The Emperor's New Clothes/Hans Christian Andersen/Created by Santa Ana District

Unit 3
Title:  The Emperor’s New Clothes
Suggested Time:
 5 days (45 minutes per day)
Common Core ELA Standards: RL.6.1, RL.6.2, RL.6.3; W.6.1, W.6.4, W.6.9; SL.6.1; L.6.1, L.6.2
Teacher Instructions

Preparing for Teaching

1. Read the Big Ideas and Key Understandings and the Synopsis. Please do not read this to the students. This is a description for teachers about the big ideas and key understanding that students should take away after completing this task.

Big Ideas and Key Understandings


Perception doesn’t always reflect reality.

Synopsis

The emperor loves new clothes. Two swindlers claim they can make beautiful clothes that are invisible to anyone stupid or unfit for office. The emperor pays the swindlers, who pretend to weave and sew him a magnificent outfit. Afraid of seeming foolish, the emperor’s good minister, honest official, couriers, the emperor himself, and finally the townspeople all claim to see the nonexistent clothes. The charade continues as the emperor parades through town naked, until a child cries, “But he has nothing on at all.”
2. Read the entire selection, keeping in mind the Big Ideas and Key Understandings.

3. Re-read the text while noting the stopping points for the Text Dependent Questions and teaching Tier II/academic vocabulary.
During Teaching

1. Students read the entire selection independently.
2. Teacher reads the text aloud while students follow along or students take turns reading aloud to each other. Depending on the text length and student need, the teacher may choose to read the full text or a passage aloud. For a particularly complex text, the teacher may choose to reverse the order of steps 1 and 2.
3. Students and teacher re-read the text while stopping to respond to and discuss the questions, continually returning to the text.  A variety of methods can be used to structure the reading and discussion (i.e., whole class discussion, think-pair-share, independent written response, group work, etc.)
Text Dependent Questions

	Text-dependent Questions
	Evidence-based Answers

	What is a major weakness that the Emperor possesses? Support your answer with evidence from the text. (page 137)

	He loves clothes more than anything else. The very first sentence of the story states that the “Emperor was so fond of clothes that he spent all his money on them. He did not care for his soldiers, or for the theatre, or for driving in the woods, except to show off his new clothes.” 

	A council chamber is a room where important people, such as rulers or elected officials, meet to work and make decisions together.  What does the author say about a king that cannot be said of the Emperor? What can be said about the emperor instead? What does this say about the Emperor’s character as a ruler? Quote from the story to support your answer. (page 137)
	Anderson uses the following quote to describe the Emperor’s fondness for clothes: “He had an outfit for every hour of the day, and just as they say of a king, “He is in the council chamber,” so they always said of him, “The Emperor is in his dressing room.” The author is pointing out that the Emperor spends more time with his clothes than he does running his empire. This shows that he is not a very good ruler.

	The word swindler means someone who profits by cheating or tricking someone else. On page 137 how are the swindlers in the story hoping to make a profit? Describe the swindlers’ claim.
	The author states that the swindlers “claimed they were weavers and said they could weave the finest cloth imaginable. “Their colors and patterns, they said, were not only exceptionally beautiful, but the clothes made of this material possessed the wonderful quality of being invisible to any man who was unfit for his office, or was hopelessly stupid.” This shows that the swindlers are planning to take advantage not only of the emperor’s love of clothes, but also of his pride as a ruler.

	What is the Emperor’s first thought about the clothes the swindlers claimed to make? (page 138)
	The Emperor thought, “Those must be wonderful clothes.”

	What does the Emperor hope to achieve by wearing these exceptionally beautiful clothes of wonderful quality? (page 138)
	By wearing the clothes, the Emperor believes that he “should be able to find out which men in my empire were unfit for their posts, and I could tell the clever from the stupid.”

	Why does the Emperor send other people to see how the weavers are progressing? What are characteristics of the officials the Emperor sends to look at the cloth? Why did the Emperor wait so long to see the clothes for himself? (page 138)

	The Emperor sends someone else because deep down he fears that he may be stupid or unfit for office. The author states:

“But he felt rather uneasy when he remembered that whoever was not fit for his office could not see it. He believed, of course, that he had nothing to fear for himself, yet he thought he would send somebody else first to see how things were progressing.” The Emperor chose “honest, good, intelligent” officials.

He wanted to make sure everyone else could see them because he doubted himself. “Am I stupid? Am I unfit for office?”

