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Grade 6


Unit 2/Week 4
Title:  My Papa, Mark Twain
Suggested Time:
 5 days, 45 minute lessons
Common Core ELA Standards: RL.6.1, RL.6.2; W.6.2, W.6.4, W.6.9; SL.6.1; L.6.1, L.6.2
Teacher Instructions
Preparing for Teaching
1. Read the Big Ideas and Key Understandings and the Synopsis. Please do not read this to the students. This is a description for teachers about the big ideas and key understanding that students should take away after completing this task.
Big Ideas and Key Understandings
This text is a study of what a biography is. Because the biography was written by Twain’s daughter Suzy at thirteen years old, the reader learns many amusing personal things about Twain.  The voice of the narrator is affectionate, full of admiration, and humorous, and provides an up-close intimate portrait of Twain.
Synopsis
In My Papa, Mark Twain, Suzy Clemens, at thirteen years old, wrote a biography of her famous father, author Mark Twain.  Suzy Clemens describes her father and points out some of his faults, but her great love and admiration for her father and for his writing is obvious. She shares humorous anecdotes that illustrate aspects of his personal life, such as his love of billiards and cats, his views on attending church, and his strong dislike of school.  Through describing her favorite of Twain’s books, The Prince and the Pauper, she expresses the complete awe and beaming pride she has for her father as a published author, and critically comments on Twain’s readership of the day.
2. Read the entire selection, keeping in mind the Big Ideas and Key Understandings.
3. Re-read the text while noting the stopping points for the Text Dependent Questions and teaching Tier II/academic vocabulary.

During Teaching
1. Students read the entire selection independently.
2. Teacher reads the text aloud while students follow along or students take turns reading aloud to each other. Depending on the text length and student need, the teacher may choose to read the full text or a passage aloud. For a particularly complex text, the teacher may choose to reverse the order of steps 1 and 2.
3. Students and teacher re-read the text while stopping to respond to and discuss the questions, continually returning to the text.  A variety of methods can be used to structure the reading and discussion (i.e., whole class discussion, think-pair-share, independent written response, group work, etc.)
Text Dependent Questions
	Text-dependent Questions
	Evidence-based Answers

	When describing her father, Suzy includes both positive and negative characteristics.  Name a positive and a negative characteristic from page 96.  Are there more positive than negative traits?  What does this indicate to you about the author’s feelings toward her father?
	On page 96, Suzy describes her father as:  having “beautiful gray hair, not any too thick or any too long, but just right,” “a Roman nose which greatly improves the beauty of his features,” “kind blue eyes,” “a small mustache,” “a wonderfully shaped head and profile,” “a very good figure,” “ an extraordinarily fine looking man,”  “a very good man and a very funny one,” “his complexion is very fair,” “he doesn’t wear a beard”, BUT “he hasn’t extraordinary teeth,” “he has got a temper,” “oh, so absentminded.”

There are definitely more positive traits.  This indicates she loves her father very much and excuses his faults.

	Describe the problem that Twain had with his house alarm on pages 97 to 98.  What does this say about his character?  How is this information that only a family member would know?
	On pages 97 and 98, the author describes that, although Twain was very smart, he could not figure out whether or not the alarm was falsely turning on when the window was closed by opening up the window (because that is what would set the alarm off).  This lets the reader know that even though Twain was very smart, he could still be stumped by easy- to-understand concepts.  Because the incident happened at home, this is information that only a family member might be privileged to know.  

	Explain the joke that Twain told on page 98.  
	On page 98, Twain made a joke about a female family friend who interrupted a lot.  Twain told his wife that, “…he thought he should say to the lady’s husband, ‘I am glad your wife wasn’t present when the Deity said Let there be light.’”  In other words, he is glad that the lady did not interrupt God when he was creating the world, as interrupting before he added light would have left the world in darkness.  

	According to Suzy, how does the book The Prince and the Pauper reveal to the public another side of Twain on page 99?  Why is this important to Suzy?
	On page 99, it says that rather than only knowing Twain as a joking humorist, The Prince and the Pauper lets people know Twain’s “sympathetic nature.”  She describes the “recognition procession” as the touching scene where the nobleman pretended not to know his own mother.  This book shows another side to Twain besides being a “humorist.”  This is important to Suzy because she wants the public to see another side to her father.

