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Unit 4/Week 4
Title: Seeker of Knowledge: The Man Who Deciphered Egyptian Hieroglyphs 
Suggested Time:
 5 days (45 minutes per day)
Common Core ELA Standards: RI.4.1, RI.4.2, RI.4.3, RI.4.7; W.4.2, W.4.4, W.4.9; SL.4.1, SL.4.2, SL.4.6; L.4.1, L.4.2
Teacher Instructions
Before Teaching
1. Read the Big Ideas and Key Understandings and the Synopsis.  Please do not read this to the students.  This is a description for teachers, about the big ideas and key understanding that students should take away after completing this task.
Big Ideas and Key Understandings

Champollion’s life demonstrates that both knowledge and perseverance are necessary to achieve a lifelong dream. His extraordinary dedication led to his understanding the meaning of Egyptian hieroglyphics. 
Synopsis
The author describes the life of Jean-Francois Champollion. This selection uses text and graphics together as a vehicle to deepen the reader’s understanding of biography of the French scholar, Jean-Francoise Champollion, who deciphered Egyptian hieroglyphics and made it possible for scholars to study ancient Egypt.  Champollion was extraordinarily dogged in his determination to crack the code of Egyptian hieroglyphics. As a young boy, he read all the books he could obtain on Egypt and filled notebooks with hieroglyphics.  He finished school at sixteen and met scholars who were studying the Rosetta Stone, but he was turned away from helping them.    Later, after moving to Paris, Champollion discovered the link between the pictures and letters in Egyptian writing. His triumph was celebrated all over France. A few years later, he was sent to Egypt to study ruins and uncover more connections.                       
2. Read entire main selection text, keeping in mind the Big Ideas and Key Understandings.
3. Re-read the main selection text while noting the stopping points for the Text-dependent Questions and teaching Vocabulary.

During Teaching
1. Students read the entire main selection text independently.
2. Teacher reads the main selection text aloud with students following along. (Depending on how complex the text is and the amount of support needed by students, the teacher may choose to reverse the order of steps 1 and 2.)
3. Students and teacher re-read the text while stopping to respond to and discuss the questions and returning to the text.  A variety of methods can be used to structure the reading and discussion (i.e.E, whole class discussion, think-pair-share, independent written response, group work, etc.).
Text-dependent Questions
	Text-dependent Questions
	Evidence-based Answers

	Text features are graphic sources, such as pictures, maps, or charts, make information easier to understand.  The author includes Egyptian hieroglyphs, or little pictures, with their meanings on the side of the page. 
Look at the text on pages 102-103 to find out how each of the hieroglyphs helps the reader understand the information about the young Jean-François and his interests. 
The first hieroglyph is a picture of a jumping goat. What does this image mean? Why do you think this image was chosen? 

The second image is a picture of a bird, the ibis. Why do you think this bird was chosen to represent the word “discover”? 

The last image on page 102 is that of a long-necked giraffe. What does this image represent and why was it chosen?
On page 103, what can you say about the first image?

What does the image of sandals on page 103 mean and why was it chosen? What does it mean in relation to Jean-Francois? 


	The first hieroglyph is the picture that means “imagine” and the author writes that Jean-François was imagining traveling to Egypt.  The goat looks free, like we feel when we imagine and dream.
The second hieroglyph, the ibis, is part of the word “discover” and illustrates the fact that Jean- François was dreaming of making his own discoveries.  The ibis is looking down as though it is discovering the world at its feet.
The third hieroglyph is part of the word “predict.” Perhaps the giraffe was chosen to represent the word predict because it has a long neck and can see far.  We can predict that someday Jean-François will go to Egypt because he says in the text, “Someday I’ll go to Egypt too!” 
The hieroglyph on page 103 is the image of a lion. Jean-François liked this animal because it was in his name.
The image of sandals shows them firmly planted on the ground. It means, “never give up.”  I think it was chosen because a person cannot be moved if they are standing firmly in place. 



	The title hints that Jean-François will be the one to decipher hieroglyphics.  What evidence on pages 102-103 also supports this prediction? 

	Jean-François tells his brother, “Someday I will go to Egypt! “   He stays up late reading all the books they have about Egypt. 

He says that one day he will become the first person to decipher Egyptian hieroglyphs. 

