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Pearson Literature 2010
Grade 6

Unit 2/Week 1
Title: The Tail
Suggested Time:
 5 days (45 minutes per day)
Common Core ELA Standards: RL.6.1, RL.6.2, RL.6.3, RL.6.4; W.6.2, W.6.4, W.6.9; SL.6.1; L.6.1, L.6.2
Teacher Instructions
Preparing for Teaching
1. Read the Big Ideas and Key Understandings and the Synopsis. Please do not read this to the students. This is a description for teachers about the big ideas and key understanding that students should take away after completing this task.
Big Ideas and Key Understandings
It’s hard to choose between acting responsibly and satisfying our own needs and desires. Sometimes it takes a dangerous situation or event to make us reassess our priorities and act responsibly.
Synopsis
Tasha, a thirteen year old girl has to babysit her little 7 year old brother, Junior, because her mom is getting a job over the summer. Tasha really didn't want to. She would do anything but babysit Junior. Her mom gave Tasha a long list of rules. Junior basically only had one: he was to listen to his sister. Tasha was going to enter a double dutch contest, and she and her friend, Naomi, were hoping to win. Disobeying her mother's rule, Tasha left the block and went to the playground where she told her brother to go hiking in the woods, which was disobeying another rule, too. He didn't listen, but instead jumped into his sister's jump rope contest and she fell. She told him to get lost, which he did. A scary big dog appeared in the playground later. Everyone was scared and someone was missing: Jared. Tasha was most scared of all. She was so brave. She went up to a tree, thinking it was a bear, as she tried to hit it with a stick. She fell and up above her was her brother, Junior, laughing at her. She found him. You don't miss a tail until you really lose it!
2. Read the entire selection, keeping in mind the Big Ideas and Key Understandings.
3. Re-read the text while noting the stopping points for the Text Dependent Questions and teaching Tier II/academic vocabulary.

During Teaching
1. Students read the entire selection independently.
2. Teacher reads the text aloud while students follow along or students take turns reading aloud to each other. Depending on the text length and student need, the teacher may choose to read the full text or a passage aloud. For a particularly complex text, the teacher may choose to reverse the order of steps 1 and 2.
3. Students and teacher re-read the text while stopping to respond to and discuss the questions, continually returning to the text.  A variety of methods can be used to structure the reading and discussion (i.e., whole class discussion, think-pair-share, independent written response, group work, etc.)
Text Dependent Questions
	Text-dependent Questions
	Evidence-based Answers

	What are Tasha’s priorities for her summer break? (Page 192)
	According to the text on page 192, Tasha’s priorities are to do “wonderful things… for two whole months – practicing for the annual double-dutch contest,” “going to the roller skating rink, the swimming pool, the beach; and sleeping …late in the morning.”

	After reading the fifth paragraph on page 193, who is the “tail” referred to in the title, and why does Tasha call him that? (Page 193)
	According to the text, Tasha calls her seven-year-old brother, Junior, the “tail” because he “has been following” her “like a tail ever since he learned how to walk.” 

	What are the “certain responsibilities” that Tasha’s father and mother decide that she should take on? (Page 193)
	Ma says that she and Tasha’s father have decided that she should take on the responsibility of watching “Junior this summer, because I’m going to start working again.” 

	In paragraph eleven on page 193, how does Mom explain her expectations?
	Ma expects Junior to be Tasha’s first priority, over Tasha’s friends and her own wishes. Ma says, “Junior comes first. He is your responsibility.” (Page 193)

	How does Tasha react to her mother’s request? Using evidence from the text, support your answer and elaborate why she has this reaction. (Page 193)
	Tasha drops a dish, shouts “Oh no!” and says, “I’d rather be in school than minding Junior all day.” (Page 193)

When Tasha says, “I could’ve cried” on page 193, she is expressing her extreme frustration and resentment at the limitations that baby-sitting will put on her summer plans. On page 194, she says again, “I wanted to cry. A whole summer with Junior.” She feels that baby-sitting Junior will mean that she won’t be with her friends. It’s also frustrating to her because she and her friends need to practice so they can win the double-dutch contest, which is one of her priorities for the summer.