	Suzy is sure that her father in real life played the whipping scene in The Adventures of Tom Sawyer.  Describe what happened on page 100.


	On page 100, Suzy describes how Tom’s aunt was holding up the switch about to strike him when he told his aunt to look behind her as if something bad was about to happen.  In that instant, he ran out of the house and over the fence.  This is similar to the scene Twain wrote of in The Adventures of Tom Sawyer.

	According to Suzy, was skipping school or playing hooky a bad thing for her father?  (Page 100)   What does this show about her feelings for her father? 
	According to Suzy, playing hooky was not a bad thing for her father because her grandmother would send her son on those days to a printer to work, and it helped him in his future life. It is interesting to note that she also explained that the outcome had been positive…that he had achieved as much as other’s who were more studious.  “Grandma wouldn’t make papa go to school, so she let him go into a printing office to learn the trade.  He did so, and gradually picked up enough education to enable him to do about as well as those who were more studious in early life.” (pg. 100)  Suzy wants to defend her father’s intellect in light of his limited formal education, and to excuse his choice to skip school. 


Tier II/Academic Vocabulary
	
	These words require less time to learn

(They are concrete or describe an object/event/

process/characteristic that is familiar to students)
	These words require more time to learn

(They are abstract, have multiple meanings, are a part 

of a word family, or are likely to appear again in future texts)

	Meaning can be learned from context
	Page 96 – profile

Page 96 – complexion

Page 96 - consist

Page 96 -  striking 
Page 96 -  absentminded
Page 97 – billiards
Page 97 – mahogany
Page 98-  gait

Page 98 - impatient
Page 98 – peculiar
Page 98 – acquaintance

Page 98 - marrow

Page 99 – seldom

Page 99 – stubby

Page 99 – care-worn

Page 99 – humorist

Page 99 – mop

Page 99 – procession

Page 99 – nobles

Page 99 – pauper

Page 99 - seldom

Page 100 – hooky

Page 100 – switch

Page 100 - peril


	Page 97 –incessantly

Page 97 – consequently

Page 97 – obliged 

Page 98 - remarkably
Page 99 – sorely
Page 99 – unquestionably

Page 99 – immensely

Page 99 – stricken

Page 99 – shameful

Page 99 – valueless

Page 99 – recognition

Page 99 – sympathetic

Page 100 – gradually

Page 100 – enable

Page 100 - studious



	Meaning needs to be provided
	Page 98 – vain
Page 98 – fond

Page 98 - famine

Page 98 - apt
Page 98 - deity
Page 99 - grandeurs

	Page 97 – despairingly
Page 98 - pestilence

Page 99 - sympathetic

Page 99 – stricken

Page 99 - grandeurs




Culminating Writing Task

· Prompt
· Suzy Clemens wrote a biography about her father, Mark Twain.  In this biography, Suzy reveals personal details and insights about her father.  Find three textual examples in which Suzy reveals such details.  What details and words does Suzy choose that show her positive bias and admiration for her father?  Write an essay stating the personal insights revealed in this biography and explaining how they demonstrate Suzy’s bias.
· Teacher Instructions
1. Students identify their writing task from the prompt provided.

2. Students complete an evidence chart as a pre-writing activity. Teachers should guide students in gathering and using any relevant notes they compiled while reading and answering the text-dependent questions earlier. Some students will need a good deal of help gathering this evidence, especially when this process is new and/or the text is challenging!

	Evidence

Quote or paraphrase
	Page number
	Elaboration / explanation of how this evidence supports ideas or argument

	On page 96, Suzy describes her father as:  having “beautiful gray hair, not any too thick or any too long, but just right,” “a Roman nose which greatly improves the beauty of his features,” “kind blue eyes,” “a small mustache,” “a wonderfully shaped head and profile,” “a very good figure,” “ an extraordinarily fine looking man,”  “a very good man and a very funny one,” “his complexion is very fair,” “he doesn’t wear a beard”, BUT “he hasn’t extraordinary teeth,” “he has got a temper,” “oh, so absentminded.”
	96
	This evidence shows us the description of how he looks to his family. Many positive attributes are given, but we do learn that he had bad teeth, had a bad temper and is absentminded.  The way the information is presented shows Suzy’s love for her father, since it emphasizes the positive over the negative.  For example, she uses words such as “beautifully,” “greatly improves the beauty,” “kind,” “wonderfully,” “very good,” “extraordinarily,” and “good.”

