West Virginia 
On The Same Day In March
Recommended for Grade K

Title/Author:  On the Same Day in March,  A Tour of the World’s Weather by Gail Marilyn Singer 

Suggested Time: 4 Days (Recommendation: two sessions per day, at least 20 minutes per session)

Common Core grade-level ELA/Literacy Standards: RI.K.1, RI.K.3, RI.K.4, RI.K.7, RI.K.10; SL.K.1, SL.K.2, SL.K.5, SL.K.6, L.K.1, L.K.4
Lesson Objective:

Students will actively listen to the informational picture book, On the Same Day in March, in order to learn more about weather around the world. This book study is perfect pairing to a unit on weather and helps students see that weather can be vastly different around the world even on the same day.

Teacher Instructions:

Before the Lesson:

1. Read the Key Understandings and the Synopsis below.  Please do not read this to the students.  This is a discussion to help you prepare to teach the book and be clear about what you want your children to take away from the work. 

Key Understandings:

Weather is different all over the world, and the way people respond to the weather in their area is different all over the world, too, even on the same day. 

Synopsis:

The book starts in the Arctic area and then moves southward to Canada and then to Europe, North America, and Asia and ends in Antarctica.  Each page layout shows the landscape of the area, the local people doing local activities as well as indigenous wildlife on the same day in March.  The book is written in poetry form.  This book sets the foundation for children to understand that the world is large and vastly different, not just the weather but the people as well. The book also helps illustrate why and how on any given day in March, somewhere in the world people are experiencing every type of weather there is.  

2. Go to the last page of the lesson and review “What Makes this Read-Aloud Complex.” This was created for you as part of the lesson and will give you guidance about what the lesson writers saw as the sources of complexity or key access points for this book. You will of course evaluate text complexity with your own students in mind, and make adjustments to the lesson pacing and even the suggested activities and questions.

3. Read the entire book, adding your own insights to the understandings identified.  Also note the stopping points for the text-inspired questions and activities. Note: you may want to copy the questions, vocabulary words, and activities over onto sticky notes so they can be stuck to the right pages for each day’s questions and vocabulary work.

Note to teachers of English Language Learners (ELLs): Read Aloud Project Lessons are designed for children who cannot read yet for themselves. They are highly interactive and have many scaffolds built into the brief daily lessons to support reading comprehension. Because of this, they are filled with scaffolds that are appropriate for English Language Learners who, by definition, are developing language and learning to read (English). This read aloud text includes complex features which offer many opportunities for learning, but at the same time includes supports and structures to make the text accessible to even the youngest students.
This lesson includes features that align to best practices for supporting English Language Learners. Some of the supports you may see built into this, and /or other Read Aloud Project lessons, assist non-native speakers in the following ways: 

· These lessons include embedded vocabulary scaffolds that help students acquire new vocabulary in the context of reading. They feature multi-modal ways of learning new words, including prompts for where to use visual representations, the inclusion of student-friendly definitions, built-in opportunities to use newly acquired vocabulary through discussion or activities, and featured academic vocabulary for deeper study.

· These lessons also include embedded scaffolds to help students make meaning of the text itself. It calls out opportunities for paired or small group discussion, includes recommendations for ways in which visuals, videos, and/or graphic organizers could aid in understanding, provides a mix of questions (both factual and inferential) to guide students gradually toward deeper understanding, and offers recommendations for supplementary texts to build background knowledge supporting the content in the anchor text.

· These lessons feature embedded supports to aid students in developing their overall language and communication skills by featuring scaffolds such as sentence frames for discussion and written work (more guidance available here) as well as writing opportunities (and the inclusion of graphic organizers to scaffold the writing process). These supports help students develop and use newly acquired vocabulary and text-based content knowledge.

The Lesson – Questions, Activities, Vocabulary, and Tasks:

	Questions, Activities, Vocabulary, and Tasks
	Expected Outcome or Response (for each)

	FIRST READING: 

Prior to first reading, show students a globe and explain that the book that you will be reading will show different places all over the world. Explain that a globe is a model of the Earth. If you were way up in space looking down, this is what the Earth would look like.

Read aloud the entire On the Same Day in March  book with minimal interruptions. Stop to provide word meanings or clarify only when you know the majority of your students will be confused.

Vocabulary will be explored on Day 2


	The goal here is for students to enjoy the book, both writing and pictures, and to experience it as a whole. 