	How does the author use indirect characterization on pages 193 – 194 to develop Tasha’s personality and clarify her relationship with her mother?
	The author uses indirect characterization on pages 193-193 in the dialog between Tasha and Ma. The reader learns about Tasha’s personality through the conversation between Tasha and Ma. Ma restates the rules she expects Tasha to follow, and Tasha answers, “Yes, Ma,” each time. The reader can conclude that even though Tasha is resentful and angry about babysitting, her relationship with her mother is respectful and obedient.

	On page 193, Tasha says that “Junior was just waiting” for Ma “to leave so that he could torment” her. Using evidence from the text on pages 194 and 195, give examples of what Junior does to “torment” his big sister and how she reacts.
	On page 194, Junior ignores Tasha’s command to answer the intercom while she is cleaning up. When she questions him, he says he couldn’t because she told him to shut up. She “pulled her hair” in frustration. On page 195, he makes a huge racket by trying to vacuum the living room, causing Tasha to drop a dish in surprise. This time, he says, “You told me to do something to help.” She believes that he is misunderstanding her and doing things deliberately to annoy her.

	When everyone at the playground leaves because of the wild dog rumor, Tasha says to Naomi, “We’re getting out of here.” What is her priority at this point? (Page 198)
	Tasha’s priority is to leave with her friend, since there are no other friends to practice double-dutch with. She is still thinking about herself and what she wants to do.

	On page 199, Tasha says, “I looked at the empty stoop where Junior should have been sitting. A part of me was gone…” Explain what Tasha means when she says a “part of me”. (Page 199)
	When Tasha says that a part of her was gone, she means that she feels a emptiness at the thought that Junior might be lost or hurt. When you love someone, you feel like they are a part of you.

	On page 199 Tasha says, “I know Junior. He’s somewhere up here making believe.” Using evidence from the text, tell whether Tasha really believes her brother is safe and playing or not.
	Even though on page 199, Tasha says Junior is playing, she continues to search and call for him. She says that her reason for searching for him is that her mother would be very upset and would “hurt her” if she didn’t find Junior. (Page 200) However, when she sees “one of Junior’s comic books near a bush,” she “started to cry.” (Page 200)  No matter what her words are, when she cries, she shows that she is scared for his safety. 

	Why does Tasha take her hands off Junior’s neck? (Page 201)
	On page 199, Tasha asks, “Dear God,” “please let me find him,” and then she promises, “never to be mean to him again.” She promises these things because she realizes that he is more important than practicing double-dutch and playing with her friends. She accepts that “Junior comes first,” as Ma says on page 193. Threatening to choke Junior is her old mean behavior, and when Junior and Naomi remind her of her promises, she stops. 

	When does Tasha accept the responsibility of caring for Junior during the summer, and why? (Page 201)
	After searching for Junior, being afraid that he was lost, mauled by a wild dog, or worse, Tasha realizes that something awful could happen to a seven-year-old who is alone and unsupervised. She accepts the responsibility of babysitting him because she never wants a repeat of the morning. When she, Naomi, Junior, and Thunder all walk back to Tasha’s house, she says, “I have to make lunch for Junior.” (Page 201) She starts being a good babysitter then. 

	On page 201, Tasha says that Junior “was going to blackmail me.” To what was she referring, and did he blackmail her?
	On page 201, Junior and Tasha go home to eat lunch. Junior tells the dog, “I’ll be back soon, after I beat my sister in five games of checkers.” Tasha thinks that Junior will force her to do whatever he wants, including playing checkers. As they enter the apartment, the phone rings and Tasha is sure that Ma is calling to check on how things are going. The phone call is an opportunity for Junior to “torment” her (Page 193) by getting her in trouble and use that to blackmail her also, but he never uses it to blackmail her. 

	Tasha’s attitude towards Junior changed by the end of the story. On page 202, Tasha says, “the summer didn’t turn out to be so terrible after all.” Junior “wasn’t as pesty as he used to be.” What made her attitude change?
	At the beginning of the story, Tasha considers Junior to be a pest, who follows her around and torments her. (Page 193) One reason that her attitude changed was because she realizes that she loves him and that Junior needs to be safe. Another reason was that Junior didn’t tell Ma about the day in the park. He easily could have gotten her in trouble, but he “never told my parents that I’d lost him.” (Page 202) Now she realizes that she can also trust him and that he cares about her too.