	Page 104-105
Not all of the images or hieroglyphs in the text match those on the side. What words in the text help the reader understand what these hieroglyphs mean?  
	Each of the hieroglyphs is written by an English word that seems to mean the same thing.  When the author writes about Jean-François meeting the scientist, the image of two people shaking hands is written next to the word “meet.” Each of the animal pictures is written by the word for that animal. The ship appears by the words “sailed up.”


	Page 104
Could Jean-François have been able to help the scholars decipher the Rosetta Stone?  Cite evidence (which means to find examples in the text) to support your answer.  
	The text says that Jean-François already knew all the ancient languages, that he was a “seeker of knowledge,” and that he would not give up. He was searching for the same information they were looking for.  He could have helped the scholars because even though he was young, he knew a lot about hieroglyphs. 


	How does the symbol, or hieroglyph, for “glory” on the side of page 105 support the text on that page? 
How could you compare the dreams of Napoleon and those of Jean-Francois? 
	The two leopards are holding their heads up high with power and strength.
Napoleon wanted to be famous and rule the world (“glory”), while Jean-Francois wanted to learn something completely new, which no one else knew about (“discovery”).

	Page 106 
Why were the people angry with Jean-Francois?  Use evidence from the text to support your answer.
	The author writes that when Napoleon was defeated, France’s enemies poured in and “people were angry with Napoleon and anyone who knew him.” Jean Francois knew Napoleon so the people blamed him too.



	At the bottom of the first paragraph on page 107, the author writes: “Everyone said that the Englishman would be the first to unlock the door to Egypt’s past – everyone except Jean-François. “ Use evidence from the text to explain why the author compares Egypt’s past to a locked door. 
	The author writes, “Scholars everywhere were racing to solve the mystery of Egyptian writing. “ He also writes that “No one had the answer.” If no one can read the writing of the past, then modern scholars will not know what ancient Egyptians wrote about.  It was like the information was stored behind a locked door and no one had the key to unlock the door. 


	Pages 107-108
Using the text and illustrations, describe the importance of September 1822. 
	During September of 1822, Jean-Francois received a small package from a friend in Egypt. The package contained the names of pharaohs copied from a temple wall.  Jean-François studied the names and discovered a link. The pictures were sounds, not single letters, but syllables, even whole words. Jean- François deciphered the meaning of “an old, silent friend perched on a sacred staff.” Jean-François figured out that this was a picture of the god of writing, Thoth. Jean-François exclaims, “I have the key!”

	Page 110  - 
What happened right after Jean Francois first made his discovery? 
	After Jean-François told his brother about his breakthrough, he collapsed, very ill, because he had not eaten or slept for five days.  People all over France celebrated his discovery. 

	How did this discovery change his life later?  Did Jean-François continue to seek knowledge?  Cite evidence to support your answer.


	Jean-François was sent to Egypt on an expedition to discover more secrets. His dream of actually seeing the ancient ruins came true.

He was able to visit the temples and touch the hieroglyphics be had studied for so many years. He continued to learn and discover. 


Vocabulary
	
	KEY WORDS ESSENTIAL TO UNDERSTANDING

	WORDS WORTH KNOWING 



	TEACHER PROVIDES DEFINITION 

not enough contextual clues provided in the text
	Page 104 - scholars

Page 105 - ancient

Page 105 - seeker
	Page 104 - genius

Page 105 - pharaohs



	STUDENTS FIGURE OUT THE MEANING

sufficient context clues are provided in the text


	Page 103 - hieroglyphics

Page 104 - decipher

Page 108 - inscriptions

Page 108 - link

Page 110 - triumph, translate 


	Page 103 - enthusiasm

Page 105 - spellbound

Page 111 - uncover




	