	“He has the mind of an author exactly, some of the simplest things he can’t understand.”

	97
	We are being given information that only someone close to Twain would know. We get to learn how Twain’s mind thinks; something that is unique to his daughter’s view this quote shows that even absent mindedness can be endearing when you love someone.  

	“I have wanted Papa to write a book that would reveal something of his kind sympathetic nature.”

	99
	Rather than only knowing Twain as a joking humorist, The Prince and the Pauper lets people know Twain’s “sympathetic nature.”  This shows both Suzy’s intimate knowledge of her father and her wanting others to see the same positive traits she sees in him.

	“We know papa played “Hooky” all the time… Grandma wouldn’t make papa go to school, so she let him go into a printing office to learn the trade.  He did so, and gradually picked up enough education to enable him to do about a well as those who were more studious in early life.”
	100
	Many people think skipping school would be a bad thing, but Suzy lets us know how it was actually a positive thing for her father.


3. Once students have completed the evidence chart, they should look back at the writing prompt in order to remind themselves what kind of response they are writing (i.e. expository, analytical, argumentative) and think about the evidence they found. (Depending on the grade level, teachers may want to review students’ evidence charts in some way to ensure accuracy.) From here, students should develop a specific thesis statement. This could be done independently, with a partner, small group, or the entire class. Consider directing students to the following sites to learn more about thesis statements: http://owl.english.purdue.edu/owl/resource/545/01/ 

http://www.indiana.edu/~wts/pamphlets/thesis_statement.shtml.
4. Students compose a rough draft. With regard to grade level and student ability, teachers should decide how much scaffolding they will provide during this process (i.e. modeling, showing example pieces, sharing work as students go).

5. Students complete final draft. 
· Sample Answer

Suzy Clemens wrote a biography about her father, Mark Twain, entitled “My Papa, Mark Twain”.  This work is filled with intimate details, both negative and positive, that only a daughter would know about her father.   Her love and respect for her father are evident through her language and examples. 
Suzy provides a loving description of her father’s physical characteristics.  She describes him as having “beautiful gray hair, not any too thick or any too long, but just right,” “a Roman nose which greatly improves the beauty of his features,” and “kind blue eyes,” (pg. 96).  She discusses a few of his negative traits such as his absentmindedness, and the fact that he was a poor student who eventually quit attending school.  She discusses her favorite work of his, The Prince and the Pauper, and why it is so important to her personally. In her examples, she reveals her deep admiration for him as an author, and her love and affection for him as a man and as a father.

Suzy states, “He has the mind of an author exactly, some of the simplest things he can’t understand” (pg. 97) Her father is an intelligent author, yet he cannot seem to understand that in order to test his alarm, he cannot open the window to see if the alarm is working otherwise that will trip the alarm.  Suzy is saying that he has the "mind of an author,” that is, he is very creative, yet but can’t understand “some of the simplest things.”   She obviously forgives this negative trait of being unable to understand simple practical things. In her point of view, having the “mind of an author” is far more important. 
Her discussion of favorite book by her father, The Prince and the Pauper, reveals that she wants her father’s readers to understand that he is not just a humorist, but to know “of his kind, sympathetic nature.” She likes the seriousness of themes in this story, and speaks of her great admiration for his style: “And oh the language! It is perfect!” She also mentions that “papa very seldom writes a passage without some humor in it somewhere.” It is clear that Suzy admires her father’s writing as much as she admires his character but that she wishes all his readers could understand that he is not just a humorist but can also portray serious ideas and empathy.
Suzy reveals how her father played hooky, and interestingly enough, how this actually served her father well.  She states, “We know papa played “Hooky” all the time… Grandma wouldn’t make papa go to school, so she let him go into a printing office to learn the trade.  He did so, and gradually picked up enough education to enable him to do about as well as those who were more studious in early life” (pg. 100).  Playing hooky is a negative thing, but Suzy puts this fact into a positive light by showing that it actually helped her father rather than hurt him. She definitely wants everyone to know that in her point of view, he is just as smart as those with higher levels of education. 
In My Papa, Mark Twain, Suzy Clemmons, reveals amusing details and descriptions about her father. She also reveals through her descriptions the depth of her own love and admiration for him both as an author and as a man and a father. 
Additional Tasks