	The adjectives describing the minister change from paragraph 5 and 6 on p. 138 to paragraph 7 on the same page. Based on your reading, what happened to change the minister?
	“Honest old minister” and “good old minister” become “poor old minister.”  The Emperor trusts the minister and respects his honesty and his wisdom. The minister is confused when he sees no fabric on the loom. He fears for his job and his intelligence. The minister thinks, “can I be so stupid?...Is it possible that I am not fit for my office? No, no, I must not tell anyone that 

I couldn’t see the cloth.”

	When the Emperor finally sees the cloth for himself, what is his reaction? (page 139)
	“What is this? ...I do not see anything at all. This is terrible! Am I stupid? Am I unfit to be Emperor?” Everyone the Emperor sent to see the material reported back that it was beautiful. He had probably been pleased to know that the people working for him were smart and fit for their jobs, but now his own intelligence and fitness as a ruler were called into question.

	How do the Emperor and his council members “see” the clothes? What makes the description believable? (pages 137-139)
	They can envision the material because it is described elaborately by the swindlers and because the Emperor and the officials do not want to admit to being unable to see anything which would make them unfit for office or stupid. The officials repeat to the Emperor the descriptions of the cloth that were given by the swindlers. The swindlers described the colors to the old minister and explained the curious pattern. The old minister listened carefully so he might tell the Emperor what they (the weavers/swindlers) said.  “Is it not a beautiful piece of cloth?” said the two swindlers, showing and explaining the magnificent pattern… When the officials accompanied the Emperor to see the cloth, they both repeated again about the cloth being “beautiful”.

	Look at the illustration on p. 139. What can the reader understand about what is happening and what the characters may be thinking after looking at the illustration and reading pages 138-139? 
	The Emperor (second from the left) is pretending to see the material on the loom. He knows everyone is focused on him and he must not show his true thought for fear of being unfit for office.
The good old minister (to the right of the Emperor) thinks the emperor can see the material and he is supporting his own comments from earlier in the story: “Oh, it is very pretty—quite enchanting!” He’s thinking he needs to keep his job.
The two swindlers (working at the loom) are probably thinking what idiots these people are and how easy it is to prey on others’ weaknesses. They are smiling at the Emperor and gesturing for his approval when actually they are mocking him.

	At the end of the story, as the Emperor paraded his new “suit” in a great procession, a little child said, “But he has nothing on at all.” Based on your reading, what quality does the child possess in comparison to the Emperor and his trusted officials? 
	The child possesses innocence and honesty, whereas the Emperor and his trusted officials are afraid of being exposed as unworthy of their positions. Once the child, who did not need to be fit for any office, could see that nothing was there, then everyone else (except the Emperor and his servants) could admit it too. Compared to the quality of the material, the quality of the child’s honesty is truly wonderful.

	Why did the Emperor continue to walk in the procession even though he heard (and believed) the child and the crowd were right when they stated, “he has nothing on at all!”? (page 140)
	The Emperor was too proud and afraid to back down. He could not admit that he was fooled; he had to maintain his dignity. As stated in the text: “And he held himself stiffer than ever, and the chamberlains walked on, holding up the train which was not there at all.”

	How did the swindlers trick or cheat the Emperor and his people? How were the swindlers able to deceive everyone? Include in your answer details about the swindlers and the Emperor and his councilmen. (pages 139-140)
	The swindlers are great actors and convincing salesmen. They craft their con around people’s insecurities. The swindlers are good liars.
“They set up two looms and pretended to be very hard at work…”

“..they worked at the empty looms till late into the night.”
The Emperor and his councilmen were worried that they were unfit for office because they could not see the cloth. Their own insecurities prevented them from stating what was right in front of their eyes.

“I will send my honest old minister to the weavers,” thought the Emperor. “He can judge best how the cloth looks, for he is intelligent, and nobody is better fitted for his office than he.”
“Heaven help us!” “Why I cannot see anything at all,”

“I am not stupid,” thought the man, “so it must be that I am unfit for my high post. It is ludicrous, but I must not let anyone know it.”

“Doesn’t my suit fit me beautifully?” And he (Emperor) turned once more to the mirror so that people would think he was admiring his garments.