	How did Tasha, Junior, and her friends compromise so that Tasha could fulfill her responsibilities and have fun during the summer? (Page 202)
	Tasha and her friends compromised by practicing double-dutch in front of her building, so she and Junior didn’t have to leave the block. That was one of Ma’s rules. She also compromised by playing checkers or reading with Junior after lunch on hot days, instead of playing with her friends.  Junior compromised by playing with Thunder, so he wasn’t always asking to play with Tasha.

	Tasha concludes the story by saying, “I found out that you never miss a tail until you almost lose it.”  Why does she end the story in this way? (Page 202)
	By reminding readers of the title and how Tasha felt about Junior at the beginning of the story, she reinforces how much her attitude towards Junior has changed, and why (“until you almost lose it”). (Page 202)  It’s also funny.


Tier II/Academic Vocabulary
	
	These words require less time to learn

(They are concrete or describe an object/event/

process/characteristic that is familiar to students)
	These words require more time to learn

(They are abstract, have multiple meanings, are a part 

of a word family, or are likely to appear again in future texts)

	Meaning can be learned from context
	Page 192 – tail 
Page 192 – double-dutch

Page 193 – minding 
Page 193 – decorated [his round cheeks]

Page 194 – vow

Page 194 - intercom

Page 195 – startled 

Page 195 – smithereens

Page 195 - racket

Page 195 – bugged out

Page 195 – stoop

Page 196 – snapped
Page 194 – pesty

Page 197 –footwork 

Page 200 – gnawing

Page 200 – monstrous

Page 200 – tentacles

Page 200 – jutting
Page 201 – mangy

Page 201 – filthy

Page 201 – protector
	Page 193 – innocent  [an innocent look in his eyes]

Page 195 – anxious

Page 198 – abandoned 

Page 200 – mauled

Page 201 – spasm

Page 201 – trusted guard


	Meaning needs to be provided
	Page 192 – annual

Page 193 – depend on  

Page 194 – obedience  [vow of obedience]

Page 197 – routine

Page 199 – part [ a part of me was gone/ another part of me would be gone if…]

Page 201 – blackmail
	Page 193 – responsibility
Page 193 – torment




Culminating Writing Task
· Prompt
· The Tail takes place on one summer’s day, the first day of thirteen-year-old Tasha’s summer break. Write a three-paragraph essay explaining how the events of the day changed her relationship with her brother and her attitude towards babysitting him for the whole summer. Make sure your essay supports your claims with evidence from the text, including direct quotes and page numbers, and proper punctuation, grammar, and capitalization. 
· Teacher Instructions

1. Students identify their writing task from the prompt provided.

2. Students complete an evidence chart as a pre-writing activity. Teachers should guide students in gathering and using any relevant notes they compiled while reading and answering the text-dependent questions earlier. Some students will need a good deal of help gathering this evidence, especially when this process is new and/or the text is challenging!

	Evidence

Quote or paraphrase
	Page number
	Elaboration / explanation of how this evidence supports ideas or argument

	“I’d rather be in school than minding Junior all day.  I could’ve cried.”

	193
	Tasha is explicitly stating her discontent with her mother giving her the responsibility of baby-sitting her little brother.

	“But, Ma,” I said, “it’ll be miserable.  That’s not fair.  All summer with Junior.  I won’t be able to play with my friends.” 

	193
	Tasha is trying to argue with her mother, hoping to get out of it. Her priority for the summer is to practice double-dutch and play with her friends.

	“Junior comes first. He is your responsibility.”
	193
	Ma tells Tasha she needs to act responsibly and babysit Junior.

	“Shut up, Junior.”  
	194
	Tasha lets out her frustration on her brother by yelling at him and giving him commands. She doesn’t want to take on the responsibility of babysitting him.

	“See, you’re bugging me already.  Do something to help around here.
	195
	Another example of Tasha’s frustration.

	“No one’s talking to you, Junior.”
	196
	Another example of Tasha’s frustration.

	“I promised my mother we’d stay on the block, but the playground is just across the street.  I can see the block from there.”
	196
	Tasha is willing to bend the rules her mother gave her in order to do what she wants to do. She is unwilling to change her plans.

