).  Her pride prevented her from taking handouts.  She was determined to earn her keep, no matter how difficult her job had become in her old age.  The washwoman reiterates her feelings about becoming a burden when she returns with the family’s wash after several months.  When the mother hopes that the washwoman lives to be a hundred and twenty years old, the washwoman says, “God forbid!  What good would such a long life be?  The work becomes harder and harder…my strength is leaving me…I do not want to be a burden on anyone” (31).  She knows that she would be of no use to anyone if she lived to such an old age, and she would rather die soon than live a long life in which she becomes a burden.
One of the most endearing traits of the washwoman was her natural faith which was often simple and understated. Because the washwoman had a great fondness for the boy, she paid him what she intended as a compliment—that he “looked like Jesus” (28) She sees the boy with the same love that she would see her savior.  However, the boy’s mother takes it as an insult since they are Jewish. Her faith in God also led her to faith in people—especially her estranged son. Though she is ignored by her son, the old mother still has faith in him and the man that she raised him to be. She is glad that “he had made a good match” and that he somewhat stayed true to his faith as “the wedding took place in a church.” Even though she was excluded from the festivities, she wanted to be part of his wedding which is seen when she “waited at the steps to see her son” (28). Near the end of the selection, while Mother sees strength in the washwoman, she recognizes that her time is drawing near. Her faith is shown in practice when she exclaims “God forbid!” and “crosses herself and raised her eyes toward heaven” when speaking about why her time must come (31).
Additional Tasks
· Read “New Directions” by Maya Angelou on pages 35-37.  Compare Annie Johnson, the main character of “New Directions” to the washwoman. How is each woman’s work ethic and family values revealed through their stories? Use support from bother texts to support your response.

Answer:  Annie and The Washwoman are hard workers, dedicated to their commitments.  Both women want to be self-sufficient. Annie and the washwoman both value family members who do not necessarily value them. Annie has a daughter, Dee, who is ashamed of her mother and rarely comes to see her or her sister just as the washwoman who has a rich son who ignores her and even excludes her from his wedding.
Note to Teacher

· There are a few non-English words in the story that will probably need some brief attention (Gentile(s), groschen, cheder).

· Pride can often have a negative connotation.  However, in this selection, pride explores a dignified sense of character involving self-respect and self-esteem coming from an honest day’s work.


Name _____________________________________________________
Date _____________
“The Washwoman”

1. Why was the washwoman considered a “real find” by the narrator’s mother on page 27?
2. What does the author mean that the washwoman had “in her a certain pride and love of labor”?  Sometimes “pride” has a negative connotation.  What is the author implying about the washwoman having “pride”?”
3. What impression does the reader get of the washwoman’s character from the last paragraph on page 27 and the first paragraph on page 28? Quote directly from the text in your answer.
4. The author includes significant details about his mother on page 28. What point is he making about his mother and her connection to the washwoman? Support your answer with details from the selection.
5. Reread the scenario between the washwoman, the narrator, and his Mother in the second paragraph on page 28. Why is it significant that his mother “would frown and whisper to herself”?
6. Evaluate the washwoman’s relationship with her son based on details in the first three paragraphs on page 28.  What is especially disheartening and ironic about the son’s feelings toward his mother when considering the washwoman’s character and feelings toward her son? How is the narrator’s mother affected by this?
7. What sensory details does the author provide to help the reader visualize the washwoman in the last paragraph on page 30?
8. Reread page 31 and explain how the Washwoman’s eventual return supports the reader’s understanding of her character.  Use specific textual support for your answer.
9. Explain how the themes of dignity, honesty, and pride are evident in the conversation between the mother and the washwoman on page 31.
10. “The wash she had returned was her last effort on this earth. She had been driven by an indomitable will to return the property to its rightful owners…” Using this quote from page 31, what can be inferred about the washwoman’s indomitable dedication to her work? Cite specific examples.
11. What is the overall tone of “The Washwoman”?  Support your answer with textual evidence.
Supports for English Language Learners (ELLs) to use with Anthology Alignment Lessons

When teaching any lesson, it is important to make sure you are including supports to help all students.  We have prepared some examples of different types of supports that you can use in conjunction with our Anthology Alignment Lessons to ensure ELLs can engage fully with the lesson.  While these supports reflect research in how to support ELLs, these activities can help ALL students engage more deeply with these lessons. Note that some strategies should be used at multiple points within a lesson; we’ll point these out. It is also important to understand that these scaffolds represent options for teachers to select based on students’ needs; it is not the intention that teachers should do all of these things at every lesson.

Before reading:  

· Read passages, watch videos, view photographs, discuss topics (e.g., using the four corners strategy), or research topics that help provide context for what your students will be reading. This is especially true if the setting (e.g., 18th Century England) or topic (e.g., boats) is one that is unfamiliar to the students.  