· Read a part of a biography about Mark Twain that is written by someone who is not related to or a friend of Mark Twain.  Compare and contrast the ways in which the author of the new book and Suzy Clemens’ “My Papa, Mark Twain” present Mark Twain, especially focusing on the kinds of information presented, as well as examples of different points of view.  Some titles may include:  Mark Twain by David Levy, Mark Twain:  A Life by Ron Powers and Mark Twain an Illustrated Biography by Geoffrey C. Ward and Ken Burns and Dayton Duncan.
· Answers will vary.  Students should compare and contrast the two works, with a focus on the kinds of information presented and how the points of view differ.  

· Read another biography written by a family member, friend or acquaintance of the subject.  Write a three to four page summary of the book.  Begin your paper with the title of the book as well as the author.  Include the main events of the book.  Make sure to include whether or not having been written by a family member or friend influences this text, and, if so, give examples of the bias or point of view.  What are some things that you may learn about your subject that you might not have if it weren’t for this special relationship?   Does this work show any bias?
· Answers will vary.  Students should point out whether or not there is a biased relationship between the author(s) and the subject of the book.  In doing so, they should reference personal details that may not otherwise have been revealed, but are shared because the author had first-hand/personal knowledge of the subject.
· Find an advertisement of a product you like.  Compare and contrast the ways in which this advertisement show bias versus the way Suzy Clemens shows bias?  How are they the same?  How are they different?
· Answers will vary.  Please note:  Students may need support with how an advertisement shows bias.

· Find an autobiography that you like.  Compare the "voice" in this book.  Then, compare and contrast this with the voice in My Papa, Mark Twain. 
· Answers will vary.  Please note:  Students may need support in discussing voice.

Note to Teacher
· Teach the term “point of view.”  For teacher reference/information, the following presentation might be helpful:  http://prezi.com/nnw3bvok7phv/?utm_campaign=share&utm_medium=copy&rc=ex0share 
· Please teach the terms “bias” and “biography.”  The student will need to know these words in more detail as a basis for clearly understanding the text.  
· Bias can be described as: showing an inclination or prejudice for or against someone or something.  For help with teaching bias, reference: http://www.carlisleschools.org/webpages/doulgerisk/teaching.cfm?subpage=960995 

· Biography can be described as a story about someone’s life.  

· Also, studying “fact” vs. “opinion” would be helpful.  For help with teaching fact and opinion, reference: http://www.studyzone.org/testprep/ela4/a/factopinionl.cfm 
· In Additional Tasks, students may need support in 1) determining how an advertisement shows bias, and 2) understanding the concept of voice.
Supports for English Language Learners (ELLs) to use with Anthology Alignment Lessons

When teaching any lesson, it is important to make sure you are including supports to help all students.  We have prepared some examples of different types of supports that you can use in conjunction with our Anthology Alignment Lessons to ensure ELLs can engage fully with the lesson.  While these supports reflect research in how to support ELLs, these activities can help ALL students engage more deeply with these lessons. Note that some strategies should be used at multiple points within a lesson; we’ll point these out. It is also important to understand that these scaffolds represent options for teachers to select based on students’ needs; it is not the intention that teachers should do all of these things at every lesson.

Before reading:  

· Read passages, watch videos, view photographs, discuss topics (e.g., using the four corners strategy), or research topics that help provide context for what your students will be reading. This is especially true if the setting (e.g., 18th Century England) or topic (e.g., boats) is one that is unfamiliar to the students.  

· Provide explicit instruction, using multiple modalities, on selected vocabulary words that are central to understanding the text. When looking at the lesson plan, you should note the Tier 2 words, particularly those words with high conceptual complexity (i.e., they are difficult to visualize, learn from context clues, and are abstract), and consider introducing them ahead of reading. For more information on selecting such words, go here. You should plan to continue to reinforce these words, and additional vocabulary, in the context of reading and working with the text. (See additional activities in the During Reading and After Reading sections.)
Examples of Activities: 

· Provide students with the definition of the words and then have students work together to create Frayer models or other kinds of word maps for the words.    