Students may recognize some of the areas such as New York City or Texas. 

Showing the globe prior to reading helps students put the book into context. 

	Second Reading: 

Reread the book and highlight these questions and vocabulary:

Artic: 

Floes of Ice

The author writes that the polar bears are “stalking” the seals? What do you think this means?

Direct the students to listen carefully to the first few lines.  Ask students if the way the words are written sounds like a song.

Ask, “Do you know what the ‘6-month sun is beginning to rise’ means?

Canada:

Why does the author say, “Just when you can’t remember spring”.

Why do the people in Canada have a hard time remembering Spring? 

Stop after reading the second line. Ask:  What do you think a chinook is?”

“Hmmm. This is an interesting thing that the author does here.” Reread the line that includes the word  “chinook”.  In this line, the author gives the wind a human characteristic. This means that she is comparing  the wind’s action to  something that a person might do. 

Let’s start a chart and record every time we hear the author giving something in the story a human characteristic.  This helps us understand  the word, chinook, better .

What did the children make out of the snow?  

What happened to it?

What does that mean?

What season will be next? 

What evidence or clues does the author give in the text and illustrations to help us understand that spring is coming?

Paris, France

What does “ The sun slips out, still winter pale” mean?

Stop with an intentional pause.  Allow students time to realize that the author is doing it again, giving the sun a human characteristic.  

Why do the people “turn up their faces “and “smile”? 

New York City

How do the people feel about the weather here?

Texas Panhandle

Reread the first line.

What is a twister? 

Is it dry or wet here? How do you know?

What does “Hoist” mean in “it was just a tiny twister-not big enough to spin a horse or hoist a cow”

The Nile Valley and the Louisiana bayou
Fog

How can fog “thread”?

How can it “settle”?

Xian, China (She-ann)

Why do the old men and children guess what the wind will bring?

They say the wind might bring swallows?  (point to the the swallows)

“What are swallows? 

Darjeeling, India

Hailstones

Pause to realize that the author is doing another characteristic.  

Write moon on the left column and “pearls scattered its necklace of pearls”. 

What does the author mean when she says, “The moon has broken and scattered its necklace of pearls”?

What does the little sister think the hail looks like?

Central Thailand
Where are the children?

What are they doing?

Look at how the author italicizes the word “SPELL”. Why did she do this?

Senegal and Barbados
What do these places share?

Why does the sunlight sparkle and dazzle in these two places?

Northern Kenya 

How did the people get a river?

Why is the river a gift?

Why does the author say hurry and “Come drink! and “Come play!”

Who else is enjoying the new water?

Amazon Basin, Brazil
Why does grandpa say “only the weather wears a watch”?

Darwin, Australia

 What are the willy-willies? 

How does the illustration help you know what they are?

What does “Board up the windows mean?”

Why would the people do this to their windows?

Why is it better to be like crocodiles crouched on the shore than to be sailing the sea?

Patagonia, Argentina 
Plain

What does the author mean when she says, “Autumn shears the clouds like a flock of sheep”?

The author is comparing the clouds to what? Why?

Antartica

Scrambling

Seeking

How is the beginning of the book the same as the ending of the book?


	This rereading is to help students  better understand the weather in each location and how  it is different even though it is the same day in March. 

A  sheet of ice that floats in the ocean. 

Students may answer that the polar bears are following the seals to hunt them.

Lead students to infer that the author wrote the words this way to entice the reader to read further. 

The sun rises at this time because it is the start of spring in the Artic. The sun will be visible for six-months. 

If students have a difficult time answering this, ask them what season comes before spring. Have the students recite the seasons together.  They should know winter and that is has been a long time since last spring. Show students where Canada is in relationship to the North Pole. Explain that the closer to the North Pole you are, the colder it is.

A  chinook is a warm wind that comes before spring in Canada. It’s a word from the Chinook people, Native American people who live in the Pacific Northwest. (Show students this area on a map.) The word means “snow eater” which makes sense because warm winds would melt the snow and make it disappear. 
Start a chart either with chart paper or on SmartBoard, etc. 

Start a list with the chinook wind reference. 

One column will have “Thing” and the the next column will have “Human  characteristic”. 

A  snow fort.

It melted. 

It must be getting warmer.

Spring.

· Just when you can’t even remember spring.