	“You know I hate checkers.  Leave me alone.”
	197
	Tasha is constantly brushing off her brother.  She feels that he is a nuisance, and she thinks that he is ruining her vacation.

	Naomi: “It’s dangerous up there!”


	199
	Naomi’s comment increases the feeling of danger to Junior.

	Tasha: “If you’re scared, don’t come.” “‘I’m going up. If you hear growling and screaming, run and get some help.’  I couldn’t believe how brave I was.”
	200
	Tasha is so alarmed by her brother’s disappearance that she can think only of finding him, regardless of any harm that might come to her. Her priority shifts from doing what she wants to finding Junior and caring for him.

	A part of me was gone and I had to find it.  And another part of me would be gone if my mother found out I’d lost Junior...Dear God, please let me find him.
	199
	She is very worried about Junior’s safety.  She really cares for him or she would not be worried.

	Then I saw one of Junior’s comic books near a bush. I picked it up and started to cry. “See, he was here. And that animal probably tore him to pieces.”
	200
	Even though she has been saying that Junior is ok and that he is just playing and safe, her actions reveal that she is really worried.   

	I took my hands off Junior’s neck.
	201
	Tasha remembers her promises, and she remembers how scared she was about Junior. She realizes that life without him would be awful. She also realizes that if she doesn’t accept the responsibility of babysitting him and take care of him, something bad could happen to Junior.

	Me and my friends practiced for the double-dutch contest right in front of my building, so I didn’t have to leave the block. After lunch… I’d play a game of Checkers with Junior or read him a story.
	202
	Tasha, Junior, and Tasha’s friends compromised so that Tasha could babysit Junior, follow Ma’s rules, and do the things most important to Tasha. Tasha learned from that day that she needed to look out and care for her brother so that nothing would happen to him.


3. Once students have completed the evidence chart, they should look back at the writing prompt in order to remind themselves what kind of response they are writing (i.e. expository, analytical, argumentative) and think about the evidence they found. (Depending on the grade level, teachers may want to review students’ evidence charts in some way to ensure accuracy.) From here, students should develop a specific thesis statement. This could be done independently, with a partner, small group, or the entire class. Consider directing students to the following sites to learn more about thesis statements: http://owl.english.purdue.edu/owl/resource/545/01/ OR http://www.indiana.edu/~wts/pamphlets/ thesis_statement.shtml.

4. Students compose a rough draft. With regard to grade level and student ability, teachers should decide how much scaffolding they will provide during this process (i.e. modeling, showing example pieces, sharing work as students go).