· When a word contains a prefix or suffix that has been introduced before, highlight how the word part can be used to help determine word meaning.

· Keep a word wall or word bank where these new words can be added  and that students can access later. 

· Have students create visual glossaries for whenever they encounter new words. Then have your students add these words to their visual glossaries.  

· Create pictures using the word. These can even be added to your word wall!

· Create lists of synonyms and antonyms for the word. 

· Have students practice using the words in conversation. For newcomers, consider providing them with sentence frames to ensure they can participate in the conversation.  

· Use graphic organizers to help introduce content. 

Examples of Activities:  

· Complete a Know, Want to Learn, Learned (KWL) graphic organizer about the text. 
· Have students research the setting or topic and fill in a chart about it.  You could even have students work in groups where each group is assigned part of the topic.  
· Fill in a bubble map where they write down anything that they find interesting about the topic while watching a video or reading a passage about the topic.  Then students can discuss why they picked the information.  
During reading:  

· Allow ELLs to collaborate in their home languages to process content before participating in whole class discussions in English.  Consider giving them the discussion questions to look over in advance (perhaps during the first read) and having them work with a partner to prepare.  

· Allow ELLs to use English language that is still under development. Students should not be scored lower because of incorrect spelling or grammar (unless the goal of the assignment is to assess spelling or grammar skills specifically). When grading, be sure to focus on scoring your students only for that objective.  

· Scaffold questions for discussions so that questioning sequences include a mix of factual and inferential questions and a mix of shorter and more extended responses.  Questions should build on each other and toward inferential and higher order thinking questions.  There are not many factual questions already listed in the lesson instructions, so you will need to build some in as you see fit. More information on this strategy can be found here.

· Provide explicit instruction, using multiple modalities, on selected vocabulary words (e.g., 5–8 for a given text) that are central to understanding the text. During reading, you should continue to draw attention to and discuss the words that you taught before the reading. 

Examples of Activities:  

· Have students include the example from the text in a student-created glossary. 

· Create pictures that represent how the word was used in the passage.  

· Create sentences using the word in the way it was used in the passage.  

· Have students discuss the author’s word choice.  

· Examine important sentences in the text that contribute to the overall meaning of the text.  

· Examine  sentence structure of a particular sentence. Break down the sentence to determine its meaning. Then determine how this sentence contributes to the overall meaning of the passage.  Determine if there is any figurative language in the sentence and have students use context clues to determine the meaning of the figurative language.  
· Use graphic organizers to help organize content and thinking.  

Examples of Activities:  

· While reading the text, have students fill in a story map to help summarize what has happened.  

· Have students fill in an evidence chart while they read to use with the culminating writing activity. Make sure to model with the students how to fill in the evidence chart by filling in the first couple of rows together as a class.  Go over the prompt that the evidence should support, making sure to break down what the prompt means before having the students get to work.  If some of your students frequently struggle to understand directions,  have the students explain the directions back to you.  
· Provide somewhere for students to store new words that they encounter. Students could use a chart to keep track of these new words and their meanings as they read.
· If you had students start a KWL before reading, have them fill in the “L” section as they read the passage. 
After reading:  
· Reinforce new vocabulary using multiple modalities.
Examples of activities: 

· Using the words that you had students work with before the reading, require students to include the words in the culminating writing task. 

· Create Frayer models with the words. Then cut up the Frayer models and have the students put the Frayer models back together by matching the pieces for each word.

· After reading the passage, continue to examine important sentences (1–2) in the text that contribute to the overall meaning of the text. Guide students to break apart these sentences, analyze different elements, and determine meaning. More information on how to do this, including models of sentence deconstruction, can be found here.

· When completing the writing assignments after reading, consider using these scaffolds to support students depending on their English proficiency. 

Examples of Activities: 

· For all students, go over the prompt in detail making sure to break down what the prompt means before having the students get to work.  Then have the students explain the directions back to you.  

· Have students create an evidence tracking chart during reading, then direct them to look back over their evidence chart and work with a group to see if their evidence matches what the rest of the class wrote down.  If some of the chart does not match, students should have a discussion about why.

· For students who need more support, model the proper writing format for your students and provide them with a properly formatted example for reference.

· For newcomers, you may consider creating sentence or paragraph frames to help them to write out their ideas.  