· Wild chinook blows

· Bears are out of hibernation 

· Geese are back, “they can’t even remember spring”. It is still cold. The people are wearing coats and scarves. Students may know that the bears come out of hibernation when winter is close to an end and spring is coming.

Students may say that it means the sun comes out quickly for a short time. The sun is pale because it is still winter. The sun has not been out for a while as it is still “Winter pale” meaning that when someth does not get a lot of sun, it is pale rather than tan. Guide students thinking that the author is pretending the sun is like a person and doesn’t have a tan because it is still winter. It is a hard concept to teach that the author is giving the sun a human characteristic. 

 You  may compare it to when someone “slips out to the store”. This action implies a quick motion that is normally not noticed. 

To feel and see the sun and it feels good! 

Parents and kids are unhappy because weather is not predictable. They argue over the possible weather scenarios. 

A tornado as pictured in the illustration. 

The land is brown and not very green. The author writes that that grandma’s truck has had its first wash “in weeks”. 

Hoist means to lift

Fog - Clouds that are near to the ground.

Students may say that is creeps and moves along and can wrap itself around things in its way. 

The fog can settle by standing still especially in low lying areas.  It settles in like we settle in our bed or in a comfy chair. 

On the chart, write “Fog” on the left and “creeps” on the right. 

Guide students that the wind could bring clouds, rain or dust…or even kites! So, the old men and children make a game out of that. 

Swallows- Birds   

Students are familiar with the verb, swallow. Explain this is a  type of bird. 

Hailstones- Small pellets of ice.

Scattered means going in all directions. 

She thinks the hail looks like pearls from the moon breaking apart.

In school. 

Reading, writing, playing games. It is too hot to do anything else. 

The students may say that she wants us to realize that that is what they can do with the rice.  

Both places have sunshine sparkling or dazzling.

Students may say the sand sparkles because of the sun. 

The rain came so fast. 

The river gives the people water for drinking and for playing. 

Students may realize that the river leaving a gift is another example of the author using human characteristics for the things in the book. Write “river” on the left and “Leaves gifts”

Guide students that the river can dry up as fast as it came. The people need to take advantage of the water.

The animals.

Review that the rain comes the same time every day so it must wear a watch because it is always on time. Unlike the grandfather who is always late.

Human characteristic: Write “weather” on the left column and “wears a watch” on the right. 

Willy-willies are what they call big tropical winds in Australia. 

The trees are bending and the leaves are swirling. There are big waves on the water. 

Students should use the illustration to help answer that this means to nail boards against the windows.

To protect the glass so it doesn’t break. 

The boats will be still on the shore rather than being tossed around on the water. 

A big field; a flat region.

It is fall in this country and there are big clouds. When people shear their sheep they are cutting the wool. So, similarly, the season of fall is cutting the shapes of the clouds.

The author is comparing the clouds to sheep giving the wind human charateristics.

On the left write “Autumn” and on the right write, “ Shears the cloud”. 

To move quickly. 

To try and find something. Remind students of “hide and seek”.

Guide students’ thinking by flipping between the two parts of the stories and rereading the beginning. The author uses the same rhythm  and mentions the 6-month sun again. When it is always sunny in the Arctic for 6 months it is dark in the Antarctic for 6 months!

	Third Reading :

Explain to students that today while reading the book, you will point to locations on the globe that the author describes in the text. Explain that the globe is a model of the Earth again. 

Ask students:

“Have you ever looked up in the sky and observed dark clouds?”

“Those clouds are far away. It is possible that the people that live under those clouds could be in the rain or maybe are a little colder than where you are. People that live even farther away than where we can see have different weather too, very different weather sometimes.”

“We will be revisiting all the places we read about yesterday. 

Find the location on the globe and then ask the following questions  for each location in the book:

Arctic: 

What is the weather here? How does the author and illustrator help you know? 

Alberta, Canada

What is the weather here? How does the author and illustrator help you know? 

“We are not that far away from the Arctic.”

Paris, France  

What is the weather here? How does the author and illustrator help you know? Do you think it will be warm soon? How do know?

New York City 

What is the weather here? How does the author and illustrator help you know? 

Where in the USA is New York?  Ask students if they have been there.

Texas Panhandle

What is the weather here? How does the author and illustrator help you know? 

 Again, explain we are still in the United States. 