Tier II/Academic Vocabulary

	
	These words require less time to learn

(They are concrete or describe an object/event/

process/characteristic that is familiar to students)
	These words require more time to learn

(They are abstract, have multiple meanings, are a part 

of a word family, or are likely to appear again in future texts)

	Meaning can be learned from context
	Page 137-Emperor, fond, lively, weave (weavers), patterns, possessed, quality, unfit

Page 138-posts, progressing, property, exquisite, enchanting, peering, woven, judge, fitted

Page 139-procession, preceding

Page 140-trousers, garments, fumbled


	Page 138-official, poor, curious, post

Page 139-ludicrous, contentedly, approval

Page 140-noblest, glass, angle, borne, canopy



	Meaning needs to be provided
	Page 137-swindlers

Page 138-loom


	Page 137-council,chamber

Page 138-bade

Page 140-train




Culminating Writing Task

· Prompt

Throughout the story, The Emperor’s New Clothes, the author, Hans Christian Anderson, frequently repeats phrases about not being able to see anything, like “nothing to see,” and “nothing on at all” to make a point about perception and reality. Explain what point is being mad, and then make a claim regarding how Anderson uses these phrases to reveal the underlying message of how perception doesn’t always reflect reality.  Your argument should include at least three textual references to support your claim using direct quotes and page numbers.
· Teacher Instructions

1. Students identify their writing task from the prompt provided.

2. Students complete an evidence chart as a pre-writing activity. Teachers should guide students in gathering and using any relevant notes they compiled while reading and answering the text-dependent questions earlier. Some students will need a good deal of help gathering this evidence, especially when this process is new and/or the text is challenging!

	Evidence

Quote or paraphrase
	Page number
	Elaboration / explanation of how this evidence supports ideas or argument

	…there lived an Emperor who was so fond of new clothes that he spent all his money on them…just as they say of a king, “He is in the council chamber,” so they always said of him, “The Emperor is in his dressing room.”
	137
	This is an important quote for it sets the foundation for how the Emperor was so easily duped by the swindlers.

	“Heaven help us!” he thought, and opened his eyes wide. “Why, I cannot see anything at all,” but he was careful not to say so…“No, no I must not tell anyone I couldn’t see the cloth.”
	138

	The honest old minister was the first to see the material. His reaction is important because it shows how afraid he is of being unworthy of office or being hopelessly stupid. His fears distort reality.

	Like the old minister, he [another honest official] looked and looked but could see nothing, as there was nothing to be seen.
	138
	The next official has the same fears.

	“Is it not a beautiful piece of cloth?” said the two swindlers, showing and explaining the magnificent pattern, which, however, was not there at all.
	138
	The swindlers make an ironic observation when they ask, “Is it not a beautiful piece of cloth?” They are almost openly mocking the Emperor and his officials by stating the truth.

	“What is this?” thought the Emperor. “I do not see anything at all. This is terrible! Am I stupid? Am I unfit to be Emperor?”

	139
	It’s interesting that the Emperor is allowing an invisible piece of material to dictate his ability to rule. When he questions his own stupidity you have to think, well, yes you are stupid.

	…he gazed at the empty loom, for he did not want to say that he could see nothing.

	139
	This is the Emperor’s surprise at the empty loom. The author uses the word gazed to highlight the Emperor’s bewilderment and to focus on the irony that there was “nothing to see”.

	“Yes!” said all the courtiers, but they could not see anything, for there was nothing to see. 
	139
	The courtiers are followers and are certainly in no position to disagree with the Emperor.

	“They are all as light as a cobweb! They make one feel as if one had nothing on at all, but that is just the beauty of it.”
	140
	The swindlers are mocking the Emperor when they state that the beauty of the material is the fact that it isn’t there at all.

	“How well it fits him!” Nobody would let the others know that he saw nothing.
	140
	Everyone in town is pretending to see the clothes.

	“But he has nothing on at all,” said a little child.
	140
	This is important because the child has voiced what everyone has been thinking all along. His innocence allows him honesty without fear of being thought a fool.

	“He has nothing on—a little child says he has nothing on at all!” cried all the people at last.
	140
	Now people are less afraid to say what they see because a little child has led them to the truth.

	And he held himself stiffer than ever, and the chamberlains walked on, holding up the train which was not there at all.
	140
	This is ironic because the Emperor proves himself a fool by not backing down and pretending that he is still wearing something. It focuses on how people can be followers and leaders at the same time, as well as being stubborn.


3. Once students have completed the evidence chart, they should look back at the writing prompt in order to remind themselves what kind of response they are writing (i.e. expository, analytical, argumentative) and think about the evidence they found. (Depending on the grade level, teachers may want to review students’ evidence charts in some way to ensure accuracy.) From here, students should develop a specific thesis statement. This could be done independently, with a partner, small group, or the entire class. Consider directing students to the following sites to learn more about thesis statements: http://owl.english.purdue.edu/owl/resource/545/01/ OR http://www.indiana.edu/~wts/pamphlets/ thesis_statement.shtml.

4. Students compose a rough draft. With regard to grade level and student ability, teachers should decide how much scaffolding they will provide during this process (i.e. modeling, showing example pieces, sharing work as students go).

