Caddo Parish
                                                        Click, Clack, Moo: Cows That Type

Recommended for Grade 1


Title/Author: Click, Clack, Moo: Cows That Type by Doreen Cronin
Suggested Time to Spend:
3- 4 Days
(15-20 minutes daily)
Common Core grade-level ELA/Literacy Standards: RL.1.1, RL.1.2, RL.1.3, RL.1.4, RL.1.7; W.1.2, W.1.8; SL.1.1, SL.1.2, SL.1.6; L.1.1, L.1.2, L.1.4
Lesson Objective:
Students will listen to the events in a story to learn about how compromises work, and to determine if compromises were successful.

Teacher Instructions
Before the Lesson

1. Read the Big Ideas and Key Understandings and the Synopsis below.  Please do not read this to the students.  This is a description to help you prepare to teach the book and be clear about what you want your children to take away from the work. 

Big Ideas/Key Understandings/Focusing Question
The farmer and the animals depend on each other for a farm to be successful. When problems arise they must compromise and reach an agreement. What was the problem, and was the compromise successful? Why is the ending unexpected?
Synopsis
The cows and the chickens are cold and want electric blankets. They type letters on a typewriter to Farmer Brown telling him they need blankets. Eventually he supplies the electric blankets in return for the typewriter, but the duck enters the story with a surprise ending.
2. Go to the last page of the lesson and review “What Makes this Read-Aloud Complex.” This was created for you as part of the lesson and will give you guidance about what the lesson writers saw as the sources of complexity or key access points for this book. You will of course evaluate text complexity with your own students in mind, and make adjustments to the lesson pacing and even the suggested activities and questions.
3. Read the entire book, adding your own insights to the understandings identified.  Also note the stopping points for the text-inspired questions and activities. Hint: you may want to copy the questions vocabulary words and activities over onto sticky notes so they can be stuck to the right pages for each day’s questions and vocabulary work.
4. Consider pairing this series of lessons on Click Clack Moo with a text set to increase student knowledge and familiarity with the topic. A custom text set can be found here. Note: This is particularly supportive of ELL students.
Note to teachers of English Language Learners (ELLs): Read Aloud Project Lessons are designed for children who cannot read yet for themselves. They are highly interactive and have many scaffolds built into the brief daily lessons to support reading comprehension. Because of this, they are filled with scaffolds that are appropriate for English Language Learners who, by definition, are developing language and learning to read (English). This read aloud text includes complex features which offer many opportunities for learning, but at the same time includes supports and structures to make the text accessible to even the youngest students.
This lesson includes features that align to best practices for supporting English Language Learners. Some of the supports you may see built into this, and /or other Read Aloud Project lessons, assist non-native speakers in the following ways: 

· These lessons include embedded vocabulary scaffolds that help students acquire new vocabulary in the context of reading. They feature multi-modal ways of learning new words, including prompts for where to use visual representations, the inclusion of student-friendly definitions, built-in opportunities to use newly acquired vocabulary through discussion or activities, and featured academic vocabulary for deeper study.

· These lessons also include embedded scaffolds to help students make meaning of the text itself. It calls out opportunities for paired or small group discussion, includes recommendations for ways in which visuals, videos, and/or graphic organizers could aid in understanding, provides a mix of questions (both factual and inferential) to guide students gradually toward deeper understanding, and offers recommendations for supplementary texts to build background knowledge supporting the content in the anchor text.

· These lessons feature embedded supports to aid students in developing their overall language and communication skills by featuring scaffolds such as sentence frames for discussion and written work (more guidance available here) as well as writing opportunities (and the inclusion of graphic organizers to scaffold the writing process). These supports help students develop and use newly acquired vocabulary and text-based content knowledge.

The Lesson – Questions, Activities, and Tasks

	Questions/Activities/Vocabulary/Tasks
	Expected Outcome or Response (for each)

	FIRST READING:
Read aloud the entire book with minimal interruptions. Stop to provide word meanings or clarify only when you know the majority of your students will be confused.

	The goal here is for students to enjoy the book, both writing and pictures, and to experience it as a whole. This will give them some context and sense of completion before they dive into examining the parts of the book more carefully.

	SECOND READING:
The teacher will guide students in taking notes as the story is read. Each student should write (or draw) the problem presented on the pages. Color coded sticky notes should be used (one color for the cows and chickens, one for the ducks, and one for the farmer). Teacher will model how to write and use the notes. 
Read pages 1-2
Is there a problem on this page? Write it on your paper.