Nile Valley and the Louisiana Swamp

What is the weather here? How does the author and illustrator help you know? 

Explain these are two different areas on the globe.


Xian, China (Pronounced She-ann)

What is the weather here? How does the author and illustrator help you know? 

Darjeeling, India

What is the weather here? How does the author and illustrator help you know? 

Central Thailand:

What is the weather here? How does the author and illustrator help you know? 

Where is the “central” part of Thailand?

Dakar, Senegal and Barbados 

What is the weather here? How does the author and illustrator help you know? 

Explain these are two separate places

Northern Kenya

What is the weather here? How does the author and illustrator help you know? 

Why does the author say, ”Everyone, Hurry come and play!”

The Amazon Basin, Brazil

What is the weather here? How does the author and illustrator help you know? 

What does “Basin” mean?

Darwin, Australia

Why “Board up the windows?”

What do you think “willy-willies” are?

How does the illustrations help you know what the “Willy-willies are?” 

Patagonia, Argentina

What is the weather like?

Antarctica

Does this look similar to any other land?

Do you notice anything about he way we traveled on the globe?


	Acquaint yourself with the locations in the book. You should be able to show students quickly where they are located. 

This activity will help students begin to understand that the world is a large place with different weather and landscapes. The culture of a people is determined by this fact. 

Students need help in understanding that the weather on the Earth isn’t just what they are experiencing where they are. Students are egocentric at this age and the teacher needs to help scaffold this understanding. 

Depending on the weather and the sky on the day you are doing this lesson, you could go outside and observe the sky and ask these questions.

Emphasize that the places the author visits in the book are all on the same day in March. Show your location on the globe. 

Read the book again, stopping after each location to show students where on the globe it is. Discuss the weather and what they observe. Discuss any vocabulary that is necessary to understand the weather, see the vocabulary list.

Students should note that the polar bears are walking on ice. There are no homes and everything is grey and white. 

Help students to notice that the land is green, with evergreens, and the remnants of snow left on the ground.

The people are outside enjoying outside activities. They smile at the sun. 

It is still cold. The kids are wearing coats and hoods. They can’t play outside yet. The sky is grey and the kids argue over which weather is worse.

It is brown and dry. 

They may say it looks like the desert. 

It’s foggy and there is a lot of water. They may make the connection between the fog and the rivers. In Louisiana there are many animals and  flowers appearing on the trees. 

Warmer weather. People are having a picnic and the trees are blossoming. There are thunderstorms in the distance. It is windy. 

The land is green allover and it is hailing. 

Point to the middle of the county to explain “central”

Hot. Even the school is outside. Students are wearing shorts.  There are palm trees. The author says it is too hot do anything. 

Sunlight sparkles both places. 

People at outside market

Kids playing on the beach and swimming.

It looks like the desert. It is hot.  Guide students to infer that the people are excited about water so it must be a hot place. 

Students may know that a sink can be called a basin. Show the mouth of the river on the east side of Brazil and how the river flows through the land with all the little rivers that flow off the big river. This whole area is the basin. 

The area looks like the jungle and it rains every day. 

It is warm.

It is warm, the people are wearing shirts and shirt sleeves. 

There is a big storm coming. 

The trees are bending and the leaves are swirling.

Willy-willies is what they call big tropical winds in Australia. 

The weather is somewhat cold again as they are wearing long sleeves.  The land looks dry. The author says “autumn”. It is autumn here in Patagonia while it is spring in America. 

Looks like  the Arctic, the first place we visited in the beginning. 

Very cold. All grey and white. 

Arctic. Help students make connections that one is the North Pole and the other is the South Pole. 

Point to each place again starting with Arctic and ending in Antarctic. They should see we are going from North to South or top to bottom.

	Fourth Reading:

Explain to your students that they will use their popsicle puppets to show their understanding of the weather. As you read the story this time through, students will hold up their puppet that correlates with the weather. 

Read the story stopping after each page to discuss the clothing the students are holding up. 

Compare what they are holding to the clothing the people are wearing. Do they look similar or different? If there are not people, discuss why or why not? Which of the places in the book has weather most like what you are experiencing now? 

Do you live in or have you been to any of the locations?
	This can be used an informal assessment of the students’ understanding. 