· Provide explicit instruction, using multiple modalities, on selected vocabulary words that are central to understanding the text. When looking at the lesson plan, you should note the Tier 2 words, particularly those words with high conceptual complexity (i.e., they are difficult to visualize, learn from context clues, and are abstract), and consider introducing them ahead of reading. For more information on selecting such words, go here. You should plan to continue to reinforce these words, and additional vocabulary, in the context of reading and working with the text. (See additional activities in the During Reading and After Reading sections.)
Examples of Activities: 

· Provide students with the definition of the words and then have students work together to create Frayer models or other kinds of word maps for the words.    

· When a word contains a prefix or suffix that has been introduced before, highlight how the word part can be used to help determine word meaning.

· Keep a word wall or word bank where these new words can be added  and that students can access later. 

· Have students create visual glossaries for whenever they encounter new words. Then have your students add these words to their visual glossaries.  

· Create pictures using the word. These can even be added to your word wall!

· Create lists of synonyms and antonyms for the word. 

· Have students practice using the words in conversation. For newcomers, consider providing them with sentence frames to ensure they can participate in the conversation.  

· Use graphic organizers to help introduce content. 

Examples of Activities:  

· Complete a Know, Want to Learn, Learned (KWL) graphic organizer about the text. 
· Have students research the setting or topic and fill in a chart about it.  You could even have students work in groups where each group is assigned part of the topic.  
· Fill in a bubble map where they write down anything that they find interesting about the topic while watching a video or reading a passage about the topic.  Then students can discuss why they picked the information.  
During reading:  

· Allow ELLs to collaborate in their home languages to process content before participating in whole class discussions in English.  Consider giving them the discussion questions to look over in advance (perhaps during the first read) and having them work with a partner to prepare.  

· Allow ELLs to use English language that is still under development. Students should not be scored lower because of incorrect spelling or grammar (unless the goal of the assignment is to assess spelling or grammar skills specifically). When grading, be sure to focus on scoring your students only for that objective.  

· Scaffold questions for discussions so that questioning sequences include a mix of factual and inferential questions and a mix of shorter and more extended responses.  Questions should build on each other and toward inferential and higher order thinking questions.  There are not many factual questions already listed in the lesson instructions, so you will need to build some in as you see fit. More information on this strategy can be found here.

· Provide explicit instruction, using multiple modalities, on selected vocabulary words (e.g., 5–8 for a given text) that are central to understanding the text. During reading, you should continue to draw attention to and discuss the words that you taught before the reading. 

Examples of Activities:  

· Have students include the example from the text in a student-created glossary. 

· Create pictures that represent how the word was used in the passage.  

· Create sentences using the word in the way it was used in the passage.  

· Have students discuss the author’s word choice.  

· Examine important sentences in the text that contribute to the overall meaning of the text.  

· Examine  sentence structure of a particular sentence. Break down the sentence to determine its meaning. Then determine how this sentence contributes to the overall meaning of the passage.  Determine if there is any figurative language in the sentence and have students use context clues to determine the meaning of the figurative language.  
· Use graphic organizers to help organize content and thinking.  

Examples of Activities:  

· While reading the text, have students fill in a story map to help summarize what has happened.  

· Have students fill in an evidence chart while they read to use with the culminating writing activity. Make sure to model with the students how to fill in the evidence chart by filling in the first couple of rows together as a class.  Go over the prompt that the evidence should support, making sure to break down what the prompt means before having the students get to work.  If some of your students frequently struggle to understand directions,  have the students explain the directions back to you.  
· Provide somewhere for students to store new words that they encounter. Students could use a chart to keep track of these new words and their meanings as they read.
· If you had students start a KWL before reading, have them fill in the “L” section as they read the passage. 
After reading:  
· Reinforce new vocabulary using multiple modalities.
Examples of activities: 

· Using the words that you had students work with before the reading, require students to include the words in the culminating writing task. 

· Create Frayer models with the words. Then cut up the Frayer models and have the students put the Frayer models back together by matching the pieces for each word.

· After reading the passage, continue to examine important sentences (1–2) in the text that contribute to the overall meaning of the text. Guide students to break apart these sentences, analyze different elements, and determine meaning. More information on how to do this, including models of sentence deconstruction, can be found here.

· When completing the writing assignments after reading, consider using these scaffolds to support students depending on their English proficiency. 

Examples of Activities: 

· For all students, go over the prompt in detail making sure to break down what the prompt means before having the students get to work.  Then have the students explain the directions back to you.  

· Have students create an evidence tracking chart during reading, then direct them to look back over their evidence chart and work with a group to see if their evidence matches what the rest of the class wrote down.  If some of the chart does not match, students should have a discussion about why.

· For students who need more support, model the proper writing format for your students and provide them with a properly formatted example for reference.

· For newcomers, you may consider creating sentence or paragraph frames to help them to write out their ideas.  