	Culminating Task

· How did Jean-Francois Champollion’s perseverance lead him, despite many obstacles, to discover the key to understanding Egyptian hieroglyphics? Write at least one paragraph explaining your ideas. Use evidence from the text to support your ideas. Be sure to use correct grammar, spelling, punctuation and syntax in your paragraph. 
· Sample Answer:
When Jean-François Champollion was a boy, he stayed up late reading about ancient Egypt because he was determined to discover the key to understanding the meaning of Egyptian hieroglyphs. He was so obsessed by Egypt that his brother called him the Egyptian.  His dreams and his goal in life were to translate the language of the Egyptians. His dedication and perseverance enabled him to achieve his dream.  
When his brother took him to meet scholars studying the Rosetta Stone, they did not believe that Jean-Francois was capable of helping them, so he was not able to benefit from collaborating with them.  However, his great desire to understand the language meant that he would persevere until he found a breakthrough.  After he became a young man and a teacher, Jean-François even met Napoleon and was able to discuss his dream. He realized that Napoleon’s dreams were of becoming legendary in history, but Jean–François did not care about fame. He just wanted to decipher the meaning of the Egyptian hieroglyphs.  When people turned against Napoleon, they turned against him also and called him a traitor. Jean-François had to run and live a difficult dangerous life hiding in the woods for weeks, away from his studies. Yet this did not stop him.  He came out of the woods and persevered with his work.  He was so determined to find the explanation that he persevered in his studies while neglecting to eat. He was truly a seeker of knowledge.
One day a stranger sent him a small package containing the names of pharaohs from a wall. Each name had both letters and pictures. Jean-Francois saw the link.  All of his determination paid off when suddenly he was able to connect the picture of the ibis with the sound of the god Thothmes’ name.  This meant he understood the meaning of the pictures in the  Egyptian language. This meant that he had cracked the code, and he understood the meaning of the pictures in the language. All of his life, his imagination had been consumed by studying Egypt. Going there for the first time as a reward for his perseverance and determination in solving the puzzle felt like returning home to a place he knew.
(OPTIONAL Extension) Some students may choose to embed a couple of hieroglyphics in their writing, as possible, referencing the hieroglyphics in the text.
· Before writing, consider having students fill in the evidence chart below.

· Fill out the chart below with Evidence from the text, with page number. With Elaboration/Explanations, say how you think the evidence helps to answer the question.  

Evidence of Champollion’s Perseverance 
in the face of Obstacles
Quote or Paraphrase
Page Number

Elaboration/Explanation:
How does this evidence support the idea that his perseverance led to his success?
“Back home, his brother helped him get down all the books they had on Egypt. On moonlit nights, Jean-François stayed up reading long after he should have been asleep. “ Page 103
Page 103

When Jean-François was a boy, he stayed up late reading about ancient Egypt because he was truly fascinated by the written language.  This meant that he was almost obsessed with learning about Egypt and its ancient language.

“His brother nicknamed him the Egyptian and brought him notebooks. … He could not read the Egyptian words, but dreamed that one day he would, as he sailed up the Nile. “ Page 103
Page 103

He was so obsessed by Egypt that his brother called him the Egyptian.  His hopes, dreams and goals were to translate the language. 
“But the work was difficult - certainly too difficult for a boy - and the scholars turned Jean-Francois away. “ Page 104
Page 104
The scholars did not believe that he was capable of helping them, even though he had studied hieroglyphics and knew other languages. They thought he was too young so he was not accepted as a colleague of the scholars. This was a setback for him. 
“They did not know he was a Seeker of Knowledge, one who would not rest until he found the answer.” Page 105 
Page 105
His great desire to understand the language meant that he would persevere until he found a breakthrough. 
“Napoleon promised to send Jean-François to Egypt when he conquered the world. Napoleon dreamed of glory. Jean- François dreamed of discovery. “ Page 105
Page 105
Napoleon’s dreams were of being famous in history for ruling the world, but Jean–François really wanted decipher the meaning of the Egyptian hieroglyphs.  He was a Seeker of Knowledge. 
“They pointed fingers at Jean-Francois and called him a traitor. He fled into the woods, leaving his notebooks behind. There he lived like a hunted dog. It was weeks before it was safe to come out and months before he saw his notebooks again. “ Page 106

Page 106

When people turned against Napoleon, they turned against him also because they linked him to the failed leader. Jean-François had to hide and live a difficult dangerous life hiding in the woods, away from his studies. Yet he still came out of the woods and persevered with his work. 
“There had to be a link … Jean-François slept little. He ate almost nothing”  Page 108

Page 108

He was so determined to find the explanation that he neglected to eat while persevering in his studies. 
“One of the names drew him. It began with the hieroglyph of an old, silent friend, perched on a sacred staff … “Thothmes,” Jean-François suddenly exclaimed, and the rushing sound of the Pharaoh’s name, as if carried on wings across the centuries, filled the room. “ Page 109