5. Students complete final draft. 
· Sample Answer
     Over the course of the first day of Tasha’s summer vacation, she changes from being a “miserable” (Page 193) big sister, upset about taking care of her seven-year-old brother, to being a responsible babysitter. When her mother tells her that she and her father have decided, “that you’re old enough to take on certain responsibilities,” she is angry and upset. “I’d rather be in school than minding Junior all day.  I could’ve cried.” She resents him because he has been “following” her “like a tail ever since he learned how to walk.” (Page 193) She takes out her frustration by ordering him around, telling him to “Shut up,”  (Page 194), calling him a “pesty little brother,” (Page 196), and eventually, hollering at him, “Get lost.” (Page 198) 
      Her attitude towards Junior changes when she thinks he is lost in Central Park. As she and her friends are practicing double-dutch, they hear a rumor that a “wild dog,” “a big yellow dog with red eyes” (Page 198) is loose in the park. She and Naomi search for Junior, finding “a big brown and grey monstrous thing with tentacles,” (Page 200) and running in terror from an “unbelievable growl.”  (Page 200) Tasha is so scared and worried for Junior that she asks God to “please let me find him,” and she promises God to “never be mean to him again!” (Page 199) 
      When Tasha finds Junior and sees that he is safe, even though he pretended to be lost and started the dog rumor himself, she keeps her promise. She says that, “the summer didn’t turn out to be so terrible after all.”  (Page 202)  Tasha, her friends, and Junior compromised so that she could practice double-dutch, and spend time with Junior playing checkers and reading books.  She realizes that a seven-year-old brother needs the protection and company of his big sister, and she accepts the responsibility of caring for him when her parents are at work. Her priority changes from thinking only about herself and what she wants to do, to wanting to care for her brother as a responsible big sister. 
Additional Tasks
1. Research Central Park in New York City. Use the Main Idea Graphic Organizer (below) to record your information. Include the main idea, and write your information in the three ovals, including page numbers or other citations showing where you found your evidence. (Pearson Graphic Organizer #17, Graphic Organizer Book, Grades 4-6, included after Notes to Teacher)  Then, write a paragraph about what you learned. 
· Possible source: use Pearson Website Resources – infoplease.com – article on Central Park, which follows:
· Central Park
Central Park, 840 acres (340 hectares), the largest park in Manhattan, New York City; bordered by 59th St. on the south, Fifth Ave. on the east, 110th St. on the north, and Central Park West on the west. The land was acquired by the city in 1856; in the process several small communities were razed, one of the largest being Seneca Village, a settlement of some 250 working-class blacks. The park was built according to the plans of U.S. landscape architects Frederick L. Olmsted and Calvert Vaux, which took twenty years to implement. The park has rolling terrain with lakes and ponds, greeneries, bridle paths, walks, and park drives. There are many playgrounds and other recreational facilities, including the Wollman Skating Rink. The Metropolitan Museum of Art stands in the park on Fifth Ave.; other points of interest include a formal garden, a zoo, an Egyptian obelisk popularly called “Cleopatra's Needle,” a New York City reservoir, and the Mall. In the open-air Delacorte Theater, Shakespearean dramas and other plays are presented free of charge. The private Central Park Conservancy works with New York City to preserve and improve the park.
See studies by E. Kinkead (1990), E. Blackmar and R. Rosenzweig (1992), and S. C. Miller (2003).

The Columbia Electronic Encyclopedia, 6th ed. Copyright © 2007, Columbia University Press. All rights reserved.

· Possible source: use Pearson Website Resources – infoplease.com – slide show with captions about Central Park: Landmarks of New York City, by Mark D. Hughes.
· Possible source: use Pearson Website Resources – infoplease.com – article about Central Park Landscape Architect/Planner, which follows: 
· Olmsted, Frederick Law
Olmsted, Frederick Law, 1822–1903, American landscape architect and writer, b. Hartford, Conn. Although his Walks and Talks of an American Farmer in England had appeared in 1852, Olmsted first attained fame for journalistic accounts of his travels in the American South during the early 1850s. In these works, published in book form as A Journey in the Seaboard Slave States (1856), A Journey through Texas (1857), A Journey in the Back Country (1860), and Journeys and Explorations in the Cotton Kingdom (1861), he painted vivid pictures of the evils of slaveholding society. During the Civil War he served as secretary to the U.S. Sanitary Commission and pioneered various concepts of public health.

When Central Park in New York City was projected (1856), Olmsted and Calvert Vaux prepared the plan that was accepted two years later, and Olmsted superintended its execution. The well-planned public park was a new departure, which Olmsted developed in many other parks and cities, e.g., Prospect Park, Brooklyn, N.Y.; South Park, Chicago; Mt. Royal Park, Montreal; park systems in Buffalo and Boston; and the grounds of the Capitol, Washington, D.C. One of his most spectacular achievements was the laying out of the grounds for the 1893 World's Columbian Exposition in Chicago, which he afterward redesigned as Jackson Park. Olmsted also took an interest in the creation of college campuses, e.g., Berkeley (1864), and state and national parks. In addition, he designed parkways and was involved in city planning.

See F. L. Olmsted's Forty Years of Landscape Architecture: Central Park, ed. by F. L. Olmsted, Jr., and T. Kimball (1928, repr. 1973); The Papers of Frederick Law Olmsted, ed. by C. C. McLaughlin and C. E. Beveridge (5 vol., 1977–97); biographies of the elder Olmsted by L. W. Roper (1974) and W. Rybczynski (1999); studies by J. G. Fabos et al. (1968), E. Barlow (1972), and C. E. Beveridge and P. Rocheleau (1995).