5. Students complete final draft. 

· Sample Answer
In the short story, “The Emperor’s New Clothes” by Hans Christian Anderson, an emperor “so fond of new clothes that he spent all his money on them” is deceived by two swindlers who prey on this weakness. These swindlers tell the Emperor that they can weave a beautiful cloth which cannot be seen by anyone who is not suited for their job or who is hopelessly stupid. At first the Emperor sees this as an opportunity to find out who in his employ is unfit for their position, but the plan backfires when the Emperor is unable to see the cloth. He is now more concerned with his own ineptitude. To focus the reader’s attention to the theme of how perception doesn’t always reflect reality, the author repeats the phrase, “For there was nothing there at all” throughout the story; this highlights the irony that most of the characters construct their personal perception based on their own fears, and not on what is clearly seen as reality. 

The author wastes no time telling the reader about the Emperor’s greatest flaw, that “he was so fond of new clothes that he spent all his money on them” (p. 138). It is this character flaw that initially allows the swindlers to set up their bluff. They can then take advantage of the Emperor’s power over his subjects to continue the deception.
 The first character to “see” the invisible material is the honest old minister. He’s shocked when he sees nothing at all and fears he is not fit for his position. This thinking distorts his perception of reality, “No, no I must not tell anyone that I couldn’t see the cloth” (p.138). It is at this point that the ironic phrase, “there was nothing to be seen” (p.138) first appears. It is obvious to the reader that there is no material, and yet the author repeats this phrase again and again to show it is not obvious to the characters because their perception is guided by their own personal fears.

Eventually it is the Emperor’s turn to “see” the invisible material for himself. As expected, the Emperor is shocked and concerned that he is unfit for his position. “‘What is this?’ thought the Emperor. ‘I do not see anything at all!’” (p.139). But instead of stating the obvious, he pretends to see that which is not there. Everyone in the room continues to claim to see the invisible clothes, fearing to disagree with the Emperor.

It isn’t until the end of the story that reality is finally embraced by an innocent child: “But he has nothing on at all!” (p.140); immediately the whole town hears the truth and agrees with the child.  Even though the Emperor knows the child and the townspeople are seeing the truth, his pride keeps him from admitting it and the Emperor continues in the procession  wearing clothes which are “not there at all” (p.140).

Anderson’s use of repetition points out the irony of the situation. All of the characters are given the chance to view the invisible material. They must then choose to accept the reality of what they see or the perception of what they fear. However, with the exception of the child, the characters cannot see the truth due to their self-doubts of being unfit for office or hopelessly stupid. They all choose to see the invisible cloth, which ironically does make them unfit for office and hopelessly stupid. By repeating the phrase “not there at all,” Anderson points out that humans choose how they wish to perceive the world, and it is sometimes based on their own fears and weaknesses. 

Additional Tasks

· Readers often find different themes in the same story. From the following generalizations, choose the one that you think best states the main theme of “The Emperor’s New Clothes.” Come up with a better statement of the theme if you can.

a) We should not trust people who use flattery.

b) People often do not speak the truth to the powerful because they’re afraid of looking foolish.

c) An honest person can be trusted to always tell the truth.

d) Children always tell the truth.

Explain why you chose the theme you did. Be sure to give examples from the story to support your theme. 

Answer:  Most students will select b, since it is shown most clearly by the two honest advisors and the adults watching the parade. After having students share their answers, go back to the “Big Idea” - Perception doesn’t always reflect reality. Discuss what this means and how it can be applied to life in general beyond the story.

Note to Teacher

· SchoolTube has video clips for looms and weaving that may help students understand the weaving process.
Supports for English Language Learners (ELLs) to use with Anthology Alignment Lessons

When teaching any lesson, it is important to make sure you are including supports to help all students.  We have prepared some examples of different types of supports that you can use in conjunction with our Anthology Alignment Lessons to ensure ELLs can engage fully with the lesson.  While these supports reflect research in how to support ELLs, these activities can help ALL students engage more deeply with these lessons. Note that some strategies should be used at multiple points within a lesson; we’ll point these out. It is also important to understand that these scaffolds represent options for teachers to select based on students’ needs; it is not the intention that teachers should do all of these things at every lesson.

Before reading:  

· Read passages, watch videos, view photographs, discuss topics (e.g., using the four corners strategy), or research topics that help provide context for what your students will be reading. This is especially true if the setting (e.g., 18th Century England) or topic (e.g., boats) is one that is unfamiliar to the students.  