Page 109

All of his determination paid off when suddenly he was able to connect the picture of the ibis with the sound of the god Thothmes’ name.  He realized that the images represented sounds, syllables, and words.  This meant he understood the meaning of the pictures in the language and could read the hieroglyphs. 
“Then he collapsed. He had not eaten. He had not slept. For five days, he lay near death. “ Page 110

Page 110

At the moment of his discovery, Jean-Francois faced another hurdle, that of his poor health due to his dehydration from not eating and drinking as he persevered to find the answer.  He came close to dying, but managed to recover, and found that now all of France was celebrating his discovery.
“He knew Egypt so well in his mind that he felt he was going home. As Jean- François had imagined a thousand times in his dreams, he sailed up the Nile. “ Page 111

Page 111

All of his life, his imagination had been consumed by Egypt. Going there for the first time as a reward for pursuing his dreams and solving the puzzle felt like returning home to a place he knew because he had worked so hard and persevered all his life to understand the meaning of the Egyptian symbols and language. 


	


	Additional Task (optional)


· A more abstract, challenging question for the Culminating Task could be: Using evidence from the text, tell how knowing another language creates understanding. 
· Students could create a list of events when knowing another language created understanding in the biography and could include when not knowing led to mystery or confusion. Examples: Knowing Greek gave scholars some hints about hieroglyphics on the Rosetta Stone, but they needed to learn that the written language was made up of images for words, sounds, and letters. Before scholars were able to find a “key” or link, there was a lot of confusion and scholars wrote “ridiculous books” and “unbelievable things were said.” 
Notes to Teacher
· Website with links to several useful youtube videos about hieroglyphics and the Rosetta stone – scroll to bottom of page: http://mrswarnerarlington.weebly.com/unit-44-seeker-of-knowledge.html 

· Use Leveled Readers for further information on Rosetta Stone.
· If students need additional support with the culminating writing task, consider completing the evidence chart as a class, or allowing students to write in pairs. 
Supports for English Language Learners (ELLs) 

to use with Basal Alignment Project Lessons

When teaching any lesson, it is important to make sure you are including supports to help all students.  We have prepared some examples of different types of supports that you can use in conjunction with our Basal Alignment Project Lessons to help support your ELLs.  They are grouped by when they would best fit in a lesson.  While these supports reflect research in how to support ELLs, these activities can help ALL students engage more deeply with these lessons. Note that some strategies should be used at multiple points within a lesson; we’ll point these out. It is also important to understand that these scaffolds represent options for teachers to select based on students’ needs; it is not the intention that teachers should do all of these things at every lesson.

Before the reading:  

· Read passages, sing songs, watch videos, view photographs, discuss topics (e.g., using the four corners strategy), or research topics that help provide context for what your students will be reading. This is especially true if the setting (e.g., 18th Century England) or topic (e.g., boats) is one that is unfamiliar to the students.  

· Provide instruction, using multiple modalities, on selected vocabulary words that are central to understanding the text. When looking at the lesson plan, you should note the Tier 2 words, particularly those words with high conceptual complexity (i.e., they are difficult to visualize, learn from context clues, or are abstract), and consider introducing them ahead of reading. For more information on selecting such words, go here. You should plan to continue to reinforce these words, and additional vocabulary, in the context of reading and working with the text. (See additional activities in the During Reading and After Reading sections.)
Examples of Activities: 

· Provide students with the definition of the words and then have students work together to create Frayer models or other kinds of word maps for the words.    

· When a word contains a prefix or suffix that has been introduced before, highlight how the word part can be used to help determine word meaning.

· Keep a word wall or word bank where these new words can be added and that students can access later. 

· Have students create visual glossaries for whenever they encounter new words. Then have your students add these words to their visual glossaries.  

· Create pictures using the word. These can even be added to your word wall!

· Create lists of synonyms and antonyms for the word. 

· Have students practice using the words in conversation. For newcomers, consider providing them with sentence frames to ensure they can participate in the conversation. 

· Practice spelling the words using different spelling practice strategies and decoding strategies.  Students could take turns spelling with a partner.  