The Columbia Electronic Encyclopedia, 6th ed. Copyright © 2007, Columbia University Press. All rights reserved
2. Research double-dutch jump rope. Use the Main Idea Graphic Organizer to record your information. Include the main idea, and write your information in the three ovals, including page numbers or other citations showing where you found your evidence. (Pearson Graphic Organizer #17, Graphic Organizer Book, Grades 4-6)  Then write a paragraph about what was learned. 
· Begin with Pearson Website Resources – infoplease.com – definition:
· Double Dutch
a form of the game of jump rope in which two persons, holding the respective ends of two long jump ropes, swing them in a synchronized fashion, usually directed inward so the ropes are going in opposite directions, for one or two others to jump over.
Random House Unabridged Dictionary, Copyright © 1997, by Random House, Inc., on Infoplease.

[image: image1]
Note to Teacher

· Listed below are some general academic vocabulary words which do not appear in the text, but which are used in the questions and writing prompt, and which students can use in their written responses. Considering using Structured Student Talk and the attached Academic Vocabulary Graphic Organizer in order to teach them.
1. compromise; com·pro·mise; verb; (syn) agree, settle, make a deal; (related forms) compromise, noun, reach a compromise, verb + noun;  (roots) Latin: from com- together + promittere- promise; (def.) to reach an agreement in which each person or group gives up something in order to end a conflict; (Structured Student Talk) How can people involved in a conflict compromise? In order to compromise, people involved in a conflict have to ____. (give up something important to them, agree to something they may not want, make concessions, figure out how to make all sides happy, negotiate an agreement, …)
2. priority; pri·or·i·ty; noun;(syn) precedence, most important consideration; (related forms) priorities, plural, prioritize, verb; (roots) Latin: from prior – former; (def.) something that is seen as more important than other things; (Structured Student Talk) What is one priority for a student? One priority for a student is to ____ (come to school on time, complete assignments,…) Another priority is/would be to ___.     Or:   A student’s priorities include ___ing ____.  (coming to school on time, completing assignments, …)
3. responsibility; re·spon·si·bil·i·ty; noun; (syn) duty, job, task; (related forms) responsibilities, plural, accept/fulfill responsibility, verb + noun, responsibly, adverb, act responsibly, verb + adverb; (roots) Latin: from responsus – answer; (def.) a thing that one is required to do; (Structured Student Talk); What are your responsibilities as a ____? (student, friend, sibling, son, daughter, member of a team, member of a band,…) My responsibilities as a ____ are to / The responsibilities of a person who is _____ are to _____.
Name: _____________________________________________                           Date: _______________________

Vocabulary Graphic Organizer




                                    
Word/Syllables/Part of Speech                                  Examples

Definition: __________________________________________________

___________________________________________________________
Example: ___________________________________________________

Question: ___________________________________________________

___________________________________________________________
Practice Sentence: ___________________________________________

___________________________________________________________
Supports for English Language Learners (ELLs) to use with Anthology Alignment Lessons

When teaching any lesson, it is important to make sure you are including supports to help all students.  We have prepared some examples of different types of supports that you can use in conjunction with our Anthology Alignment Lessons to ensure ELLs can engage fully with the lesson.  While these supports reflect research in how to support ELLs, these activities can help ALL students engage more deeply with these lessons. Note that some strategies should be used at multiple points within a lesson; we’ll point these out. It is also important to understand that these scaffolds represent options for teachers to select based on students’ needs; it is not the intention that teachers should do all of these things at every lesson.

Before reading:  

· Read passages, watch videos, view photographs, discuss topics (e.g., using the four corners strategy), or research topics that help provide context for what your students will be reading. This is especially true if the setting (e.g., 18th Century England) or topic (e.g., boats) is one that is unfamiliar to the students.  

· Provide explicit instruction, using multiple modalities, on selected vocabulary words that are central to understanding the text. When looking at the lesson plan, you should note the Tier 2 words, particularly those words with high conceptual complexity (i.e., they are difficult to visualize, learn from context clues, and are abstract), and consider introducing them ahead of reading. For more information on selecting such words, go here. You should plan to continue to reinforce these words, and additional vocabulary, in the context of reading and working with the text. (See additional activities in the During Reading and After Reading sections.)
Examples of Activities: 

· Provide students with the definition of the words and then have students work together to create Frayer models or other kinds of word maps for the words.    

· When a word contains a prefix or suffix that has been introduced before, highlight how the word part can be used to help determine word meaning.