Read pages 3-6
What does it mean “…he couldn’t believe his ears”
Why couldn’t the farmer believe his eyes?
Is there a problem?

What should you write on your paper?

Read pages 7-8
Is there a problem?

What happened next?
What does it mean for the cows to “go on strike”?

What should you write on your paper?

Read pages 9-10
Show pages 9-10 and ask - How do the author and illustrator help the reader to understand “in the background?”
Read pages 11-12
Is there a problem?

What should you write on your paper?

Read pages 13-14
What does “cows are growing impatient with the farmer” mean?

Show the picture on pages 13-14. Where is the note? Explain why the stool and buckets are upside down. (The teacher may need to guide the conversation if students don’t understand how cows were milked in the past.)
What’s the problem?

What should you write on your paper?

Read pages 15-18

Why was Farmer Brown furious?

What is his response?

What should you write on your paper?
Read pages 19-20
What does “neutral party” mean

What does ultimatum mean?

Read pages 21-22
Show the picture on pages 21-22. Why did all the animals gather around to snoop?

What does “they couldn’t understand moo” mean?

Read pages 23-24
What does exchange mean?

What should you write on your paper?

Read pages 25-26
What does Farmer Brown decide? 
What should you write on your paper?

Read pages 27-28
Teacher can review the events of the typewriter exchange, by guiding the students in an oral retell. 
Is there a new problem now? 

What did the ducks learn from the cows? 
What should you write on your paper?

Show the picture on page 29
What do you think happened? 

What should you write on your paper?
	Cows type(write on the sticky note)
The farmer hears clicking sounds and is confused about the possibility of cows typing.

He was looking at a typewritten note from the cows.

Yes, the cows are cold and want electric blankets.

Cows wrote note to Farmer Brown – want blankets (write on same color sticky note)
Yes, the farmer said NO WAY! (write on a different color sticky note)
They quit giving milk

Cows quit giving milk (write on first color sticky note)
The farmer is speaking, but he isn’t on the page. The illustrator shows what the farmer hears in the background.

Yes, the hens are cold and want blankets.

Hens are cold and want blankets (write on first color sticky note)
The cows are frustrated or unhappy that the farmer isn’t paying attention to their problem.

The note is held by an unhappy hen. The farmer would sit on the stool to milk the cows using the bucket to catch the milk. Since the cows won’t allow the farmer to milk them, the stool is upside down, and the buckets are piled up.

The cows aren’t giving milk, and the chickens aren’t laying eggs

No milk, no eggs (write on first color sticky note)
He can’t run a farm with no milk and no eggs

He writes a note demanding milk and eggs

Farmer Brown says no blankets but demands milk and eggs (write on second color sticky note)
Duck is not involved in the argument

Farmer Brown’s demands

They are trying to find out what the cows are doing. They may be curious, or they may be worried because Farmer Brown is furious

The other animals speak different languages (oink, bark, etc.) and they can’t understand what the cows are saying to one another

The cows will trade the typewriter for electric blankets.

Cows offer exchange (write on first color sticky note)
He decides to compromise; he decides the exchange is a good deal, and he leaves the electric blankets by the door, so he can have eggs and milk again.
Cows and hens get electric blankets (write on either first color sticky note or on the second color, depending on child’s point of view)
“The cows and chickens were unhappy because they wanted blankets. They stopped giving milk and eggs. Farmer Brown sends an ultimatum by Duck, a neutral party. The cows decide they will give up the typewriter in exchange for blankets. Farmer Brown decides to compromise and give them the blankets. Duck picks up the typewriter.”

Yes, the ducks are now demanding a diving board. Farmer Brown gave the cows and chickens what they asked for, but Farmer Brown didn’t get what he asked for because duck kept the typewriter.
Duck learned how to use the typewriter to bargain with Farmer Brown.

Duck kept typewriter (write on third color sticky note)
Farmer Brown gave the ducks what they wanted. We don’t know if they gave the typewriter to Farmer Brown or if other animals may make demands.

Farmer Brown didn’t get the typewriter (write on second color sticky note)


	THIRD READING:
Read the story a third time, asking the students to point to their notes at the appropriate time as the story is read.
	Students check their notes as the story is read.