· Use graphic organizers to help introduce content. 

Examples of Activities:  

· Have students fill in a KWL chart about what they will be reading about. 
· Have students research setting or topic using a pre-approved website and fill in a chart about it.  You could even have students work in groups where each group is assigned part of the topic. 
· Have students fill in a bubble map where they write down anything that they find interesting about the topic while watching a video or reading a short passage about the topic.  Then students can discuss why they picked the information.
During reading:  

· Read the text aloud first so that ELLs can hear the passage read by a fluent reader before working with the text themselves. 

· Allow ELLs to collaborate in their home languages to process content before participating in whole class discussions in English.  Consider giving them the discussion questions to look over in advance (perhaps during the first read) and having them work with a partner to prepare.  

· Encourage students to create sketch-notes or to storyboard the passage when they are reading it individually or with a partner.  This will help show if they understand what they are reading as they are reading it. 

· Ask questions related to the who, what, when, why, and how of the passage.  For students that may need a little more help, provide them with sentence stems.

· Continue to draw attention to and discuss the words that you introduced before the reading. 

Examples of Activities:  

· Have students include the example from the text in their glossary that they created.  

· Create or find pictures that represent how the word was used in the passage.  

· Practice creating sentences using the word in the way it was using in the passage.  

· Have students discuss the author’s word choice.  

· Use graphic organizers to help organize content and thinking.  

Examples of Activities:  

· Have students fill in a chart to keep track of their 5ws while they read to help them summarize later and figure out the central idea of a passage.

· It may again be beneficial to have somewhere for students to store new words that they encounter while reading the text.  Students could use a chart to keep track of these new words and their meanings as they read.
· If you had students fill in a KWL, have them fill in the “L” section as they read the passage. 
· Utilize any illustrations or text features that come with the story or passage to better understand the reading.

· Compare/contrast the passage with what the illustrations convey about the passage.  Have students consider if the illustrations look the way they visualized the passage in their own minds or if the passage matches their predictions based on the illustrations.

· Identify any text features such as captions and discuss how they contribute to meaning.

After reading:  

· Present directions for any post-reading assignments orally and visually; repeat often; and ask English Language Learners to rephrase. 

· Allow ELLs to use English language that is still under development. Students should not be scored lower because of incorrect spelling or grammar (unless the goal of the assignment is to assess spelling or grammar skills specifically). When grading, be sure to focus on scoring your students only for the objective(s) that were shared with students.  

· Scaffold questions for discussions so that questioning sequences include a mix of factual and inferential questions and a mix of shorter and more extended responses.  Questions should build on each other and toward inferential and higher-order-thinking questions.  There are not many factual questions already listed in the lesson instructions, so you will need to build some in as you see fit. More information on this strategy can be found here.

· Reinforce new vocabulary using multiple modalities
Examples of activities: 

· Using the words that you had students work with before reading, have students write sentences in reference to the passage that you just finished reading.

· Require students to include the words introduced before reading in the culminating writing task. 

· For newcomers, print out pictures that represent the words that you focused on and have students match the words to the pictures.

· Based on different features of the words, have the students sort them into different categories and explain their choices.  For example, the students could sort the words by prefixes, suffixes, connotation, etc. 

· After reading the passage, continue to examine important sentences (1–2) in the text that contribute to the overall meaning of the text. Guide students to break apart these sentences, analyze different elements, and determine meaning. More information on how to do this, including models of sentence deconstruction, can be found here.

· Provide differentiated scaffolds for writing assignments based on students’ English language proficiency levels.

Examples of Activities: 

· For all students, go over the prompt in detail, making sure to break down what the prompt means before having the students get to work.  Then have the students explain the directions back to you.  

· Have students create an evidence tracking chart during reading, then direct them to look back over their evidence chart and work with a group to see if their evidence matches what the rest of the class wrote down.  If some of the chart does not match, students should have a discussion about why.

· For students who need more support, model the proper writing format for your students and provide them with a properly formatted example for reference.  

· For newcomers, you may consider creating sentence or paragraph frames to help them to write out their ideas.  

· To further discussion about the passage, have students create their own who, what, when, where, why, and how questions related to the passage to ask each other and have students pair up and practice asking each other the questions. If available, pair students of the same home language to support the use of language still under development.