· Keep a word wall or word bank where these new words can be added  and that students can access later. 

· Have students create visual glossaries for whenever they encounter new words. Then have your students add these words to their visual glossaries.  

· Create pictures using the word. These can even be added to your word wall!

· Create lists of synonyms and antonyms for the word. 

· Have students practice using the words in conversation. For newcomers, consider providing them with sentence frames to ensure they can participate in the conversation.  

· Use graphic organizers to help introduce content. 

Examples of Activities:  

· Complete a Know, Want to Learn, Learned (KWL) graphic organizer about the text. 
· Have students research the setting or topic and fill in a chart about it.  You could even have students work in groups where each group is assigned part of the topic.  
· Fill in a bubble map where they write down anything that they find interesting about the topic while watching a video or reading a passage about the topic.  Then students can discuss why they picked the information.  
During reading:  

· Allow ELLs to collaborate in their home languages to process content before participating in whole class discussions in English.  Consider giving them the discussion questions to look over in advance (perhaps during the first read) and having them work with a partner to prepare.  

· Allow ELLs to use English language that is still under development. Students should not be scored lower because of incorrect spelling or grammar (unless the goal of the assignment is to assess spelling or grammar skills specifically). When grading, be sure to focus on scoring your students only for that objective.  

· Scaffold questions for discussions so that questioning sequences include a mix of factual and inferential questions and a mix of shorter and more extended responses.  Questions should build on each other and toward inferential and higher order thinking questions.  There are not many factual questions already listed in the lesson instructions, so you will need to build some in as you see fit. More information on this strategy can be found here.

· Provide explicit instruction, using multiple modalities, on selected vocabulary words (e.g., 5–8 for a given text) that are central to understanding the text. During reading, you should continue to draw attention to and discuss the words that you taught before the reading. 

Examples of Activities:  

· Have students include the example from the text in a student-created glossary. 

· Create pictures that represent how the word was used in the passage.  

· Create sentences using the word in the way it was used in the passage.  

· Have students discuss the author’s word choice.  

· Examine important sentences in the text that contribute to the overall meaning of the text.  

· Examine  sentence structure of a particular sentence. Break down the sentence to determine its meaning. Then determine how this sentence contributes to the overall meaning of the passage.  Determine if there is any figurative language in the sentence and have students use context clues to determine the meaning of the figurative language.  
· Use graphic organizers to help organize content and thinking.  

Examples of Activities:  

· While reading the text, have students fill in a story map to help summarize what has happened.  

· Have students fill in an evidence chart while they read to use with the culminating writing activity. Make sure to model with the students how to fill in the evidence chart by filling in the first couple of rows together as a class.  Go over the prompt that the evidence should support, making sure to break down what the prompt means before having the students get to work.  If some of your students frequently struggle to understand directions,  have the students explain the directions back to you.  
· Provide somewhere for students to store new words that they encounter. Students could use a chart to keep track of these new words and their meanings as they read.
· If you had students start a KWL before reading, have them fill in the “L” section as they read the passage. 
After reading:  
· Reinforce new vocabulary using multiple modalities.
Examples of activities: 

· Using the words that you had students work with before the reading, require students to include the words in the culminating writing task. 

· Create Frayer models with the words. Then cut up the Frayer models and have the students put the Frayer models back together by matching the pieces for each word.

· After reading the passage, continue to examine important sentences (1–2) in the text that contribute to the overall meaning of the text. Guide students to break apart these sentences, analyze different elements, and determine meaning. More information on how to do this, including models of sentence deconstruction, can be found here.

· When completing the writing assignments after reading, consider using these scaffolds to support students depending on their English proficiency. 

Examples of Activities: 

· For all students, go over the prompt in detail making sure to break down what the prompt means before having the students get to work.  Then have the students explain the directions back to you.  

· Have students create an evidence tracking chart during reading, then direct them to look back over their evidence chart and work with a group to see if their evidence matches what the rest of the class wrote down.  If some of the chart does not match, students should have a discussion about why.

· For students who need more support, model the proper writing format for your students and provide them with a properly formatted example for reference.

· For newcomers, you may consider creating sentence or paragraph frames to help them to write out their ideas.  
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