FINAL DAY WITH THE BOOK - Culminating Task
After the third reading, students will discuss the problems in the book in groups of two – four, retelling the problems and the solutions to those problems. In their discussion they can refer to their sticky notes. The teacher can monitor and guide the conversations as necessary.  After this discussion in partners/small groups, each student will write an explanation of why the ending was unexpected (referring to their notes as needed).
Sample student response: The ending was unexpected because the ducks decided they needed a diving board for their pond. At first the ducks were a neutral party. They weren’t involved in the cow problem. But when they saw that the cows and the hens got what they wanted they typed a message to Farmer Brown just like the cows did. Now Farmer Brown had to give the ducks a diving board so he could get his typewriter!
Vocabulary

	These words merit less time and attention 
(They are concrete and easy to explain, or describe events/

processes/ideas/concepts/experiences that are familiar to your students ) 
	These words merit more time and attention

(They are abstract, have multiple meanings, and/or are a part 

of a large family of words with related meanings. These words are likely to describe events, ideas, processes or experiences that most of your student will be unfamiliar with)

	Page 3- “couldn’t believe his ears” – understand what he is hearing
Page 5 – “couldn’t believe his eyes” – couldn’t understand what he was seeing
Page 6 – electric blanket – blanket that uses electricity to stay warm
Page 7 – on strike – quit working

Page 9 – “in the background” – happening where the farmer can’t see

Page 16 – furious – very angry

Page 22 – snoop – try to find out

Page 24 – exchange - trade


	Page 19 – neutral party – not involved in the argument 
Page 19 – ultimatum – demand
Compromise – giving up something in order to get something else wanted – Farmer Brown gave the electric blankets to the cows and chickens so they would give milk and eggs again. He gave the ducks a diving board so they would give him the typewriter.


Extension learning activities for this book and other useful resources

· Help students explore the word “compromise.” Watch the wordless video “Bridge” https://www.youtube.com/watch?v=ByBbUK4jJMg. Have students tell their partners what the animal’s disagreement was about and how they compromised.  Note: This is particularly supportive of English Language Learners.
· After notifying the parents about the project, have the students write a letter to their parents stating a problem the child would like to have addressed. It is helpful when the parents respond back. 
· Have a classroom discussion about times the students have decided to compromise at home or at school (ex. Teacher gives extra recess when students get work done quickly.)

Note to Teacher
· This story can be paired with The Day the Crayons Quit by Drew Daywalt, another story involving letter writing to persuade a change. Click, Clack, Moo: Cows That Type is a Caldecott Honor book. It might be helpful to pay close attention to the illustrations.

What Makes This Read-Aloud Complex?

1. Quantitative Measure

Go to http://www.lexile.com/ and enter the title of your read-aloud in the Quick Book Search in the upper right of home page. Most texts will have a Lexile measure in this database. 
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2. Qualitative Features

Consider the four dimensions of text complexity below. For each dimension*, note specific examples from the text that make it more or less complex. 



*For more information on the qualitative dimensions of text complexity, visit http://www.achievethecore.org/content/upload/Companion_to_Qualitative_Scale_Features_Explained.pdf
3. Reader and Task Considerations

What will challenge my students most in this text? What supports can I provide?

· The structure is the most challenging – going back and forth from the narrator to letters. Teacher will use guiding questions to keep the information straight. Students will be guided in taking notes to organize their thinking, using different color sticky notes – one color for Farmer Brown, another color for the cows and chickens, and a third color for Duck.
How will this text help my students build knowledge about the world?
· They will learn how to negotiate and compromise to get along with others around them.
4. Grade level 

What grade does this book best belong in? Grade 1
All content linked to within this resource was free for use when this resource was published in March 2018. Over time, the organizations that manage that external content may move or remove it or change the permissions. If the content is no longer available, please email info@studentsachieve.net.
Most of the texts that we read aloud in K-2 should be in the 2-3 or 4-5 band, more complex than the students can read themselves. 


2-3 band 	420-820L


4-5 band	740-1010L











___AD160___





Meaning is straight forward. Cows and chickens are cold and want electric blankets. Farmer Brown doesn’t want to give them blankets. They have to reach an agreement.





Story includes communication through typed letters. That may present a challenge for students.


Story has a surprise ending.








Vocabulary may present a challenge (typewriter, on strike, impatient, neutral party, ultimatum)








Need to know about animals on a farm – milk from cows, eggs from chickens. 


Typewriters may be unfamiliar.





Meaning/Purpose





Structure





Language





Knowledge Demands
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