The following website has free paper doll templates. However, you could provide students with four blank body shapes and have the students design their own clothing. 

http://www.makingfriends.com/friends/f_seasonal.htm
Students will enjoy being active participants in the reading and this helps them see how people from around the globe look different from each other. Students at this age are curious about differences and this curiosity should be celebrated. 


Final Day with the Book - Culminating Task:
Active Reading Activity: 

· Use a large world map to help students with locating all the areas from the book. . Either hang on the wall or use the permanent one that is hanging in your room if you have one. 

· If hanging on a bulletin board you can use push pins to mark the location. If using the permanent map, you can use Dry Erase markers to mark the spot or removable stickers. 

· Exposure to the map and the locations help students for later investigations with maps and geography. 

· Read through the book and help students find the area. You may use the globe to help students see how the world looks on two different models. Does the globe help them with finding locations on the map?

· An extension of this would be to have clipart or pictures of animals that live in that area. Students can with the map at choice time furthering their exposure to the map and the locations. 

· Visit Google Earth online!

Vocabulary:

	These words merit less time and attention 

(They are concrete and easy to explain, or describe events/

processes/ideas/concepts/experiences that are familiar to your students)


	These words merit more time and attention

(They are abstract, have multiple meanings, and/or are a part 

of a large family of words with related meanings. These words are likely to describe events, ideas, processes or experiences that most of your student will be unfamiliar with)


	These words merit less time and attention
	These words merit more time and attention

	Floes-sheets of ice

Chinook-warm winds

Basin- an area with a  river system


	Sleet-snow and rain mixed

Pale-light colored

Hoist- to lift

Fog-low clouds

Hoist-to lift something

Hailstones-pellets of ice

Scattered- throw in various directions

Central-the middle

Crouched- to stoop with knees bent

Shears- to cut with scissors

Scrambles-move quickly 


Extension learning activities for this book and other useful resources

1. This lesson was designed to be used with a unit on weather. Weatherwatch is an interactive website where students from around the world report their weather. Students register their schools to report their weather and upload weather photos. This website works perfectly with this lesson as they show a map and pinpoint the locations. Note: This is particularly supportive of English Language Learners.  http://www.cyberbee.com/coolweather/weatherwatch_sites.html
2. Find a school in the southern hemisphere to become pen pals with. Students can compare the opposite seasons by sharing stories and photos or distant learning.  

3. Investigate closely the clothing and food of the cultures portrayed in the book through research. Allow students to work in groups and pick countries to learn about.

Note to Teacher:

This book may encourage your students to ask questions about the differences in people around the world. This is a great time to help students understand how the land and weather shapes the culture of a people, this provides a good foundation for global understanding and acceptance. Students at this age understand fairness and this is an optimum time to speak about how we are alike in many ways, yet different in others.  

This book provides information in the form of a poem and beautiful illustrations. Compare this to other informational texts. Ask students why the author would deliver the information in this way.

What Makes This Read-Aloud Complex?

1. Quantitative Measure

Go to http://www.lexile.com/ and enter the title of your read-aloud in the Quick Book Search in the upper right of home page. Most texts will have a Lexile measure in this database. 

540 Lexile 

2. Qualitative Features

Consider the four dimensions of text complexity below.

	Complex Purpose-  To discuss how weather is vastly different on the same day around the world. 

                                         Meaning/Purpose
	Highly Complex and worth a good deal of focus. The illustrations support the text and provide students with details about the specific places around the world being highlighted. 

Structure

	                                         Language 

The information is delivered through poetry. There are many uses of figurative language and instances for students to infer meanings of vocabulary. 
	Knowledge Demands

There are many locations highlighted throughout the book. Students will need exposure to a globe prior with some instruction on the location of the places on the globe relative to the location of the sun. 


3. Reader and Task Considerations

What will challenge my students most in this text? What supports can I provide?

· The countries from all over the globe is abstract for students at this age.

· The information is delivered in poetry with figurative language and may take several readings.

· The book is longer than an average read aloud. It may behoove the teacher to use either a document camera or have several copies of the text. 

How will this text help my students build knowledge about the world?

· This books speaks of the world and will give students an introduction to the names of countries and foreign places. Students will begin to understand that the world can be vastly different than where they are.

4. Recommended for Grade K
All content linked to within this resource was free for use when this resource was published in March 2018. Over time, the organizations that manage that external content may move or remove it or change the permissions. If the content is no longer available, please email info@studentsachieve.net.
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