· Provide explicit instruction, using multiple modalities, on selected vocabulary words that are central to understanding the text. When looking at the lesson plan, you should note the Tier 2 words, particularly those words with high conceptual complexity (i.e., they are difficult to visualize, learn from context clues, and are abstract), and consider introducing them ahead of reading. For more information on selecting such words, go here. You should plan to continue to reinforce these words, and additional vocabulary, in the context of reading and working with the text. (See additional activities in the During Reading and After Reading sections.)
Examples of Activities: 

· Provide students with the definition of the words and then have students work together to create Frayer models or other kinds of word maps for the words.    

· When a word contains a prefix or suffix that has been introduced before, highlight how the word part can be used to help determine word meaning.

· Keep a word wall or word bank where these new words can be added  and that students can access later. 

· Have students create visual glossaries for whenever they encounter new words. Then have your students add these words to their visual glossaries.  

· Create pictures using the word. These can even be added to your word wall!

· Create lists of synonyms and antonyms for the word. 

· Have students practice using the words in conversation. For newcomers, consider providing them with sentence frames to ensure they can participate in the conversation.  

· Use graphic organizers to help introduce content. 

Examples of Activities:  

· Complete a Know, Want to Learn, Learned (KWL) graphic organizer about the text. 
· Have students research the setting or topic and fill in a chart about it.  You could even have students work in groups where each group is assigned part of the topic.  
· Fill in a bubble map where they write down anything that they find interesting about the topic while watching a video or reading a passage about the topic.  Then students can discuss why they picked the information.  
During reading:  

· Allow ELLs to collaborate in their home languages to process content before participating in whole class discussions in English.  Consider giving them the discussion questions to look over in advance (perhaps during the first read) and having them work with a partner to prepare.  

· Allow ELLs to use English language that is still under development. Students should not be scored lower because of incorrect spelling or grammar (unless the goal of the assignment is to assess spelling or grammar skills specifically). When grading, be sure to focus on scoring your students only for that objective.  

· Scaffold questions for discussions so that questioning sequences include a mix of factual and inferential questions and a mix of shorter and more extended responses.  Questions should build on each other and toward inferential and higher order thinking questions.  There are not many factual questions already listed in the lesson instructions, so you will need to build some in as you see fit. More information on this strategy can be found here.

· Provide explicit instruction, using multiple modalities, on selected vocabulary words (e.g., 5–8 for a given text) that are central to understanding the text. During reading, you should continue to draw attention to and discuss the words that you taught before the reading. 

Examples of Activities:  

· Have students include the example from the text in a student-created glossary. 

· Create pictures that represent how the word was used in the passage.  

· Create sentences using the word in the way it was used in the passage.  

· Have students discuss the author’s word choice.  

· Examine important sentences in the text that contribute to the overall meaning of the text.  

· Examine  sentence structure of a particular sentence. Break down the sentence to determine its meaning. Then determine how this sentence contributes to the overall meaning of the passage.  Determine if there is any figurative language in the sentence and have students use context clues to determine the meaning of the figurative language.  
· Use graphic organizers to help organize content and thinking.  

Examples of Activities:  

· While reading the text, have students fill in a story map to help summarize what has happened.  

· Have students fill in an evidence chart while they read to use with the culminating writing activity. Make sure to model with the students how to fill in the evidence chart by filling in the first couple of rows together as a class.  Go over the prompt that the evidence should support, making sure to break down what the prompt means before having the students get to work.  If some of your students frequently struggle to understand directions,  have the students explain the directions back to you.  
· Provide somewhere for students to store new words that they encounter. Students could use a chart to keep track of these new words and their meanings as they read.
· If you had students start a KWL before reading, have them fill in the “L” section as they read the passage. 
After reading:  
· Reinforce new vocabulary using multiple modalities.
Examples of activities: 

· Using the words that you had students work with before the reading, require students to include the words in the culminating writing task. 

· Create Frayer models with the words. Then cut up the Frayer models and have the students put the Frayer models back together by matching the pieces for each word.

· After reading the passage, continue to examine important sentences (1–2) in the text that contribute to the overall meaning of the text. Guide students to break apart these sentences, analyze different elements, and determine meaning. More information on how to do this, including models of sentence deconstruction, can be found here.

· When completing the writing assignments after reading, consider using these scaffolds to support students depending on their English proficiency. 

Examples of Activities: 

· For all students, go over the prompt in detail making sure to break down what the prompt means before having the students get to work.  Then have the students explain the directions back to you.  

· Have students create an evidence tracking chart during reading, then direct them to look back over their evidence chart and work with a group to see if their evidence matches what the rest of the class wrote down.  If some of the chart does not match, students should have a discussion about why.

· For students who need more support, model the proper writing format for your students and provide them with a properly formatted example for reference.

· For newcomers, you may consider creating sentence or paragraph frames to help them to write out their ideas.  

